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Use of Statistics in Educational Research
S.A.N. Danushka, Chinthaka Chandrakumara

DOI : https://doi.org/10.66281/70130/9280

Abstract

The use of statistics is not restricted to a specific subject. Effective statistics
are more useful for understanding and reading scenarios and epilogue. Hence,
this article attempts to provide a brief but essential direction for educational
researchers and students who are interested in working with statistics but still
hesitant, as they are bound by discipline-related misunderstandings of utilizing
statistics in their research studies. With two basic aims, the article provides
simple description to comprehend what statistics could do for beginners in
educational research and what they ought to know in statistics before it is used
and benefits of using statistics in educational research have been discussed.

Keywords: Descriptive statistics, Inferentiol statistics, Measurement scales,
Parametric and non-parametric statistics

Introduction

Education, as categorically labeled, is a mere social science which is
seemingly dealing with many disciplines and the pace of dealing invariably
increasing in the modern time due to many reasons. Educational research
trends have also been widened to answer the concurrent demands and the
related issues that the people are concerning about education. Further, we
observe that education research is nonetheless qualitative by its nature rather
than guantitative. Hence, many educationists are hesitant to use quantitative
applications in educational research as they are controlled by so-called
mindset, that is, the inability of using quantitative applications in educational
research (Cohen, Manion & Morrison, 2018).

Three fundamental questions are addressed in this article:


https://doi.org/10.66281/70130/9280

(1) How can statistics be utilized in educational research?
(2) What types of statistical applications can be used? And
(3) Where can they be utilized in educational research?

Research is a common scientific way of in answering the discipline-related
problems and issues, aiming at promoting and upgrading the subject
knowledge, theory, and applications. Basically, three research approaches can
be identified such as Qualitative, quantitative, and the combination of both, is
called Mixed-method. In education, more qualitative researches are done due
to its nature. Educational research issues and problems are human-centered
and social-oriented, so the data is gathered via interviews, questionnaires,
FGDs and observations. As the data is qualitative, the quality of the data is
questionable, and further, it is difficult to quantify. Due to such inabilities,
educational researchers are cautious to use statistics in research. Similarly,
educational researchers are not confident in applying statistical techniques in
research data analysis due to less exposure into numerical data handling
(McLEAN & Ernest, 1998).

Once we take a look on some definitions provided, we could understand what
statistics is, as defined by the American Statistical Association (ASA), “is the
science of learning from data, and of measuring, controlling and
communicating uncertainty.” (Wild, Utts & Horton, 2017, p.2) and Statistics
is a collection of methods for collecting, displaying, analyzing, and drawing
conclusions from data (Shafer & Zhang, 2012, p.9). In the social sciences like
education, statistics is essential because it uses exacting quantitative
techniques to comprehend and address some of the biggest problems facing
human society (Foster, L., Banton, J., & Diamond, 2014). At a time when the
social sciences are changing due to the amount and kind of data available,
statistics 1s particularly important. We understand that “words” could have
different meanings and be differently understood, but “numbers” could convey
the same massage for everyone and no hesitation over the numbered message.
Hence, the use of statistics, undoubtedly, sheds light on educational research
findings and eventually it leads the researcher to generalize his/her findings
confidently and accurately (Felix & Felix, 2024).

Measurement scales

Use of statistics in research is to be done in a cautious manner, as it needs
basic knowledge and experiences to decide the data scales (Measurement



scales) and corresponding statistical techniques. First, we need to understand
statistically different data scales as proposed in the table below.

Table 1: Comparison of Measurement Scales

Scale Difference Magnitude Absolute Zero  |[Example
Nominal | Difference indicated [No  equality in| No absolute Zero | Use of
in the form of label. [magnitude. number to
place
variables into
categories.
Ordinal | Indication difference [No  equality in| No absolute Zero | Position in
among individual. Magnitude examination
scores,Likert
Scale, rating
scale, etc
Interval | Indication difference [Equality in No absolute Zero | Celsius scale,
among individual.  [magnitude among Fahrenheit
individual. SC&'E, IQ test
Ratio Indication of |[Equality in Absolute Zero Test score,
difference  among [Magnitude among | Counts Weighing
individual. individual. balance,
meter rule
etc.

Source: Adapted from Isah, 2020, p.1 and Corder & Foreman, 2014, p.2

Table 1 shows that four measurements scales which is broadly labeled in
statistics. It is useful to understand each as it is necessary for researchers to
decide how to process and analyze data (Kothari, 2014, p.71; Corder &
Foreman, 2014, p.1).

Nominal scale is merely a method of allocating numerical symbols to
occurrences for the purpose of tagging them. A common illustration of this is
the numbering of basketball players to recognize them. These figures cannot
be regarded as linked to a sequential scale. Their arrangement is insignificant;
the figures are merely useful tags for the specific category of events and
therefore, possess no numerical value. Nominal scales offer practical methods
for monitoring individuals, items, and occurrences. There is little one can
accomplish with the given numbers. For instance, it is not practical to take an
average of the numbers on the jerseys of a team of football players and produce
a significant result. One cannot meaningfully compare the figures attributed to



one group with the digits allocated to a different one. The tallying of
individuals within each group is the sole feasible calculation. Consequently,
we are limited to employing mode as the metric of central tendency. No
commonly accepted metric for dispersion exists for nominal scales. The Chi-
square test is the most frequently used method for assessing statistical
significance that can be applied, and the contingency coefficient can be
calculated using measures of correlation.

The nominal scale represents the most basic level of measurement. It shows
no hierarchical or distance relationship and lacks a mathematical origin. A
nominal scale merely categorizes differences between items. Consequently,
nominal data is simply data that can be counted. This scale overlooks any
insights we might have regarding varying levels of attitudes, skills,
understandings, and so on. Despite these limitations, nominal scales remain
highly practical and are frequently employed in surveys and other
retrospective research when classifying data by significant sub-groups of the
population.

The ordinal scale is the most basic form of ordered measurement. This scale
arranges events sequentially, but it does not ensure that the distances between
the values are uniform according to any specific criteria. Rank orders serve as
examples of ordinal scales and are often utilized in research focused on
qualitative aspects. A student’s ranking in their graduating class exemplifies
the use of an ordinal scale. It is important to exercise caution when interpreting
scores derived from ordinal scales. For example, if Ranaya ranks 8" in her
class and Thisumi ranks 24™, it cannot be stated that Ranaya's position is three
times superior to Thisumi's. The assertion would be completely nonsensical.
Ordinal scales solely allow for the arrangement of items in a hierarchy from
highest to lowest. Ordinal measures lack absolute values, and the actual
differences between neighboring ranks may not be uniform. The only
conclusion is that one individual is positioned higher or lower on the scale
compared to another, but more accurate comparisons cannot be established.

Therefore, utilizing an ordinal scale denotes a relationship of 'greater than' or
'less than' without allowing us to quantify the exact magnitude of the
differences. The actual difference between ranks 6 and 7 could be more or less
significant than the difference between ranks 7 and 8. Because the values in
this scale only convey a ranking, the median is the most suitable measure of
central tendency. For measuring variability, percentile or quartile methods are



employed. Correlations are limited to various rank-order techniques.
Statistical significance measures are confined to non-parametric approaches.

When the interval scale is considered, the intervals are modified according to
a predetermined rule that serves as the foundation for equalizing the units. The
units are considered equal only to the extent that one agrees with the
assumptions underlying this rule. Interval scales may have a zero arbitrary
point, but it's not feasible to establish what could be deemed an absolute zero
or adistinct origin for them. A key drawback of the interval scale is its absence
of a true zero; it cannot measure the total lack of a trait or characteristic. The
Fahrenheit scale serves as an example of an interval scale, illustrating the
limitations and capabilities associated with it. The Fahrenheit scale represents
an interval scale and illustrates the distinctions between what can and cannot
be measured with it. It is possible to state that a temperature rise from 40° to
50° represents the same increase in temperature as a rise from 70° to 80°, but
it is inaccurate to claim that 80° is twice as warm as 40°, since both values rely
on the arbitrary setting of zero at the freezing point of water.

Interval scales offer a more robust form of measurement compared to ordinal
scales because they include the principle of equal intervals. Consequently,
more sophisticated statistical techniques can be applied to interval scales. The
mean serves as a suitable measure of central tendency, whereas the standard
deviation is the most commonly utilized measure of dispersion. Techniques
for calculating product-moment correlation are fitting, and the commonly
employed tests for statistical significance include the ‘t’ test; a t-test is a
statistical method that assesses whether there is a meaningful difference
between the means of two groups. It serves as a type of hypothesis testing that
is particularly beneficial for small sample sizes when the population's standard
deviation is not known and the ‘F’ test; F-test is a statistical method utilized
to assess the differences in variances among two or more groups and it is quite
similar to the ANOVA test.

Ratio scales feature an absolute or true zero point for measurement. The
concept of ‘absolute zero' is not as clearly defined as it was previously thought.
We can imagine an absolute zero for length, just as we can for time. For
instance, the zero mark on a centimeter ruler signifies the complete lack of
length or height. However, achieving an absolute zero in temperature is
theoretically impossible and remains solely a concept in the minds of
scientists. If one item weights 10 grams and the other one weights 5 grams, it
is correct to say that the first one is two times as heavy as the second. A ratio



scale indicates the actual quantities of variables. Examples include
measurements of physical dimensions like weight, height, and distance. All
statistical methods can be applied to ratio scales, and any operations that can
be carried out with real numbers can also be carried out with ratio scale values.
Both multiplication and division are applicable on this scale, unlike the other
scales previously mentioned. The geometric and harmonic means can be
utilized as measures of central tendency, and it is also possible to compute
coefficients of variation.

It is noted that generally educational researchers’ lack of understanding about
the four measurement scales lead to inaccuracy and least-quality of data
analysis in research and again it would be doubtful. Some reasons are visible
like lack of knowledge about statistics, lack of practice, no appropriate course
units introduced for novices to follow in respective courses in the universities
and colleges and lack of supervision. Usually, in social science research,
Ordinal or Nominal data are collected but it does not say that Interval or Ratio
data are not applicable. Educational research studies, particularly in
psychology and assessment, interval and ratio data can be collected, i.e.
written test marks, Psychometric test marks. Selecting the type of analysis and
statistical tool should then be decided depending upon the measurement scale
as any statistical tool cannot be utilized for data come from different
measurement scales.

Different types of statistics: Descriptive and Inferential
Statistics

Statistics are generally classified into two categories: descriptive and
inferential. Typically, these two types of statistics are utilized in scientific
research. Quantitative research employs different functions for each of these
statistics.

Descriptive statistics as a statistical approach, uses numerical and graphical or
tabular methods to summarize data in such a way that characteristics of
individuals or group are explained and differentiated from other individuals or
group within a population. Examples of descriptive statistics include but not
limited to:

e Frequency distribution (frequency polygon, pie chart, bar chart,
histogram, Pictogram)



Measure of Central Tendency (Mean, Median, Mode, Skewness,
Kurtosis, normal distribution)

Measure of Departure (range, mean deviation, variance, standard
deviation)

Measure of Partition (Quartile, Decile, Percentile)

Measure of Relative Standing (T-score, Z-score, Percentile Rank,
standard nines)

Measure of Relationship (Pearson Product Moment Correlation,
Spearman Rank Order

Correlation, Phi Coefficient etc).

Inferential statistics uses data collected from a randomized sample to make
decisions, estimates, or generalizations which can be counted on the general
population. The essence of inferential statistics is to make conclusions that
bind every member of a population by using a scientific tool known as
hypothesis testing. Inferential Statistics is of two categories: Parametric
statistics and Non-Parametric statistics. Each of these categories has its
application based on certain assumptions.

Assumptions to Use Parametric Statistics

The following assumptions are used to employ parametric statistics;

The variables should be normally distributed —i.e., if you have student
test results, it is essential to check normality, which can be easily done
in SPSS via a Normality Test. It means that data dispersion happens
within a normal bell-shaped curve. Once you calculate both Skewness
and Kurtosis of the test data, this assumption could be tested
statistically.

Equality of variance between the variables - Equality of variance refers
to the uniformity in the spread or dispersion of data points around their
respective averages among different groups or samples being
analyzed. When you perform Levene’s test for equality of variance in
SPSS, this assumption can be precisely understood and decided the
applicability of data to go for Student’s test or the ANOVA test. In
statistics, homoscedasticity is a prerequisite for checking the suitability
of data for such tests. The variables must be measured using interval
or ratio scale



The representative sample should be randomly selected. Though this
has been the argument in statistics if the data is normally distributed,
there is no such obstacle to go for parametric measures as the data
normality would be enough to go for parametric measures. Here, the
sample size is significant, often exceeding 30-40, due to the Central
Limit Theorem (Sedgwick, 2012; Vickers, 2005). It means that if your
data’s deviation from normality is significant, particularly with smaller
sample sizes, it is much safer and more precise to utilize non-
parametric tests depending upon the expected tasks of the analysis
aligning to the data analysis plan. It reveals that before moving to data
analysis, researcher must develop an analysis plan considering the

research objectives.

Assumptions to Use Non-Parametric Statistics

The following assumptions are used to employ non-parametric statistics;

e The variables may not necessarily be normally distributed

e No equality of variance between the variables

e The variables were measured using nominal or ordinal scale
(Corder & Foreman, 2014, p.2). These assumptions could be understood
when you refer to the brief description postulated related to the

aforementioned assumptions under parametric statistics.

The following table shows how different data types come via diverse
measurement scales could lead to corresponding statistical data analysis tools.
And, it would be beneficial for educational researchers, particularly for
beginners, to select statistical data analysis tools with respect to the data at

hand.

Table 2: Conditions to Apply Statistics in Research
What are What type of Parametric Non-Parametric
you looking | Scale Used? Test Test
for?

Relationship | Interval/Ratio scale | Pearson

between two | for both variables Product-

independent Moment

continuous Correlation

variables (PPMC)




Relationship
between two
independent
continuous
variables

Ordinal Scale for
both variables

Spearman Rank
Order
Correlation

Relationship
between two
independent
categorical
variables

Nominal

scale  for
both variables
(Dichotomies)

Phi Correlation
Coefficient

Difference
between two
independent
continuous
variables

Ratio scale for

both variables

Independent t-test

Difference
between two
independent
continuous
variables

Ordinal scale for
both variables

Mann Whitney’s
U Test

Difference
between two
dependent
continuous
variables

Ratio scale for

both variables

Dependent t-test

Difference
between two
dependent
continuous
variables

Ordinal scale for
both variables

Wilcoxon
Test/Sign Test

Source: Adapted from Isah, 2020, p.3 and and Corder & Foreman, 2014, pp. 3-4

Use of Statistics by Educationists: Purposes

It is well-known that statistics provides certain benefits for students,
researchers, and academics in education. Some situations won’t be able to
understand with the absence of numerical interpretations, where verbal
explanations/statements would not make sense or a failure to provide to do so.
i.e. If you claimed that “Sadun is good in English”. Sadun is good in English
due to some reasons as he is regular in the class, well obedient and the



statement is totally subjective because he is good for English teacher but not
for other teachers’ subjects. But such questions could not raise if the Sadun’s
English monthly test marks have been given, then the matter is
understandable. This shows that numerical explanations are necessarily
important for some situations to get them understood. And also the
combination of both “words” and “numbers” would ensure proficient
clarifications over the educational concerns either in research or in general
affairs. Some noticeable points are given below, aligning to some personal
research experiences.

1. Utilizing Statistics to Influence Educational Policies:

Decisions Based on Data one of the most emotional moments when we
confronted a policy choice that would have implications for thousands
of students. When we were debating whether to adopt a more
traditional, rigid curriculum for teaching math or to embrace a more
contemporary, flexible approach. It is understood that while personal
narratives were impactful, they couldn’t be the only foundation for
decisions affecting so many lives. That’s when we decided to utilize
statistics. We conducted a pilot study and collected data from several
colleges that had used both methodologies. We examined student
performance, levels of engagement, and even dropout statistics. The
findings were remarkable. Although the traditional method was
effective for some, the flexible curriculum resulted in greater
engagement and higher test scores among a wider array of students,
particularly those who found mathematics challenging. Equipped with
this data, we were able to move forward with confidence, enacting a
policy rooted not just in theory, but in real-world outcomes, thereby
enhancing the educational experience for numerous students. Statistics not
only guided our decision-making process but also ensured that we made the
correct choice.

2. Assessing learning outcomes: Power of numbers
Teacher expressed. “I'm putting in so much effort to teach these
students, but their test performance is poor. Where am | going
wrong?” Rather than making assumptions or assigning blame, we
looked at the numbers. Patterns were identified by evaluating the data,
which included not only test scores but also attendance, completion of
homework, and levels of participation. Those students who regularly
attended morning tutoring sessions had much better results than those
who didn't, as it became clear. Additionally, we discovered that
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students with difficulties in reading comprehension were also having
trouble with math word problems, which affected their overall
performance. Equipped with this insight, the teacher could modify her
teaching strategies, integrating more reading techniques into her math
lessons and motivating students to join tutoring sessions. Within a few
months, we witnessed a notable rise in test scores, not just in math, but
in other subjects too. This served as a valuable lesson for everyone:
data doesn’t only highlight issues; it also uncovers solutions.

Creating Effective Curricula: A Guide to Success

When we were assigned to develop a new curriculum, we were
determined not to create something ineffective for our students.
Therefore, rather than starting from the ground up or depending solely
on theoretical frameworks, we engaged in statistical analysis of
existing curricula. We examined years of student performance data to
identify which aspects of prior curricula yielded the best educational
results and which segments frequently caused confusion or disinterest.
We conducted surveys on students and teachers to gain insights into
their experiences, preferences, and challenges. Using this collected
data, we developed a curriculum that was specifically designed for our
students' needs. We understood which teaching methods resonated
with various learner types and identified areas that required greater
emphasis. Our choices were informed by evidence, not mere
speculation.

Enhancing fairness in education: Data as an approach to equity

One of the most touching and motivating aspects of using statistics in
education is its capacity to highlight disparities that might otherwise
remain hidden. 1 remember examining school data from various
neighborhoods, anticipating the typical differences in performance.
However, what was discovered exceeded mere variations in test
scores; it uncovered an unambiguous inequality in available resources.
Schools situated in lower-income areas faced larger class sizes, a
scarcity of experienced teachers, and outdated supplies. The students
attending these schools possessed the same potential as those in
wealthier neighborhoods, yet the statistical analysis indicated they
were being disadvantaged through no fault of their own. This data
served as the basis for a movement towards equity within the
educational zone. We campaigned for increased resources for
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underfunded schools, smaller class sizes, and enhanced support for
educators. Statistics illuminated the unfair treatment of students, which
was not our intention.

5. Improving Educational Research

Statistics play a crucial role in educational research. They enable
researchers to gather and analyze data, test hypotheses, and reach
dependable conclusions. By using statistical analysis, researchers can
assess the effectiveness of various teaching methods, evaluate the
effects of educational policies, and examine the elements affecting
student success. Without the application of statistics, educational
research would be lacking of the accuracy and precision needed to
guide practice and policy.

Conclusion

It is observed that undergraduate and graduate students are usually asked to
conduct research in higher academic scenarios as a part of their respective
degrees. The issue is not just about conducting research; how do they ensure
the quality of research, whether in qualitative or quantitative terms? Social
science researchers often choose qualitative research approaches because they
lack the necessary quantitative data handling and analyzing skills, even with
computer software like SPSS and NVivo. Sometimes, they feel that
quantitative tools are not applicable in social science research due to their
nature. It is advisable to note that if the students are engaged in scientific
research, quality maintenance deals with the overall research plan, or even it
could be understood as research methodology, like design, sampling,
developing a data collection instrument, and data analysis.

Predominantly, researchers tend to apply simple statistical techniques in
research and dissertations, such as percentages, histograms, and polygons,
without utilizing suitable statistical techniques to estimate accurate figures
about data dispersion. Hence, the accuracy of their respective research
findings is questionable and non-generalizable. Further, there are possibilities
to convert qualitative data into numerical data via appropriate coding methods
so that social science researchers, particularly educational researchers, could
go for effective and proficient data analysis if they are capable enough to
identify the applicable statistical techniques that can be used while having a

12



prior understanding of measurement scales and corresponding statistical
techniques in data analysis. This article would be helpful for novices who have
such a willingness in educational research.
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Abstract

The Top 20 Principles for Teaching and Learning, developed by the
American Psychological Association (APA), provide a research-based
framework to enhance Pre-K-12 education by integrating cognitive,
motivational, social, and emotional perspectives on learning. This chapter
explores these principles with a focus on their application in the Sri Lankan
educational context, emphasizing teacher professional development, student
well-being, and instructional effectiveness. Each principle highlights
evidence-based strategies for promoting mastery, creativity, self-regulation,
intrinsic motivation, and effective classroom management, while also
addressing assessment practices grounded in fairness and psychological
science. By adapting these principles to local cultural and classroom
environments, Sri Lankan educators can foster deeper understanding,
meaningful engagement, and holistic development in learners. The chapter
underscores the value of aligning theory with practice to create supportive
learning environments that enhance both teaching and learning outcomes,
preparing students for lifelong learning and success.

Keywords: Top 20 principles, psychology of learning, teaching and learning
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Introduction

Psychology of learning is a prominent and widely discussed area
within the field of educational psychology in contemporary education. At its
core, learning can be defined as a relatively permanent change in an
individual’s behavior resulting from experience, practice, or interaction with
the environment. More broadly, learning is understood as a lifelong process
through which individuals acquire new attitudes, knowledge, skills, and
values. This process is influenced by multiple interrelated factors, including
biological, cognitive, cultural, social, emotional, and spiritual dimensions.
Consequently, learning plays a crucial role in shaping how individuals behave,
think, and perceive the world around them.

Understanding the psychology of learning involves examining how
individuals learn, how they interact with their environments, and how both
internal and external factors influence learning processes. It encompasses a
wide range of topics related to motivation, cognition, emotion, social
interaction, and behavioral change. For educators, researchers, and
professionals working in educational settings, knowledge of the psychology
of learning is essential for understanding how learning occurs and for
designing effective teaching strategies that support meaningful and sustained
learning outcomes. In contemporary education, the psychology of learning has
undergone significant transformation, with modern educational practices
emphasizing learners as active participants who construct knowledge through
experience, reflection, and social interaction. Increasing attention is also given
to motivation, emotional well-being, resilience, and the overall quality of the
learning environment.

While the Pearson Test of English (PTE) organization provides
extensive teaching resources and task-specific strategies for educators to
enhance the psychology of learning. This conceptual framework known as the
“Top 20 Principles for Teaching and Learning” is a landmark document
developed and published by the American Psychological Association (APA)
to enhance Pre-K-12 education. The Pre-K-12 system encompasses early
childhood, primary, and secondary education. Pre-kindergarten (Pre-K) serves
children typically aged four to five years and focuses on school readiness,
social development, and foundational academic skills. Kindergarten
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represents the first year of formal schooling, usually for children aged five to
six years. Grades 1 to 12 constitute the subsequent years of primary and
secondary education and are commonly divided into elementary, middle, and
high school stages, covering learners from early childhood through late
adolescence. Already it is the standard educational sequence in the United
States, Canada, and many other countries to prepare students for college or the
workforce.

The purpose of this chapter is to examine key concepts in the
psychology of learning reflected in the Top 20 Principles for Teaching and
Learning. It highlights their contribution to teacher professional development,
learner outcomes, and teacher—student well-being, emphasizing their role in
enhancing instructional effectiveness and holistic educational development in
Sri Lanka.

Top 20 Principles for Teaching and Learning

This chapter primarily discusses the Top 20 Principles from Psychology for
PreK-12 Teaching and Learning introduced through professional resources
associated with the PTE organization, and examines the application of these
principles to teacher and student well-being within the Sri Lankan education
context.

The Top 20 Principles are organized into five broad areas of psychological
functioning. The first eight (Principles 1-8) principles focus on cognition and
learning and address the question, How do students think and learn? The next
four principles (Principles 9-12) address motivation and explore the question,
What motivates students? The next three principles (Principles 13-15)
emphasize the social and emotional dimensions of learning, focusing on the
question, Why are social context, interpersonal relationships, and emotional
well-being important for student learning? The next two principles
(Principles 16-17) relate to classroom context and management and address
the question, How can the classroom be managed most effectively to support
learning? Finally, the last three principles (Principles 18-20) focus on
assessment and examine the question, How can teachers assess student
progress effectively?
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This chapter explains the each principle seperately and discusses their
practical application in promoting effective teaching, learning, and teacher and
student well-being within the Sri Lankan educational context.

How do students think and learn?

Principle 1: Students’ beliefs or perceptions about intelligence
and ability affect their cognitive functioning and learning.

This principle highlights those students’ beliefs about their intelligence and
abilities strongly influence their learning behavior, problem-solving, and
persistence. Students with fixed beliefs about intelligence may avoid
challenges and disengage after failure, whereas those with a growth mindset-
believing that abilities can be developed through effort and practice - show
greater engagement, resilience, and academic performance. In the Sri Lankan
education system, where strong emphasis is placed on examinations and
academic competition, students may develop fixed perceptions of ability based
on exam results. Teachers can address this by promoting growth-oriented
feedback, valuing effort and learning strategies, and using formative and
reflective classroom practices to strengthen student self-efficacy, motivation,
and emotional well-being.

Principle 2: What students already know affects their learning

This principle highlights that students’ prior knowledge strongly influences
how they understand new learning. Existing knowledge supports both concept
developments, by adding new ideas, and concept modification, by correcting
misconceptions. In Sri Lankan classrooms, students bring diverse prior
knowledge shaped by culture, language, family background, and schooling
experiences. If this knowledge is not considered-particularly in examination-
oriented subjects -learning may remain superficial. Teachers can apply this
principle by assessing prior knowledge through questioning and diagnostic
activities and by linking new content to familiar Sri Lankan contexts, thereby
promoting meaningful learning and improved academic outcomes.
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Principle 3: Students’ cognitive development and learning are
not limited by general stages of development

Research shows that learners possess early biological competencies and
develop knowledge structures (schemas) through experience. Students are
capable of higher-level thinking when they have prior familiarity with a
subject, interact with more capable peers or teachers, and learn within
meaningful sociocultural contexts. Learning is further enhanced when
instruction is provided within the zone of proximal development, where tasks
are slightly challenging but achievable with support.

In the Sri Lankan context, this principle highlights that students’ abilities
should not be judged solely by age, grade level, or examination performance.
Teachers can apply this principle by using baseline assessments to identify
students’ existing knowledge, linking new lessons to familiar cultural and
social experiences, and providing guided support through peer learning and
scaffold instruction. Such practices enable students to achieve higher levels of
reasoning, promote inclusive learning, and support diverse learners within Sri
Lankan classrooms.

Principle 4: Learning is based on context, so generalizing
learning to new contexts is not spontaneous but instead needs
to be facilitated

This principle emphasizes that learning is strongly influenced by the context
in which it occurs. Students often struggle to apply knowledge or skills learned
in one situation to new or different contexts unless teachers intentionally
facilitate this transfer. Generalizing learning is not automatic; it requires
guided practice, explicit connections, and relevant examples. In Sri Lanka,
where teaching is often exam-focused, students may memorize facts without
understanding how to apply them in real-life situations. Teachers can promote
transfer by: Using real-life examples relevant to students’ cultural, social, and
local experiences, Designing problem-solving activities that require applying
learned concepts in new situations, Encouraging reflection on how knowledge
can be used beyond the classroom, connecting textbook content to local
contexts, such as environmental issues, social norms, or everyday
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mathematics. By facilitating contextual transfer, Sri Lankan educators can
help students develop deeper understanding, critical thinking, and practical
skills that extend beyond examination preparation.

Principle 5: Acquiring long-term knowledge and skill is largely
dependent on practice

This principle emphasizes that students retain knowledge and develop skills
more effectively through repeated, deliberate practice. Learning is reinforced
when students actively apply what they have learned over time rather than
relying on one-time exposure. Practice helps consolidate understanding,
correct errors, and build automaticity in skills.

When considering how this concept can be applied to the Sri Lankan
classrooms, most probably rote memorization is common. Instead of it,
teachers can enhance long-term learning by incorporating regular practice
activities, such as exercises, projects, and collaborative tasks. Providing timely
feedback and encouraging repeated application of concepts - especially in
subjects like mathematics, languages, and science can help students retain
knowledge, improve problem-solving skills, and achieve deeper learning
beyond examinations.

Principle 6: Clear, explanatory, and timely feedback to
students is important for learning

Learning improves through repeated practice accompanied by timely,
constructive feedback, which can affect students both positively and
negatively. If delivered carelessly, feedback may hurt a student’s self-esteem
or be perceived as criticism. Therefore, teachers need to provide feedback
thoughtfully, ensuring it is supportive and encourages improvement. In Sri
Lankan classrooms, this principle can be applied by using exercises, quizzes,
and in-class activities with immediate feedback. By emphasizing effort,
recognizing progress, and addressing misconceptions, teachers help students
internalize skills more effectively while fostering confidence, motivation, and
a positive attitude toward learning.
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Principle 7: Students’ self-regulation assists learning, and self-
regulatory skills can be taught

Students’ ability to monitor and control their own learning - through goal-
setting, planning, and self-assessment - enhances understanding, persistence,
and academic performance. Importantly, self-regulatory skills can be
explicitly taught and practiced. In the Sri Lankan context, teachers can support
self-regulation by guiding students to set achievable learning goals, use
checklists or study planners, reflect on their progress, and develop strategies
to manage time and effort effectively. Encouraging these practices helps
students take ownership of their learning, improves motivation, and supports
success in both examination -oriented and real-life learning situations.

Principle 8: Student creativity can be fostered

Student creativity refers to the ability to generate original ideas, approach
problems in novel ways, and think flexibly across different situations.
Creativity is not an innate trait possessed only by a few; it can be cultivated
through intentional teaching practices, a supportive learning environment, and
opportunities for exploration and experimentation. Educational psychology
research studies emphasize that students demonstrate higher creativity when
they are encouraged to take intellectual risks, make connections between
concepts, and reflect on their thinking processes.

In the Sri Lankan classroom context, fostering creativity involves designing
learning activities that go beyond rote memorization. Teachers can implement
open-ended tasks, project-based learning, and collaborative group activities
that require students to explore multiple solutions to a problem. Incorporating
local cultural elements, arts, environmental issues, and real-life problem-
solving scenarios encourages students to connect learning with their own
experiences. Providing opportunities for curiosity, experimentation, and
reflection helps students develop critical thinking and innovative skills.

Furthermore, assessment methods should recognize creative processes as well
as outcomes. For example, teachers can evaluate students based on originality,
problem-solving strategies, and the ability to integrate ideas rather than solely
focusing on correct answers. By nurturing creativity in these ways, Sri Lankan
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educators can prepare students to adapt to complex, real-world challenges,
promote lifelong learning, and enhance their ability to contribute meaningfully
to society.

What motivates students?

Principle 9: Students tend to enjoy learning and to do better
when they are more intrinsically rather than extrinsically
motivated to achieve.

Students learn more effectively and enjoy the learning process when they are
intrinsically motivated—driven by curiosity, interest, and personal
satisfaction—rather than solely by external rewards such as grades or
approval. Intrinsic motivation promotes deeper engagement, persistence, and
creativity, leading to better learning outcomes. In the Sri Lankan education
context, where exam results often dominate teaching and learning, teachers
can foster intrinsic motivation by designing lessons that connect to students’
interests, real-life experiences, and cultural backgrounds. Strategies include
using problem-solving activities, encouraging student choice in assignments,
promoting inquiry-based learning, and highlighting the relevance of
knowledge beyond exams. By nurturing intrinsic motivation, teachers can help
students develop a love for learning, increase engagement, and achieve
meaningful, long-term learning outcomes.

Principle 10: Students persist in the face of challenging tasks
and process information more deeply when they adopt mastery
goals rather than performance goals

Students persist longer and process information more deeply when they focus
on mastery goals -aiming to understand, improve, and develop competence -
rather than performance goals, which emphasize outperforming others or
achieving high grades. Mastery-oriented students are more resilient to
challenges, more willing to take risks, and engage in meaningful learning
rather than memorizing for exams.
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In Sri Lanka, where education is often examination -focused, teachers can
encourage mastery goals by emphasizing personal progress, understanding
concepts, and applying knowledge rather than solely ranking students by
grades. Strategies include setting individualized learning objectives, providing
constructive feedback on effort and strategy, and promoting self-reflection. By
fostering mastery goals, teachers can help students build persistence, critical
thinking skills, and a deeper, long-term understanding of subject matter.

Principle 11: Teachers’ expectations about their students affect
students’ opportunities to learn, their motivation, and their
learning outcomes.

Students’ learning, motivation, and opportunities are strongly influenced by
their teachers’ expectations. High expectations can encourage greater effort,
persistence, and achievement, while low expectations may limit engagement
and potential. In Sri Lankan classrooms, where teacher authority is highly
respected, positive expectations can have a powerful effect on student
performance. Teachers can apply this principle by setting high but realistic
goals, providing support and encouragement, and treating all students as
capable learners. By maintaining consistent, positive expectations, teachers
can foster motivation, self-confidence, and improved learning outcomes
across diverse classrooms.

Principle 12: Setting goals that are short term (proximal),
specific, and moderately challenging enhances motivation
more than establishing goals that are long term (distal),
general, and overly challenging

Students are more motivated and perform better when goals are short-term
(proximal), specific, and moderately challenging, rather than long-term,
vague, or overly difficult. Clear and achievable goals help learners focus,
monitor progress, and experience a sense of accomplishment, which reinforces
persistence and engagement.

In Sri Lanka, where examination pressure is high, teachers can motivate by
breaking larger learning objectives into smaller, manageable steps. For
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example, teachers can set weekly targets for completing assignments,
practicing problem-solving, or mastering a concept. Providing clear
instructions, regular feedback, and celebrating small achievements helps
students maintain focus, build confidence, and develop a positive attitude
toward learning.

Why are social context, interpersonal relationships, and
emotional well-being important for student learning?

Principle 13: Learning is situated within multiple social
contexts

Learning occurs within various social contexts, including families, peer
groups, classrooms, and the wider community. Students’ understanding,
attitudes, and behavior are shaped by these interactions, as knowledge is co-
constructed through communication, collaboration, and shared experiences.In
Sri Lanka, teachers can leverage social contexts to enhance learning by
promoting group work, peer tutoring, and collaborative projects. Engaging
families and community resources—such as local cultural practices or
environmental initiatives—can provide meaningful, real-life contexts for
learning. By situating instruction within familiar social settings, teachers help
students connect concepts to their experiences, fostering deeper
understanding, social skills, and a sense of belonging.

Principle 14: Interpersonal relationships and communication
are critical to both the teaching—learning process and the
social-emotional development of students

Positive interpersonal relationships and effective communication between
teachers and students are crucial for both learning and social-emotional
development. Supportive interactions build trust, motivation, and engagement,
while poor communication can hinder learning and affect students’ emotional
well-being.

In Sri Lanka, where teacher-student relationships are highly valued, teachers
can foster strong connections by showing respect, actively listening, providing
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encouragement, and maintaining open communication. Group discussions,
peer interactions, and collaborative activities also promote social skills and
emotional development. By prioritizing positive relationships, educators can
enhance students’ learning experiences, motivation, and overall well-being.

Principle 15: Emotional well-being influences educational
performance, learning, and development

Students’ emotional well-being plays a critical role in their learning,
motivation, and overall development. Positive emotions enhance engagement,
attention, and cognitive processing, while stress, anxiety, or negative emotions
can hinder concentration, memory, and academic performance. In Sri Lanka,
where exam pressure and competitive environments are common, teachers can
support emotional well-being by creating a safe and supportive classroom
climate, recognizing students’ efforts, and integrating mindfulness or stress-
reduction activities. Encouraging self-expression, peer support, and balanced
workloads helps students manage emotions, stay motivated, and achieve better
learning outcomes.

How can the classroom be managed most effectively to support
learning?

Principle 16: Expectations for classroom conduct and social
interaction are learned and can be taught using proven
principles of behavior and effective classroom instruction

Students learn appropriate classroom behavior and social interaction through
explicit guidance, consistent expectations, and structured instruction. Using
proven behavioral principles, teachers can shape positive conduct, encourage
cooperation, and manage classroom dynamics effectively.

In Sri Lanka, teachers can model expected behaviors, establish clear rules, and
reinforce positive actions through praise, rewards, or corrective guidance.
Role-playing, group activities, and collaborative learning can teach
communication, respect, and teamwork. By explicitly teaching social and
behavioral expectations, educators create a respectful, organized, and
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productive learning environment that supports both academic and social-
emotional development.

Principle 17: Effective classroom management is based on (a)
setting and communicating high expectations, (b) consistently
nurturing positive relationships, and (c) providing a high level
of student support

Effective classroom management relies on setting and communicating high
expectations, consistently nurturing positive teacher-student relationships, and
providing strong academic and emotional support. These elements create a
structured, respectful, and motivating learning environment that promotes
engagement and achievement.

In Sri Lanka, teachers can manage classrooms effectively by clearly
communicating rules and learning objectives, building trust and rapport with
students, and offering guidance and assistance when challenges arise.
Consistently reinforcing expectations, encouraging positive behavior, and
providing individualized support helps maintain discipline while fostering
motivation, participation, and overall academic and social-emotional growth.

How can teachers assess student progress effectively?

Principle 18: Formative and summative assessments are both
important and useful but require different approaches and
interpretations.

Both formative and summative assessments are essential for understanding
student learning, but they serve different purposes and require distinct
approaches. Formative assessments provide ongoing feedback to guide
instruction and improve learning, while summative assessments evaluate
overall achievement at the end of a learning period.

In Sri Lanka, where education is often examination-focused, teachers can use
formative assessments such as quizzes, discussions, peer feedback, and in-
class activities to monitor progress and address misconceptions. Summative
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assessments, such as end-of-term exams or projects, can evaluate cumulative
understanding. Using both types effectively allows teachers to support
learning continuously while accurately measuring achievement, promoting
deeper understanding and improved student outcomes.

Principle 19: Students’ skills, knowledge, and abilities are best
measured with assessment processes grounded in psychological
science with well-defined standards for quality and fairness

Students’ skills, knowledge, and abilities are most accurately measured using
assessment methods grounded in psychological principles, with clear
standards for quality, reliability, and fairness. Well-designed assessments
ensure that results reflect true learning rather than bias, guessing, or external
factors.

In Sri Lanka, teachers can apply this principle by designing
assessments that are valid, reliable, and appropriate for students’
developmental levels and cultural contexts. Clear rubrics, consistent scoring,
and alignment with learning objectives help maintain fairness. Incorporating
diverse assessment methods, such as projects, oral presentations, and practical
tasks alongside written examination, provides a comprehensive picture of
student learning and supports equity in evaluating performance.

Principle 20: Making sense of assessment data depends on
clear, appropriate, and fair interpretation

The value of assessment depends not only on how it is conducted but also on
how the results are interpreted. Clear, appropriate, and fair interpretation
ensures that data accurately reflects students’ learning, guides instruction, and
informs decision-making. Misinterpretation can lead to incorrect conclusions
about students’ abilities and needs.

In Sri Lanka, teachers can apply this principle by carefully analyzing
assessment results in the context of students’ backgrounds, prior knowledge,
and learning environments. Using clear rubrics, multiple assessment sources,
and considering individual differences ensures fair interpretation. Proper

26



analysis of assessment data helps teachers provide targeted support, improve
instructional strategies, and enhance student learning outcomes.

Conclusion

The Top 20 Principles for Teaching and Learning, developed and published
by the American Psychological Association (APA), provide a comprehensive,
research-based framework to enhance Pre-K—12 education. These principles
highlight how cognitive, motivational, social, and emotional factors interact
to influence student learning and development. Applying these principles in
the classroom enables teachers to foster deeper understanding, promote
intrinsic motivation, support emotional well-being, and develop essential
skills such as creativity, critical thinking, and self-regulation.

In the Sri Lankan context, where education is often highly examination -
focused, integrating these principles can transform teaching and learning
practices. Teachers can adapt strategies to suit local cultural, social, and
classroom environments, using evidence-based methods to encourage
mastery, meaningful engagement, and holistic development. By aligning
instruction, assessment, and classroom management with these principles,
educators can create supportive learning environments that enhance both
teacher professional development and student outcomes. Ultimately, the
APA’s framework serves as a valuable guide for evidence-informed
educational practices that prepare students for lifelong learning and success.
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Casnemenen HBOLITEHI Al Rett LIFGUITEBIGET 6IMBLIGH U666
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SUIeHeT6T  (LpIe)Hellel DU UND, OTETAITEHET  LSOHID  FeUTEOT6
&MWL alleTdHHen D6V I LIgFFlenendel eupmSLULL  CUTH  SLIDLOT6T
B UTBBeMeLS HLIQOWIIPLILISBETE CHL60 (WWBEF Sievevdl LgFdlensnd
@ CFwsvpensulsyd FHULTIDE, o Leagll ugsosenen Gup ChatGPT
& FTIbHH QIHBODBT. SHHMmBU HewL (penmdHei UTTIUful SBLSHEGH60
OBBID  HBBEL  (LPEHBHEM6NT  FAUTEVIBG6ITENTHG S M.  emewmen, Al
APBULDTEN  HBBEVIHETE  HHAIWLTEEH  Hlewewid  SMmHelwned ol HEW
LwSTUGSSIUL  CeuewiBld, @GmiBE eufll (Shortcut) VyCuirssaBaen
H(HILITS UWeTUGSSLUILULTIE  SHUUSBHTE UTLSHSHI L  aIgalsnIDLIL],
BBLUISHHL 2 _HFHHen BmId WHUN G (pemmHeT  enmuie] GFuIwLL
Cousmitigul CpemeuCuITaiml HBEUTHI HeLONF FAPHHH60 2 ([HOUTHIUIETENS).

Guoaid, SgAflwysme WBBID UTLSHEHL L eugeueniorLITensehio@ ChatGPT &
aGLUmBUIL  RIFmenlILg  Feumeomen el wiongd 2 [HoeuBHHIeTeNSHI.
@(HLBLD, A5l Goumu L BHBLIHFHem60 o dh @6l HHl, alemyeuTeor
el L $H6md  6UpmIS, OHTLIUMLUW SHBMEL  6UGNHISNET 2 (HoUTHD
2 HaubImBID. BB, S& elbjFer FhoHemen LOBBID UL UUTBBN60SH
GOBEGID  JUTWHMBUWID, HHSHIS HoLG (plagiarism) wmmio Al
2 6II6IL & H3 63 BSHTedr SiFBLILIgUIT6DT FMenLIULD 2 _(HeUTHGHLD
FOUTELHMGNULD O\BHT6uI(H6ITENG.

@bsl Beng, ChatGPT- @6t H1dsbms UTL FTeneudeilsd SBLSH0 BB
sBmedlen eI L GHFHe0  eNofFen  FHWTS  QUITUISBH.  LOTEOT6U]T
BLHMS, QIGULUMB HeDL (PeNBEH6IT BHBID UTLHA L augeuenlifso Al
gBUBHEHID HTHIREmen eleufle@d Sdbal henywrars Al eufl BLSHaibd
HBMEL & 1p6Vl60 A Ffluiy el 13T Q\BT6IT(ETHLD QUMTULILIL| B 6M6ITULD
FoureLHMENUD  GeuellILBSHHISHBH.  Goevd, oTEwTNTHET DG Wimeudlul
SfeurBpsd BB  UrFfemend SIS  HBEIBMET QeI HHIH
Cameeuasr®h, OurmiiyLer Al smelsensm  &HBBaGSTHI  LIWLSTLHSHSHID
LIT6m 3B 6M6TT A F w6l 2 (HOITHGHNUDHI Sieudluin 6TEALIEM GHUILD
QWL BISHIBBSHI. DASHIL 6T, SBOUTHSHW BUTHGHHB6NT, FoUT6LH6NT  LOBBILD
FrHHwiorer  pGeoTUTWIBIGMET  UITUIHSI, LSHIMWenWIll  LUWeTLBHSHID
CurEHab, CUTMHSHHLOTEN HBMEL aleneeydemen 2 BIFHILGHHINH SBHSH!
B0 & BHIMBEHG) Capemauuimen QUL BITL_L_60EHENEITULD QbHL_([Hem
SULDBIG BB

ChatGPT wigib oremeujseien HHBB6O HNL (LPEHBHE

LITL &Tensvd Hevall & psuderied ChatGPT oifl(psiomeangeit cp6vld, LOT6uT6NT 6Tt
BBmenev CLoBOBTETEHD LITHIBSIED HHSBILIQUITET OTBBLD HBHIDHESHI QI(HBSBSI.
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urrbuflwd  HBBEL  (PemBEH6Ie0, LDTERTNTH6NT (PHeVe0 aITHHEI, FhHHSHI,
BEWILITHEHLT  leuTaddHdl, &Wionsd LIgFfensissnend Fomeidal, Llereory
s Fflwiseien o gHelenuwl HIHIH SUIOLITRT  HEDL (OBWTE  SHHHIHI.
peumev, ChatGPT upeueores Sigmissamigul Beneoulsd, @RbsHF OCFwWsOIPeHN
TBILC L HenFulsd HBTHBSI.

uev omemiesens@ ChatGPT om “@missten  urteng” (Shortcut) Gumev
aleMBIGHBSH.  HewlHll  LIFFSlensienul  &HWIOTS  PITUIHSH  SIULUSBGLI
ugSleons, SLBMJ eIRSHIUSBESGL LSHOTH, DI6V60FH LIQUILIQUITET U Ien6N
CuBosTeTeusB@&HI  USeons, Seujsen  Gpyouimes ChatGPT-g3  oiemidd
(Wpapswwrer  UFHemeoll  QUEBISISIBETT. SDRHHMBUI D L&Y  DieWISH6L,
UrsfemeoruLeit  CuUTITBL  Suieoumes  &mMed CHIHMSUD  (PWBFemuiub
GOBHIHBH. PH OCFwWLHBET WOHHHTH RHHSHTVID, LpwTen  Lflgev,
aliFend FbHened, WBEBID LITFHeneibemend HIHGHD HBeN6  aIeTHD
Sleudlwiome BHBBEL  DMUNSHMS SHGD  SILTWISHENSH  LOTEWT6UTH6IT
WwHHUIeL 2 [HaUTHGHSBSHI.

wmiLsb, ChatGPT @m sefliuwer sBmed o selumengrsealnd CFwBLBGABE.
® HIJEIONH,  LOTEWIeUJHEN @  HldHd  BHHMSHSH  OFHeleursl
UfbaiQsrsiien  Aroliu@ioCurg, ChatGPT  eeflenwowimes  elendamisber,
TBSHHIHBTLBHH6T  DI6V6VGH  UgliLguimen  UPSTLBHMED  GULPHIGHSH B
SI6HBuTed, OGomflds  HBMWEJEL  OTEWIENTHET TIPS LIPS, 2 L6l
ermeuedlu|mId Hem6vLl Gum QRbHmaTenUIL] LweTU(bhSHSH (PYHBSH.
@eiauemasuisy, ChatGPT Gpyiguineg  omemieujseledl LI(LPHS BHeneusbensrLl
uisd OGeuupd eusmsuisd GCeumiul L smmevsg (Differentiated learning)
BHIMEWTUITH GBS

STV  LOTERT6NTH6T GNP LWTLBHHID (peHBUNeL FOUTEOH6T 2 6iT6ren.
reweujsst Al-eg “o seldsmal” earl LWSTUGHHISBGHD * HibHemendd
LIBBTE. UWaTUGSHSHINSBGHLD P B etiBurgid  CoumiimBaenern
o eujaudlevensy  eleLHIC  Liev  pFfluiiTaeledn BMHBHHTH  2_6N6T6.
RHHMBUWI HEDL (LPEDBEH6IT BBM6dlev ysw DI SHFHHIBEN6T
o meursGdamen. Al wremeusmen oifley LBBILD eleNEERIBEDHHGHF FoH)
QMUIbHS (LeBUTEL QDT HHTVID, DiHewen L FTFHHINIL L T6L DinSleumBmed
wwwBd, &w HHHeme WOBBID UL UTBBEN6VE HMBHGID SILTWIBISEN6IT
2 (H6UTEHEHH6AMB6NT..

@miE Teefseien &w S GUUTH WLBHDID 6 2 heiseo (Motivation)
(WPHBW  LURISTHBBISMD6T. 2 6uienowTel  UJOISHSHIL 60  HBBeney 6l (HLOLILD
wremeujasst ChatGPT-3  @miiyssl, elenssbisel  De0e0SH  FnBHe0
1B HHIGHT_BHmeNdH CHBaISHBHTE GUTBINLL T LWTLUGHSHHIONT. DLE0T6D,
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foog Al 2_meurds@id LFsvdemen  FbFHobasroed ChIiguITd HBOEOHLIILIGBES
uwetuhHHienT. Reual®m Oumd Ceumiur@®, UTLFTeN60 LOTERIITHET  HEH6IH
Oxmfeop 1 apflalsd @yewih feysentad (Digital Divide) sremiiLGeugi
Gumsb Al @er LgBuTsSHHleh o26mLTH DNSlUTTHS LOTERIEUTHENTS G
FTITHL, fle] WLLSHHL GHOBaUTd @ FIJTHD 2 (HUTOISHBEHS
HNTETOTS MBI HBH. ReuBNSlen HTHbHMmB SfeuenaITh@Gn GFwBuT@H
UTL FTeN6VF FAPHHMBHF FMihH @RIMTead STenliGeuCasr®, CuUThHSHLOT6
QOB Lm0 allphIGad pFNuwiiseiler CHenaul T ras oTmluleTeng.

HMOVHHI L UIQEUMOLILITONTHEHHE 6I(PLD FEUTEOSH6IT

ChatGPT wpmid @556 @55 CFwmens Hewenpe] smelseier GHTHBMID,
UTL&T6m6V  LOTEmTeUT&H6IMe  SHMMeL  LITeNHHEMET  6UIQaINOSGHD  GUTBIlisnu
IBMHBGHID HMEVHHIL L aIIgeeDOLILITONTHEHSHE (PeTGlemIGUIHID ERevevTs
FOUTELHMON 2 (HUTHBW6TONH. BHL  (PHeTenoWTe ]l eULPBTL (HFH6v
Bpp  FThHGEGL  Pemevsaflen G (Guidance vs. Dependence)
FLOMMEVENULIL Cusmiaug| G LD. ChatGPT- LOT6W0T 6] 61T
2 Halbsmalumsl uweilbGshd auplaT haulath, &w HhHewed LOBBID
SIBUTBBeL (PWBHenWw TBBEIQUI SMHIWTES LOTBAILTLON HEHWT6ITEIS]
SHMVSHHIL L sdgauenolIUTengHelled  (WpHBHw  QurpiureSpgl.  umybuiflw
BBLIHH0 (pemmEene  opiLUflFevenss CFuigl, welldh FbHewen wBmId Al
AHTO| QB LBOBTEIMB  BIUYD  eumHUTEL  SHBMEL  UTUILIL|EHEN6N
2 mauTHds Geuenwigul DieuFlHemnd 2 HaUTHSUNhHESSBSI.

LHII G HOL(PHBEHET  CHTLJUTS  OBBIGT®H  FauTsd  SHTILILIGSBSI.
&L_BenIseT, OCFuBpilLmiE6eT isvevdH Helldll LIfFFlened T @S H6l
Gumesry  wmgbuflw  wenllesit, ChatGPT  emfuwres  WHes  Gombs
wpwBAulGsBuw MenmCaumm (pigujb. stenBeu, BmIFH allemenensl oI (HLOGLEITSH)
&mmey  GFwesvpenmHsTan  Ligsst (Learning Process),  Osfeoysend@il
LleTeomed 2 6iTeNT  HAF60TD,  FHHemeNB6Men  LIGHIeNLD LB ULISBENBULD
Dol dbanlgul L lewwowmen  HUTH  (peoBHeiT  SeudluIoTasleimen.
@sBare  euruiGomf Bapumiser, Hbsemen  BIL@Gilyser (Reflective
Journals), @ap Sl uleorer  @HEHIMIPNILS S LkissT  GuITEH
“‘Ouuwiwrer  wAIGsen”  (Authentic  Assessments)  UTL G L &Hge0
QHRIS e HHILL. Geuemr(BHLD.

FHHINIPD  Semissd euruirid (Equity and Access) Bemr@m  (wéauime
Faureon@ld. Flev omewieujdeil Al smelldenenud 19831 L 60  6I6HIGEN6ITULD
el UWSTUBHBHIBBITTHET  UeTe0, GSMIIUTS  SFTIOLILMBHIGET  DIGVEVS
GODBHD  UETHIGM6ENES GBTERIL  LITL FTeN60H6I60 261161  LDT6RIaT&HEThdb G
RHHMHBUI  QITUILILHET  GHOBAUTH  D6L6VEHI  E606uMIDed  BUTHS  Fwigul
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HenevsnIDH6T  HrewilILihalsiimpen. Al - Qenenl  DEWMGHNUSBEG — DIENETRU(HLD
FIOOTE  SiemIBH6e0  euTUINenends  CamemiBeienmidbe  e16iiB  61(HGHTeIM6L
BHMOVSHHILLID  6NgUMIDSBLILIBLOTEITE0, DAH  19edl L6  SenlGeueilenw
(Digital Divide) elfleuréd@ld SUTWLGMS 2 _HOUTHGD.  HLENBUITED,
SIMGHEH! LDTeTTHEHD Lilsieuenll sidlauTed S HbHTevd Gurmi et Al-21
LWISTUBHHIOUSHBHTT  HB6IIBM6NT  QU6ThdH, LTLFTensvd Hevall g LpeVIdh @6l
Frrwie Al asBmsd  aTUIILSM6NT  HEMVHHIL L MIQEISHLDLILITEN 6T
aupmIS Couswiguighl SieUFWIDTSBSI.

Gsuid, Aflwy LuiIBd wBBID CFHTHeL(IpenB GLIDUTH L. HMEVHSHIL L F
FIHmBBRIBEHLOT  DewemibHl  (PHTOBHEBIUL  CeuewiBd.  FBhSD
BHMVSHFHLID  aNgelenodHUILLLTevD, pAflwiser Al- & sauliuenpuisd
LWeDIGTeNSHTH  QHRIBMSGHD  HeanbLlbend, SHMeil OBBID 2 S3sH6l
Qevemevwleiied  oiH  LweBBHTHBLD.  e1eBey, LTLSHHI LI  LHlienLo,
Al  swrgBleney, LBBID CHTLFFFwTen  QHTHLIPEHB Y HTN6
QMMBGID  QUVIUTET  LITEVRIBEMET  HMVHH L L 6UIQeUeHLOLILITEN &H6IT
&L Lennbs BGouswiBLd.

@umHwns, Al uweum s @updsaiuisy (Ethical) ufiworemmbiser ssvaluisd
WwsHw @b Cupdemer. smHHH HeLG (plagiarism),  wrewieuy
uenflsefledl BOUSHHHMWD, HIeyd Halwfleno, nsleurmdmed Ghenio Guimeds
ysdemeuseir Al ugsueorsll  LWSTUESHSILGL  Fpedsd  Goblevpssiime.
oTeiBou, HMMEL RNEVBHGHBMEN  AlgaUMLILINSL  CuTeuBeu, e pdHH6I W60
QNS (BH60B6NT, S LMWLLEH6T, LOBBID  UHFUIDHBHET 2 (HeUTHBLILIL
Cousminigu eimengl. QeUITHI, HMEVHHIL L MIQAIHIDLILITENTHET 26116 HHHMSH
LoWI-e119aUeMLOLILIGHT(H LOL_ (HLDGLBVITLOGY, CeFwBens [Bl6v3T 60013 6UT6L
QPABL HHULBD 2 _60ale0  &BMeJle gl F  FhHenerdemenGul  LomBm
Cousmitigul S LTWHNSH 2 (HeUTHBIU6TENG.

ChatGPT- &y sBoIL6T @HhIEMmemb@GD 2 LITWInkIS6T

ChatGPT s6vais gienpuied gBLBHHID FauTeosen Oselansd O&fbHTeuD,
BHMVSHHIL L UeIHLOLILITENTH6T OBBID PFFWTHEHnSSH DH6T HMeTHener
DTHHAPETEN  HBM6L  HMHANWTHL  LILISTIBHHINHBHTEN  FH6T SHEHIILDT 6T
GUTUILIL|S@GIHLD ©_6iT6TT6.

wHeork 2 _umwiors, Al- | “‘episstar  eufle  smelwrs (Shortcut tool)
DeoeundHl,  Hiemewid sl Lenwliy  (Scaffold) smelwns  wmiufEevsnen
Qauleudl UGD. RH6I LWIUTL mL  (PHBIeVID HBISHSHIISBG LG0T,
remeujsst ChatGPT-m dbsamers sienemiuwinagd (Thinking Partner) smas
GFwisduL 2616 F ) FH6VILD. yglw GuITFen6aIHEm6TT 2 _(HOUTHS,
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FH8HamBEmeNsS  OHelleyUbHDH, DVVH RMH  BHBHIHeme  LisOEeM)
Camemmidberiled UITUI 2 HOYD aUenBUIeD LWTLBGHSHINNSH 2618 @60 SHH60MLD.
o gryenions, SaisbHev ChatGPT wysdflenenenuis Sio@d  LIgHmern
QINBL HFH, @EUCEUTIH LIgeNWIULD LOTEIaITH6T HhibeT CFTha GLomfhsnL uisd
alemBdwl 16T DIBHHH HMevdHGHF CF60ID LIQLPeHBeNU 2 ([HEUTSHHEMLD.
Guomd  oevevgdl  @evdduwil  uTLmsefled, ChatGPT  Guinsemeisenern
2 HOUTHGHID HoMoTHF  CFWUBLGSHHEOTD  LT6H6T  LOT6wIoITHeT  DNHH
HIBIH 61T 60T LshLLILTmBmed LOMBMILD H60 HGHIRULDT 60T 616001 6U0I MBI 6N 6L
Wrduedes@id  euemauied  Egemindseonio.  Reueurm ChatGPT-3 sysye)
2 SHWTeNITEH  HeneOBMISHINUBHET  (P6oD, GFWBUTL BLEITEN  SHBMBEN6D
oab@GabaEa|D HeoalFT] Grjemwsnuwl (Academic Integrity) Guemieyd (LpiguLb.

QrewiLmeugl o urwions, Al- & 2 eenLsHw  wHIIBH  (pedBHMET
algaemolILGsH @D, uTFbUflwoTs el 1960 LoTeRIaITHEhdE IPRIGLILIHLD
uiBdHeT  SieLevdH Sl L UswiBEhHEG WLGHID  LWeTLBSHSTLD6D,
LOT630T6) T 61T ChatGPT- HBM6L CFwed(pemBuied eT6NEUT ]
LWSILBSH SIS  cleiilendHdH  STL(BLD  LewIHen6en  Sen6mishaHe0mLD.
o gryenionsd, Al o meurdbsul  euemyl  B@ID  DFHed  eufeeT  CQFulsH
HHSHIHHIBMENUD, Db  TBBRSEHHSTE  FHHemell  LIGHeneuubd
(Reflective Commentary) &wjlilébs  OTERIGITHMENT 2614 &6 bEH60TID.
RHHMBUW B (PBE6T  CeusiiliLenL SHHeienoenul  2ambHGHaILCHT(H
oL_(HLosvsurgl, Al eupmigd HEeususemen aiofFer FaHlurs wHIIG CFuiujb
SHBeNEUILLD, [BLDLIGLOT6OIEN SHULD, o emiewowimerensujp  (Superficial)
CapBHHH OCoTeiiEpd HIGHTENIMBIEMIUID  OTETNTHEHHE — 6ULDHIEH6)H63
oML TH DIAUTHNH FhHemen Bmensv GLosvild eueTTLILSBE ULHISBTL L 60TLD.

APSIBTOIGH] 2 LTINS, HmevsHAHL LHHe0 Al spfleursmed (Al literacy) wiyib
QUpbHalWed (BIUTeN2_6m)  ellifiliemenel 2 | LBHHSTEGD. ChatGPT
eTeleuTy  GQFWOLBBBH, BT UHTUIDHBEH6T  6T6M60 7,  FTEHIHUILOTEO
ur@uUTBasit (Biases) sistien?, Al o_hourdb@o 2 6iT6M_shoHHhamdll LILTLIBHESHSID
Curgl 1Pl PpEBHaTWIED FldBH60aH61T 6160607 6TEITLIGTEUBENB  LOT6mI6N]T HETH )
a&Biss  CeouewiBd. @He  cpsold, ChatGPT-I LwWeLGHEHID  HmenIbE
SIIUTE0, DS QUTBILILL 6T FhBHBHHI UITUJD SHMENSMUILD QUSTIT H&HEOMLD.
smhbaHIH HmlG (plagiarism), sperspsd Crjenio  (Intellectual Honesty),
Gumpimer e Led  Guwfenio  (Responsible Digital Citizenship)
SweuBenpll  uBBlw  eleuTHBIBMET  @HhISeneIlILGsT  cpsold,  Al-gg
H60AUIVID HEY QITDPHMBUINID GUTBINILL 65T IHBL HHID  DFHIL|BN6TTEH
sBBIH BTHHS (LPpIQULD.
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Breismealdl 2 utwid,  pFfugsellst  Qshmdsoapens  Gobum eni Ll
uBBlwsTGWD. CoBammiu o urtwkisst Ceupplwenw, pdffwigset Al sre)
CBTemIL. HMBBeL BLUIQHMBHMET OBL HHdH CHMAUWITE HeTeDLHMmB,
FHBeiIB6  1OBBID 2 _SHHlemenl Gup  GeuswiBlo. GHmblevwpsnmil  LulBEn
UL eDB&E6T,  elenll  L&HNTey SHenmhidben, Bmid  OHTLjgFdwmer  uuiid
FHLBweT cpeold pFflwigset Al- 8 sBLIHH060 Remewib@Gld aIGLILMB
BHEDL (LPEHMBEHEN6NT 2 (HeUTHS  (PIQUD.  6THSHBHIHSTL LTS,  LOTEWI6N]T H6IT
ChatGPT-I OsTLbs ulesEns@Gl LWELGSHS, uamed @mid) almenemnel
&w eleursd, ufCFTHemen  Sievevdl  aljfFer  eleuTHHHe  LP6eLD
o HUTHGHID H L BIGmen HFFUITHET 6IgelenLDdSH6VTLD.

obsTeus 2 umwib ChatGPT Lweium’ enL. 2 6@ SHeval Hen6eOUITIEETHL 61
(Local educational realities) @ewewiLBTGHD. OHTHOBEI L DiEWIH6D
QUMTWMIGSIUL L UGHHerMe0, UTLFTemeHeilel IGLILMB  FLDVIE 6N
udriul L Al suenisensm  QHHIMICUOIRIGET 261 TH  QUPHIS, DDNHE
LOTEIRNTHEHBGHID  FIo  auTWINLHmeT 2 mIFHULBHSHe0TD. Gosvid, CxHduwid
Hevel Bevdh@GHenTen LIFFHensiid SHIb@GHWD HM6d, LenLLLTBBeL, 6D 6ot
Hbpemen  pBweuBpILeT Al @rideneniiionts  eIsVIILIBGE HSH6OTD.  @6leuTsl,
ChatGPT @61 wweium edL.  HevellF  FTHMHBBHHH  HouelF FHmevTs
(Distraction) @evevrmioed  BewiLsrew  samb@alliumenyrs (Enabler) wmmms
WIUJID.

@bd o utwmkiseier cpsod, Al- @et  wisTTHSHBIGme  Lflbad  Oomemi(d,
3I8s Fwwid omeweuEHeiled SfleuTBmeL aueTFFmUIUID STHEGLD ImBU6D
BMOVSHH_ LI (peiiGeims  (wiguid. ChatGPT- @6t LiwsiiLm enL  618\LILIGI
SIGVEVTLOEY LOTBTH, DAHMIL 6T Fnl LTH SReneibhdH SBBensy GobLIBdHE&He0mLD.

o _suamenmail sevaiullsd ChatGPT @6t LiweUTL BL1 BGUITS@S6i

ChatGPT uileir  ®eveilll  vweur®  2023—2025 oyuemip  &reubHed  47%
DINYSG 2 WIhHHHTH DB HMBHENT  &nMId 6 B6.

0wfésralsv, ChatGPT urLarensy wBmpd o wiyssvel ol Lmkisefed “Al
Literacy” urL & L HEel @ uGHwnas CFiydaiiul Besengl. New York City
Department of Education gpsedsv ChatGPT enwigh sewl  GFuIF HHSTeID,
Wedtenry 2024 @0 FAflwy  wliBdulenr @B UGSHWTS  DiFHemer
PHRIB DN HHEH. OHT_THH oTeweujseilen eliojsenr  HAbHemen (Critical
Thinking) wipd sseusd  Fflumyiiyg Hpaisanen alenjss ChatGPT enw
UTL SH L SHFH60 Smelwmsll LweTIBHSHINSH] 2618 @eldbHULT L .
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@rndeompbdlsy,  “Al  in  Education Framework (2023)” eufwns
uTL FTemevderiley Al-e3 BMBMed 6UENHIG6T 2 _(HeuTddlD, GomPd HMBMev, LOMBBID
LAITH pPweuBpsled @hiBSmemsmieieneny. epfiflgser ChatGPT enui
DTG BEThEE  HEMLILIWIGT HHHSHEMLIL DBBID  eNemdball  Lienlsehdb@Ll
LWL &I 651860 .

Femellev, ®evell Semwsa 2023 @ev “Artificial Intelligence Curriculum for
Basic Education” ergnid ygw UTL S L HmsH B (WPSLILGSHSH WS, g6
Gmrrésld WwrewiajsenhsE Al smalamens fbsmens smalsents (Thinking
Tools) uweBHHs0 BmId  Gwmd, spfelusd UTLBiGeled  elends
2 HelldbHTe LW6TLIBHESHHLILIG S eImen.

@hHwrelsud, BCxfw seveld Gsmetens (NEP 2020) ougliuent ulsd, Al
wppp  ChatGPT  smmsv  smelssit CBSE  wmpio  NCERT  eufluns
UTLHHL S0 Rememrdsaliu(Beimenenr.  “Al - for All” &Sl  epsobd
wrewieujseilt ChatGPT Guieis  smeldemen  @UOBIGLPEHBUIL 6T  HEBWITENED
SBBISCBTENH BT, SbHWT, WwTeoeuHeler ITUIFS OBBID FbhHmensd
Hmeiidenen  CubLGHHINSBHTE ChatGPT e eu@liuens  HJe|sH
SHMNWTHL  LWeTLBHHIBBSI.

SevmienasUleT Hleney LOBEID 61FHTHT60 UTUILILIEH6NT

@eomienauisd ChatGPT ulelr Lweim® seveld sHienpuisd Reiaid T &s
Hlemeou1GeuBul 2 6iTengl. Flov LI6LBHMEVHBIEMIGBNT 1OBBID PFFwy LuIBd
THl6M6VLIGIG 61T ChatGPT W50 NP IL|6uoT]T 6] BaIFFBmernd
OBHTLRISUI6TETEN. LEMTEL LITL FTeM60 DL L GHFH60mem LML HaHIL L Bibermed
QeemIld GL 1bCLBeTELM6V.

Gevmien®E  Heva SIMLDF G, UNESCO afleir “Al in Education”
afdsm_ BoHevsemenil  eiumnsl, ChatGPT enw ssvelll  UTLSHE L Ha60
Qe ChrFw  alysdHmed o maundHd GeouewiBlo. @Hen  (PpSHalwl
Cprasmid, PAfwFsendsteanr Al SHpeisamen alenfHdHev, LoTemelHelen
aBUemey  emE@GallhHe0, wBmid Al smeldmen  @IDMIG (DML 6T
MBUITEHID HMBENET AUETTTHH60 LG LD.

ChatGPT emw  @evmisnasuied Gamfeompn ugh  &emp  (Technology Stream)
BBID mideon, dnflefwisd, wimid ICT urLmises GuTsBeuBNled &MmL%HH60
BHBBeL  HHAWTS  QHRIFNNBHE0MD. Gl LOTEENTHEHHE — FlibHemen
FHmeir, HHaIsL WHIIBH SHmer, MBID LN LILUTBBED USUIIBNM 66T HS
2 _Helb.
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(G L))

ChatGPT ssveluled @@ oTBRISS BT  SHNWLTE  OTAWETENEL. 2606
BTBHEET  RHme  H6ONI  LITL HHIL L HIGEHL 6T Q(HRIS D HEH], HHBBEN6V
SeflILWeTaHE, rewalfseie  Smeaismen  GbLBHaidcmer. ChatGPT
HBMEN6V FibFHemeot emLOWINILIBHSHSULL L, w6 Geudb H L 601 Falgul
CEFweL(PEMBUWITES  LOTBBISIBSHI. UMD QH6eT  LleiIdemenl  GuITmILILL 6T
LweTUBHS @dHd CpPsst, oudfflwiy uuiBd, BB Srel uUTHISTILS
CBM6ITENBH6NT  Si6UFIULILDTE6IT360T.

21685 GEIHHN, Bbd WIBBSHHE  ®wLGHHw RAfwFsGen o siteneuy
SILNS 2 emieu D  SSHweadud PG,  6hH  QuBSH TP
S Fflwiseien spfflwsbgsieud, Ufle), GBI auflaTl HHed DHluiaBmB
orBB  (wpwirgdl. oo  FAflwFseT  COFHTPOBI LS  FHWeiHEHL 60T
LoL_(hLosvsumiosd, Al o HeUTH@GHID 2616 SEMIGM6T  LOTEMIENTHET  SLTTU,
Baeital Gl b, il Hlb b, GuosuIlb CbuBHSH aIPlBTL_ BID
S LenlILEEHL6T  SWmmes Rmds  CeuewiGld. Reueurm ChatGPT wefls
fhHenenulled OTBBTH  E6LEVMIOD, HBMeL  CFwsLIPEHBUIET — HiHETIUITS
SIEMLOULD.

BuPHwirs, uLFTeneuseillsd sBLGHHe WwBDID HBpelsd ChatGPT gBu®Haid
SHTHBHMSH SHITNILG OHTIHOBHI LD D606V, LOTBTES LT HHIL L GHFl60
ugSwliuL (Berern L&HIILEH6IT LOBMILD umysne A GLD. SHEUMILOTSH
QUGEUEMIDBBLILILLT6D, LITL FTEN60&H6IT  LOTWIITHmeN  OFWIBeNSD  HlswTewniseo)
MOWIOTHS QBT 2 sudled  (paiBaipmid CHFwwd  Hevellullen
RVHGHHONTE  PTUHMS — 2MHGHMHH60, Gl FHHEMeeNUl 6T HH6V,
QuUI@ILILTEN 2 0% GYHEBMEN 2 (HAUTHGHHO GuUTeliB  Liswhdenend
CeuieusBE gwouwmer alfluisd o seluleld@d. Sslaummrear Gomentddev,
CFwBena Hiewenwinlle)y @HEISNEMILIL] @ FauTed LOL (BLO6V6V iFHl SHeveilenul
AL TETVHHIEETE  LBILFFIEHa0D, DB e MWSHmSBS 6lsTemr6L
- UfreILGSSHOD @M UTUILILTES DIENLDSBSI.
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Abstract

This article evaluates the Pre-Cana programme within the Roman Catholic
Church of Sri Lanka as an institutionalised model of premarital pastoral
counselling and psychoeducation.Pre-Cana is a premarital counselling service
within the traditional counselling framework associated with the religious
background. Apart from other religions, the Catholic Church is significantly
involved in premarital counselling, mastering Pre-Cana in a well-organized
manner. Administered through diocesan Family Apostolates, most notably in
the Archdiocese of Colombo, Pre-Cana is a mandatory prerequisite for the
Sacrament of Matrimony. This study unpacks the Pre-Cana framework by
integrating Pastoral Counselling and Developmental, Preventive, and
Psychoeducational Interventions. Primarily delivered as an intensive, multi-
day seminar retreat, the programme brings Western therapeutic frameworks,
such as Active Listening, Cognitive Reframing, and Financial Resource
Management and psychoeducation to couples who are willing to get married.
By analysing its preventive, educational, and clinical functions, this paper
demonstrates that Pre-Cana provides a foundational therapeutic space for
addressing communication pathology, intergenerational trauma, and relational
adjustment within Sri Lanka’s distinct socio-cultural fabric.

Keywords — Pre-Cana, Pre-marital counselling, Sacrament of Matrimony
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Introduction

Premarital counselling functions as a critical preventive mechanism designed
to mitigate relational distress and promote long-term marital stability (Carroll
& Doherty, 2003; Stanley et al., 2006). Within the socio-religious ecosystem
of Sri Lanka, the formalization of premarital interventions has uniquely
occurred through ecclesiastical channels rather than secular state frameworks
(Abeysinghe & Ekanayake, 2021; Sabri, 2023). The most prominent and
structurally institutionalised of these systems is Pre-Cana, the official marriage
preparation curriculum of the Roman Catholic Church.

Coordinated under the auspices of diocesan Family Apostolates across the
island's metropolitan and provincial regions, Pre-Cana is a mandatory
requirement for any couple seeking the Sacrament of Matrimony. The
Sacrament of Matrimony is one of the seven sacraments of the Catholic
Church. It is the sacred covenant through which a man and a woman freely
commit themselves to a lifelong partnership of love, fidelity, and mutual
support, and in which God grants them special grace to live out their married
vocation. According to the Catholic Church, marriage is not merely a legal
contract or social arrangement but a sacrament, meaning an outward sign
instituted by Christ to give divine grace. Through the Sacrament of
Matrimony, the love between husband and wife is understood to reflect the
faithful and enduring love of Christ for His Church.

Key Characteristics of the Sacrament of Matrimony
1. Lifelong Union
Marriage is intended to be permanent and enduring.

The spouses commit themselves to one another "until death do us
part."

2. Faithfulness

The husband and wife promise exclusive fidelity to each other.
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3. Free Consent

Both parties must freely and willingly consent to the marriage.
No one can be forced into marriage.

4. Openness to Children

Marriage is naturally ordered toward the procreation and
upbringing of children.

Couples are called to be responsible parents and educators of their
children.

5. Mutual Love and Support

Spouses help one another grow emotionally, morally, spiritually,
and socially.

In Catholic theology, the Sacrament of Matrimony serves several purposes.
These include the unity of the spouses (strengthening their bond of love), the
procreation and education of children, the sanctification of the couple (helping
them grow in holiness), and a witness to Christian love within society. From
a counselling perspective, the Sacrament of Matrimony emphasizes
commitment and trust, communication and mutual understanding, conflict
resolution and forgiveness, emotional and spiritual intimacy, and family
stability and well-being. This is why the Catholic Church requires
programmes such as Pre-Cana before marriage. These programmes help
couples understand the sacramental nature of marriage and prepare them
psychologically, emotionally, socially, and spiritually for married life.

Pre-Cana is not merely a formal administrative checkpoint but an integrated
psycho-spiritual retreat that engages couples emotionally, psychologically,
spiritually, and practically. The clinical perspective, Pre-Cana can be
understood as a localized variant of pastoral counselling and relationship
education. It purposefully synthesizes normative Catholic theology with
evidence-based psychological paradigms. In a country where public
discussions surrounding marital conflict, human sexuality, and mental health
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remain bound by deep cultural taboos, Pre-Cana serves as an essential,
culturally sanctioned entry point for relationship interventions.

This paper critically examines the Pre-Cana programme in Sri Lanka. It
discusses its theoretical foundations, programme structure, key counselling
modules, and its contribution to strengthening marriages and families amid
social transformation, cultural expectations, and economic challenges.

Theoretical Foundations of Pre-Cana Counselling

Pastoral Counselling Theory

Pastoral counselling theory holds that psychological healing and human
development are most effective when integrated with a client’s intrinsic
spiritual and religious worldview. In Catholic theological anthropology,
marriage is defined neither as a standard civil contract nor as a transient
emotional partnership, but as a lifelong vocation and an indissoluble covenant
(Catholic Church, 1997; John Paul 11, 1981).

Pre-Cana applies this theoretical framework by utilizing theological concepts
such as sacrificial love (agape), grace, mutual sanctification, and radical
forgiveness as active psychological resources to facilitate relational
restructuring. The pastoral counsellor assists couples in exploring how their
shared or distinct spiritual beliefs will inform their resilience when facing
future stressors. Relational vulnerability is framed as a reflection of their
covenantal commitment before God.

Family Systems Theory

A core pillar of Pre-Cana's curriculum is Bowenian Family Systems Theory,
which holds that an individual's behavioural patterns cannot be analysed in
isolation from their complex web of family relationships. In the Sri Lankan
context, marriage is fundamentally an alliance between two extended family
networks rather than a purely individualist union between two isolated
partners.
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Pre-Cana helps couples understand how their family backgrounds may
influence their future marriage. Couples are encouraged to reflect on family
relationships, communication patterns, values, gender role expectations, and
ways of dealing with conflict. The programme also addresses challenges that
are common in South Asian families, such as parental involvement and
relationships with in-laws, which can sometimes contribute to marital
difficulties. Many diocesan Pre-Cana programmes include sessions for
parents. These sessions help parents and couples discuss expectations,
establish healthy boundaries, and support the transition from parental guidance
to the independence of the new marital relationship. This process can promote
stronger family relationships and reduce potential sources of conflict after
marriage.

Developmental and Preventive Counselling

Pre-Cana is explicitly designed as a primary preventive and developmental
intervention rather than a secondary remedial therapy (Carroll & Doherty,
2003). It is based on the idea that helping couples improve their
communication skills and develop realistic expectations before marriage can
reduce future conflicts and contribute to healthier and more successful
relationships in the long term.

The developmental component views marriage as a major life-cycle transition
that requires a high degree of emotional differentiation, cognitive flexibility,
and the acquisition of practical skills. By developing skills such as negotiation,
communication, and emotional regulation before couples encounter major life
challenges such as living together in a family and parenthood, the programme
aims to strengthen relationship resilience and promote long-term marital
stability.

Major Counselling Functions of Pre-Cana
The operational framework of Pre-Cana relies on three distinct, interconnected

interactive functions. They are preventive function, developmental function
and psycho-educational function.
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The primary objective of the preventive function is the early identification of
relational risk zones. Through structured worksheets, diagnostic inventories,
and private dialogue, couples are guided to systematically uncover hidden
discrepancies in their expectations of married life. Counsellors help couples
discuss important issues such as religious differences, especially in interfaith
marriages, approaches to child discipline, and expectations about household
responsibilities. Addressing these topics before marriage helps couples
identify potential areas of disagreement, develop a better understanding of
each other's views, and build more realistic expectations about married life.

The Developmental Function focuses directly on the growth of individual
emotional maturity and dyadic empathy. Dyadic empathy refers to the ability
of two people in a relationship to understand, share, and respond to each
other’s emotions in a mutual, interactive way, and is an essential need for a
successful marriage. Pre-Cana includes activities in which couples practice
being open about their feelings, managing their emotions, and understanding
each other’s perspectives. Couples are taught to trace their individual anger
triggers back to childhood experiences, helping them understand how
emotional dysregulation impacts their partner. By cultivating self-soothing
techniques and collaborative problem-solving skills, the program transforms
the relationship into a safe container for mutual emotional development.

The psychoeducational component provides clear, evidence-based
information about the physical, financial, and legal aspects of marriage. It
helps correct common cultural misconceptions by offering accurate guidance
on:

e Human Anatomy and Reproductive Health: Covering natural
family planning methods (NFP) alongside general sexual health,
aligning with Catholic doctrine while addressing a massive gap in
formal sexual education in Sri Lanka.

¢ Financial Management: Providing practical guidance on family
budgeting, savings strategies, debt management, and navigating
current economic stressors.

e Ecclesiastical (Church) and Civil Law: Clarifying the legal
obligations, rights, and indissolubility of marriage within both the
Church and Sri Lankan statutory systems.
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Structure of Pre-Cana in Sri Lanka

The Archdiocese of Colombo and surrounding dioceses offer Pre-Cana as an

intensive, weekend seminar-retreat. This structural format is highly

intentional; by removing couples from their routine domestic, professional,

and wedding-planning stressors, it creates a focused "therapeutic vacuum™ that

deepens the reflective experience.

Primary Therapeutic /

Pedagogical Focus

Covenantal theology,
sacramental grace, marital
ethics, and the spiritual
dimensions of a lifelong
vocation (Amoris Laetitia).

Family-of-origin exploration,
navigating in-law dynamics,
balancing collectivist duties
with marital autonomy, and
healthy boundary

maintenance.

Session Facilitator Group

Component

Theological Roman Catholic

Foundations Clergy

Systemic & Senior Married

Relational Couples / Licensed

Dynamics Professional
Counsellors

Clinical Mental Health

Communication  Professionals /

Modules Trained Facilitators

Active listening exercises,
utilizing  "I"  statements,
cognitive reframing, and
structured conflict-resolution

strategies.
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Psycho-Sexual & Catholic Physicians / Reproductive biology,

Medical Healthcare Educators ~ marital intimacy, addressing

Seminars sexual taboos, and the
mechanics of Natural Family
Planning (NFP).

Socio-Economic  Financial Advisors / Joint asset management,

& Financial Experienced Couples  managing systemic inflation,
Planning navigating economic crises,
and long-term family

budgeting.

Intergenerational Couples and Parents  Structural alignment between
Integration extended families, mutual
reconciliation, and formal

boundary adjustments.

The retreat ends with a guided personal reflection session, a shared religious
service, and the awarding of an official Pre-Cana Certificate. This certificate
is required by Church rules, and without it, a Catholic marriage cannot take
place in a parish in Sri Lanka

Review of counselling themes addressed in Pre-Cana

e Communication Pathology and Restructuring

Decades of empirical data show that communication deficits are highly
predictive of marital dissolution (Stanley et al., 2006). Pre-Cana directly
addresses this by confronting what John Gottman terms the "Four Horsemen
of the Apocalypse™: criticism, contempt, defensiveness, and stonewalling.
During the retreat, couples engage in structured communication exercises.
They are taught to replace ambiguous, accusatory language with precise "I"
statements that communicate vulnerable internal needs rather than defensive
external blame.
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e Clinical Intervention Example: The Speaker-Listener Technique

Participants are guided to follow structured communication rules during the
exercise. The speaker is encouraged to use “I” statements, speak briefly, and
pause regularly to allow the partner to paraphrase. The listener’s role is to
carefully repeat or restate what they have heard without interrupting,
disagreeing, or immediately offering solutions. The main goal of this approach
is to reduce the negative “demand withdraw” interaction pattern often seen in
high-conflict couples and to ensure that both partners feel heard and
understood before moving into problem-solving.

e Constructive Conflict Management

Pre-Cana helps couples see conflict not as a serious threat to their relationship,
but as something normal that can be managed and used for growth. Facilitators
teach practical ways to handle disagreements by separating the problem from
the person, so couples can address issues without damaging each other’s self-
worth. A strong focus is placed on understanding forgiveness and
reconciliation. Couples are taught, based on both religious teaching and
psychological approaches to healing, that forgiveness is a deliberate choice
rather than just a feeling. They also learn practical steps to rebuild trust, heal
relationship wounds, and manage anger in healthy ways rather than
withdrawing emotionally or using hurtful words.

e Intimacy, Sexuality, and Theological Alignment

In Sri Lanka's conservative cultural landscape, formal education regarding
marital sexuality is highly scarce. Pre-Cana fills this void by offering a sex-
positive, healthy framework that views sexual intimacy as a vital, unitive, and
procreative expression of covenantal love (Francis, 2016; John Paul 11, 1981).
The curriculum explains how emotional openness is linked to sexual
satisfaction in marriage. Health professionals and experienced married
couples help teach about sexual health, reduce shame around sexual topics,
and explain common sexual concerns. They also discuss the Church’s teaching
on responsible parenthood and natural family planning. This helps couples
develop a healthy and respectful understanding of intimacy based on consent,
trust, and emotional closeness.
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e Financial Cohesion under Economic Distress

Financial problems are among the most common causes of marital conflict and
can be difficult to resolve through normal counselling. In Sri Lanka, this issue
is often made worse by inflation and the rising cost of living. Pre-Cana
addresses this by providing couples with practical guidance on managing
money together. Couples are asked to develop a shared financial plan and to
discuss issues such as spending habits, debts, and expectations about whether
money should be managed individually or jointly. By encouraging couples to
view financial management as a shared responsibility rather than a source of
power struggles, the programme helps reduce stress and prepares them to
handle economic challenges together.

Pre- Cana in the Sri Lankan cultural context

Evaluating Pre-Cana from a culturally sensitive perspective shows that it
combines Western psychological approaches with South Asian family and
cultural values. Traditional Western premarital counselling is often based on
individualism, where personal growth and independent couple decision-
making are emphasized more strongly than family or community influences.
However, Sri Lankan society is profoundly collectivist; individual identities
are deeply embedded within family networks, religious communities, and
broader ethnic expectations (Abeysinghe & Ekanayake, 2021).Pre-Cana in Sri
Lanka is adapted to fit the country’s collectivist culture. Instead of viewing
extended family involvement as a problem to be reduced, the programme
recognises the important role of the wider family network. It highlights how
extended family can provide support such as childcare, financial assistance,
and emotional care. At the same time, the programme introduces healthy
modern boundaries. It provides a structured, safe space where couples can
openly discuss sensitive topics such as birth control, financial independence,
and mental health struggles that are frequently suppressed in day-to-day Sri
Lankan life due to cultural shame. Furthermore, the Catholic community in
Sri Lanka carries deep, complex historical trauma stemming from decades of
ethnic civil war and the devastating 2019 Easter Sunday attacks, which heavily
targeted Catholic parishes (Abeysinghe & Ekanayake, 2021). This shared
trauma often manifests as hyper-vigilance, somatic depression, and heightened
relational anxiety across young couples. Pre-Cana can also serve as a general
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means of identifying potential emotional or psychological difficulties.
Because the retreat setting encourages open discussion, some underlying stress
or mental health concerns may become more visible to facilitators. When
serious issues are noticed, couples may be gently referred to specialised
services, such as the Family Counselling Centre or mental health clinics, so
they can receive further professional support before getting married.

Conclusion

The Pre-Cana programme in Sri Lanka effectively brings together pastoral
care, psychological knowledge, and local cultural understanding. It uses
prevention, skill development, and education to prepare couples for marriage
and to strengthen relationships within the Catholic community. The
programme also respects the importance of extended family while
encouraging open discussion of sensitive issues such as sex, finances, and
mental health. In this way, it supports healthier communication and reduces
silence around difficult topics. As Sri Lanka continues to experience social
and economic change, Pre-Cana offers a useful example of how religious
institutions and psychological approaches can work together to support and
strengthen families.
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Abstract

The topic of gender has become a significant focus in political science
literature. Numerous aspects have been explored, and this study investigates
the gender imbalance in the professional role of teachers within large-scale
tuition, an area that has received limited attention in the research literature in
the Sri Lankan social context. As Wedikandage (2015) points out, unlike in
the past, the teaching profession in Sri Lanka has become feminized, with
social stereotypes playing a prominent role in this transformation. These
stereotypes have fostered an environment where the role of the teacher in
large-scale tuition classes, beyond the traditional government teaching
profession, is predominantly filled by males. This research, which employed
a quantitative dominant mixed method throughout the study, was conducted
through a semi-structured questionnaire administered to 50 teachers involved
in large-scale tuition in the Chilaw Municipal Council area of Puttalam
District in the North-Western Province, reveals the gender division of labor,
social stereotypes, and the marginalization of women within the household.

Keywords: gender, gender division of labor, gender roles, gender stereotypes

Introduction

Gender politics has become the most discussed topic across the world, with
the growing scholarly attention on how gender identity operates within
society. According to the World Health Organization, gender is a set of
characteristics that separate society into women, men, girls, and boys. The
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Canadian Institutes of Health Research further analyzes gender identity and
demonstrates that it is socially built, with roles, behavior patterns, and
manifestations specifically created for men and women (2023). In the field of
human studies, gender identity is defined as a person's self-representation as a
woman or a man, based on how they respond to social institutions, or as an
identity constructed (Mazure.C.M.,2021). From this point of view, it is clear
that gender is a concept that is not based on biological factors but is built on
the intervention of society.

This article explores the gender homogeneity of teachers’ roles in large-scale
tutoring classes, particularly in Sri Lanka’s competitive supplementary
education sector. In Sri Lanka, the unemployment rates for women and men
were 3.3% and 6.2%, respectively, in 2021. However, to fill the gap that has
arisen, women have to face certain problems in finding jobs, so in the Sri
Lankan context, it can be seen that women have chosen to enter the teaching
profession (in the government) as a solution (Wedikandage,2024).
Accordingly, since society has stereotyped men as a group with the ability to
create their jobs in financial sectors, advertising sectors, medical sectors, etc.,
in a stronger way (Wedikandage,2021), an attempt has been made to reveal
whether society itself has decided and socialized that men are fit to engage in
large-scale teaching institutions through this research.

Literature Review

This study examines the "Gender Homogeneity of the Teacher's Role in Large-
Scale Support Classes,” concentrating on the evolution of the teaching
function historically linked to women. Despite statistical evidence indicating
a predominance of women in Sri Lanka's teaching profession, this research
aims to delve into the evolving perceptions of the teacher's role within the
context of tuition. A comprehensive literature review based on three major
subtopics will be conducted to support this inquiry.

1. How gender roles operate in society

2. Identity constructed through the concept of gender division of labor
towards the teacher's role

3. The Sri Lankan tuition sector and the role of the teacher

1. How do gender roles operate in society?

According to the European Organization for gender equality, gender roles are
defined as socially accepted norms based on sex, shaping behavior within a
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culture. E.R. Greenglass has explained that these roles reflect attitudes and
characteristics associated with men and women (2001) by connecting them
with a kind of psychological perspective. When these roles are processed
within society, the traditional view of society is that women are more capable
of nurturing and caring than men, so women should take care of the residents
in the home rather than work outside the home (Blackstone,2003).
Accordingly, when this fact is considered in the role of teacher in the Sri
Lankan context, it appears to be a suitable profession for women, as they have
to work for only six hours by facilitating women to balance their gender roles
as mothers, housewives, wives, daughters, and many more. Therefore, in the
Sri Lankan social context, it appears that the term teacher has been stereotyped
to some extent towards women. Amy further states that society's view of the
man is that he is the head of all household affairs, the one who strengthens the
household economy, and who handles important decisions in the household
(2003). Therefore, society does not expect a man to stay at home full-time and
do household chores in such a space. Accordingly, a man has a background
where he can devote more time away from home for his professional
development, which is very ideal for a large-scale tuition master. Cecilia and
Shelly argue in their work that such hegemonic beliefs shape job structures
(2004), influencing gendered patterns in large-scale tutoring contexts.

2. Identify the constructed concept through the gender division of
labor towards the teacher's role

Sylvia Welby, a sociologist in the field of gender politics, explains how the
sexes are more divided in ways that reflect and reinforce existing power
relations, and in contrast, the sociologist Magret Mead argues that this is not
a universal phenomenon, but a phenomenon that is unique to each culture. In
the Sri Lankan context, the teacher’s role has become feminized, and it has
been stereotyped that the teaching profession is more suitable for women than
men. According to the 2017 census report,73% of female teachers are found
within the school system. (Wedikandage,2024). So, within the Sri Lankan
context, the teaching profession has been feminized. Globally, Beneria points
out that 80% of domestic labor is done by women and that under the
patriarchal division of labor, the male side takes the main advantage (1979).
From that point of view, it can be thought that the role of the teacher in Sri
Lanka has been feminized since she has more time to manage her work at
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home more easily. But when we consider this in the field of large-scale
tutoring classes, the role of the teacher is to devote unlimited time and effort
to professional development. Therefore, men get more opportunities as they
are not traditionally allocated to engage in household responsibilities that
women do.

3. The Sri Lankan tuition sector and the role of the teacher

Tuition in Sri Lanka is a growing phenomenon. Advancement in the field of
tuition is due to the need of the student community to prepare for the
competitive national-level examinations (Pallegedara, 2011). According to
Asanka Pallegedara, three forms of tuition art can be seen in Sri Lanka, and
among them, the third form of "whole class™ can be seen in the field of large-
scale tuition. In such large-scale classes, more than 50 students are studying,
and the maximum number of students studying here can exceed 2000.
Therefore, to maintain such a class, the teacher must be very popular, thereby
increasing student attraction (2011). Because of these criteria, the large-scale
tuition teacher must be a person with a strong personality and good endurance
to stay in this field. Based on the traditional gender roles and stereotypes, men
have the most suitable personality traits and freedom to be more popular
within the field.

This literature inquiry examines the limited professional participation of
women in large-scale tuition classes, emphasizing the impact of gender roles
in education. While previous research has identified gender imbalances in
public school teaching roles, there is a notable lack of studies focused on the
private sector, particularly in large-scale tutoring. This study aims to analyze
the reasons behind the limited participation of women in this professional
domain and to identify the factors that contribute to this disparity.

Methodology

This study utilizes a mixed-method approach, with data gathered via a semi-
structured questionnaire administered to fifty large-scale tuition instructors in
the Chilaw municipal council region of the Puttalam district, Northwestern
province. The data has been analyzed using Microsoft Excel and thematic
analysis.
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Data Analysis
3.1. Demographic information of the selected sample

The recording of gender, which is
a basic-level demographic factor
that is primarily considered in
directing the questionnaire, is not
just demographic information in
this research. Through this, a
clear idea can be understood as to
whether the gender division of
labor, which was a research
question that was the basis for
continuing the research, still
exists in society. Only 40% of
female teachers are included in
sample the sample of 50 tuition teachers
who conduct tutoring classes on a
large scale in the Chilaw area. As revealed in Wedikandage's (2024) research,
the teacher's role in Sri Lanka is a professionally feminized profession, but the
graph above shows that there is some imbalance in linking it to the teacher's
role in the field of large-scale tuition classes.

Gender

= Male = Female

3.1.1 Graph: Gender of the selected

3.2. Existence of the historical gender division of labor concept

In the Sri Lankan social

Do you believe that the context, the teaching profession

teaching profession is is known as a feminized
gender-neutral? profession (Wedikandage,
4.00% 2024). In such a background, it

‘ is a matter of happiness to be
inspired to think that the
teaching profession is not
influenced by gender
stereotypes. Only a very small

minority of 4% adhere to
3.2.1 Graph: Do you believe that the teaching the same hypothetical
profession is gender-neutral?

96.00%

n yes L no

opinion, but the majority
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96% interpret the teaching profession as being a woman or a man does not
have any effect on engaging in that profession. Accordingly, it appears that
the historical gender division of the labor system has been challenged.

Have you noticed a gender

imbalance among your
colleagues?

14.00%

86.00%

] yes L no

3.2.2 Graph: Have you noticed a gender

imbalance among your colleagues?

Despite this, it is evident from the
majority of responses that a
certain gender imbalance can be
seen in the role of professional
teachers in the field of large-scale
support classes. Reasons for this
will be developed in the future of
this study, and on the surface, it
appears that women who account
for 80% of domestic labor
globally (Benaria, 1979) direct
their labor and time to a business
field, such as large-scale support
classes that must be maintained

with great effort, which will be a burden for them to balance household work
and their profession. Therefore, although a large percentage of 73% of female
teachers can be seen in schools (Wedikandage, 2024), it appears that there is
some imbalance in their engagement in the field of large-scale tuition.

What are the factors that influence the
choice of a woman or a man as a teaching
profession?

other

Work-life balance

Factors

Job security

Social expectations

72.00%

84.00%

88.00%

86.00%

72.00%

78.00%
Percentage

3.2.3 Graph: What are the factors that influence the choice of a woman or

a man as a teachinag profession?



A list of possible reasons for choosing the teaching profession as a woman or
a man was given in the questionnaire, and the research sample was allowed to
choose all the reasons they wanted. Based on the reasons given there, it was
further examined how the historical division of labor concept is further
implemented in connection with the teacher's role in society. Accordingly, the
factors chosen by a higher proportion of women are job security, work-life
balance, and family influences. The percentage of female teachers selected is
38%, 40%, and 40%, respectively. Therefore, being a woman in the news can
be thought of as a teacher's professional support for balancing and maintaining
the set of responsibilities inherited.

Because of being a woman, she has delicate and

22%
motherly features.
Able to maintain a balance between professional 389
life and domestic responsibilities ’
Women are not the main earners in a household 28%
Job security 12%

3.2.4 Graph: Factors that led to the formation of social horms regarding the
teaching profession as a more appropriate profession for a woman

The 50 responses received in response to the question included in the
questionnaire, "Why has an idea been formed in society that teaching is a more
suitable profession for awoman," are the responses received under the 04 main
points mentioned in the table above. As Amy Blackstone points out in her
research, nurturing women is rich in potential, such as caregiving (2003). So,
the same motherly quality she shows in taking care of the residents is more
important even in taking care of the children of the school. Amy further states
that the man is the breadwinner of the family. In the family, the woman takes
care of the residents and is responsible for household chores (2003).
Therefore, it can be justified according to these ideas that it is very appropriate
for a woman to work as a teacher in the Sri Lankan context.
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3.3.The effect of gender homogenous roles on a female teacher in entering
the field of large-scale teaching classes

What do you think is the main reason for the increase
in male teachers in mass tuition settings?

other [ 14.00%

Ability to maintain a balance between
home affairs and career

Lack of support for female teachers | NN -2.00%

Perceived effectiveness or authority of
male teachers

Favorable hiring practices for men | NN 5/.00%

I > 00%

Reasons

I 72.00%

Cultural norms and stereotypes | NN 74.00%

Percentage

3.3.1 Graph: What do you think is the main reason for the increase in male teachers in
mass tuition settings?

The above graph illustrates the main reasons why men tend to stay longer in
the large-scale tuition system. Based on the data, it also reveals how the role
of a female teacher is challenged when entering this field, often being limited
by gender roles. When considering the challenge of balancing household
chores and career, as mentioned earlier in this study, it is noted that women
perform 80% of domestic labor, with men primarily benefiting from this
arrangement  (Beneria, 1979). Consequently, men have minimal
responsibilities for household chores, usually handling tasks related to
managing the household economy and making key decisions (Amy, 2003).
Society generally perceives that women face difficulties engaging in fields like
large-scale tutoring, which traditionally emphasizes that women should
prioritize domestic duties. Additionally, regarding social stereotypes, the
widespread belief that men possess better decision-making, administrative,
and business skills contributes to the dominance of males in tutoring
classrooms. Various factors also contribute to the higher presence of male
teachers in the large-scale tuition sector. However, one clear takeaway from
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these facts is that the teaching profession in schools has been connected to the
perception that women’s involvement in education has faced challenges in the
large-scale tutoring field. Moreover, another stereotype about men is their
supposed proficiency with technology, which has helped increase the number
of male teachers in this area. This was also reflected in 14% of the responses
to this question. Overall, the stereotype that women are less skilled with
technology remains a significant obstacle for women seeking to establish their
presence in this field.

3.4.The effect of the family on establishing the existence of a female teacher
in the field of mass tuition

What do you believe are the challenges facing
female teachers in the field of mass tuition?

Other [ 20.00%
Financial issues [ NG 53.00%
Cultural norms and stereotypes |GGG 73.00%
Limited career development I 64.00%

opportunities

Balancing famil ibiliti
e o Y PSS N ©6.00%

with work demands

Discrimination or bias against
N 56.00%

students or parents.

Challenges

Percentage

3.4.1 Graph: What do you believe are the challenges facing female
teachers in the field of mass tuition?

The main thing that can be seen very clearly in the study of the challenges she
faces as a woman in establishing the existence of a female teacher in the field
of large-scale tuition and the effect it has on her existence is that there is a
great influence on a woman from within the family. As 86% responded, when
a woman has to try to balance family responsibilities with the demands of
work, it is difficult for a woman to devote her time and effort to her career in
the field of large-scale tutoring classes, which is considered in the business
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category. Beneria has pointed out that the greatest advantage of the division
of labor under patriarchy is achieved by the male side (1979). According to
the school census reports, 73% of the school teaching community by 2017, the
main reason for female teachers to be engaged in the profession is the social
norm that she has enough time to fulfill her household responsibilities after
six hours of service. Accordingly, since 80% of the domestic labor is done by
women, it is clear that the family has built an effective wall that makes it
difficult for a woman to be in a field like tuition where she needs to focus her
full commitment.

Factors such as social stereotypes and norms, limited professional
development opportunities, and financial problems created due to the same
effect caused by the family seem to have deprived a female teacher of the
opportunity to remain in the field of teaching. According to Pallegedara,
popularity is a very strong factor in establishing the existence of a teacher in
the field of tuition (2011). It is also stated in other sections of these responses
that there is a possibility of verbal, mental, and physical effects in following
the methods of achieving popularity, and it is because of being a woman
seeking professional advancement in a patriarchal society. From that point of
view, it is clear that the influence on a woman through the family and other
problems arising from that influence, she is challenged in trying to maintain
her professional stability in the field of large-scale tutoring.

Conclusion

This study investigates the gender imbalance in the teaching profession within
large-scale tuition classes in the Chilaw Municipal Council area, based on
responses from 50 teachers. Key findings suggest that historical gender-based
divisions of labor continue to shape the teaching profession in Sri Lanka,
where teaching is predominantly seen as a feminized profession. However, in
the competitive tuition field, the role of tutor is often gendered as male.
Cultural norms and family expectations of women’s domestic roles further
limit their participation in the commercial education sector, reinforcing their
secondary status in a patriarchal society. The research contributes to the field
by challenging long-standing societal ideologies and highlighting the impact
of changing gender roles. It also provides valuable insight into gender equality
politics in Sri Lanka, an area with limited previous research. Despite several
limitations, including language barriers in the questionnaire, limited time for
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data collection, and the scarcity of relevant literature, the study offers
suggestions to address the gender imbalance. These include empowering
women economically, socially, and psychologically, promoting gender-
neutral education policies in schools, and curbing gender-based
marginalization in the media. While implementing these changes may be
challenging, these proposals provide a foundation for increasing female
participation in large-scale tuition classes.
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SIS (YPsLD

Qevmiendsullsll  FLosmeoll QUTHeNTHIFIOTEG 2 W Gouensvuleiienio alalg LD
OBHID  GemBHGHeTUTE QUTHMTHTIL  LsaIeBLILIGHHO GUTIB (il
FoUTeLHM6N  IHTOBTENHNBH.  DFPsvild @PIUTE  Hevell  sBEMTY
U Lsrilse) Cauemev auTUILINeTenowITengl AHHBFHHF OFevavd BUTHeND
BT HIIQUISTS 2 66N .  SeUmINd  LILHMe0SEBIHL LI L HTflael
FBHUTE DFFTHIS OHTPLH6TC0CW FOUTH CeTemt@LmyTe QmUILIGIL 6T
GWIOTEH  OHTPL  auTWINLSEmeT 2 (HUTHGHMBH0  GHMMBHHENMe] BT L LD
CaremiBGLryre 2 sieneny. GEevmiend UL HTHH6M  1DHHUND  STemrlILIBLD
UTHISTULTET JFTRIS Galensv WBHTem aLILGD SiauseMen HWGHTIHeme0
OHTLBIGUSBHT  CHTdssHmsd  Goposdlamgs  (Weerasinghe &
Senavirathne, 2021). sSussdHwu  GsmPeorenuenL  syuieyseieig, G.C.E.
(A/L) oppid  oiBE  GoBulL  @Hevel DL LEISEN  STERILILIHLD
Causmevuilsitemio  aigpid BT 19@BWI FHBLLFionas (8.3%) o _siengl. B6%H
Couemertuiled, Guew LI L HTHBEHEEG WwHHUlsd @bs eisd 11.0% s
2 6leNgl. @&, BTG WaNlEH (PVSHMHMS (PUMLWITSHL  LIWTLBHHSH
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WPRUWITHSHT  allenenalTd gBUBLD CUTHNTHTIF Fimwemuld BT (HEBBSHI.
@bpl1  UrFdenaenuld SILUUSBEG UL LSTfEenenl UTFDUFULIDTET  DIJF
SVVEH HAWTT  Hlewm  CouemevdEhdHGHH  HWMTLUBSHHINMmS oL,
GousmeveumruilienL 2 _(HAUTEHGLD CeTPlev(LpeneTCouTyra LOTBBISIGSI
s LTtwordmpg.  Shane & Venkatraman (2000) s @Gwimy  eumuiiisenerd
SWILBleug  BBID  UwWeTUGSHSHINS  QOHTLIUTET @)  ClaFuwsL(LpenMULITET

CBHTIHEO(LPHETAITEIE], QuITpeNT HITY&F OFwsoum(Baserieor SlgliLienL_&
S LemLUTEF  QFwsOLBEHmEH  sledlaimBe]. GalensvauTullienll 2 (HheuTdd
SITFTHRIGRIGET  AFDUUBID  (PSHSWIOTRT  HTEVRIG6T6, SWOEHTL60

OFHTLRIGUSBHTeN  UTUILNL  Een6eNEhTHEHHE  QUPHIGHISH  (LP6VLD,
CHTIEOPMENE] DITHEHHEHDH HEHMBEYHBTN @H (PHEHWL LITeDHULITH
siemwdpg  (Kuckertz and Wagner, 2010).  @&@06060  LISLBM60HBIDEH S
&evalldh  FHLmbellell LUmSTEH UL STfHemen  umpbuflwors Calsnev

CapBusTHeTTS 2 _(HaUTHGHaH 60 [HbHSH a6V, BGeauemsvemiL
2 HAUTSGUATHENTS  LoTBBeINSH  CHTeEsTsd  OFTamiLHTe  RHHs
Geuemt(HLD. @ evomienaulen QUITHEMTHTTLD GBILLTS SBEUTemSHWI

OpmEBHIQUWITET Geds0 UL L SHTFEeMen bHLLTeUTEN OBBILD  L|GHIeDLOWIT6
fhHened QHBmewiL.  UFHwl euemiles  (pwBFlodenen  Oeu@eaursds  bHoLluleTengl.
aTeuCe LIGVBMEVSHINSS Hevald SHILMGeT @6mbd UL HTFH6T 10dhHauTle0
SHADNDLIBMB, FAUTOHEHHG (PHD  OBTHHGSID  SHMWET,  LIFHIENLOWITE
FhHene P WeuBenB 2 6oL SBIW GHTHD (pewenGouri Lo ILIT6TeNLONL
QUSTTLILIF60 (LUl LIMISTBHIES 651360

LISV&B6M6VSEHS  LoTewIal]SHelllenL_BGul OHTIHeL(Lpeneie) LOGTLILITRIENS
JBUBSHSHIUSH SleudIWid

CaTIfeO(eneaUTeIHI @ BILIQeT OUTHENTHTT aueNTFHASHGD el HOLTHS
Fpsd Heoalb@d Gamlwenownsgs (Katz etal. , 2003). @a UsHSHTHEHHmS
o @l bH MBS, ygHw Bouemevdmemer 2 (HUTHGHIMSHI LOBMILD
QUTHEMTHTTSHEMSHLI UsT(PSLILBHHISBS). GBILUTS &(h 6U6N(HLD
QUTHETTHTFLOT 6 BRVRINBHEHG), USHBHTHDHHMSD BEm6VB BIGHHN D,
2 eusenmalul Fhenduled Gumiguil ey eusveuTen OQHTHLLPEN6ITEUT] FHerLD
CaramaulIBEHBEH.  LISVHM6VBBHIDHRIBET  HIOGH!  [H6VET  DGMIOLILH6T  LOHBBID
Hevalldh FHILMmSeen cpeold SBMIFGLL 2 emiJeyeiien  GHTIHEOLPeHETTENI
GG LP6VID [HeN6VHHMID R60HGHHEHHE CHIiQuITHll LkigeNdbsd
(PIQUJID (Jayasundara & Perera, 2024). gufusbdHu U6 BsT,
L6UBMEVBBIDBMIGBET  BloHd  OFmbeowpsnenBary 2 6T@HToHERIBMm6I
(Sustainable Entrepreneurial Intentions)  ewenijliugled  OMBBEHSBETEN
(PHAATHENMTHF  GFUWISOLL  (LPIQUIID  6T6ITLINS  DHgHBHMIgL (Hds B (Haslement.
Qevminsulsd LG  GHmfeoupenerey (Green Entrepreneurship) umpsw
QUINEH6T  GHOBEUTS  SHHSTID  LOHMEVSBIDHHIGET  HIOH  HHT6)
SIMIDLILSHET IOBEID Heveldh SHI L MIS6MET (PeOlD HBBIFEHIN60 2 6wITe|6T6r
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CaTfev(eneemel 2amHEHMMUILSHE  P6VID  [HlEmeVSHHEEMID N6V EHDHETHEH:E
CrypwImsll LUmIGaTHEs (IQU|LD.

RevmienaUllel LsLEHmevHHINS LIL L HTfldailen Galensoullsiieniod Fdbae0Tang,
Qurgiaumerr BxFlw  Beauemsvuleiienio B HHMSH Ol DHBITH 2 6iT6NHI.
2024 oD syemget  (IpHev  smeorewiigey, GCE A/L wBpid oisBe@ Gosd
Hevall BBBaITH6T HH UL Cauemsvuieienio aibld 8.3% oud 2 WifhHleTeng)
(Sri Lanka Department of Census and Statistics’ Quarterly Labour Force
Statistics, 2024). @bsi1  ysteflelugmiser o wijseved  Bpieuehicsei e
elemenaysFHmefieo (Efficiency of Outcome) o eiten umflu  GewBUTL L&
GPsHemer.  Geusmeveuruill]  el&SFmsemen  Hule G  Cumg
LI60& N6V BLDFHMIB6Thd B 6mL_UT60 GPUIL 555 GoumiLir el
sremILBSenpen. OCHMPsOmEIL U  BBID  GHTPso(pemB  Fribhd Hevalenul
QIPBIGLD  HmbHHoaelll LsvEmevdhssd  (93.8% GausnsveuTuilil]) LOBBID
Gomyl_(Beull UsLHMeVEBIPHID (85.5%) GumsipeuBpled 2wy GeuemeveumuliliL
@ BmisEHo, wrpluTewid  (53.5%) wmmid  Hwde  (52.8%)  Gumes
UTFOUFIWILOTEN Hem60 MBI eMlehEhTEII LI L BISeN6N eDOWILOTHS  OlaTemiL
LI60&B M6V BB MIH 61T 60 GRS GousmeveumuiliLy &l &5 HMmI ETHLD
ugleuralusiTerent.

Bbd CoaupurhseT @m (PHIHWWTET  HHBHMBL  LevLILIBHSHIHISB60.
SIHTUS, OamHevHIMmMBESHE) GmriguimsLi QUTHHHHInIQUI ENVAVESY]
CaTfeo(wemenBGauty  FHMEIHEMeNT  QUPRIGD  UTLSHL L MIS6T  Fhndd
Carmausmuill UJHd OFuleugsled Fplunss  QFwBubHeimer.  senGe,
Gmphsd  Coauemevauruiliy  elslemsemend  CETewiL HmeuemiseTen
CamfleowsmenBaury SHevallenulds &I LTWIOTEGHMS!, UL HTfoelen G mided
HSGHHOW 2 _WISHHIOIBIL 6, LIFThAwl QUITHeMTHTIHSHe0 GalsneveuTuirisni
FLOHENEVLILIBSHHINHBHTEN OHTeiend Falulleomen cpGsoruTuidh HemevuiL TEHLD
SIMDHBHI. L L HTflH6eT Galenevuileienind Faumensv 61difoET6TemD Bumgl,
FhenDHH CHmeuBEHL 60T CLITHHHHIIQUI HBEIHEMET AILHIGAIFH 2 UIJHe06M
HBIITRISEhHE (WPHBWLD  6TaTUSHIL T QHTH0(pensiiCour  Hme e
wdAwl Qurmpssons semwdps (Hill, 2001). urpbufugh  senpaseisn
STemlILBLD S L6DIDLIL| gmibd  GeuemsvuieiienLoemi FTO\BM6IT6N,
CHT60(pHCUTT  oGILITETEMIOML  QUeNJHGLD  Hevell @ HealJHs
(WPQWITS  LOTBHIULLIWITEGLD.

CamfeowsmenBoury  Hevall  Ooumild  auewild  Sflemeul LS (HeugbIL 6
Bepellmoed, Hellli L 2 emelulsd  HwrfpHlensvenwiujid  CuibLBHs
CouswiBld. GBmPsvpensnBeury &wi-Hmesr  (Entrepreneurial Self-Efficacy -
ESE) 6TEOTLIG] O] LOGUTLILITEOTEMLOEMLI QeI 60
LHHWeOHD OFLILD @ (WhFHw 2 eelulsd STFEiLm@GLD.  &Fiw-gmedr
geiilG @ BUT @M SUEUILL  usmledwF GFuiul  (puibd  eTeiIml
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BIOLISHTGD; OHTIHe0penenGauty @pedsd, @& Geump wBmId Csmevaiufer
DFFHMS HIeududed @ WsHw ubEg adssns (Bandura,1997).
Gaid, euemiladh CpTeveldemend HBULH Hevalldh S LBIG6T (PHBUIL
URE auddbs (PQUjD. UIeH6T, OHBTelTend aIGUUT6NTSH6T LoBBID B
BleIehiEseT, elenladh CHTevaldemend HbHHd, OHTHeOLpeneTGouiler
CremaumeEnL el OBmBHIOTEF FHmwHHULL  CouswiBld sl Ge0TFement
QIpBRIGHBar. Seueut@m, @iy G¥HH uwbms (Fear of 10ss) Beujsha)
CQFWieugib, 2 hHIHL OUBB WWBBID CHILEHBWITE  DIWIEG(LPDMENUILI
Cuemleu ID S LTWIDTEGID. 6160166,  LI6UBHMEVEHBIE  LITL S L HBIH6NT,
LOTETITHEMET  JHHHH  CHTeLalbHTar 2 _6maluled  SILITWRIGEN6IT
e BHiTOsmeiteneyd, eteybHmensn (Resilience) euenosald dmigul calenBUTEH
AUIgeNENLDHBLILIL.  Geuemr(BLD.

Oamfleb(penea) LOGUTLILITGITEmLOEML GUGNTTLILISH(BSBIT 60T
LIsVBM6VBHINBD HeLalGSILL misefe GFsveuTda@ Hlenev

Qevmienasullsi  @edsy  GoBOBTeTEMILL L. PUIeH6IT, CHTIHle0LPen6aaTGauTiy
sevell  (Entrepreneurship Education - EE) #icidiou’ L Gujwenswimer
alemeaHeneN  BLBHHIBOMBEN 6l S 2 WIS ULIGSHHIF BN  RbHdH
SHILLMIGB6T LoTeweufHemen SW-LHUT (BHSH CHTeO(pemetCauty Hmeibe,
QuiedLselT oBE@ID W& (pdHaBwirs, OFHTHe0psnan@auty 2 6TCHTHHMIH6NT
aFwepPesr  1BH < GPUILSHHS LBDBID  FTHELNN  HTHHHMSD
gBuGHEIBsmen (Rajapakse, 2016). @bs  1pgayHsiT, QHTII6OLPM6IGEITT
Hevalenl 2 WTHVaF @GeJe0 QIsvIeITS 2 I L|GHHHIUSHBETE OB TeTensd
(PIQEm6) A Ffb@&HID ®  mIguimest ABTIRIHENTSH SIEMLOE| 6513601
CaTifleowenenBGourty Hevellwimengl, CoumId HHGHH WL DBlaLL L M6V HT6ENIg
orewreufeefell  HOUULL — SUBBeD6L  OTBBIWIEDIDHSHI — Di6UTHMET  (hH
grhHwiorenr  OHmPsd  alpUULTSEF  &FWOSTISmevd  CHIHOHBHHHSH
SrenihEBEHI. OFHTHevpemenBauty Heval 6l6iiLg Geumid Sipfleyl LFlomBBLD
2060, @@l remienjaeleds  weniuTeiieno  (Attitude), Hmeirweir  (SKills)
BmIb  BLEMSG (Behavior)  sydweusens  worBBlwenoluSBETH
BrTdhs(psien QFwsuwenpwitgd (Fayolle, 2013).

O TledemerGouriy LDV ILIT63T6MLOEMULL Ceumnsl&rioTs BINIE:T:N
UTL HAHILBIB6T, ITUINILGHN6NT  DIDL_WITEND  HIenre0, LiGHHTeHEID  LoBBID
UrsFfemsiisenends SHIbGHD  Hmeit  Gumsiim  GFwellevision,  HeOL (LPeHBS
FHpeiimeiey  Heued OFsvbHd Couswihd. DbHdH FHmeniwerien  LUIBS,
LTI HEHHGHF Fhendll LIJFFenendene alemld eUTUINLGENTS  DTBHID
MBWEMEY  AUPBIGHBH.  CHT LUTHHEHHEG — DIUT60,  UTL HHI L BIH6N
oTeTaIJHeMedt  erlIuTeTenD  @QuisiLsemen  GbUBHHID  euemsuiley
sLLMDGSIUL  CouewiBld. 2 srgewions, gwrl g (Autonomy)  mmid
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FOUTELHMEN  61HTOBT6TEHID  SHmedt  CUITHIB  QulsOL|BemeT 2GS,
Loremra&Heleir QHTIHL(PemeICaT FUl-HMBewen aIsVILILIBHSHOD, Di6)T 61T 60T
CaTHeO(emeBalT] UTaIHMPH DAHBFEHND 2 Hab. RbH ERUIOLIHN6IT
QUeMJLLG]  6lehilgl  CHTUUTL(BL  UFL 6DFH6IT  (PsULD  DIGL6V,  LDTBTH, Hley
QUTDHMBF ~ FaUT6LH6ET  OBEWID  CFWBH L SigliLenL_uleomer  &HBMmeL
SDIDILIQIMISGET (pevBlo FTHSHWILDTESLD.

CamfeowsmenBaury  ®eval, oflemey  QUPRIGUHHHSH  HEOL (OB
FOUTLI9BE& WTm Geusmrguidl Sieudlwib. SbeH LTBBID, Hevelldh Sl L HISH6N
Coumib  ofleysTy 2 6oL SHHendH LB  CUPMIBTIN,  UJHHD
wrdflwrésmsst  (Business  simulations),  ewmflemiied  HiLmimeit
(Mentorship programs) wBmid By eumpsensll LjFdenaisanend SHidob@G0n
LB  SPPSLUBHBINNHS — SLLTWLWDTSES — CouewiBlo.  RbHF
GFwed(pemm, wTeIfHEeflel 2 enalulsd HWTTHmevDU DB bHa]D,
auenias Bareval GMiSs Bl LWGmS BeafsHd Fuiwen (Addressing
fear of l0ss) o sa@dma, @& OCOsmbsouwsmerCary  GulsdL|Hemer
QUG HBHINSHD 1016 (PHSW URISTBEBILD.

QUG HHIOUHID QUITHEMTHTIRIG6ME, GHMIIUTS E6vmmaUTen, Blmieuefasulmet
SHMLBMEN  HlauJHd CFUINSH (LPVLD  LISVHEM6VSHLOBMIG6T  CUITHETTHI]T
LOTBBHHBHTE  (PHAUTHNMTEF  QFwBUL  Couewi(Bld.  HBIUIRISET  QH
olflourenr  QFHmPsopenaBeouty  @oeduwied &I Lewiolisnu  (Comprehensive
Entrepreneurial Ecosystems) o moutdss GouemiGld, &&I  LOT6wI6N]H6EhEHEHS
Copemeuuimen HeLSFTY, Fepd WBBID BT YBSHAW UHT6)Y  DIEHLOLILBHEN6I
o GeM_SHWHTE RHHd CoucwiBlo. RHHMBUI  UHTO|  DHWIDLILIEH6NT,
reoeusefler  CHTIHeOWemenGauty — HUl-Hmenenr  HeWIFIOTH  LITHHSH,
SFHeMLLD U OHTHeOLpemee] LUBBIW 2mdhEemev  eJBLIBSHSHIH 660
usEML  OFHTPL(pensdie)] LB  Heusld, 2 eudenmalul LBmId CaHdlw

66V &HHETEMLD @605 EHB6ETHEBG) SieudFIwIb. @6vmien U6
L6UBMVSBIDSMIGET  HIOGH  UTLSFH L mIFHelsd  HlensvdHHeiieno  Fribhd
L& ST SHMhIG 66T N\ em6HTLILIGH 60T eLp6LLD, FHBBIF G060 o _euiliJe)6iTer

TS0 (emenensl 2mHGHaNHS  (PIQUID.  LISVHMeVHHISH  BLo6VTEmTENLOH6NT,
SLLMDSHILIL L HBBEL  DDILIQIMIGET OBBID RNevd@ HiFenrulldsiil L
AHTO|  DMIOLILE6T  (PsVLD, LIGDID  QHTLH6VUPEneITenNal  eU6TTLILIGHBEHT 6
CFuwed 2 SHaleemenl 6L eImse.

HeLGIL_L MISen6N [HeOL (PMBLLIGHSINSeVI6TeN FdHH60 Hlenev,
@L_FuT@B 6T

CaTifleowsmenBGaury SHevallewwl 2 WiFssoaluled LGHHouHBETer GuimgFene
®_UBHENAN6D JBBIBOBTETTILIL L TeVILD, DL (LPENBF &l BH60BH61
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GBI HHHB FaUT6LHMEN  (LPGIIENaIHHIBE. QI6T  LBBIHE&HmMB, SH606N
o &L LemWlle HmL b6, WA HF FobHe0b6 IDBBID  eUEDTUINBSH
Operiaileieny HUIenel @RHeL DILBIGD. SevmmBmUILl  CUTBIHHIMT,
QM GPUILSHHS HOTFTISH SHOLWTSH, alfleyenywimeniser 10&HHuiled
STeWIILGBLD  “cuswilasowibordssd @GBidsh uwb” (Fear of commercialism)
2 eitengl. OuUTHF GFemey BBID DITF HIEHBEOUI  MOWIOTES  ©EHT6TL
o WisevalF  @loedey, Fhemd  FMJhH  DevevdHl  @eomud  GrTHSw
HL_6)IQ &60) & &H6N6TT o HGLLIG] GMHH HEOTFTT &H SHEDLUITEISH,
CamPev(WememBalTy LITL SHFHI L SHa6 HewL (Pemmll LWGTLTL 6Dl & HBHBBSI.

@ 6vmien BT 6ot AevaUF & H606) LOBMILD STF LIsU®H6M6VHHIDEH
&1L emioLiLTsvisiTern Wy &8 BuwisLomen &1L emLoLIL|F FlbBH60B6N,
CaTIfeo(emenGouty  LOILILTETNOMUI  6UEMFULASY  LTF  HenL SHenel
IBUBSBIB BT, JBHTOUSH LIOHM6VHHIG Tell yememidb@paisn (UGC)
OBIGBHLOTEN LISVHME0EHHBIS [BIHLP6Y [HEDL (LPENME6IT SHTJ60ILOTS, LOT6I6NTEH61T
HFH 2 6MenTbd  elBUUD  SevevdH  QFHTHeogiens  CHemeudCamL

UTL S LBISHm6T S CaiIhOBHBLILISBHT QUTUILIL| & 6T
& BUUBSHSLILBHE 636 SIS SBIL 601 QuBLDLITEOT6 UL Oy
S L mIs660, allLun LITL_MBI&61T gl EMLOWILI UL misbehL Ceor

QUMTWIMIGSLILL (BeiTener. 2 SHMyeniond,  allehebTeonl UL LILIQUIL&6M60
o BusHd engeuenioriy (Product Design) Sisvevdl LGHSHTdan GUTEINE dniseit
QentemowiTendl, OHTHe0PenaGout HBeiIEHemeT QUSTTHGD  SUTUILILIBHED6TS
shsFmgH.  Gibb (2007) eesiueay GsmisopenaiGany sHevaldh L L mHibein
CeumIoBer  BHBHH WL Dipslemey L BHID CUTHHSTIOEL, OHTIH60LPsmenTGouri
oTewIemT IBLITE@ — oBMID  SHBeiIEHemen  IIILBGHS OCFWeI(psHB  HBM6L
wenpassit  (Action-based learning) wBmid  uLBaBILIL L BBLIHH60
B UGG LweiLBhHS Geuemt(bid; umriouflu ellflelemy (pemmHeT RHBEL!
CuTaITEINFHEV6L 6TNTBIBTT. RbPH BMISHLOTE DI [HEDL (LPEHMBEH6IT LOBMILD
UTLSAH LS  OFflaled o 6en  OBIIDOHHHMD  S6TeND  Hlulenel
@ememibdl @M 2 6mefl B (WPIewTUTL DL (Input  Discrepancy)
2 (HAUTHGHH M.  LISVHMEVBHBIBHIGBN, Fhowddh CHemeusnwill  LLjeHd)
G CeauswnguinsEnd@L LUSHeordH, Hrauflengulsd (pHeTenownsd 2 6iTern
orerauTHemeT 10U (B CFyodleiimen.  omTewTeNTH6T MHUILLILIG  LITL HBIGS6N6T
LOTBBIOISBHTE  QBBIDaHH6mD  SeveoTd  Blewsouled,  UTLSHHI LID
gelalene]  FBUUTS  eIgeIemIDGSILL LT6VID,  SieUJHeller 2 6Tenmihd
eamPsopenanGauty almliubmasd (Entrepreneurial Intention) srewiGeusi
OHRLD HIQEMOTHBH). 160186, B0 & H LG O flemeried
OpBpaysHHaamamuis Cataipalmals UGC wlLdsded GomosmereniiiL
Ceusminigul ep@eomuimuig FHemevuiLm@Lb.
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Revmienauisy  OHTHe0PenaBauT Hsvalenul GUBHHINSBEG DITFTHIG
WL LSV HHUIUBHSLILLL 6060 H6ilG @HMISenewTdSLILL L (Wpuwid
@Qeoemen. UCIBI  DIMWFFBEHHGH DRMLUTID  RBLOHH OCBHTTmHSH6N
@606UTHHTeL, I BOITHSL UTL HHI L SH&Hler CHToHasd LSaD LJbhHHTHLD,
o mIFHWmer GFuIsd FHI LD SeL6OTHHTHD SHTewilILBABH. BGsvid, CmHdwl
FHUlleL LUTLSHHIL L FTBM Hedtenlo STewilIBHBH. OHTIHevpsnenBGauty Heval

10 wBmid 11 b auglyseied SPEpsIUGSHSIULTeD, g A/L
oL LG alev E606m6V, LI6VSH M6V BLPH G360 &1L TwLAl606VTLD6D
QULPBIGL LGS BSI. A, O mPlevpenerGauriy LOGOTL ILIT6BTEMLOEM LIS

CeTLFFFwns  suenjluusBETN @ CHFw uUTLSH LS Osmemensuller
Seuflwbms eLBIHBIBBSHI.

alfleyengwimenyselled  QHTHe0Pen6TCouriy HBeT  LUBBTESHOB @6
(LSBT FaUTOTGID. BBLIGHHD GlOenevdH HTTHAUHNID  Sinsleneir
ugliyeudlevid  ellfleyengwimenidel (PSS WL LRISTBBIUSTE0,  DieuTHer e
Fheng  FMjbs  BOLWB Py  GeLTHH  UTLSFHLL HSlen
CeweLFHmeneid HMBHHBEHI. OHTH(PeneICouT] Hevallenul OGleuBSSTLOTS
QPRIGUSBGH, Currdflwgset  OQeupioBenr  sevelwTenydenTed LD (HLD
@6veumoey,  OFHTPHOMGauT]  SDILIISHMBHE  CBTEIL  DIEL6VGI
BHEDL (LPSDB 2 _60HHBHIL 6N adsvieTedl  OHTLJLHmeNS OB T6oTL6)J H6TTSH
@mss Ceuewidid (Rasmussen & Borch, 2010). @bssh S&HHI LBBTEEGHB

10 (PpEHSW FUT6OTGLD. GLosIlD, LI60&H6M60 & B LD BRI 61T LOBMILD
CaTfeogiempsd P Bui 2 6o LevaieIoTe  Gewemilil] LITL SHEHIL L
2 66N HHHMSD o GuTEmLOWIT 60T FHeMDH RuIbHNUISIL 6T

QUTHSHHLOTHHTE  PSGHIBH. Bbd DL Osuell UL HTflH6i6
FhenHILUBHHHIIQUI HBETHEMETUID  HMBHBBSI.

yHw OsTleopsneieyds HeLaIGHEGIL L hIGHen6T
LISU&6M6VH BB MIH6N60  [HML (LPMBLILIGSHSHIUSBHTN 2 HH&H6iT

Qevmiensullsll  FeumeHerlell LIS HIHOMODUIS  HHBHDHL  CBmeni(®,
CHTH6OPMCOUTT  LOGIILITETEMIOMUI  Q6NTHS @BenBL LTLSH LS &6y
GuITgILDTETZHEV6V. LDTBT &b, Osmeiena i &5uImenr S TWILDTE G FH60,
HipleuefaHWTen OTBBLD LBBID 6NE P6VH (PHSH PHweuBens Gy
CryHPHer BevbdEThd Osmeiend @M Usupsmsr 2 &g (Multi-Pronged
Strategy) GamaulLBGEBEH. O®TelTend MIGIUTHNTE6T @ HJFTHIBHBHTE0
QuissLUHLD O®melTensdenl o (HeUTHDE, SN H S| G eNmHIGHEN6VLI
UL HTBEnH@GID  (auemleld oBBID QINIHID  DIEL6VTSH  LDTENT6N]&HETHE ELD)
CaTfeowemenBaury  Hevelld OHTGHHBmeNd  SLLTWILTHS — Geusmi(BLd.
CaTle0(pemCouT Heval 6T6ILH @  HONWTH  HIEDB  DI6V6V; il
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LGOHMEVBBIDBHHN  JMHHIH — HIMBEHEMVID  @(HEIF D6 LILIL
Couswii(hld; @H @M UJHSH MAl60Te  OTEmeUTHEHHE — UTUILILSHEm6
QIPBRIGAIGIL 6T Liglenwrer fbsenerenwijid suenjsdma (Neck & Greene,
2011). @&, GBI U LSTABEHEGD @ Sglilenl &  Hmedr
esr@iemu  (Basic skill set)y o mi#) GFulgb. DSHILET  SDNHHI
L6UBHMVHHINS OHTIH0(LPemeTGauT Hevall (PUIBFHEMETUID 6([HMHIES D6 HEI,
QUeNHIBM6T B GWTS HBHeD, OBTETmHHMENGF FITMOEHHMNWD, Q@ “CHTL60
(wpemevie)y BEID OFHTHeL (pewenBourt] HevelldbaTan LHH W  HeNeOUIHme
Bmiejeugl SemeOLTSSI.

LI6D & 60608 B LD BRI 6IT CeumioGeor QUG LILIHBEHENEIT ailL, allifleurment
O TIHeO(WmeGauT] @Lpellulsd DmWLLEmeT 2 HouTdhd GeuswiBd. @
ausvieITen  CHTISeOPmEBaIT] @Hloellulsd DIl 616U GeumId  Hevail
WL (BLo6V6V;  DiFH  OFBTeTeNSBH6T, B, HOTFFTID  OBBID  UFHT6Y
BoleuehiGeNe  QHRISmamIhs alemsowsmolisnull  Gurmibss  (Isenberg,
2001). @bs oWiLBaTed &MFTT UHTe| (LML SHEH L BIGB6IT), &ilpsd
BT (QUPBTLI9H6IT OBMILD  (LPEITENTEIT  LOTERISNTH6IT) OBMID BT 19MBEFwl
AFHTO| (FLL LBLID BHieH eaupaTLed) psluiemer  HTlevpenss@euiy
swgmpenenenr  GDLGHHIUSHED (PHHW  UkIG eudldbdleimer.  Goevid
LOT600T6)J B6TT FLOG| HIBeIIHEm6T BeOL (LpenBuilsd LweTU(BhSHSH,
LIS ENEVSHBIDBMIGB6T VSISl sHIDWIMIGST, LHHTHal CUTLI9H6i, alfHHdd
Sl Gumigse BMID P60H HFH UPHIGHD CUTEIB HIT6wI[HHEVHEN6N
gmBur@® OFuiwr Geusmi(BLD.

alfleyenyuwimenyse GeumId HeOWITEONTHENTS D606V, CIHTIH60LPsHETGauTy
e ILTEIememLS  SBUSGHL  HpeT  BHBID  DDILISHIL 65 Fnlgul
BOL (pemB  QUNBTL 19H6eNMTE RHBH CauewiBid. srerGeu, alfleyenyuimerniysensrt
CaTifeowsmenBouty FHmeiiseied CubUBHHINH WIS  (PHSWILDTEISHTGLD.
DRSHTID  OUBB  HpeuemiseT dpeold  GQeuelim  &rF  FHUTTULSm6N
Cuoplstetoug &BLUSHH0 (WpeomHelled HIHmed GDUBHHID. DAHBHIL 6
LIBUBEMEVHBIDBMIGET  HIOGH! LUTL HH L BIGHmeT 2 60H6NTailul, GHTemHI LI
LBBILD  FHeWdH LOTBPHIGEHEGEG BUS SWTTLUUGHHID 16H Ceusnenuie,
SIQUBMB 2_61T6ETH] GplDVIHGID iU orBluenodsd CalswiBd. Goaid, Heve
HleemEHen, CHTeLHIMB CHeneudsenL 6l  RenemnbHAHLLIGHE (LP6VD  6(H
Qauerl  GETHBEW G wenpsowis  (Outward Looking  Approach)
Caremigmdbpd GCouetiBld. @&, OHTHLUPENEITEOUTT  6UEMEVLUIHLOLIL|EHEN6I
o _HUTHED, 2 6men] B wwBpId  BEHSHT  Hoeuesmset  (SME),
slemmaHeen QHTOOHI LI LIFFFenaibemend Hbd 2 Halald allfleldHoHELD.

SIF HHO  uBprEGmpuisT 1bHSHUNeL, 2 uifHevel BBIeIaIbEsT Bl
SUSHTIRIHMET  LsoalsndlILBGHS  Couemnguidl  Sieudlulld.  SIJFTBRIGIHSHT6L
QIPBIGLILIBID  6UEHRIBEDHHE  C6VUSHHIOTE  LISVHEN6VHDHIDEHRIHET 66w &
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FPHMBIBET, HIMNMIaN HBIOIOIBIGST BBID FJalGhs CHTHs0psnenGeauriy
EMLOUIMRISGHL 6T cLPGEOTUTWIL  LIMRISTOT] 2_M6)|Henel  BLBHHINSHT  (LPsvLD
B HrlL emsb@GaldsiuL Causwid. Gsvd, C&T6eTend  QIEGLILITETH6IT
b Bpeusmisemen  OHmiblevpsnanGeurfler  CHemeusmsemL 6l ChHHBLOTHF
Fremdd P BISHSHILUGHDBITHT. @&  GHmPsopensGaurfler  mg)
DEWIHME0  6IMBTHEGHUBIL 60T,  auelldd  CHTevalsemend  GmBoHHa|D
2 _HaLb.

QamPsopenaiabsTen o 6i@prdsd  (El)  wBpid  &w-dmper  (ESE)
P Wenel 2 enailulsd HTTellaenL 6l GHHEBHIOTHL LlenswibaleTens. senGel,
UTL HHI_LrigeMev Oamlev(Lpsnenail 6T o enaiulsd SIDFBIHENET
2 GIEMLBGHUSHEN  (PeVlD,  LOTeWINTHEDHHEG Q]  GBHSH ULHmSBL
Curs@eugie,  CpiwenBWTeN  WeIILTEIENWMW  aueNdhd  Geuemi(BLp.
DRHDWIL6T, FPBHHHN UHTe| RPWenWITHH. GBU 2 mIlieawe,
FpSHD LBWID WHH HMeVaUTHT HHuled LHTled(pemee] Gobum®
GPHH  Heval  sBLISHIUL  CeuewiBlo.  SbPH  [BLENQHMBULITEIS,
CaTifeowsmenGouty (pWBFHenen UHFHGHWD @ FPH-HEOTFFT]  GHLDEM6V
2 HeUTHE, UL FHTHE6T FouTeLHmeN 618 TOBT6TeNSanIgUI  LDGTLILITETENLOEN
QETHS 2 He|FBSH.

(O L))
BeVmInS LI6UH6N6VHEHLDSH UL grflserflen Gui SrenrLILI(BLD SIHB
Geusmevuleiremin NHHMD BalrsHs) CFulsug6v, LI60&BEMEVEH BB

UTL SHI L MiseMenr  omiFFemol] @@ WHHw  apGeomumuid  HemeouiLms
o 6iengl. OBHTPeO(pemeICauTy &evalld S L MIH6IT, OTETEITHET  1DGHIHUND
GW-FHmer, QuIeOLH6IT  BMILD  OHTHL(IPeneIBout] 2 6TEHTHEMISHNT O
GPUIILSHHH  CHIwedBUWITET  alemenalmenen  gBLGSHHIF BT  6T6LIGH]
Sieyselledl  cpeold 2 Mg OFLwiLL (BeiTengl.  sleueummBTUImID, SbHSH
CrempUITET HTHHHMS (PIPSHIOWITS 2_6uolJ, HL LMoL FaUITe LoBH3ID
Qameens Faluimen Henl_demen Hleufha) QFuiwl Ceusmnguigk Seuduwip. UGC-
ufedr GMIGHIOTET  HIMIPS] [HEDL (LPEHBEHET  LOBBID  I@UILL LT HBIGSD6Td
Osfley GFuisuglavsien GBBSIDeSHHEMD EReTenD SYBlUlen6l  LoTeuIal] SHeil6i
IO 0111111553 OamplevpsnenGaury DGINEEEY: S SHIT6T1 (H 6 FH[BH T 60T
wwBdlemend HBbBlemen. Gsvd elfleysnywimeny &mer GUTE  LOHBBID
Camfleogiemp  SewemrlL el Falgul  eifleuTed  GlP6VlUIEd  HL L eDIDLIsHL
2 HoUTHEGHICSH, BT 196 QUTMHEMTHTT eueFHlbE alSHHBID LiSHHTHBLOMET,
GW-Fmenr  CaTeni  OHTIHeOPHBaIT]  FpHHend 2 (HITHD 2 HD
apGeomumud FHenFWITGLD.
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aGLUmBUled LoTemiaNTHeML G585 el e
fbpemenenul GLIBGSHSIUSH60 L Fifluifledr
EUSILITSLD

Mohamed Miswar Fathima Mirsadha

DOl : https://doi.org/10.66281/70130/9289

Sl (PpSLD

@eaempul sevalsHgiempuisy eljgen ApsHemen (Critical Thinking) ersiiug)
W WPSEBWTEOSHTH Hpemad SHIULGHBH. Gousomen GHTHEOHIL LI
LOTBBRIGET, FlHBHeOT FAPHF FPEVH6T OBBID RENEWIULISHIH6I 261 TH g
OHTLTFHWLTHS OFBM 19HH_HGHID HBaILH6MET  QUHBSHID — HIT6NIDTH,
LOT6T6UT 6T (H HHEUMED DLIPIOTE DTTUIHSHI, DIH6 2 600I6DLDSHFHEHLOEHIL
wHOI_GU  yfibsiosTeien  Geuewigwl CHemen @6y DiFHBLOTEHU6IT6NHI
(Facione, 2015). Qeumid weILTL &  &evalenul LB  (LPSHEITDIOUITSES
OamewiL  umFLUflwg SHBWEL (PBEH6T 21 YD BHIBDBITENIgET 2 0BG
CuUTHIDTEHTE QNMHBHTHI 6TTLMNSLI 1160 H6vaM  [HBINIRIGBEHD 2 60IIHdHI
QImBIBe. SbdH LIBBHPHe  emwouwll  LsTelwimeg  pFflwifledr  LbiE
DIMOSHBSHI.  QIGLUUmBUTED ipflener (B0 QIPRIGLD QHEUITE  S(HbHSH
AFflwy, Seiim eI Hemend  BHLED,  HELHHIEMIWITL 6D  LOBBID
swWdbsHmenll UTenHUIL PBLSHID @ UPSTLIQUITES  LOTSIU6TET.
SQeirempl Heen euGLLNBHT HUFFWTHEHSHGSU LSHW surUIlLSHenends SHHLD
SICHBeusmeN, LIL FUTELHMONMUID FBLUBHHIS BN, SDHHMBW  FiLpeVlev,
AFfWTH6T  QHUBLD UTLSH L SHmS (WPlpHd Ceuswingul  CHemeusnuwiuid,
LOBILUBLD  oTeTeNTHeMe @ WL LF FbHemend Hmener elenshs Gealewrngul
QummiienLuid Fiownsd CBThes  Calswngulsiengl. senGel, mHeiar SHsoaluled
aljFer FhHenaenul 2 HUTHGHMHD AFFUITHET 61HHMBUI  LIKIS 66t
IABBISWITHEET sl H  UflbHiGsTenalgd  Seufloradns. bbb
&_Beny, Geedmul  IGLLmBHeTe0  elofFen  FhHemarenul eITTLILSHBE
SARWITEeT gBmIBOHETeTen Galswigul CQUITBILILSH6T, AHBHTen Gomiumt (b
SIQLILIDL_H6TT, IGLILINB  HEDL (LPMBHET OBMILD  DIGUTH6T 6185 TO\BT6TETHLD
FOUTELH6T GHBIHH ATTUISBSHI.
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&HeLallF@Ipedled allojgen FbHene LOBEBID DIHHBHTON DieudlWilD

aljger FbHenel 616TLH Q(H LOTERIT HBEUNED 6JBBIBOBTETENTION, DN
ITUIBSI, WwFHIUTWIS] QFWIH, 2 flu (WY smen 6(hdsHmigul  HpenTs
QUMTWBIGHILGHBH. QB 2 60slD Causons TN QIHEBSIBH HBHEIVHENT
QememTLID, Fepd  26nL_HRIG6T, OHTPeomI LD  GuTeaimauBled  (LpsVLD
TNHTHAD  NMIAUTHAD BN HHGMBN.  RHMT6L  LOTWITHET 61D
SHB6UMe0  BLOLY, 61hFH HBUMED LOBIGHFH, 61hFH HBHEUMEV  (LP(LDENLOUITELI
UWSTLUBRSHHIOUS! 61601  SHITeMbBEF CFUILD HmeT DeuduInTalueTeng
(Brookfield, 2012).

uemipwl &evell (Wemmaeit, @mitiumes (rote learning) @mibsHsaimen Hensuaisd
maUlILIeNS L (BID (PSHBHUWIDTHE HHI MbHDHH. ET60 E6TNI, LOT6ITI6]TH6NT
feseomen  FLO60H6M60  FWIOTS  FhHHEH, LIFFFmansemen  SHIbHa|b,
ChiTemiowImed (Y e|HemeT sihdHEaD SWTITE RHHS CouewiBld. RHBHTH
alojFe  FhHemelenl 6UETTHGID HMML (PeVBHENTeN UITUIFS FTIHS
smmev  (Inquiry-Based Learning), &néyigenien  eflewm  61(QUILD  (LoedB
(Socratic Questioning), vr&genen ngliuenLuleoren smmsd (Problem-Based

Learning) Gureim igmigpenpast oeudlworadlsimpen (Paul &Elder, 2014).
CapL6L, LGUUTUI®|, SH6VBIHIDTWTL60, SHTFew HTfluld OHTLIL, LIgFsemnes
SHJHGID Hmed, wBEID FWFHHHemenr CumeipeuBenB eiwjaFer FbgHenesuller
(WPHEBW DIDFRIGNTS GHNILLIL6VTLD.

CapL6L OBMID LGLIUTUIEYS HMBENITLTH LOTEIUTHNT @ HHHH!, Hen6v,
HBAUD  DIL6VGI  OlENETTEYBEMET  LLT6WIDTS  SUJTUIHSDI, DUHe  LisLBauml
Sibgmismen LIflHSBiul (pujlb. 2 SHTFeIond, @ Fpdll LIFFflenarenul
@UUIL(BU  uTTUUSET  PeVD  DIHEMTL  WIMTHSE [HETeWD SNl SHGLD,
wr@reveumd UTHSSILBUTIH6T 6T6iIml FhHHBHHamIgUl  HYMBBeL  QUTH MBS
(Facione, 2015). @®6UBHIMHIWTL60BEHID  HIFem  &Tflulsh  QHTLFLD
TeoaNIHeT @  (WgelB@  amLOUTH, DASBHT  FTIBIHENETULD
SHNTEOIRIBENGNUID  (LPETDUHE 2 HAHGIM6T.  LOTWINTH6T  61HHeT(H
BHHBHIHHMENUID  JBBISCBTHTUSHBE (P66 ‘@FHl 61l 2 _6wIenlD  6T68
BHUIGESILUGID? ‘@dssTen  OTBBINILTTENOIE6T — 6T6mer?”  DIeV6VH EH60
BmIFH (1pe| eaeaTE RmBGHWD? GuTes Cxeitallmemen 6TIQLILI LIPS
CouemiBId. BHBCH6IBCT DiGUTHMENT UPIOTEHF FbdHbddH HIT6wI B 6B

oloFen  HppHeweiulen (pdbdul  CrTehsd, WTeaITH6T  QUBB  Sinslenel
UWSTLBSHE  Fdbseomen LIgFFemensemen SHUIFbHHmenCUITHID Hle06NUISHSHIL 6T
HTH@HID BN QUTTHHL UGHD. SHET60 DIQUTHEIT  HeTLDLNB6MBULD
G SLEHEMIDUD  QsmemtLaujsentsas  wrmidemen (Dewey, 1933). paier
H60F  GleV60 alojFen FhHemeenul eueMIlLG Wd (PpHBW  Q6IBTH
SMHBLILBSOBEHI. HaNT 2 608160, CHTIH6OHI LD, ERen6wIUIGHIHENMHIS6T LOBBID
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Crwmens HlewtewSle) GUTEIB  AIFHH6T  DTETITHEHHE —HBHEUCOBHEN6IT
2 LaIGGL6  alpRSTID  DCHECaumeTuled, HUBTEN  HBHEULHETHLD,
DIETONHG DB BT HTABEHID  oTemTeNTHeMenL_Gul QLD  GLOLILIGHMS
IBUBHHIBHMBeT. OFHET60, LDTIIGNTH6T HEOULL L SINleneuU|D, MeneuruLD
UWSTLBRSHS, 61&H 2 _6WIenIDWITE  HEHaI6D, 61FH HOUMTRl  HBHEI6O 6IILIMSHLI
Ofssfws  sBpIbosarsang  eudwwrspas  (Brookfield,2012).  Guosid,
® UBIOUIDTEHBED, HEOTFMIL  LSTI(LPSHHHMID  ,CHTIN60HIMB  LOTHBBBIG6IT
Gueii  HMTEWNHEMTEL  LDTEWIUTHET  THTOBTENEHID FHIOD [BTEHHE [HI6IT
Fbod6uTa  6)(HEB G360

ailLoiy & 6or FbHenSMenL aI@GLILmBuiled HSOL(LPMBLILIG H 16560
S Fflwiysefien eudUmsLD

wreoeufEefiLd  alwjFenr  FhpHemeenw!  suemjuLHed  UFFUITHEHES
WPHeTMOWITe  LUhG 2 6w pFflwisen  woremeueemend  FHlums
QIPBLSHF, DieUTHeT CoHeialmemen sIIQLILIQISBHTO @H SF(LPHLOTE F,LLOEDEV
aGLuUmBUied 2 meurdhs Geousmi(Bld. LML LILSHSHBHHe0 2 6ienend LB
QFTevelld HIMD6L, LOTEIAUTHET 2 60&H BLLILIGBMT UJTUIHS HbHbHabD,
CEFThHIOTE  (PIg6YHmeT 61(BHEHHND, LITFFmeasemend HMDULH HIHH|D
nlQUI6NTH6NTS 2 HauThGHa6%H BeiTemmw B6LaUT60T (k3300
@evssr@id (Brookfield, 2012).

B  Sfeyssl Lowlilarss sppe  Camur@senler  (Constructivist
Learning Theories) Grrpwrss OsrjyuGdss  (Vygotsky, 1978).
DIGHTUFH, HBBEL 6160ILIGI LOTRITH6T HTOTHECR BHHHHIHHMET 6Ml6Nmhids),
ST HIHIBMENT 2 _HauThHd OETerend GurgisTer HABLurs B GUBID
TRILUSTSHID. DHCHEUTED, OTEAITHET HHIGETET DHMBTL  HEDILIGITHIH ETHL_ 60T
UHW SHSHHIHHMT QPenemib Il LTTHHd Coealsst Csl @b Curgidme
© euIemIOWITEN  HBMeL HHBBEHI. leniBGal, Rmi@ pFfluifledr Lewil  sT6dTLI)
QGLILMBMW  SHOHWTEH  MUSHBHBLLGIL 6 LB (P haHIeTHeUgHle0en6d
LoTewIeNT 6T 6ILILIgF FhHoHd CousmiBld 6ailme QeSS @ Guiflw
QUITBILILTS  LOTBISBSI.

a@lusmpuisd iy @wm eubsETiuitg Rmbdl, LTemeljseien GHL 60
ATUHMBHSH FHTewIg, FTHIleendledr  elledm  (PHBDWIS  MBWITRIHB,  GH(D
CauemeuE6iT,  HELHHIMTUITL 60H6T, HBAIO OHTHOHBI LI LWeTUTEH  LOBBID
&W  wHIIG GuraimseuBien o mH  oTemieJHelel  FhHened  HMene
QOIS  (PIQUILD. BYHme  IGLILImBUIED 6IIOITHI  [HEDL (PHMBLILIBEHSHEVTLD
el CBmehaslenmen:

AWy wremeujsellent  CopealbEndEHd HTG  CHIQUITELT  LFHeN60F
Gamevellail_moed, Goeid v Bseialamend Gsl (B, TaaITHmenGul CsHigll
LuBemevd HewiLPlul 2sb@Galdbs Gausmpo (Brookfield, 2012). o sryewiores
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B BB aGlle, “Qbsd Somsms  Gaupl seTCeeier  ouflseie
SIbHeumd?” ety Cameliall CaL@  Curgdl  TewINTHE6T  GH(HH6NMTEH
QmWIHH DIHBHTA UPHEmeNdH Hewil_pleu]. Frdbyesnier elemm (penmpuisy,
AFflwiy  wremeusefLd OHTLFFFwmen Cxmeialldenend Gal L T cP6VLD
SialfHellen  FhHenemenuld GITWIL6VTID. @&l  LoTewIaIJHeen LiGUUTUIaS
FHBne DHBFHH 2 H6)HBGI.

AFFWT S  BBBL  (WPpedBEOWL  LweUBGSHSHID  CuTgl,  LOTENTENTEH6NT
FHRIBEHHGH6T  BHHHIHHMENT  Lfiordled  Oomendleipery. @Hem  cpevld
SIBHHAUTHEMT BH(HHHIBHMENMULD LDHHEGHWD LKL DITHMLLD 6U6eNTaHIBHI.
BHHMBW G luTHRIGH6T Sfeluisd LBBID Fepsll LIFFFlenersemsrL
uppl oupwrss FbsHdsll GUflgGId o sHeldlemer. seniell LTaHflE6T LoHBBID
Qemewiwld CHL60 HMmaldel CUTEIB 1R L 60 FTHEIMIGEHLD LOT6IeN] &6 6i
UISNSH  HMemer  QeNTHH  LWTUIBHImBer. SH6T (P60 HT6) BN
u@LuUTUIe] CFUIH, ASHT (PIQ6YSHMETH Heldd  LOTEIeUTH6T  LIDSH
Oasreidemeny (Facione, 2015).

Cosuild, u@LILIBUTEL LOTERTIOITH6NT HTRIHET HBMB ANOYUIRIBMENH HTHIBE6NT
&Ww  AHIIE OFugk urgsseld  pFflwi  euflem L GeuewiBd. S
seugseien 2wyl LF Hpsmens Hmpenenr (Higher-Order Thinking Skills)
QUeNTHGD. Sedewmwl  Boder  euGliuempuisd  uFfluiy  eteoiey  GleumIb
CuUTHEHT oI6L60T, Sieu LomewiauTH6il6l FhHemenenuld SHIWIBLD @ FBHSH
SIMLOLILITE L6,

LoTeReufHeMLGHe0 ealjFen FbHmearenw oadH@GalluSBEHTE  IGLILIND
HEDL_(LP6NBIH6IT

@Qeirempul - Heveiluled, LomewiejHerien eliofaen FbHenemenul eueTTUILSHBEGL
urLOuUglienUd  SHTenig, TeuelJHemend CFThHTEF OFWeOLL  meudhsd
Couswi(hid. DjeuFHeiT  BHL60BAMVID, UGLILUTUIEHMID, eNeITHRIBHTEVID
FBHUGBLD euenaduled SBmed OFweOLTBHmeT Diewinds GeuewiGd ( Paul &
Elder, 2014). @bs QIGLILDB  HOL(PBHMET BTG (P
Ufleysenmall  UTfoHeomDd:  elledim  TWQLLLD 2 SHHH6lT,  Fnl (BHBBMEL
(Collaborative Learning), uUy&dlenen onglienulsorenr smmpsv  (Problem-
Based Learning) wmmip &w wd ik Orduediiny eeiusmewr@d. Gene
a@lumBuisd  BLIpemBL  LUGSHSILUBID  (penBEHeneT  Grrdalenme,
gréyeaiel  elledT  (LPEOBWTENEH  LOTewIeTHemen  Splonsds  Cuindlds
MAHHOID, HHHHIGHMEM T LGLUTUIO| OCFUIH DIHBSHTEN  FT6MIHEHL 6T
uFHlevelldd MaUSHaD 2 _HD @@ HEVD QUIPUWTGHLD. 2 SHTTEIoNS, 6
Sfelwed  auGlled (A  “BhsHdH STUTHIHET  DIEMIDLILTED  6J6d
RHHmBU  TBBLD  gBLL_(BeiTengl?”  eeiim CHL G  Gungl, LoTewTeNTSH6I
GDHHONTH QemeWbHl HBUHMENF CFoflHEHl, DHBMBHTEN ST EMIHIHENENT
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SATTUIGNT. EHET p6vlD Bt HTfluld CHTL TLSM6N a6, eITHmIGEN6NT
(weiemas&ID Hmpemarl Qumidsimpeny (Vygotsky, 1978).

Gl (bHBBMe0  (PeBUled  OTEIITHT GBS  QenemibH  Geuenev
QFuIeSHT60 LITeTOLT SH6VHHIMIUWITL6VID, dal HEmPUILLD, LUGUUTUIRSH SHmenild
QUETHGIIMBEN. 2 HTI6WIOTS @ euFeonBml auGllsy, Uflsmeiwy sHrev
@evmiend UBBIW @@ Hweollenl  IHHHIHOBTR(H, @IOITH & (6YLD
DSBS UTOTBMIF FTOAIBIHEMET  (LeTMUHHI AlUTHREIB6MNED FHLL 6VTLD.
@QbdH HEOL(LPEHMB  LOTERIITHET  OTBMILT  LTTenasensll  LflbHI0sTeTenaiD,
GUTH Qemenibdl (PYLeIBHHED aILfleNEH BB

yFdemnenr  onglrien_uieomenr  &mmed  (PBL) (pswmuied omemreujsmen sy
QMPHmBUNL 2 6itenn  LIFFFlemenidemen  6IBHHIHOHTIH,  DAHBBHT6
HIoUBEMENDH By, SHIoYBem UITUBSHI  (WPIP6YBM6T  sIBLILITTEET. g6
apeold  SleuJHel  QFTHhHLTEF  FhHbeH  LfFflmansmend — HiIb@ELD
aymmenevll  Quuidlepery  (Brookfield, 2012). oibaien,  Hrhissin
sBpaBmBS HThIBG &wl WHUIG CFuiud Gurg eugselsr FboHemend
Speir  Gogud WL SBH. BSHmsw  GFweoLThHsT  pFFlwiflen
QNS L sVl 60T eu@GLiLemBuiled BLEGWD GUTHI, LOTERTETH66T DY EHEMLOULD
FhHemedh HBeDID Heomen & lpedled eueNTHlemen. RH SlsufHemen 21 b
BIBBIeRIgBE gBm, alHUILETalsTeT GHIQoHEHNTES 2 (HeUThd 2 5H6) S

reneujseienr — edojFenr  FhHemenenw  CbLBHHIUHO Y FFlwiTEsei
AHTOBMEITEDHD FeUTLHET LBHDID DISBHTO HF6YSH6IT

oreralfHelled allofgen FhHenemenul eueMTILIGI Heier Hevaluler (il
G&H&EBamemm@ (Facione, 2015). o AflwifssT BHmen B (WBULBHEHSID
Cumal UeL  FeuTeLHMEN  GIHTOBTETHOMBENT. EQRFFUTEOH6T  GUHUTEID
UTLSFHI LS S_BUUTHSST, LoTewialmermer Lleremenll, GUTHUI  6u6NThIGEIT
@eveumemiD  OBBID BHT] (LPEMBHET  PHWIIBBIL 65T  CSHTLTLLIL L 6meuuiTe
BB G360

UTLSHL LD oBmid Chré &L BUUTHEeT: SHevmenduler HeoallF & pedev,
WaHWore 2 Wi  aGluseilsy CadFlw  Bmhieysemend  &HmHHBOGBTEmH
UTLSH L SHmd  ellenjaunsd (pipdHd  Geuemrgwl s LTwD  PFAFWTHEHHES
2 6iTeNgl. @Heume0, euGLUmBUId G eluTHhIBeT Dsvevd LlgFdlenen
HTH@GID HBWEL  GFWOLITHHEHHGHF OFevaill  Bpruilevsvmioed GUITSBHI.
BEBGHDH HIUTH, UTLSHHL LHMHH HTewig Hellwnsd CHID e @HISHHMo6D,
BTl uTLmiGenen  BLHHID  Cur@xh  fAflw  elleursmissnenuibd,
fhHeneenuldh HTeWIBHID oereflul  CoelTelldenenuld LITL HEHIL 60T  E)6neuorsHdldh
Qsrewi(p BGurssomd (Perera& Samarasinghe, 2018).

OTETITHEM6T  HUITTHTNID MWD FHUTH:  L6D  LDT6RIaITSHEThdHE
UTOUSHHL @ elagwbHmell uGLuTUley OQFULID HBCam  SieL6vEHI
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QFmha0TesF HAbAHE@Gn UBBCOT Gomaursd Bmebs euruiigew® (Tan ,
2017). dAmsiigy Cureis BTGB dnl, OHTLbHdH BTG LDTCIICN]EH6T
FHBbHDH Cap6iTeN B (61HE EH LD Ly & Fement SlgLiLienL_uileomest BHBMEL
QFwedUIT(H & EThEEHLD Syl L eory. AHBGHH ST, L Ffluiy
fhHeneenuldh HTewiBID ool Cameitalldensnil UgliLguITd B(PSLILBGHS
CouemiBd. QFHMLHHHH0 aGeoLomen Bobeialdenend GHL_ (5  LDT6wT6MT H61H 60T
HeebLbendenl aueNfhHgl, Llsen] dbseoren OrFHfl ulesensha (Case
Studies) swjsmend QBTeNIH O&F606060MLD.

QIONRIG6T  IDBEID  CFHTIHOBIL LUH  GHomel: heler FhHmerd  FHmener
aenThEaF  Fev  MILLed HHABCeMT  Sevevd  Uiel  GuTELSBGerT
CapemauliLiLeomid. euen(BLD BTHH6ren SFmoliml LsiTefaeled Henfell Siev6v&)
@il auFHBHeT  BuUTHwenaled FeLevTHHTEL, Sifialuied eIGLLEB6 M0
QuuipaT ueusnkisemet (Virtual Labs) uwsiu@GoHaiens Faimeons 2 e
(Rao & Sharma, 2019). @eueuTmpren &DBeNeE6MN0, JHH GFevailsveuns,
2 6ienfled L HBHamigul 66l CUTHLBeM6NS OHTeuI{H  LOT6mI6N ] HENETF
Canmpemenmeil 1OBBID CHL60H6160 FBHLIGEHSHEVTLD.

urgiouflw Cxje]  (wewmseT: HBOUTMSHW  CHiJey (pemmHeiT, GUILLTHI
ue(pasd 0FHfle] elemmdsst (MCQS) wremaujsefen SpOTeT FhHeneareni
wupeowins  SenelBeudlevenso  (Facione, 2015). @senmed @ Fflwiieemid
Cayalll Ueteaemen ChToHsOTHdS OHTIB, FhHewenr OFUIOLITHHM6TS
G&MBHSIS Oatsion CrAGEBs. BsBES Hjans, BuiBH Cajammen
L GG BLLIUIHESTIOE uGLILMMBES GRS HI L MIE6T, Lomewreujaeen &l
Wraluediyl udeyssit wBmID wIHF puleyssT Gumrelis GHTLT WHILT (B
(PDBHEDHHG (PHHWSHSHINID UPHISLILIL Causwr(BLD.

oreoeuHelell LS HIHm: @ alGlumBulsd  GeusiGaum  HBBeL
Coumid, @GUL Lleeewil OBWID  (WedTedINSlenelds  CBTEmIL.  LDT6EmT6NT 6N
@mUUTTHET.  UI(pHdH HOTFT]  FHP60 OBTNIL  aGLIUMBEH6MNeL oo
LOTEORITHET QIO DIL6VGHI  FnFF  GUTGUD  SHTJENIOTE  6Ml6UTHMIH6I 60
ukiBasBas  swmigey (Harris, 2016). QIUTBTRN  6UGLILIENBH6TT 6D
QTG efleuTHmigeir oL (BLoedinsl, e1(pHEHI cpsvlomen GawsoLmBaseir, Fnsiu
&1 Gauemevmei BEID CHTpenind &mmsv (Peer Learning) Gumsiis Lsv@eum
ol denem FFUIT MHSBUWITETEVTID.

@6ieuTmTen Faurevssl SmULlaid, pFfluwiFset LGB CFUIEHLPDHBEHEM6I
uweiupsHs  Ceuppsgones elwjFer  HAbHewen  eueMIHS  (LPIQULD.
UTL SAHN LG F60 IBL_6)19 8560 & BH6M6IT Bem6mTdH H6, LDIT 60T 6) ] 35617 60T
SWITTHeienoen]  GLIDLIGHSH60, 6U6NMRIGEHL T  LIPH60, AT 19T  Lgul
(LPEMBHMENT  LILIILIBHFH0, LSI(PHSH HMETHemen b @GHaloHHe0 dlUienel
alloTFen FhHenedTenl IGMTLILISBHT  HHBB6L & IPMED 2 (HEUTHE,H 6360
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(C D L))

alojFe  FbhHemen  elILG  Reitempul  Beler  Heveldb@ — LHID
QOPBWHWITS @  HBEOMGLD.  oTewIeNTHmeN  CeumIoGer  LITL mighemer
oeTeNTD  QFUILGNTHENTS  LDIBMIOE, OCFTHHIOTEF  FHIAIL6THETH]D,
Ur&Ffenaiibenend HTHGD UBB6L 2_6IT6NEUTHENTHOD 2 [HEUTHG 660
AFAfWTHEHHGU QU QUTEBINL 2 6TeNgl. UTLHHI LF FHieno, GrrLleiemnio,
Curglw euenmIBeT @evevTenio BUITEB FauTeLE6T SHHHTeVID, HFFlulfasel
QM OCurssymes LGS,  efETLQUITEaD  2EHE&GallILITeTITS6) D
GweouBl>  Cumgkl  GFFeaumeddemen  (PPWIQHS (WU,  Seveluller
o eutemiowlmen GBTeHEHID OTEIRITHEhHEHH HBAUOHM6NSH HEwilILFH  DI6V6D
LOTBTH, DUTH6T 2 0% BLLUUSMeNS HToTECe  upmuibgl,  Ffluime
WP HmeN  61hHIHI, M euTHmEL  LIFFflensigdensill LspL LLTBBEsTH
HJHBHIQU FBHSH EHDOGHNTH 2 [HUTHGHMCH U GLD.
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Abstract

The Advanced Level (AL) classroom in the modern era is no longer a site of
passive reception but a dynamic ecosystem of negotiation and cognitive
autonomy. This paper explores the behavioral and cognitive shifts within
Generation Z (Gen Z)individuals born between 1997 and 2012,who currently
occupy the 17-to-19-year-old cohort in Sri Lanka(Dimock, 2019). Despite
geographical,cultural & subject streamwise specificities, Sri Lankan Advance
level students are increasingly bridging cultural disparities through
digitalization, adopting a globalized "digital-native™ logic. This article
analyzes the "Authenticity Filter," the "Fast-Brain" paradox, and the transition
from instruction-following to instruction-making, arguing that modern
pedagogy must direct toward relationship-based facilitation.

1. The Globalized Digital Native: Bridging Cultural
Disparities

Generation Z represents the first global cohort of "digital natives” (Prensky,
2001). In the context of Sri Lankan education, a significant shift has occurred:
while traditional cultural values remain, the digitalization of daily life has
created a "transcultural™ identity among AL students. Through ubiquitous
access to global platforms like YouTube,Facebook, TikTok,Instagram and
educational MOOCs, Sri Lankan students are no longer isolated by
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geography. They share more behavioral commonalities with their global peers
than with the previous generation of Sri Lankan "digital immigrants.”

This digitalization acts as a leveler of cultural disparities. A student in a rural
province and a student in an urban center often consume the same global
content, adopt similar linguistic shorthand, and utilize the same logical
frameworks for problem-solving. As noted in global, structural changes in
higher education must acknowledge that quality is now viewed through a
global lens. Sri Lankan students do not just compare their teachers to local
standards; they compare them to the global standards of ™authentic
mentorship” they see online.Consequently, the cognitive process of a student
in a rural province is increasingly aligned with urban counterparts, as both
navigate information through the same digital heuristic patterns.

2. The ""Authenticity Filter'': Relationship as a Pedagogical
Prerequisite

A primary behavioral marker in the modern AL classroom is the
"ldentification Phase." This is a period where students psychologically
"audit" the educator before committing to the curriculum. For Gen Z, trust is
not an automatic byproduct of professional titles; it is earned through
authenticity and relatability.

Research indicates that Gen Z learners prioritize an educator’s emotional
intelligence (EQ) as a prerequisite for engagement. According to a mixed-
methods study in 2024, experiential learning remains the most preferred
teaching style, with a mean preference score of 4.39 out of 5.0 (Diversitas
Journal, 2024). Students spend the initial weeks of a course identifying
whether a teacher is "real," logically sound, and supportive. Once this bridge
of trust is established, student engagement increases by an average of 35%
compared to traditional, authority-based environments (Hattie & Timperley,
2025). They seek a "mentor-friend" who respects their autonomy rather than
a lecturer who demands obedience.

3. The ""Fast-Brain" Paradox: Navigating the 8-Second Filter

There is a frequent misconception that Gen Z possesses a "short attention

110



span.” Modern cognitive science suggests this is more accurately described as
an 8-second filter (McKinsey, 2022). Due to the high volume of digital
stimuli, Gen Z brains have developed a sophisticated ability to filter,
categorize, and discard irrelevant data at high speeds.

This leads to the "Fast-Brain" paradox: a student may appear quiet, detached,
or physically passive, yet their internal logical processors are working at high
velocity. They are often parallel-processing the educator's argument and
reaching conclusions before the verbal delivery is complete. Recent statistics
show that 75.7% of Gen Z learners prefer multimodal learning the
simultaneous use of visual, auditory, and kinesthetic stimuli (University of
Cyberjaya, 2026).When a lesson is delivered in a singular, slow-paced format,
it creates a "cognitive load disconnect," where the student’s internal logic
outpaces the instructional delivery.

4. From Instruction-Takers to Instruction-Makers: The Drive
for Autonomy

The modern Advanced level student is characterized by a rejection of passive
instruction. Gen Z learners are inherently proactive and strive to influence the
learning process. They do not merely follow instructions; they seek to be
"instruction-makers" who understand and modify the logic of the task.

e Proactive Autonomy: Students often challenge established
methodologies to propose more pragmatic or "joyful" ways of
achieving a learning goal. This is influenced by the global "DIY™"
(Do-It-Yourself) culture found in digital spaces.

e The Productive Struggle: 54% of Gen Z students prefer project-
based learning (PBL) where they can navigate complexities and
"struggle™ through the problem-solving phase independently rather
than being spoon-fed answers (Wifi Talents, 2025).

e Inquisitive Innovation: Their inquisitive nature drives them to
transform the classroom into an experimental space. They value
"Joyful learning" environments where curiosity is rewarded over rote
memorization.
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5. Gender and Generational Convergence in the Digital Age

In the 17-to-19-year-old cohort, traditional gender-based differences in
learning styles are increasingly secondary to generational commonalities.
While subtle social nuances exist, the "Gen Z logic" characterized by
pragmatism and a demand for logical transparency is consistent across all
genders. The shared experience of being raised in a digital-native environment
has created a unified behavioral profile. Data from 2025 suggests that both
male and female students show equally high confidence levels (58%) in their
readiness for the future when provided with autonomous, technology-
integrated learning opportunities (Gallup, 2025).

6. The ""Real Gems'': Cultivating Joyful and Logical
Classrooms

Teachers often observe that the most inquisitive students those who question
authority and experiment with lessons are the "Real Gems" of the classroom.
These students strive to create a "joyful learning” environment. They value
peer-to-peer collaboration, with 80% of Gen Z reporting that studying with
peers significantly enhances their academic retention and overall satisfaction
(Barnes & Noble College, 2024).

This shift requires a move toward '"Relationship Management."" The
educator's role is now to moderate the "productive struggle” and ensure the
struggle remains constructive. This involves knowing when to provide a
scaffold and when to allow the student to "make the instruction” themselves.

7. Recommendations

As an alumna of the Faculty of Education reflecting on the evolution of
pedagogy, the findings suggest that teacher training programs must adapt to
these new cognitive and transcultural realities. This observation is
emphasized that quality in education is intrinsic to the search for scientific
knowledge and excellence. To achieve this in the modern Advanced Level
classroom, the following strategies are recommended:
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1. Transition to Facilitation: Training should move away from the
"all-knowing orator" model toward "authentic facilitation,” where the
teacher guides the student's independent inquiry. 2. Multimodal
Curriculum Design: Lessons must integrate visual, interactive, and
logical components to satisfy the high speed internal processing of
Gen Z.

3. Digital Integration as Cultural Bridge: Acknowledge the globalized
digital identity of students by utilizing global educational resources
and technological tools, regardless of the school's physical location.

4. Promote Cognitive Autonomy: Shift assessment from "following
instructions™ to "innovative problem-solving,” allowing students to
take ownership of their learning flow.

Conclusion

Generation Z students in the Sri Lankan Advanced level classroom are not
passive subjects but active, logical, and highly inquisitive co-creators of
knowledge. Their tendency to challenge instructions and seek a "joyful”
struggle is a sign of high functioning autonomy, facilitated by a globalized
digital identity that bridges local cultural disparities. By recognizing them as
"Real Gems" and adapting pedagogical structures to meet their fast-paced,
multimodal, and relationship driven logic, the education system can unlock a
level of excellence that surpasses traditional models.
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FAflw eurssiienosHieu  6Ml[HHSH UL
CaTPeVBI LIS SBLIGHHL 2 _6iTeNLsHd a6
(TPACK) esudlumi@,

The Role of Technological Pedagogical
Content Knowledge (TPACK) in Teacher
Professional Development

M.S.Nushail Ahamadh

DOl : https://doi.org/10.66281/70130/9294

DIl sLD

FOHTEVH  HLAIUTIUWID  @GLOEVTENH @  [HEmeLWITEN  SDIeDLOLILITSH6I6NS
CaTLiFfwns  uflewmo  sueni&FHs@, EIFFmLIIBGL 2 UL @
&onoTHCal ST LGS OBH. DHHMBW  HIflSH LOTBBRIGMENTS  HHHIHIEL
CamemepwCurgl, em  ApFfwfler  audumE  QeumioGer LT SHHI L
o 6ieN_HHmIGmend SBLILUSTS LB fBbhs  sleursssv, YgHlw
SBLIHHE0  (LPOBEH6IT  OBEILD  UHHTHE  FhHenandemend OoBTemi @
QIPBL HHIBITEF QFwBUL Geuemigul SLULTWID 61BN IBSHI. 6TenCan dlfluw
QUTEIENLDHSIOID  6T6ILIGHI  QeumIoBelr e  Hevelldh HedmOWITES oL (BLD
SHSULLTIO OHTLIFFWTen SBBe0, ponen  FhHensd, LBMILD FWHSH
HEDL_(LPEDBEHEN6NH OaT_iFdlwns CFwWBLGBSHHID Q(H O HmLir
CEFwsL(pemBUITS QIMTUINBISSLILGHBH. ReenBul &0l (LPeHMBEHEITEIN6
Balel  OBHTIHOBI LIBISEDHLOT NFH  Sleelled  HMISBIeN6mTSSLILIL (6iT6NT60.
eIl L6d  GeusmiLievenddeir (Smart white board), sBmed  GosvmenTenLD
Honmisen  (LMS), pediied i G penmsdsT  wBmid  Gouipait
a@luempser  (Virtual — classrooms)  Gumeiipesr @6l LIFAIGOTH
uweTUhSHHLILBHemen.  eiaianid  CeumioBsr  SiglienL.  CHTIHEOHIL LI
Siplelemeot LOTSHHTID LWISTLIBH3 @ bHeTer OaTPHOBIL LIGHmS
alemeiibHmenTall  LWeUbBHS — wWiwndl.  eleGeu  peler  GHTedmHIL LD
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O&HTLIUTET  SLPIOTEN  IOBBID  HOL(PmBFTT  Spleumegl  1O&HeD
@t SSHTEGID. RF Faumensy sgiGsmeien Mishra & Koehler (2006)
(weiimaisHs COamPsvpl Lsb sBLGH 2 een_dbs opley (Technological
Pedagogical Content Knowledge - TPACK) 63 Gasmium @
LoT & flemaBWITE S (PHHWSHSIeID QUTUIHSHHTH BHMHSBLILIBHD OMBSHI.
@&Camumligsn L  uUTLLOUT®HST  ofle), &BLUISSH0  Sifley  LOBHID
e L oipfley @lul cpepid PAFUWITHEHHEG RTNSIUIEDLOWITHSHTESLD.
DpH eumBUleL el Bengwnend UFFwrseT  Hog  UTL HEHIHBUTED
appwrer  sipslellenerl  GuUBsL,  GemPledwpenmaTt  Gur@H, eIGLILMB
CaweoLTBHelled  HBeiIBenenl LW6ILBGSHSH0 LOBHBILD  SUTDBI6T  (LPDSUSHILD
BHBMEL B UIBLBIHE LBIGeMIL CFuUieusHen cpsold HFFlul euTemTemIDSHHI6I
MpbHHEG smbai ud sBLIGH0 2 ereniss  spelst  (TPACK)
QUFILIMIG OIS HI6M601 Yl &6 6TEILISHEMENT AERBT
61 &H B MBS

TPACK sl Lenwlien cpeip SigliLienl. FapIdeit

CamieomI LS SBLUISH o eten bs Sl (TPACK) sl Lswwoliureig)
S Fflwiser peler au@liusmpulsd SHBuL sBLIGHHmev CoBOETsTaISHBEG:S
Capemauwimest SigliLienL.  opslalensdl  ceiim LIgHTen  Hiewmaenmsll  Lflehaid
STLBHIBH. SR  cpeiiml Fnpisefed GeuBplayorer @mhidlensmliCL @
aTeieNSHIaID WHE PFFUWMmEEG DIBIWLMLWTHSHTES STenILILIHS MBS
(Mishra & Koehler, 2006).

1. urL e eemss aifley (Content Knowledge - CK)

@M AFflwi sBUSGD UTLSHHemB GHTL LT GHerieuTs OBMID LOLOT6
Siflemauuld  HlemibsoTa  LUflGemeoulld GnileSama. @& ellenenddmeit
WHs SBUSHHNNGHT  @Ff  DYSHHEMOTH  STewlILBHeImBH.  HFFluiisei
SHTHIB6T SBLIHGID UTLHIS6T OQHTLILITE 2 6iT6L bHmidbeiT, GHm_LTHweT,
SPLLIDL S  SHHSHHIHH6T BBID UTLSH L CrTHsmissT oaluisabnsen
SUPOTET  BUEISSIOID  OsTangGlug ST,  Bbs ey
FbBe0Ten  HEMELLILHEH6T  DBMID 266N HBHBIGN6T 6161 6NLDUITHE]LD
OpeMaITEHA|D LDTERINTHEHHE eNdhd 2 H6) MBI

2. aplissed aifley (Pedagogical Knowledge - PK)

UTL 2 6oL S&SHHMBE DUT60 QUTHIUTE SHBLIGHHED (DM, HIL LIMIG6NT
(pedagogical skills) w@pid o HHsenr uBPw Sipflelensn Ra GUILILIGIL 66T
QAGLLUMB  (PSTOHHIAID,  onaualisellssr o enaluisd,  2mb@GalliL
BILLIBIG6T  IOBBID  BLHWEH (PHTHDHBHINID QST TuTer 2 GHFHenenuid
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o _GeNM_bGHIABH. Bbd ey PFfwiiseT OTewIITHe 6T — HBMBEL
utellsEnde — gBL  HGbS  IMMGWMBEMETH  BHiHEHBHSMLD,
ACITHAHULIDTE  HBMWEL  GHLOENEV 2 _(HAITHEBA|ID 2 He) Bl  FmlILimer
sBUSHHNIBG uTLaluisd &Fm Biyemidbgiald Wl Gilens @bd  SHmenLoulme
BBLIGHHE0 HI LIBIGEHD S6STsUIDIOWITHHTGLD.

3. Gamfsopu onfey (Technological Knowledge - TK)

s M L6 HHANDB6T, OLOTOUTHL H6I, HMBL (LPHTEMDGHHIN  HEVRIH6N
(LMS), w2d'Led &I (B (wenpse oBEBID CUUIBST  eI@GUUMmMBE6IT
(Virtual classrooms) Gumeiiz Befenr G TI6OBI LIkIGM6TL LIMBSIUl SgLiLIenL
BHBID  BOL (POBFTT DBUTGLD. CHTIOEI LS SBLISHHD 266N HdH
amleyd (TPACK) Gamiumigesn wig umLiQur@meT ipfle) oBmID SHHLSHaH60
SfeyLer  GeTfeom L ooy  PFFwisendE QRTSILMOWTHHTGLD.
CoumioBer  Suglien.  OHTPOBHIL L Spfiellener  WLTHATD  LWTLIGSHS
Qbmeier OHTLHOBIL LHmES uGLLmBUID almearbHpanTall  LuwelbhHS
wwITgl. 6l RHME@ IOOTE  LOBBID  HEOL (LPenBIFTT  CGHTIHeLHI LI
Sfley LSOD SReTMILIEHLOWITHSHTGSLD.

TPACK @6t @pmidlenenibd 6UIQeUnIGH6T LOBEID SigHeiT LIWLeTLT®

TPACK s Lenwlinied cpsipl LIgsHTen difled SHIenmaHenTen LTL 2 66Nl &b
ome (CK), splisssd opfe (PK), wppe Gsmfspru o (TK)
SAFWemeY  QETBIL 6T QeiIml  RemewibdHl  BHBLIHHmev  CLBHSHID BTG
QUNBWITEN Q(HRIB MM HH DPleal 2 HUTHGHHOBe. BbH Q@HRIBH NI HSH
DIILEIER) S Fflu QUTENTENLDSHSH16) aHHHHG (PHBWILDTSH
LI 6111 & 85| 6013 60T.
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/ Technological \
/ Pedagogical Content
Knowledge
/ (TPACK) \
Technological \
I Technological Knowledge Technological
Pedagogical Content
Knowledge Knowledge
l (TPK) (TCK)
‘ Pedagogical l
Knowledge
\ ®K) J
\ Pedagogical
Content
\ I(now'l:ed;e /
(PCK) /
\ Contexts -

\——

o @ 1 : TPACK wraflens

1. Gsrfeopnu 2 sitendss oipfley (Technological Content Knowledge -
TCK)

@3 uUTL 2 6L dEHmed CubuBdhsd evevd LIFHHasaaliLbsHs
OHTHOBHIL LHend eTeueuTy  LIWTLUGSHSHINS!  6Teiilidh  UBPsiul  SIpleum@L.
BTG @ GHUICL ur nGurmen gmihs sipflewer (CK) GeueliiuBas
SIEVF) LOTBHIWENLDGHS QFHMPOHI LI BHENB6T (TK)  ums
Ufb&I0®meiTe ST @LD.

2 _HTJ6NILOTS @(H allehEhTeor o Fflu e sevmen o ufifluisd
& weL(LpeNBEHEN6IT alendGHaHBE oa1L_T(HLD 2 (HeUSLILIBSHSHIHED
Gusteum@enentt  (Simulation Software) uweLGsEugE TCK @, sl
2 66N HHHMSD SLLPLOT 60 RN ENG)) 2 LupsHs BBLIHFHem60
AU ILIGSSISBS).

2. GsmfleopI us sBUGH fley (Technological Pedagogical Knowledge
- TPK)

Qs  sBUSH0  (poBHmET  RVGUBHH  DI6LeVGHI  LOTBISILIENLDES
BT USHMSL LwLBSHSHINS UBBIW DPUTGD. DASHToUH HBLIGHH60
o sHamen (PK) GuibuBiHs Sevevgl elflourss GHmOsOmI Ld  Shelaei
(TK) sreueumm o Hayb sl LflbHIOBT6TaISHTELD.
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o Hryewiond @ PpFAHwr  BBBeL  (WpHTMWHHIN Henmisenenil  (LMS)
LWSTUBSHS  remaliselell @HHIMPIILL6 daigul smmensv  (Collaborative
Learning) eas@ailliug Seveod 9l Led AU G (WpmBHM6NILI

vweuBssiaugd TPK @b, @& e@lues  (pSTenndhSHIeNd  oBH3ID
BBLIHHL 2 GHFHHMeNF OFDenolILBHHIBBSHI.

3. apUisse0 o erenLss o) (Pedagogical Content Knowledge - PCK)

Qs @ GNHS 2 6N sahmsd (CK) wremeaisendd selaurs 0eea)b
RvGHaTHEaD, elewendmen Wds (pempuisvild SBLlbs  (PQUID  6T6aTLIG
upBu  spangb. B Avby sHISSH  SEmIGUmBsEbLE (PK)
UTLLOUTHeT Sipfleney SRevemishdl Lomewiaui LflGensv o BISHILIGSHHISBSHI.

® HIFeIoTd @ euFeorBml PAFWT e eugsorBdmI HaHpeder GCeusiGaum
SHeWTCEMITL L BIBMET  (peiienaudhd  alamdh gl uleoren  HBLIGHHD
wenpsnwil  (Inquiry-based Learning) uweiu@ssiens PCK @i, @&l
LoreieuiHeledlt FhHensnenuld Hrewig elfleuren LflHens0 omb@Healdba Bl

4. QTP us sBLSDH 2 et ds oifley (Technological Pedagogical
Content Knowledge - TPACK)

@x urL o erenLésd (CK), dAppbs splisssd  wevp  (PK)  woBmibd
Gurpssomen  QFmbsop ub (TK) oudlw  apsiienpuld  @HhIg enemnt &g
GBS QUTHSHHLOTET SHBLISHHMED 2 (HUTHGD SHBETGSLD.

o FHMyeniond e UFfluir yaHw puie)d S (HemIHemenil Lgshdl, QFwBensd
mlewemslelesr  (Al) o _sel Garewi(p, wrewauiseiler ST euTpCauT(®
OHTLILUGBHES @ UTLGmsHd sBLILILGCEH TPACK =@, Qa1 opdflweny
Beenr HeVF GHISHEGH BB @ LHLLILITHBBEL oB®ID CFWIsOSHBe WdHS
QNS IQUITS  LOTBBISIBSI.

Bbd BTG QeINlenenibdh lgaImiBemen LBlul opowmer LfleHs0 opdlfluwir
QUTEITEMLOSHSHI6) alHHHHG Ba|LD SemlwenLOWITSH QENMBTHSH
STeT ILBHS TSI,

aumesienGHHIn aldmHHulsd ajueamip @6 (PoHaB WS IeUD

HBOUTH  HevalHHImBLTES HiflH CHTHeomI LI eueniFAuler oHhgulsd
HTWILLIGHSIBHL.. RHHMmBUW @FHHPsVsd UFAful aumswienioshHien 64l [HHHHE
eamieopl Ls SBLUISHN 2 een sbs ey (TPACK) selids upguins
LOBEID REMBWDWITH @ DibFoTs Sreiubdemal. TPACK esigs
Goumid  OFHTMOEOBI LIBIGHMeT  UWLSILGHHIUNSBEHTE  DBleneld Sl b
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AFflwisefedr  HBLISHH60 OBEBID  HBWEL  QFWIOLT ML (L(EHLOWITSH
LRIFTMWESHID @  SLLODUUTGD. el — Sryemmiser o diflul
amewiewogHel  alpbsHulsdy TPACK gmdlwgemsd 1sad xeilans
ol 61185 & ) 63T 60T

1. meler HevelF FourevmeneN 6IHTOBT6ITETED

sovaluled  OBHTHOBHIL LSS LGHHHIUH 6168ILUH @ 2 60H6mTeilul
Gurssrg  (Darling-Hammond, 2017). s fflwisst  smib  sBLbELD
UTLBIGew6n  uoome UGS 6T  omdh&Srd  sBLltiugl  GurgiomengHsvev.
TWIE 1991 Led  CHTPeLmIL LUBIGm6NT LWeLBhHS SBmensv  BobLBHs
SRITHEHHGHH HfbHmbBE BCauewiBd. GHTPsomI LD LBl Ggermeume
206, DBHMIL6T BBLIGHH0 BHBID 266N bH DINJene) e HhIES N6 ELD
Amedr, pFfwiiwet  e1HTOETeNEHD 1M Led  RewLGeueilenws  (Digital
Divide) Oapfsyores sLbs — GFeen 2 sadama. TPACK
SLLeplILTegl, Ffluiisenen Halenm He0allF @VHE gBUsH SUTTUBHS
LOTBBRIGMET RS @M OQFWBBIBT Wdhd Hevalld HNHENIDH6NTSH
LOTBBIS MBS

2. UsneHad SBUSHH0 (HMBS6T LBEPILD SHmer Gobun®

TPACK, o flflwiset  au@liuenps@Gen  yUdHw  GeTdeOmI Unisenern
QWIS !,  oTewieNisemen  FHUTLMLUID,  SBMeL  )len6IeydenenuD
Cuu®pss ems@alsdama. TPACK s auflar Lelsd opdflfluiisst @
urL o eensssHmsd  (CK)  sbliss QuImsHsone  QHmdeomi Lid
smalmwud (TK) o &bs spUISs0 2 sSHowupn (PK) Samanss

WBBIID USHw UL LUTBBeL WHs SBLIGHSHD DIeIGH(PHBDU 2 (HeUTdHSH
(PIQU|ID. 2 _SHTT6NILONSH G(H 6UI6OTBMIH HemevllenLids SHBLIGE  LOTewTeNTSH6iT

Guuipat  (VR) 60605  euemililULBISemeNl  LUWLBGSHEHID  HeeVdID
AIGLILIEHND (Flipped  Classroom) (LPEMMBENUIL LIWISTUB SHSIeNS]
CumeimeTEUT@HLD.

a5aiLei TPACK Reir 2 seluj et pffluiiser 9ol Led HmHalsenenil
LwieTUBhSH ), LD 65T 1T & 611 63T HBM6L (PeITCeBBEHmSH 2 6wy
et L s et (Immediate Feedback) w&inl  apuud. RbsHsH Hmen
SANUITHT HoH SMLIHH0 2 SHHHmeNF QFDMIILGHSH 2 He)|HlmBEHI.
3. wreweut FOUTEH LBEXID SHBBed elenenaymenen GLOLDLIGEHH60

aAFflwisst  TPACK  onfley e  &BLs@&G0EUTSI  DTemialissT — DI8H
FOUTL(BL6T UIPLOTEN  SHBBeL  DUMILIISHMGHL  QLIBISIBET. HL LY SHBB6D
(Visible Learning) omnMss uesemen  ComGsmen  Hattie (2009)
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BMBBIILIY, AFFWF6T HWEmId CUTHTENOGHHINIIPLD OTETTEITHET6I  DieHL_6)
LSS0 ChIgsd HTbssHMmS JBUBSSISIHMBE.

Gsvid CQUITHGHHTEN CHTNOBILLISeHSHL LWLSTLGSHHINNSH SHBMEN6D LOlEH6|LD
oal_THD LOBBID SFeldpl HID DIEDILIQIDTES DTBBISBH. R LOT6wIalTSH61 6T
CFwTHEHHMSH IAHBFHH FHHeL HibGHD HBEIHEMENT  6U6TTHBBSI.
DHBIL6H  FlbHeoTen  BHBHIBMT 2 HuslILBHEHIHe0  (Simulations),
ordfE  Gariueiisd  (Modeling) wBE@ID 192 L6  eUENTLILBISET  (LP6VLD
oMené@bBLITS) LOT 60T 61T & 61T o 66N HBHHMBD (CK) SOOI
ufibsiOsmendlsimeni. @& GeupioBer  weield  OFUINIMNGHH B HSHI
apdbauiaore fAbsmarenwt (Constructive Thinking) esié@elsb@dmal.

4. GUMDBT6IT (LP(PEUGID HMMENEL 261G 6 HFH60

sevalldh  Hempuiled  HITHSIIOTE  WTBBRIGET S IbCUBNIS6CsTemTEL
OIGELL T sTer e, A Ffluii el SL0S| GUTEITEMLOSH H16)U HENSH
HHHMAUHHIHCHTeTeN  CHTLTFHwnen smmed Revilwenowinsgsl. TPACK
&L_LenLoLlenLill YflbaOsmeiTeug A Fflwii el 61 HORIT(H ygHuwl
CaTOBILGLT DisvevgdI HBLIGHL WedBOWT saumLEUTH DWBHdH SO
UTL 2 66N SHHHIL 63 sleNeuTm NenewiliLIg] 616TLNSH HUIDTHS SHeviL il
2 HadamEH. e pFflwismend  QOHTLIFFAwmer  GHTHeO(Lpem®
Guibum igeir  (Professional Development) sudwuigemns o ewiipa  yHw
CHTYOBI LUMIGB6T GHBNHH DABHH CBT6TEHD HeMIMTTIHMHSH HITew (BB MBS
(Darling-Hammond, 2017).

SeIMID efuj2s(p ER6iT FnmIH6eT eTCBTOL TN SenemialHisd @ LGdulsd
gBUBL  (peIICuBBILD BB UGHBMID  CHiemBWITE  HTHHHMSD
IOUBSHHHBH. 2 SIS @B LW CsTHpuSmes  (TK)
BBMIGCHTeTUSH  bH OHTLHOHI LIS (peold LML 266N SHHMSH
(CK) Apiiurss sBLtLsBETen sBLSSH0 (Wwenssst (PK) ubfiw s
olfloardss o sadama (Mishra & Koehler, 2006).

sbsamasuiey TPACK syeig oudlfluwisst sBBurensul QHmiflsupensd
CormaudeEnd@Lll  OUTHSHLOTOINTHMTS RHBIBID  6IHiHTen  Hevalll
Cures@aenddd SWUMTE SHHED @  alfleuTel  eIILL LTS
CFwsoLIBHBSI. SY:5) SIl6yd HELEMEUENLILI U baIGsmealghiD
BOL (PemBLILGHHINHID A fluiisemen  GoupId HH6U6L  6UIDHIGHTHENTS
SI6L6VMDEL  [HlswTEmINlEUT6N, GFUIOAMe LOdd, LI LILITHBBL IPSTL 19&H6NTH
LOTBASWIEDLDSH S BS).
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(G L))

Boenr HevalF Glpedlsd PFFul euTenIenIOSHHIN NHHHHEG CHTHOHI LI
aBlsHH0 o etenbs e (TPACK) eeiiug om Seinfiwsnowns
DIYSHHONOTH DD GBS, Mishra & Koehler  (2006)  ey60
(LPEBTEm&EBBLILIL L @A bH1_LenLoLILIT6TSI, A FFlwit seit QeumIb um
o eitenLbasHmeb (CK) aupmi@UaliseTs Die060T060 &BLIGHSH0  (LPenBH6iT
(PK)  wmmip  Qurmssworenr  Oamfeomn ud  (TK)  eysweuBenm
alemeiIHH WO EDH UNBUT6D QHHIB MMM HH DLOLOTET HMBBEL DDLU HNS
QUPBIGBHInIQUl  BHIGTRIBIOITRT  HeVlld  HEMBHMID 2 ML UIGNTHENTSH
OTHIRISBE QST (HSIBEHI.

Cuauild Fflwiisemen LUHHTHE FhHeneibGHd HTenBeUSHIL 6, Haiel He0alF
FOUTELHMEN  THTOBTENUSBSHSH ~ HWTTUGHHIHGBH.  ASHHIL 6 RFH
QamPsvmpn U 2 et bs ey (TCK), Osmfeompl ud sBLlGHH0 ey
(TPK), spBUsHss0 2 eienids  ofley (PCK) Gureis  mmdamenmbs
QUIGEUMIGBEIT  (LPEVLD  LoMeuuTalTH6Mel  FHUTL MWD, SHMBeL  aIen6r6]Hen6ruLD
senigwrs CuibuBsHadama (Hattie, 2009). QsriiFdlwren Qsmdeoipsnm
Gubum 9@~ (Professional Development) @& @@m  susnyuLLOTEF
eswpuGeugiLer  (Darling-Hammond, 2017), <eudflflwisein  eumpmmsit
WG  BBBENeVSH  OHTLIOD, UHw  OHTHeOEmI LkiGSemenl LML
o GIENM_HHHIHIL 6 QenewidHdHl  HoGl  BBLIGHHMVF  OFemIOILBEHSHD
2 56)HIBSHI.

aeiBau  develF  Fepsomend  pFflwisendd TPACK sl Lenlisnu
alsviell B LUWIBFH6NT, eUeTRISET OBMID  UHTN6U  ULOHIGEUSHE  LPEVLD
Slaiseel auTemienodHHIN alHHIHmw 2 BIFILGHSH Cousmi(Bd. efujesmLp
sfewals Qump wHflwiseT wISUGHLD Heval 2 0FHBE gBUS SO
FHpwDBmeNdH BT IFHwns CQumBsmulld  GaTeiTaugIL 6T, HIDGHI
TEaITHEHSGHF FBhHS WLBBID  CUTHSHSHOTEN  HBBEL  DIILIOIHMSH
QULDBIGAUTTH6IT  6T6IILIFHI60  2UILOELEM6L.
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e®iIBs %n® gerxnye® (M-Learning) @ndd
Bedy 0 & cress ©slcbnsd O8 e
2EIESBOB

08» ®Y@em @@dgewen

DOI : https://doi.org/10.66281/70130/9295

£30083023@8885¢3

aIDTBIE edRw 88D Bov® G000 @RI DD GBIV BeBPS BE
BRC OO ece (M-Learning) @ & a8 amd, d¢ & Coed cesed
3B BB3cTHG RE ¢ ¢l D8 Drewrs’ D1es’ B g B, e®®
B8u 88253 %0® geoned® ayndd Pedn, B ©¥ gBewis e®x ©
Seens BEO(He® »v1em ¢S’ 9 TAM e UTAUT @bs’ §
Grea wu3clne Sebnma »08. E8wu 883 0 &o® geum®
Peenns’ ewmedd 8gusied wy QORGITIed @mEs 0 Gm® wwed
Be@nm ¢i0wns’, B8 gBeB®G i dved HO¢ Bov® QevH®
BodEwE sdens @0 g8 H(BwiDs’ B8RS eusidr ecyy RA.
VeSO Bov® QEOHE® MO VIS DOBBE D ©y» wds eO»
edrwn e ¢ D80G R8O, el ©OATUMDE OB EDEHH
e GDNIHBE DO ewGd® B 2w BuTted aldviss BBOR
eDE0H AELID GICEE e®8 ®OE D8 D GIdBO Hov® QEOH®
DS eenns @B BERREO 0D EmRdd) BBO wewr OB ewsO®
88 DDmeE emedd owgded gdas oBeB806 »HOWOenED
2DOBHNOG ¢ GDVICEHB 0wel.

§as 8¢ : Bon® 9evx® ( M-Learning), ceed alwsisms, TAM ewon UTAUT
21063, DEOE 08O, uBedBOG ©19®.

29'(2255@

aIDTBIE 5edawn 8D Bov® 00, DerBvewrsI® BOILO Bo®® OIS
©1250 B3 ReDEHG 83w 0T sewidmend SEcde edmes 8¢ »J
g, @08 edme gl Wednwd ¢ ACS® 3 g8 850, Bov® 9evR®
(Mobile Learning - M-Learning) »8» asis8» s8edem imo® eviBo
0N e Ond Bed.
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https://doi.org/10.66281/70130/9295

M-Learning ¢z ¢0e80 @eon® SwidBed de® 8wdsd (Al-Khalifa, 2013, p.
50). 0830 e n® BIHG 8 EDERIID @VLBEDI, D1® @dENDD, DH®
o 80 9eom® SwidEom HBom De® gdeddd wsnm @nEdS (
Gunawardana & Jayawardena, 2020, p. 15). @®s &8 mEs 30 9e0m® (
Lifelong learning) ecor @808’ D1¢on’ 0@ O and, 891 wedy)
Qedeed 2B gedrned BSedn edmes ¢ »J ar.

B o0 DB ©.000»6 00853 OB CODGE B@ITVeGE ® BE, Bov®
DB ED  CBODE DPEC OvBHE oBneds’ O¢ 0dms 9eon®
»Seenns’ a8t oned @ g8 @83, M-Learning vy 880G oRE®
( Digital Divide) ¢2® 8800 &8 con® @bvws D0 =550 e (Al-Khalifa,
2013, p. 50). & o900 2020 & COVID-19 desommes ¢o0®» g D@ @Bown
(Online) cesed a@lmismEd wiESe gy ece 801 ®o d &g mecs (
Hayashi, 2022, p. 1). e®® e&dci8B® M-Learning 8 ©8mwd o (S
DHODG @BIBD BeEEHBO 0usIy B YT, VOB SHBEOD
eBewle ¢ 9tten meCEn. OB 008 E8w ®8x3 M-Learning 8 yndw
Bedy), 98 uBcw, a8ewio, oy 9ID6 ¥ MPeers S8EoHe® »Hidn

3e® SdeCuent DO®S, B 000236 @B BHLHE DE OB BNODE
8¢ JeDL»BOD IO 381y CreR.

M-Learning 8 =80bm8w¢ dcs wy dHndd Pedy

Bo0® QeOR® ©wi®ycIBm ©BIBIOC B1WHens IO evied, YOG
Bedn OO Giddens IE.

1. yeDanmd, HOBRE D 5 gL1r!® WIVEBBODO

M-Learning @83 82:® @0i0m, D0:® m® 80 earSOO adedd Eo
@¢m DB, 9EON® ¢ DD BB Fedn DO HW(BwWIS &8 D O8
YO D838, @®B Bo®® (3000 &1e38s VN®IVL B3 DS BBHEODBSS
ed® ©Weds’ Yedn De® HEBWD, @LBIBD LRHDIDDBO B
el (Wagner et al, 2013, p. 5). deE® & Eowied cetd aglduvivmed
Bomdz 8’ 0@asidens o »e, @boon geom® ©8x3 3@
eDEIDD, B5)@ B 80 9evSe® »HOsBREHIDG ey HOTEG® Y6
90RO &8 HBwD NB 9HE YBEIW C®I WOe®D Bed. De®53® @Bt
000 DD DO PV &S 830, asimiidhe SBewd d® edn
o0egeds’ geda S0 9 e 88 ¥ wew B B asmienm

@ (Hayashi, 2022, p. 1).

2. ©0eniBmds 6 ¢3S 01SS0n
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Bo®® 3000 OBBY et e OO0 amd aHUS@I BT @m0 @B®
Do @® ( Al-Samarraie & Al-Qatawneh, 2019, p. 44). e@®® 000 13853
&8e3530 B 8O 8gwes w®d 838 00500 OBem BO® ¥ GIewxiBn
NS BR® oIl S we »Be. & o®F wide®O, ewvgews’
28&cmn BEOO @y dwis Bn bHeos Qe D@ ¢ OB »S

De®s3 w@wus ec D10 BB® sweg =0 arm (Quality Improvement Agency,

2008, p. 3). @238 19 Deoo DBOG EBPEDS IO PeOH® O
©2®ed & 850 @1 @1 00 @Bvom 53RIOT 3w BHE6 § and,

23 Red» 0@ e ¢ »idm & e ( Hayashi, 2022; Gunawardana

& Jayawardena, 2020, p. 16). 9e®@53© £33 0@ sens’ ©w®-Duets Bpds’
) @71 - IV BOGS BB ©BOITY DO B»HO YT Bo®® OWIBS
00D OB B¢ DD ¢ DOV gWBEHOES e & Hed.

3. VBB @ND, e30s e IS AC g8 [EO

Bo®® 230:0OES B’ @3 (E-books) w @ows’ devws wie® w@wed

Besr esgesrs’ 808 OCDE 0098m 0 a8 ed. »d ¢, M-Learning 8 &wsxs
2DIBBOE g D10e® BB OB @, OB BBVIBHG ©@DETHB

COBR B & ¢ Kenlds ©d®axsidewns’ ¢ oo Ocoss @® (Quality
Improvement Agency, 2008, p. 5).

4, Da3BR3 3008

M-Learning 8 o Do Sedpen e’ QORGIled Dt
23000056 e3¢0 O3 000 BEOO e »Bwed (Abdulrahman & Jali, 2024,
p. 1). e®iBs drewrs’ o5 e, @8 D QoDT3, DB YEORN® 3T
OO 8w BBV LIS gO®BH €352300 GO0 Bov® nuSsened SHdw
»gzn 0o @ (Abdulrahman & Jali, 2024, p. 1). Greds ws3cbvs ne
@Boom 9eon® [widBed & & coeed IEOBeme @1eyds’ »om» ¢
o0 vanumO amd 98 8d w@End355ens’ 607 =& s, @boom
gOBIBHBO G B0 NeqD wewr BBWDO oo 1-2 3 0dxs 86O

OB e 0 ar (Hayashi, 2022, p. 2). ©®® Ben @@® M-Learning

e®OEE ®wO®® RIDIIBIed ¢ 8w - bwBe®@md (Self-Efficacy) o 88E0E
20:3800E HE ¥100® 3TWI DB YOG DRV 0553n® 0 Hed.

Dseenn 8E01He® »H11witen semH®

M-Learning 8 e060msi0n o sOBsies’ mrseens R &0 @n s®ens
@00, =S8BEmes o BuRBEO ww ®HBm BBOO PO ©@DDHNO
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(Intention to Use) ®=w ( Al-Khalifa, 2013, p. 51). @® eec®o Technology
Acceptance Model e Unified Theory of Acceptance and Use of Technology
B »rSeens BEo1HNe® mxines’ widmn e (Alfarizi & Purnomo, 2020; Al-
Khalifa, 2013, p. 51).

1. Seens 88wNed &1a8wx (TAM - Technology Acceptance Model)

TAM oz 88wisem afgee (Behavioral Intention) @@E 88@©0 dxncEd
005 02 BB, e®8 & g W e OBS $EE Y e D
Boens »08. 0®® glm D ¢ BV,

I s W0 ¢ JeiEmHOE dD: miSeens ©idn B8e®s’
Db 3003

0188y en wovm H(B VO B Bdderessd (Al-Khalifa, 2013, p. 52;
Gunawardana &
Jayawardena, 2020, p. 17; Davis, 1989, p. 320).

II. ecm5s 0 B¢ DIBmeE VL : muSeens HIDH BOO wwey
00 @B
BdldDoescs@ (Al-Khalifa, 2013, p. 52; Davis, 1989, p. 320).

QD BB RIDIE wOITVVens ©F BE, VPYTed w3 3Ow@o-
DB @m00 Qg @000 OB »O, Pled MuSeesr VIDDE ¢ PVE

@008 OB W8 wewmy cre? (Abdulrahman & Jali, 2024, p. 23; Ng &
Puteh, 2017, p. 2).

2. UTAUT &0 @080 e0 (UTAUT - Unified Theory of Acceptance and Use
of Technology and
External Factors )

UTAUT @8 @853 mibc @ilds aessis® - Performance Expectancy
e aedse® - Effort Expectancy , ©s®ifc @Ees:® - Social Influence es»
oe® wuws mEisidns’ - Facilitating Conditions ( Venkatesh et al., 2003,

p. 447- 453) @ e »m0 ©8x3 M-Learning ©8med eDmz0dd dESim
202006 BdeCeens »OG.

©®18n ACE®: @ MPBsere ¥WIBD WE Gy VOO DD LOCHLS (C6o:
0eE s8eme, B ©®sicmnes’, ec®@8Busl) ¢omn Ome @8 &

O1¢oss @® (Alfarizi & Purnomo, 2020, p. 5053). & exd aisios PBedness

8Bemwdm ¢ eaew! sledumdEs ovg O guterd, UTAUT gimaBa @853
e 0 w08 AELI® 6 SHEDO BB HBBOGS B 0D
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https://www.google.com/search?q=Technology+Acceptance+Model&rlz=1C1GCEA_enLK1045LK1045&oq=TAM&gs_lcrp=EgZjaHJvbWUqDAgBECMYJxiABBiKBTIGCAAQRRg5MgwIARAjGCcYgAQYigUyDAgCECMYJxiABBiKBTINCAMQABiDARixAxiABDIKCAQQABixAxiABDINCAUQABiDARixAxiABDINCAYQABiDARixAxiABDIGCAcQRRhB0gEINDQyNGowajeoAgiwAgHxBUUa9dqMfrvv8QVFGvXajH677w&sourceid=chrome&ie=UTF-8&mstk=AUtExfCt6LWFnQFs__nZ3suW9vtQoH01tPP3To1yVxvlG8TvwftZ5R5QNOO-bDABbvxZv-22Oh0oJuE0o2iBRftpFbHCGWnuzuh7WmRhXqo5L_QAb-vufWVOvMlc95nTBd6ZFAwtSr1gZdcpqzkdv008VIOe0kLGjvzrz72yHcHJyFjU4LQ&csui=3&ved=2ahUKEwjnk_S7mtKTAxV0la8BHTGtO0QQgK4QegQIARAD
https://www.google.com/search?q=Technology+Acceptance+Model&rlz=1C1GCEA_enLK1045LK1045&oq=TAM&gs_lcrp=EgZjaHJvbWUqDAgBECMYJxiABBiKBTIGCAAQRRg5MgwIARAjGCcYgAQYigUyDAgCECMYJxiABBiKBTINCAMQABiDARixAxiABDIKCAQQABixAxiABDINCAUQABiDARixAxiABDINCAYQABiDARixAxiABDIGCAcQRRhB0gEINDQyNGowajeoAgiwAgHxBUUa9dqMfrvv8QVFGvXajH677w&sourceid=chrome&ie=UTF-8&mstk=AUtExfCt6LWFnQFs__nZ3suW9vtQoH01tPP3To1yVxvlG8TvwftZ5R5QNOO-bDABbvxZv-22Oh0oJuE0o2iBRftpFbHCGWnuzuh7WmRhXqo5L_QAb-vufWVOvMlc95nTBd6ZFAwtSr1gZdcpqzkdv008VIOe0kLGjvzrz72yHcHJyFjU4LQ&csui=3&ved=2ahUKEwjnk_S7mtKTAxV0la8BHTGtO0QQgK4QegQIARAD

e 085 miSeens ©IDme B8R QO - 8ty 2EBn eeds WO
AEL1O 8cd» 28 (Al-Khalifa, 2013, p. 55).

SHHPDO BBED IBHOGBY: DPeens DD BEO® wewo gdes oG
DD D) BRPD BOBD VOO @S DR e@OBS 1w EE ol (Alfarizi
& Purnomo, 2020, p. 5054; Zou, 2021, p. 4812). 9e@53® Hn® genme®s
8317 DIBBED 0IDVHBB EECH DS ©add DEBITIEs e®® el (
Zou, 2021, p. 4812).

0® 310D YD BIBIBIBOD oGS OB MuSeenc 0 AGW & BBBO® Bon®
9e0n® PHOEDCE BIBRE AYNDHOLE § eV ghdsied eevw®O 1B
%30 I OB WIODHBO S BEO(R® O YewlsmdE D D eI @¢y)
cCR&.

M-Learning 8 efewio e &®)

M-Learning 8 Bwdo ¢80ns 89 ¢ da JBuuden B8e® & &“Hism » eoiBs
DRe®s’ D evig aBenio wi 8@ &8s »Sw. M-Learning 8 eibdms30s ©15©
BTN, N Bo®® (e300® W BBHVHIRE 0D Hedrwd &S ¥ SBwi® B8EAcd
B WO 0D SO 00N e@BEI Ondm e aBeni® 3w

¢ 5000 Besg® eewd® amsvdas @ (Wagner et al., 2013, p. 10). & a5® Hez0esS
aBewuio e@es,

1. 880G 022® v OBE SHEDDOE ECIDIOB

M-Learning 8 0850255060 18 gmm® we O53es’ BEOE e0RE® @y
BODE SHEPOOE OB Coded. eniBe drnewnsd ewd ars
sbeduen @85 ewsity e¢siess M-Learning §wisien B800 w(eBe g
BODE BDLDO BCMI PEWIED gdes O DB (Li, Islam, & Spector,
2022, p. 1).

B o0 0O BEOE 9evrrm® FJuitewm BGe® E adled ©egdnm &md
OOR @b ©@asidm, s @@ BD®, B@iends) e300 s
2000 e BO B0 BB 838 OB gy aBewieo demd gyes
©c8. o® Ben® ceed alnisme Hedm 853 @b’ e@iend ecemnd
RO 8@ (Laptop) eul @@ u8vemm ¢Des D @eBben Bwnas’
e3¢0 B0 9T Bod® IO O B0 8¢d . »O ¢ §I®n ®IVE®
80» 823, aIlHEE0 ©wH QeOn® DE®IWTen BELROEO ( LMS)
2008 Hedru 0O BDE e¥neds’ ¢ ©Og doemd gyne ocd (
Weerapperuma et al., 2024, p. 1). @® a5 euBvsies’ DEOE oRE® w»
BODE SHEDOOE CHIMOB B Coied Ho® geomn® gdEdr edm
@08PO ©53¢oI® DO ewedd AEH® WC g RDE.
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2. DB OO @ISO e I WIDDD

M-Learning 8 &8 »o5 O3 Sane eBecinn:s D53es’ ¢lninsn acg ey
eOHDO 3@ s 5 @Lvom G OB @LLISHD E@NOD WIODHBSS
0853 dw »Bm woTIned (Bgsied) gdime DO ewg DO

(Gunawardana & Jayawardena, 2020, p. 18; McCoy, 2016, p. 1).

B Com0ed Bi0desiE 8egs’ B8RO Bewom ¢ 8810 arumOEs ong 8
ester, 865 DO ©Ydl Kon® OWODE ¢l @R DD OB HO®D
5308 GPA (e@éh Een 0@imn8) 8on &) D 208, e®® ¢odm &d
200D ez 8983 (OmODBO RIS DO ww ¥FsIed eecSn Edmed
DOGROEDO W0 (B WO» gm0, d6 ¥gsied alnem VG IdHEO ¢
280 e ARHIE RS (Suraweera & Sandaruwan, 2023, p. 1). »0 ¢
8Bysled ¢owdm viidme ¥gsted Bl a8® e wy alvem COBIO
DB B S DO ¢ exnddens e ( Ifeanyi & Chukwuere, 2018, p. 291).
5O aO@mdd, O30 pPe&m OG0y asoldHhe ©®asdmo
OOg o¥nedsl @bvon o3R0c & Brsied glvIEHGO B 3DIBG
OO e OB GiIds ¢ B8PBeers 8 gro.

3. @O SSed ¢6® (Teacher Readiness) e e0wo-2ibSe®m00

M-Learning 8 eb0m30@ O sOB g @D eRH QOETed
REBED 3 PWCEBOE OO0® OB DU 3. PLBIBBID L3I DITFBEHC3
IR0 BBe® & Boenlon 21m eEs QD03 ) BBEOE 3edmdG

8 9O(O® e3DBo-IBEIBBODIDE DN O (Ng & Puteh, 2017, p. 3;
Pianfettil, 2001, p. 1).

e30B0- 2B BBOmD: mPBens OB 0Ee vITn B8O BdRSVeBs eHE
830Bo-0 @m0 @B QOD01E3, @bl g8 & oo
@055R00 WO BBEO, 50 o (H3O® Yedrws’ ¢KVemE BEOD ww
Bww @D ©BO® D8 @D»® R0 eugedm D sledvendEs eng

3 a (Gibbs, 2003, p. 25). ®ed® &8 HOwe-be PO w8m
QRODTHTO 0 BIBeenns’ ¢5)POmB BEO &0 O ¢(Bs Hw(Bs (Ng &
Puteh, 2017, p. 3; Pianfettil, 2001, p. 1).

4. M-Learning e» y8s5380xs ©19® (Policy Conflict)

M-Learning 8 eoifc (8008 ©e@®E, ©iE DE Bo®® E300® DIDDHS
BEATO @@ 1o uBeIBew B0053 B 8 Bed. & axd,

1. 0G0 y8o80c ydemm?

e® DHDOT BrTHC DREeEs E DE SO Bov® O (S
©Weg €30 YR CB000ES Bw® BE® e 881 BBe® HdenmDws 50
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Cled® DS ar® ¢0EdE & 0®® B@1sl EB8E 0, iE 083
28030-B0@wm0 o) Eo® DO ¢ O DR,

CONCEnS @R  Bims 0 end idm 1 BR8ED IBEORO Bov®
CB00® 00 O DO e ¢ 2018 & e®® »HHE® @i W RE. @®wd
0D od ¢ImOmIE JOG 006 e®m3® G0 yEwd B0® HBO
OB 08B @S & 853 AT w3 OO0 ITBBD 000G OCE
¢ ©IDHBO OBV B »wBwd ¢ EROB. Obnm@imed O O3 @escE0
DOed® B 88 Boevws we »iBs (Yavuz & Alkan, 2019, p. 1). b8ed ¢,
(OB gl ©O0e® & 01 Bov® O DB BTy B &8
Boens 07 RS wweE @ ®eaics 385 (MoNE, 2014, p. 1; Yavuz

& Alkan, 2019, p. 1).
2. 8 Gres gReBes 8@

Obm@imed 8 Eowied OBBD G ©3clns e & Eo® ¢omdm
20D 3T B8 gBeIBu eme®ms »3& ( Daily Mirror, 2023, p.
1; The Morning, 2023, p. 1). 2009/26 ©xnecEads ©8z ©® B /G
REIBOD 20 Hed. 0PBs Dom@im ©@i8nc AEH® weSOD eE
Bood@m O am0, 8es’ 8e aldsisma wewr M-Learning 8 gewidsdsd
Bndws OB 38 ¢9D ¢, ¢QO® RPe® Ju B YTed Dbwt®n el
OB D0 PE B 9EON® TGS ecn P®m d® gthe D
a1, Ye@® 8@ m»uPedim SGend »Eed & oD ¢ I® BeHmH® wOvSS
28w e0m @0 BP0 geddsr WO amdnd, Busied g BEOG
COORE® IR DE OO BEO, L Db @cfen &y FIHHD
OB amd ©s0eecmds ¢ Bb@rens 08, dewsd ar® gderd
20e800E & (Covid 19 918) @@ ygBusBew B0ws B8E =0, ©wsE
®0085 DBe-BBI@DBWO OB HBod® QeOR® wew Q) Ee®
OB ¢ PO BB, VOBS ¢ Bov® 9evHe® ITHBO ®m HUS
Bndo B8RO 53Om B NE®O gD ¢ & Bed.

M-Learning 8 g¢z»oms § Com0d Do Dsles’ ¢18?

e®ens 8eme woe rSOPOR0 eMED Hov® 9evx® (M-Learning) ox
e®IBe gvIBed #NODHB D SHEE ©D. Ve®s® di TeddmIda,
DHOBEDB @ @THTFB8BOE B B ders ©se® amo®
038z DEDIeaE, BODE BHe®, Y YHEROG 881 91 eBewindEd

¢ Gmen @cl.
S e50 & Gomed gdninm 6800 M-Learning emsdes Dsless:

081505000 8 Egen B8®: Lo sl yedas, SeBo amB3®
@ ¢ @wewr O 88D DB ©swnd® ©Bn SOGSE Bon® ¢d®
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BBe®53 986 geldnde 8e530 Qeem A0S WS VIS ©dus edn
geda B0 B gl gOcE BB® wew gewidmdy 8@ (Hayashi, 2022).

RO VBB PHE B1eD®: BTG (Bed M-Learning ecpo O gcom®
Eyen B8O e @des »O» gyey aded A s VYTed muzse&h
Bo®® (523000 DIDHEBSI 3¢ OB ERD PVBO® 0B tDHBS3 18 Egeq

BB® wew yewidmndss &® ( Gibbs, 2003).

583806 »HOwJenns: eviBe DD eMWED, 18 DO BB
@O0, adleene WO ¢ NIDHB 3T SGDS wwed BEOO ew® S

@ aemo® &rsied M-Learning 8¢ wohimme gug ®@000m ©dB%

BB @ BE BICHERS g M-Learning adsismed SRl [E@
083 ¥gsted glnum GBOE WO ©®I0®HO dewv® @ HE@.

VeH® & Comed Bewe sloduamdEs ¥Eenm a8 Bov® (oms 3dm
DDed menSen gBSomm O (B @88 88, gdime eDmmmO
e@de) OB ©ERg @d® »J O® e, ©usE ©w ROV
DE®8BOB D53 853530 DOB® Bwom BEOE oD e e8DGo-
Bw®me (Self-Regulation) 82cd ¢ ®® eu53d® can 8@ gpsvdas ed

(Gunawardana & Jayawardena, 2020).
HoO®®E

e® a0 »T» ECRIPEO OEEBD GLBIBL BoEHWS @t M-Learning
8T (O HIDD OB N0 BBBIOC BoWEBB ¢ BO® TR »HD ©®
eu530E CRD HIDDERS BOSOD Bov® QeOryn® wledur B ®G
@O0 BIBE I DD gORLDD OPeDBS O, @®wBO K eBRDD
& auierd sOEmN v DOG DNED IBO® cwtdeng ©wORS ©wi
ced00s3 vy e @@ » D80G wuPdedmded ©d8m
CONDBB. gomed & §loRn D106 SOOI OO wewr O 5O
e ® evdes D7) arD. 008 ¢(H® By MIvens S88n(HB®0
@B o vnde grlerd sD8m @By 886G O8O, O(B5 edvews’
BE0CmTems D eCEIPe ©O® ©D0ds, eS8 @y eI
BOBMOEO FYNED 6t g ©0esE BeBwm alvismess Bom de® &
Coei ©esE 8ydned B8me grn eSS’ @ Be GRd .
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BA® 3.8 @Ees 03eE 0OBOG 0 RSB B8O €3¢0
e»9En ©dus adans 0d. J 88ac 8810 yloEnxs ¥ gImm O85 e®ets
@DNdens @0 . OB oGt OO0 I QeOReD Bmwd
8edws Bo@rens B8O, 8gs3ed wne@® gdbdme B ® el
2000300 enizens B8O wcwr $@IHmdS enIFn o gpsdes ed”
(@807 @D sbedser w.v®s ¢gdl ¢ Hammond et al, 2020).
‘@095 wdus @83, Bus Bwmiom® o deywen ©gwr @O ©BsOD
2002381, 90meg » Pl ©besdwis BU@rens B8e®xs3 98 9o (530®
0 @EOSO BT BeHH® wenl” (@87 GVIBD @¢IUHERTRD o
e300 Hammond et al, 2020). ooesE 9ceolmded Ss@m a@B8® e@cw
enIB® ©OUNOE GOIHE ®I WIDHB P LIDES O & O
©003ed3(2010) @530 & e, 0esED b0 BOG, HERHE VD I QeHISO2
ReOR® QuD® HwOEwW:S ©cw, e OB eIl  ©dus
Boens’®@m @ @B »0m D S ER «.

0BeE s vt ©dun Yeiens Bus Luguen ewedd o SO
DO @8 ewd® @D ¢ bedvmens’ B85 ews’d & arm. Ibrahim
2® 88e(2017) 053¢ 0B SitsE e s v Bun bwywen
80 30DBIDOG BORBVGE @O, LR B IR ©dwnsl Y®renc
Ben bognen ©em ARS® 0005 0 8853 @dadens I8, "dE¢d
POITHO® I @EOB® ©BTWI YOIHDS WIS O HEOB® adeans ©d.
DS, OB B8» enBn wdus »Iee® e ea® 8O »ESS
265G YBOE g »1ede® »Bwd 08" (Derese & Senapathy, 2022).
2082 0»98n 6o lePe® ecs wicH® B8® 085 Kes bwywen
g3l oo DS D ewsidr oc®r eniBm ©lss grtdm eoce
DEOIWI s BEe® @DRBHND & HOW DICeDE E2D D).

eOR® - OIO® BwidBw RE eIl OB ©OE DEDDIDI BB
DOORNe® DOBO wese ey 0. I wcpr, D80 gedr anvemE B HiS
gm0 "ad® en9Bim ol w8 iees Kus duywes HHYTr BB® e3¢0
88 0n9» wdus »EO®»IWIenE WOBBIBN Ice” B8R O Bewe
HOBBD GABEDHED WO DG ¢Ndiens & Bed. enidn ©dssd
DEODIDT B 3OV »HBIBs’ OBS3 ¢ SO gdeas v 3OO Bewd grD.
g amD 88m evB® ©dss WEOIWCHBRO OB ©BIOD) DEOBIIDCH
205353 3020 @S, OO0 BwrdBed € §neweem enISm dss
OOE ©®vwoDr OBO 8 FPOODE WE DD FP@WB® GHBED
2BEEE ¢Ndden Dt iDL B8E 0@ B8w HowI 8¢ @d.

159



200 e®n9Sn ©dos WEODINCHHEO CVesSIDD WEOBDTEH
2806353

1. o®us »eOowmdencs BERc wdos wig® v (Resource&
Dependency Theory)

Chester Barnard e Herbert Simon @z 8dons’ 8853 @8us »dm c¢
2@ De@mdens B8Rt ©®w B® BB, G DEOBIDTEHS
2PITL O Do LIS EEEH DO NG, BC ©8edews’ wdus
a0 OB » e DD FwiOm D @dn @dICEHS

=o&(Biermann & Harsch, 2017).

e®® 813 PE OB B w1 (B B8AC #DLIHG @@IGWIEB. 83080
Bo0zo8iios e3¢0 @@cdn, §EB HBODE, 0I5 38, 1D E3EHN
) @5N0RTT GO ©OL @ OO RV ERNeNIDO OO &= Bw
2801 ecH el B JDr R ORO weHI VIBC Swiwds’ O
380 8D O e’ & grm. O ¢@md O mOwmIS ©8wsdws BE
3B SOUBO o EGend I BB PEBIDIHEOE FORBD @BL5II
@¢®) gm0 t3eDNDEE DX[WG, G0 @06 w1 Hoen ©He® FPwpidBs3 JO

e D v’y ero (Biermann & Harsch, 2017).

©®u}  wedblme BBOO 0 Mmedrs DO HIVHBO, OB  w®s
DEe@mIens B8e® Fw@ibon ol e 8med®me SO, w®ns
BBBTIHS OO BATH DOLDE 0 OB 0 e @B O w®os
€IS O(BO® ©wewr e®® DI HOP adeddds cAecd (Biermann &

Harsch, 2017).

2. ©®os Aclg ©1=30e® muvas (Resource Mobilization Theory)

@@8m0) @i Bexow, Jhon D. McCarthy »o Mayer N. & Zaldn 8&23 1970
Dbsed & wdu ARYE ¥ 1530e® 11w 988ur W . s B30
G enecy) oDNIDORO e aofen 08 0 OO wewr BBA e
®B® ©85 ©du a3 0 OO0, 0D BEOIS 1S DD @DLICeH
=c8. Edwards & Gilham (2013) essidiecs @2060 @®@® 118 dess
2@ iz g0 BBsn »EE & Bed.

¢Oxs o3 - 808eE, comden, 088, ©siBedem
CROE® v eDS Bbna OO edn» yeda
Be.
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©20 e3®ess - eEBoE,  Be  ©20@Enas’,  @eddd
eEDmes’ w1 WPTled Deds@md sOR®.

BIOSD e - S3OT Dxpws’, S9WBn HE ©wy PICTEO
ACYE 0¥De® cos @b gneems BEE.

eO® ©dus BBV B®1DS BN OO, OB BB EVIS VOB
808 w2 91RO, ©®s B BJ bBd v ORO, VIBS sIbED
000 o RN, sO8® wdus aeBoBcr B8O, »Hedisiksigmn
@0 G1ednD DO DIDH®B »I BB @i HRe® i @Be Bwosi®wm
BB® B8ac & DG @@ e G PO 0®® »In Vel ewsiD & .

(Edwards & Gilham, 2013).

@098 ©dus ©Og 0wcdr ONOD &XEOBE BDE DB
Sea®b®

9eOR® - 9EBOR BwidBw 9IS ©®wE DB @ & @S
OB® 3¢ ewIBD ©®s WEOIWIH Fedr des dNOODB BE VU
@, GOBHED GOBEDES & HEOS DEOIWOH Hedr O ©wemH® O Joo
Yy eed.
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90 5® 9uHIO® FwdEed Il BOG 8w EOR® CBWIen FDHBOOS
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comden 90 BEO yednm e @O0 eROODE WE BBI@IWOBS.
Bew Bune @ONORDE0 gdns @80 BeB ¢ el @& B
88emit® ©18mens’ @80 B @8 BUiens 0 arw. g1 9o 3T®
BoDBEw0 &0 e ©0m 30 Bed. wodns duws ne B 9dDennd o
D8ewns gelnmwd QOB ars oz @S B30 Bod® OO, EN
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Abstract

Aggressive behaviors among early adolescents have become a growing
concern educational settings affecting not only the emotional well-being of
students but also the overall school climate. Early adolescence typically
between the ages of 10 to 14. This stage is a critical developmental stage
marked by emotional instability, peer pressure, and identity formation factors
that can lead to increased aggression if not properly managed. This study
explores the effectiveness of counseling strategies in reducing aggressive
behaviors among early adolescents, focusing on the Sri Lankan school context.
Counseling strategies such as cognitive-behavioral therapy (CBT), anger
management techniques, emotional regulation training and peer mediation are
examined for their impact on modifying negative behavior patterns.

Key words
Counseling strategies, Aggressive behavior, Early adolescence
Introduction

Early adolescence refers to the developmental stage between approximately
10 to 14 years of age, characterized by rapid physical, cognitive, emotional,
and social changes marking the transition from childhood to adolescence.
Then Adolescence is a period characterized by anxieties, uncertainties,
expectations and experimentations. Issues like sexual risk-taking behavior,
homicide and aggression are rife in this period. Violence, quite often, is a
major means of expression by the adolescents either among peers, siblings or
often against adults’ dominance. So can identify adolescence is a period that
is characterized by major transformations in the lives of young people. At this
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stage the changes occur physically, mentally and socially. These changes are
manifest through their abilities to form interpersonal relationships. As well
adolescence is a period filled with new experiences, new responsibilities and
new relationship between adults and the young people themselves. This period
comes with its dangers, stress, frustration, anxiety and behavioral problems.
In some cases, these challenges may lead to maladaptive behaviors, poor
academic performance, and even mental health problems. While some
individuals deal with the challenges of adolescence successfully. Early
adolescence period from about age 10 to 14, during which puberty begins and
is marked by rapid physical growth, sexual maturation, and significant brain
development, particularly in areas related to emotion and social processing.
Since decisions made during this interval can affect subsequent life and career
outcomes, it is important that youth are given the proper support during this
time. This paper explores the literature on early adolescence to identify key
issues and challenges that youngsters and their parents confront during this
difficult developmental period. In additionally Early adolescence typically
refers to the developmental stage between 10 to 14 years of age. It is a
transitional period from childhood to adolescence marked by rapid physical,
emotional, cognitive, and social changes. (World Health Organization. (2014).
_Health for the world's adolescents: A second chance in the second decade
(pp. 10-11). https://www.who.int/publications/i/item/9789241509598) There
are several Key Characteristics of early adolescence. Among them Physical
changes, Emotional development, Cognitive changes and social changes are
important. This stage is critical for shaping behavioral difficulties in managing
emotions can lead to aggressive behaviors if not addressed. Early intervention
through counseling strategies helps adolescents cope with stress, peer
pressure, and emotional conflicts in a healthy way.

In early adolescence, kids move from concrete thinking to abstract thinking
(Piaget, 1958). This means they can now solve problems, think logically, and
imagine “what if” situations in their mind without touching real objects.

Aggressive behaviors are actions intended to cause harm or discomfort to
others, either physically, verbally, or emotionally. (Berk, L. E. (2018).
Development through the lifespan (7th ed.). Pearson.) Not only that Self
Harming is one of aggressive behavior. These behaviors can be hitting,
shouting, gossiping and excluding others. Hitting, kicking, pushing, or
damaging property are belong to Physical aggression. Name-calling, threats,
yelling, or teasing are example for Verbal aggression. Spreading rumors,
excluding peers, or manipulating friendships are belong to relational or social
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aggression. Ignoring, silent treatment or indirect resistance are example for
Passive aggression. Emotional frustration or lack of coping skills, Family
conflicts or violence at home, Peer pressure and bullying, Poor teacher-student
relationships, Exposure to violent media or environments are Causes of
Aggression in Adolescents. We can identify the main types of aggressive
behaviors, Physical Aggression, verbal Aggression, Social aggression are
important. Involves bodily harm or the threat of it is belong to physical
aggression. Hitting, kicking, pushing, slapping, throwing objects are example
for that. In Verbal Aggression use of words to cause harm. Insulting,
threatening, name-calling, shouting is example for that. Under relational
(Social) Aggression Damaging someone's social relationships or status.
Spreading rumors, exclusion from groups, silent treatment some of example
for that. In additionally can identify Reactive Aggression, Proactive
Aggression, Overt Aggression and Covert Aggression are other types of
aggressive behaviors among early adolescents. These types can appear alone
or in combination and vary in intensity. Understanding them helps in applying
the right counseling strategies to manage aggressive behavior effectively.
(World Health Organization. (2014). Health for the world's adolescents: A
second chance in the second decade (pp. 14-16).
https://www.who.int/publications/i/item/9789241509598)

Most acts of violence behaviors among adolescents can be traced to aggressive
behaviors which are learnt possibly from childhood and lingered on till the
adolescence stage. Although, the term aggression is difficult to define in
concrete term, there is a general consensus among researchers that it is an
action intended and aimed at deliberately harming others. It exists in various
forms which brings about its classification into physical and verbal aggression,
anger and hostility. aggression as an antisocial and undesirable behavior which
is a part of human life and manifests in different forms by individuals. This
phenomenon is a serious problem among human beings and could be
influenced by many factors ranging from social, cultural, personal to
situational factors. Social factors that influence aggression in human beings
include frustration, provocation and heightened arousal which could be as a
result of exposure to media violence. Aggression may also result when
important goals are frustrated by others (Anderson, C. A., & Bushman, B. J.
(2002). Human aggression. Annual Review of Psychology, 53, 27-51.
https://doi.org/10.1146/annurev.psych.53.100901.135231)
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The ability to manage anger requires a variety of resources, including the
cognitive and behavioral capacities of adolescents (Folkman & Lazarus; in
Jankowska, 2016). Adolescents who have below average intelligence have
limited capacities, and therefore tend to experience more difficulty managing
their anger. Adolescents with below average intelligence especially borderline
intelligence, have intellectual limitations and poor awareness of themselves.
Most rarely develop the ability to deal with difficult emotions such as anger
(van Nieuwenhuijzen & Vriens; in Jankowska, 2016). If reduce or manage
aggressive behaviors in early adolescent can be used counseling strategies
such as cognitive-behavioral therapy (CBT), anger management and
emotional regulation techniques. These are used within the Sri Lankan
education system to address aggressive behavior among early adolescents,
highlighting the role of school counseling and psychosocial interventions in
improving student behavior.

In Ancient times Forms of guidance existed in religious, philosophical, and
tribal systems. Priests, elders, and philosophers like Socrates and Confucius
offered moral and life guidance. Then when it comes to Middle Ages Guidance
was mostly spiritual, provided by religious leaders. After that in Early 20th
Century, (Parsons, F. (1909). Choosing a vocation. Houghton Mifflin.) Known
as the "Father of Vocational Guidance", he founded the Boston Vocational
Bureau. His work marked the formal beginning of career counselling. Carl
Rogers (1940s-50s) Introduced person-centered therapy which emphasized
empathy, unconditional positive regard and active listening. Sigmund Freud
(Sigmund Freud (Early 1900s) laid the foundation for psychoanalysis
influencing therapeutic practices worldwide) Laid the foundation for
psychoanalysis influencing therapeutic practices worldwide. In 1950s-1970s
Growth of multiple counseling theories such as behavioral, cognitive,
humanistic, and existential. Counseling began to address mental health,
relationships, school issues, etc. As well Development of school counseling
programs in the U.S. and Europe. Soo now Late 20th Century is developing
Global Recognition.

Early Developments is one of stage of Counselling in Sri Lanka. Psychological
counselling was not formally established in Sri Lankan schools or health
services before the 1990s. After In Emergence in the Education Sector (1990s
- 2000s) Counselling began gaining attention in schools due to rising concerns
about student behavioral problems, exam-related stress, and social issues. The
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Ministry of Education introduced a School Guidance and Counselling
Program. It aiming to support students' emotional and social well-being. In
2004 Post-Tsunami Mental Health Focus. After the 2004 tsunami the need for
psychological support increased. In 2010 priority for Institutional Recognition
and Expansion. The Ministry of Education formalized School Counselling
Units in secondary schools. And teachers were trained as teacher-counsellors,
though shortages of professional counsellors remained a challenge. As well
Universities began offering diploma and degree programs in counselling
psychology. When consider about Current Framework of counselling in 2024,
the official Handbook on School Counselling and Career Guidance Units was
released and providing structured guidelines for counsellors. Counsellors are
expected to address issues like aggression, bullying, exam anxiety, and
emotional regulation. Guidance and counselling focus more on the individual,
be it problems, meanings, experiences, behaviors or goals (Myrick, 2011). In
school settings the counsellor most trained to prevent, intervene and restore
student behavior is usually the school advisor (Stone & Dahir, 2016).
Counsellors support students directly in their academic life to foster, promote
and enhance interpersonal competence and academic achievement (Shaterloo
& Mohammadyari, 2011). School counsellors recognize and embrace the
important parts they play in the education team through teaching and
interpersonal behavior with trainees, clients and colleagues (Dahir, 2004;
Barnett & Johnson, 2015). Counsellors are trained to identify students who are
at risk or with special needs, to facilitate career development, for academic
counselling, and to interfere with attendance and behavior problems (Shelton
& Muller-Ackerman, 2005).

Counselling strategies help to reduce aggressive behaviors in early
adolescents. Under Cognitive-Behavioral Therapy (CBT) helps students
identify negative thoughts and behaviors, then replace them with positive,
constructive ones. It teaches self-control, anger management, and problem-
solving skills. Anger Management Training is one of counselling strategy used
in counselling. Under that it teaches adolescents how to recognize early signs
of anger and apply calming techniques like deep breathing, counting, or
walking away before reacting aggressively. According to Social Skills
Training it focuses on improving communication, empathy, and conflict
resolution. It helps students handle peer pressure and respond to challenges
without aggression. Under Peer Mediation trained student mediators help
resolve conflicts among peers peacefully. It encourages responsibility and
reduces teacher involvement in minor disputes. Under Individual Counseling
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One-on-one sessions with a counselor help students explore personal triggers,
emotional struggles and develop coping strategies tailored to their needs.
Group counselling also one of counselling strategy available in world. Small
groups of students with similar behavioral issues meet regularly. They share
experiences, practice new behaviors, and support one another in managing
aggression. Behavior Modification Plans involve setting clear behavior goals,
giving rewards for positive behavior, and applying consequences for
aggression. Used in collaboration with teachers and parents. Mindfulness and
Relaxation Techniques is one of important counselling strategy. It like
meditation, deep breathing, or visualization support students manage stress
and reduce impulsive reactions. Under Parental Involvement Counseling
Counselors work with parents to ensure consistent behavior management at
home and school improving overall effectiveness. But Each of these strategies
can be adapted based on the student’s age, cultural background, and level of
aggression. (Sukhodolsky, D. G., Kassinove, H., & Gorman, B. S. (2004).
Cognitive-behavioral therapy for anger in children and adolescents: A meta-
analysis.  Aggression and  Violent  Behavior, 9(3), 247-2609.
https://doi.org/10.1016/S1359-1789(03)00013-5)

Counseling is a multidisciplinary field used to address diverse issues such as
mental health, education, relationships, trauma, and career development across
all age groups globally. It is now backed by ethical codes, training standards,
and psychological research. In Sri Lanka the current reality regarding
aggressive behaviors among early adolescents and school counseling is
changeable depend on different conditions. Increasing Behavioral Issues in
Schools is one of example for that. Reports from teachers and principals
indicate a rise in student aggression including verbal abuse, defiance and
physical fights, particularly among adolescents (Ministry of Education, 2023).
Social media, family issues and lack of emotional regulation are contributing
factors. In present School Counseling Programs are conducted. The Ministry
of Education has implemented a school guidance and counseling program
supported by the School Counseling and Career Guidance Handbook (2024).
But in many schools trained counselors are limited and counseling is often
handled by teachers with minimal training. As well not all schools have full-
time professional counselors. There’s a lack of proper infrastructure, private
space or materials for effective counseling. Awareness among students and
parents about counseling remains low leading to underutilization of services.
National Education Policy (2023) recognizes the need for strengthening
psychosocial support in schools. Efforts are ongoing to train more school
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counselors and integrate mental health and behavior management into the
curriculum. These realities show the need for improved and accessible
counseling strategies to reduce aggressive behaviors among early adolescents
in Sri Lanka.

we can identify Understanding and applying counseling strategies help for
managing aggressive behaviors among early adolescents. As well It helps as
different way such as reduce long-term negative effects on academic
performance, relationships, and mental health. This article shows that effective
counseling strategies play a key role in reducing aggressive behaviors among
early adolescents. Approaches like cognitive-behavioral techniques, anger
management and school-based counseling help students manage their
emotions, improve peer relationships, and reduce disruptive behavior. The
involvement of teachers, counselors, and parents is essential for lasting
change. By implementing well-structured and supportive counseling programs
in schools. we can create safer and more positive learning environments for
all students.
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