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EXECUTIVE SUMMARY 

In the context of an ongoing civil war and negotiation through a peace process in 2003 

an assessment of the status of democratic and civic competencies of a sample of 14 

year old (Grade 9) secondary school students in Sri Lanka and an analysis of the school-

based and non-school based factors that affect the development of these competencies 

was therefore considered particularly timely. The analysis it was hoped would provide a 

credible base of evidence to inform the development of future strategies and activities 

to promote democratic and pluralistic values through school education.  Further, the 

belief was that the impact of future interventions can be measured against the baseline 

provided by the research study on Civic education. 

Thus the National Research Study on Civic Education in Sri Lanka was conducted in 

2003. It was basically a replication of the Civic Education Study (CIVED) conducted in 28 

countries in 1998 by the International Association for the Evaluation of Educational 

Achievement (IEA), using three instruments developed for students, teachers and the 

school - for the Principal. The items were developed over the period from 1996 through 

1998 by the International Steering Committee and the National Research Coordinators 

of the IEA Civic Education Study, and validated using appropriate statistical procedures. 

As expected the findings of this study were able to inform the development of a long 

term plan to promote democratic and pluralistic values through the school system. 

National Policy and a Comprehensive Framework of Actions on Education for Social 

Cohesion and Peace 2007 was developed. In addition in place of the subject social 

studies which was a combination of History, Geography and Civics new subjects were 

introduced as Life competencies and Civic Education (grades 6-9) and Citizenship 

Education and Governance (grades 10 -11) 2007. Unfortunately majority of the actions 

recommended through the Framework were not put into action. For example, the 

suggestion that the impact of the new curriculum should be monitored through 

research (2008, p.70). 

At present the war has ended and reconciliation process has commenced. A review of 

the national policy on Education for Social Cohesion and Peace has taken place in 2016. 

One of the recommendations of the report (2016) is the ‘rerun of the NEREC 2004 Civic 
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Education Study in order to assess changes in leaning and therefore inform curriculum 

revision. Peace Education and Reconciliation Unit (PERU) has been established in the 

Ministry of Education with the support of the Office for National Unity and 

Reconciliation (ONUR). This unit has developed a road map. Activity 2.1.3.a of this Road 

Map is to rerun the NEREC 2004 Civic Education Study. 

Further in five provinces in Sri Lanka in 200 pilot schools targeted activities have been 

conducted with GIZ support to improve social cohesion. Therefore, there was a need to 

find out whether there is a difference in civic competencies in students in the pilot 

schools in comparison to schools where there had not been targeted intervention. If the 

findings reveal a positive outcome these interventions could be extended to non- 

piloted schools. 

Therefore, there was a need to replicate the NEREC 2003 Civic Education study and 

compare its findings with the previous findings. Further, a comparison between the 

pilot and non- pilot schools was also a necessity. 

The Civic Education Study 2017 was thus a replication of the NEREC 2003 study with the 

main aim of assessing the changes in civic and democratic competencies in school 

children in Sri Lanka since 2003 and to inform the development of a comprehensive 

long-term program to promote democratic and pluralistic values through the school 

education system. 

Desired target population for the study was all students (except those in the 

international schools) who were studying in Grade 9 in year 2017 in Sri Lanka. 

The Ministry of Education school census database 2016 was used to calculate the 

average cluster size. Accordingly two student samples were selected. 

The main sample was a probability sample which comprised of 5492 students 

representing all provinces, ethnic groups, boys and girls, school types and locations, 

private schools and few pilot schools. Principals of these schools and the teacher 

teaching Civics were also part of the sample.    

The subsample comprised of 1774 students from Pilot schools and a comparable 

sample of 1065 students from the Tamil medium schools from the main sample.        
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The rationale for selecting Tamil medium schools is that majority of the Pilot schools are 

Tamil medium schools. 

Principals and the teachers teaching Civics were also part of this sub sample.          

The technical aspects of selecting the sample is given in the Technical Report.       

The main instruments of data collection were three questionnaires administered to 

students, teachers and Principals respectively. For the 2003 study they were adapted 

and translated to Sinhala and Tamil, from the instruments used in the CivEd Study.  The 

data is presented and analyzed using appropriate quantitative and qualitative methods. 

The same questionnaires were used for the 2017 study as well. 

Questionnaires were administered on 4th December 2017. It was done in collaboration 

with Provincial Directors of Education. For supervision of questionnaire administration, 

assistance of academics of the Faculty of Education, M.Phil, M.Ed and PGDE students of 

the Faculty of Education were obtained. Training workshops prior to the questionnaire 

administration were held at NEREC (for Western, Central, North Western and 

Sabaragamuwa Provinces) and at twelve provincial centers (for Northern, North 

Central, Eastern, Uva and Southern provinces) for the supervisors. 

Descriptive statistics were used to analyze the questionnaire data. Furthermore, 

frequency polygons and bar graphs were also used. A detailed statistical analysis of 

2017 information with that of 2003 and the pilot and non - pilot school data is provided 

by Prof. Lehmann in the Technical Report. 

Major findings of the study was that in comparison with the 2003 study, students civic 

content knowledge has increased. However, their knowledge in interpretive skills has 

declined as a result students’ over all civic knowledge has increased only very slightly. 

Same pattern was observed in the Pilot schools and there was no significant increase in 

overall civic knowledge in pilot schools in comparison with non-pilot schools. According 

to the teacher responses there are certain topics which are very important to civic 

education which they lack competence to teach. Further, there are no sufficient space 

in the curriculum to teach some of the topics. Among the negative behaviours 

witnessed in schools majority of the Principals claim the use of drugs has increased. 
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It is recommended that the curriculum should be revised to include some of the 

important topics which are not catered to in the present curriculum. Further more 

activities to improve students’ interpretive skills should be included and professional 

development programmes for teachers should include how to teach the areas which 

they are not confident to teach. Further, how to develop students’ interpretive skills. A 

concentrated effort must be made with the collaboration of schools, parents and 

community to eradicate the use of drugs by school children. 


