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wOHdmk mSGfha mSGdêm;s;=ñhf.a m‚úvh 

fld<U úYajúoHd,Sh wOHdmk mSGfha wjika jir úoHd¾Òkaf.a wm%;sy; 
ffO¾hh iy Ydia;%Sh fufyjr idlaId;a lrñka ˜wOHdmk m%;sNd˜ iÕrdfõ 
16 jk l,dmh m%ldYhg m;a lsÍug yels ùu ms<sn| mSGdêm;sjßh jYfhka 
uu buy;a i;=gg m;a fjñ' fuu iÕrdj yqÿ ,sms tl;=jlg tyd .sh" j¾;udk 
wOHdmk lafIa;%fha kj udkhka iy ld,Sk m%jK;d ms<sn|j úoHd¾Òka 
olajk nqoaêuh m%;spdrh iksgqyka lrk m%Yia; fõÈldjls'  

;dlaI‚l fmr<sh iy f.da,ShlrK wNsfhda. yuqfõ ksrka;rfhka ixlS¾K 
jk wOHdmk moaO;shla ;=<" idïm%odhsl .=re flakaøSh b.ekaùï rgdjkaf.ka 
ñ§u w;HjYH fõ' j¾;udkhg wjYH jkafka isiqka i;= úplaIKYS,S 
Ñka;kh iy ks¾udKYS,s;ajh wjÈ lrjk .=re mrmqrls' iriú wOHdmkfha 
uQ,sl wruqK úh hq;af;a oekqu .nvd lsÍu muKla fkdj" tu oekqu iudc 
hym; Wfoid fhoúh yels" hym;a wdl,am j,ska msßmqka fm!reIhlska fyì 
jD;a;slhka ìys lsÍuhs' Y%S ,dxlSh wOHdmk moaO;sh uqyqK fok úúO 
.eg¨j,g m%dfhda.sl iy kjH úi÷ï fiùu i|yd wm mSGh ksrka;rfhka 
fmruqK f.k l%shd lrhs' fuu iÕrdj yryd m%o¾Ykh jkafka" úYaj 
úoHd,fhka kslau hdug iQodkï jk wmf.a wkd.; .=re úoHd¾Òka i;= tu 
Ydia;%Sh ksmqK;ajhhs'   

wjidk jir úoHd¾Òkaf.a uQ,sl;ajfhka iy lemùfuka ksujqKq fuu iÕrd 
l,dmh" wkd.;fha§ fuu mSGhg we;=<;a jk wdOqksl isiqkag o 
uyÕ= wdo¾Yhla iy fm,Uùula jkq fkdwkqudk h'  fuu Ydia;%Sh lghq;a; 
id¾:l lr .ekSu i|yd úoHd¾Òkag ksrka;r uÕ fmkaùï iemhQ" ,sms 
wëlaIKh we;=¿ ish¨ lghq;= j,g odhl jQ wOHdmk mSGfha .re wdpd¾h 
uKav,hg;a udf.a lD;{;dj ysñ fjhs' tfukau" fujr iÕrdj w,xldrj;a 
f,i t<s oelaùu i|yd wkqmfïh fufyjrla bgq l< ixialdrl uKav,hg;a" 
,sms iemhQ ish¨u úoHd¾Òkag;a udf.a yDohdx.u iqNdYsxik msßkuñ'   

 

uydpd¾h iuqød fikr;a 

mSGdêm;s" 

wOHdmk mSGh" fld<U úYajoHd,h 

 

 

 



vii 
 

WmfoaYk ixialdrl igyk 

fld<U úYajúoHd,Sh wOHdmk mSGfha wOHdmkfõ§ f.!rj Wmdê mdGud,dj 
yodrk wjika jir úoHd¾Òkaf.a iduQysl Y%ufha iy Ydia;%Sh ,eÈhdfõ 
m%;sM,hla f,i ˜wOHdmk m%;sNd˜ iÕrdfõ 16 jk l,dmh fuf,i ck.; 
jk wjia:dfõ§ WmfoaYk ixialdrljßh f,i udf.a yo msß i;=g m%ldY lr 
isáñ' iSñ; ld, jljdkqjla ;=<" úúO wNsfhda. uOHfha jqj o fuu iÕrdj 
wLKavj ksujd m%ldYhg m;a lsÍug YsIH m%cdj oelajQ lemùu iy úúO 
md¾Yajhkaf.ka ,enqKq odhl;ajh fuys§ lD;{;d mQ¾jlj isysm;a l< hq;= 
h'   

oekqu flakaø lr .;a j¾;udk f.da,Sh iudch ;=< .=Kd;aul wOHdmk 
moaO;shl wjYH;dj ;Èka oefkñka mj;S' tjeks miqìul" wkd.; YsIH 
mrmqf¾ Ñka;kuh Wkak;sh iy wOHdmk lafIa;%fha m%.ukh Wfoid fujeks 
ks¾udKd;aul fuka u m¾fhaIKd;aul Ydia;%Sh l¾;jHhka ;j ÿrg;a 
m%j¾Okh lsÍu ld,Sk j.lSuls' iÕrdj id¾:l lr .ekSu i|yd ksrka;r 
Èß .ekaùï iemhQ fld<U úYaj úoHd,fha Wml=,m;s" uydpd¾h whs'tï' 
lreKd;s,l" wOHdmk mSGfha mSGdêm;sks" uydpd¾h iuqød fikr;a hk 
uy;au uy;añkag udf.a úfYaI m%Kduh ysñ fõ'   

tfukau" wOHdmk mSGfha ish¨u wxY m%OdkSka" uydpd¾hjreka" 
lÓldpd¾hjreka fukau ,smsj, .=Kd;aulNdjh mÍlaId lrñka iyfhda.h 
ÿka wdpd¾h uKav,hg o udf.a ia;=;sh mqo lrñ' wjidk jYfhka" fuu 
iÕrdjg w¾:j;a ,sms iemhQ úoHd¾Òkag;a" ksÈ j¾ð;j fjfyfiñka fuys msgq 
ieliqu" wdl¾IŒh ksudj iy m%ldYk lghq;= id¾:l lr.;a fujr iÕrd 
lñgqfõ ish¨u idudðl idudðldjkag;a uf.a uÕfmkaùu iy iqNdYsxik 
fuf,i iksgqyka lrñ'   

 

 

fcHIaG lÓldpd¾h wd¾'ta'î'hQ'whs' fmf¾rd 

mdGud,d iïnkaëldrl ^isxy, udOH& 

wOHdmk mSGh"  
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ixialdrl igyk 

fld<U úYajúoHd,fha wOHdmk mSGfha wjika jir විද්‍යාර්ථීන් úiska myf<dia 
jirla mqrdjg t<soelajQ wOHdmk m%;sNd iÕrdfõ 16 jk iÕrdj fuf,i t<s 
oelajQ nj buy;a i;=áka m%ldY lr isáñ' wOHdmk úoHdj iïnkaO úúO 
me;slv .eUqßka idlÉPd flfrk fuu Ydia;%Sh iÕrdfõ ixialdrl jYfhka 
lghq;= lsÍu ud ,o Nd.Hhla f,i i,lñ'  

Y%S ,xldfõ wOHdmk l%uh kjH udj;l /f.k hdfï wjYH;dj biau;= 
lrñka thg hïlsis iyhla ,nd §u wfmalaId lrñka ˜wOHdmk m%;sNd - 16 
˜ ks¾udKh lsÍug wm .;a wNsm%dh id¾:l jQ nj buy;a i;=áka m%ldY lrñ' 
b;du ld¾h nyq, ld, iSudjla ;=< ld,h fjka lrñka wOHdmk m%;sNd 
iÕrdfõ id¾:l;ajh i|yd wjYH ,sms iemhQ udf.a wdor‚h ifydaor 
úoHd¾Òkag yomsß ia;=;sh mqo lr isáñ' tfiau iuia; wm ish¨ fokdf.au 
jD;a;Sh Ôú;h id¾:l fõjdz hs b;is;ska m%d¾:kd lrñ'  

fuu iqúi,a ld¾hNdrh id¾:l lr.ekSu i|yd ksrka;rfhka wm fufyhjQ 
WmfoaYk ixialdrl fcHIaG lÓldpd¾h WfoaYSks fmf¾rd uy;añhg;a 
wOHdmk mSGfha mSGdêm;s;=ñhg;a" ,sms wëlaIKh lsÍfuka iyfhda.h oelajq 
wOHdmk mSG wdpd¾h uKav,fha ish¨ u wdpd¾h Nj;=kag;a wOHdmk m%;sNd 
iÕrd lñgqfõ idudðlhka ish¨ fokdg;a kka whqßka iyfhda.h ,nd ÿka 
iEu ish¨u fokdg;a udf.a yomsß ia;=;sh mqolr isáñ'  

 

à'ta' mfndaOd uÿfk;añ' 

ixialdrl  

wOHdmk m%;sNd - 16 
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Use of Statistics in Educational Research 
S.A.N. Danushka, Chinthaka Chandrakumara 

 

DOI : https://doi.org/10.66281/70130/9280 

__________________________________________________________________ 

 

Abstract 

The use of statistics is not restricted to a specific subject. Effective statistics 

are more useful for understanding and reading scenarios and epilogue. Hence, 

this article attempts to provide a brief but essential direction for educational 

researchers and students who are interested in working with statistics but still 

hesitant, as they are bound by discipline-related misunderstandings of utilizing 

statistics in their research studies. With two basic aims, the article provides 

simple description to comprehend what statistics could do for beginners in 

educational research and what they ought to know in statistics before it is used 

and benefits of using statistics in educational research have been discussed. 

Keywords: Descriptive statistics, Inferentiol statistics, Measurement scales, 

Parametric and non-parametric statistics 

 

Introduction 

Education, as categorically labeled, is a mere social science which is 

seemingly dealing with many disciplines and the pace of dealing invariably 

increasing in the modern time due to many reasons. Educational research 

trends have also been widened to answer the concurrent demands and the 

related issues that the people are concerning about education. Further, we 

observe that education research is nonetheless qualitative by its nature rather 

than quantitative. Hence, many educationists are hesitant to use quantitative 

applications in educational research as they are controlled by so-called 

mindset, that is, the inability of using quantitative applications in educational 

research (Cohen, Manion & Morrison, 2018). 

Three fundamental questions are addressed in this article:  

https://doi.org/10.66281/70130/9280
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      (1) How can statistics be utilized in educational research?  

      (2) What types of statistical applications can be used? And  

      (3) Where can they be utilized in educational research? 

Research is a common scientific way of in answering the discipline-related 

problems and issues, aiming at promoting and upgrading the subject 

knowledge, theory, and applications. Basically, three research approaches can 

be identified such as Qualitative, quantitative, and the combination of both, is 

called Mixed-method. In education, more qualitative researches are done due 

to its nature. Educational research issues and problems are human-centered 

and social-oriented, so the data is gathered via interviews, questionnaires, 

FGDs and observations. As the data is qualitative, the quality of the data is 

questionable, and further, it is difficult to quantify. Due to such inabilities, 

educational researchers are cautious to use statistics in research. Similarly, 

educational researchers are not confident in applying statistical techniques in 

research data analysis due to less exposure into numerical data handling 

(McLEAN & Ernest, 1998). 

Once we take a look on some definitions provided, we could understand what 

statistics is, as defined by the American Statistical Association (ASA), “is the 

science of learning from data, and of measuring, controlling and 

communicating uncertainty.” (Wild, Utts & Horton, 2017, p.2) and Statistics 

is a collection of methods for collecting, displaying, analyzing, and drawing 

conclusions from data (Shafer & Zhang, 2012, p.9). In the social sciences like 

education, statistics is essential because it uses exacting quantitative 

techniques to comprehend and address some of the biggest problems facing 

human society (Foster, L., Banton, J., & Diamond, 2014).  At a time when the 

social sciences are changing due to the amount and kind of data available, 

statistics is particularly important. We understand that “words” could have 

different meanings and be differently understood, but “numbers” could convey 

the same massage for everyone and no hesitation over the numbered message. 

Hence, the use of statistics, undoubtedly, sheds light on educational research 

findings and eventually it leads the researcher to generalize his/her findings 

confidently and accurately (Felix & Felix, 2024).   

Measurement scales  

Use of statistics in research is to be done in a cautious manner, as it needs 

basic knowledge and experiences to decide the data scales (Measurement 
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scales) and corresponding statistical techniques. First, we need to understand 

statistically different data scales as proposed in the table below.  

Table 1: Comparison of Measurement Scales 
Scale Difference Magnitude Absolute Zero Example 

Nominal Difference indicated 

in the form of label. 

No equality in 

magnitude. 

No absolute Zero Use of 

number to 

place 

variables into 

categories. 

Ordinal Indication difference 
among individual. 

No equality in 

Magnitude 

No absolute Zero Position in 
examination 

scores,Likert 

Scale, rating 

scale, etc 

Interval Indication difference 

among individual. 

Equality in 

magnitude among 

individual. 

No absolute Zero Celsius scale, 

Fahrenheit 

Scale, IQ test 

Ratio Indication of 

difference among 

individual. 

Equality in 

magnitude among 

individual. 

Absolute Zero 

Counts 

Test score, 

Weighing 

balance, 

meter rule 

etc. 

Source: Adapted from Isah, 2020, p.1 and Corder & Foreman, 2014, p.2 

Table 1 shows that four measurements scales which is broadly labeled in 

statistics. It is useful to understand each as it is necessary for researchers to 

decide how to process and analyze data (Kothari, 2014, p.71; Corder & 

Foreman, 2014, p.1).   

Nominal scale is merely a method of allocating numerical symbols to 

occurrences for the purpose of tagging them. A common illustration of this is 

the numbering of basketball players to recognize them. These figures cannot 

be regarded as linked to a sequential scale. Their arrangement is insignificant; 

the figures are merely useful tags for the specific category of events and 

therefore, possess no numerical value. Nominal scales offer practical methods 

for monitoring individuals, items, and occurrences. There is little one can 

accomplish with the given numbers. For instance, it is not practical to take an 

average of the numbers on the jerseys of a team of football players and produce 

a significant result. One cannot meaningfully compare the figures attributed to 
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one group with the digits allocated to a different one. The tallying of 

individuals within each group is the sole feasible calculation. Consequently, 

we are limited to employing mode as the metric of central tendency. No 

commonly accepted metric for dispersion exists for nominal scales. The Chi-

square test is the most frequently used method for assessing statistical 

significance that can be applied, and the contingency coefficient can be 

calculated using measures of correlation. 

The nominal scale represents the most basic level of measurement. It shows 

no hierarchical or distance relationship and lacks a mathematical origin. A 

nominal scale merely categorizes differences between items. Consequently, 

nominal data is simply data that can be counted. This scale overlooks any 

insights we might have regarding varying levels of attitudes, skills, 

understandings, and so on. Despite these limitations, nominal scales remain 

highly practical and are frequently employed in surveys and other 

retrospective research when classifying data by significant sub-groups of the 

population. 

The ordinal scale is the most basic form of ordered measurement. This scale 

arranges events sequentially, but it does not ensure that the distances between 

the values are uniform according to any specific criteria. Rank orders serve as 

examples of ordinal scales and are often utilized in research focused on 

qualitative aspects. A student’s ranking in their graduating class exemplifies 

the use of an ordinal scale. It is important to exercise caution when interpreting 

scores derived from ordinal scales. For example, if Ranaya ranks 8th in her 

class and Thisumi ranks 24th, it cannot be stated that Ranaya's position is three 

times superior to Thisumi's. The assertion would be completely nonsensical. 

Ordinal scales solely allow for the arrangement of items in a hierarchy from 

highest to lowest. Ordinal measures lack absolute values, and the actual 

differences between neighboring ranks may not be uniform. The only 

conclusion is that one individual is positioned higher or lower on the scale 

compared to another, but more accurate comparisons cannot be established. 

Therefore, utilizing an ordinal scale denotes a relationship of 'greater than' or 

'less than' without allowing us to quantify the exact magnitude of the 

differences. The actual difference between ranks 6 and 7 could be more or less 

significant than the difference between ranks 7 and 8. Because the values in 

this scale only convey a ranking, the median is the most suitable measure of 

central tendency. For measuring variability, percentile or quartile methods are 
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employed. Correlations are limited to various rank-order techniques. 

Statistical significance measures are confined to non-parametric approaches. 

When the interval scale is considered, the intervals are modified according to 

a predetermined rule that serves as the foundation for equalizing the units. The 

units are considered equal only to the extent that one agrees with the 

assumptions underlying this rule. Interval scales may have a zero arbitrary 

point, but it's not feasible to establish what could be deemed an absolute zero 

or a distinct origin for them. A key drawback of the interval scale is its absence 

of a true zero; it cannot measure the total lack of a trait or characteristic. The 

Fahrenheit scale serves as an example of an interval scale, illustrating the 

limitations and capabilities associated with it. The Fahrenheit scale represents 

an interval scale and illustrates the distinctions between what can and cannot 

be measured with it. It is possible to state that a temperature rise from 40° to 

50° represents the same increase in temperature as a rise from 70° to 80°, but 

it is inaccurate to claim that 80° is twice as warm as 40°, since both values rely 

on the arbitrary setting of zero at the freezing point of water. 

Interval scales offer a more robust form of measurement compared to ordinal 

scales because they include the principle of equal intervals. Consequently, 

more sophisticated statistical techniques can be applied to interval scales. The 

mean serves as a suitable measure of central tendency, whereas the standard 

deviation is the most commonly utilized measure of dispersion. Techniques 

for calculating product-moment correlation are fitting, and the commonly 

employed tests for statistical significance include the ‘t’ test; a t-test is a 

statistical method that assesses whether there is a meaningful difference 

between the means of two groups. It serves as a type of hypothesis testing that 

is particularly beneficial for small sample sizes when the population's standard 

deviation is not known and the ‘F’ test;  F-test is a statistical method utilized 

to assess the differences in variances among two or more groups and it is quite 

similar to the ANOVA test. 

Ratio scales feature an absolute or true zero point for measurement. The 

concept of 'absolute zero' is not as clearly defined as it was previously thought. 

We can imagine an absolute zero for length, just as we can for time. For 

instance, the zero mark on a centimeter ruler signifies the complete lack of 

length or height. However, achieving an absolute zero in temperature is 

theoretically impossible and remains solely a concept in the minds of 

scientists. If one item weights 10 grams and the other one weights 5 grams, it 

is correct to say that the first one is two times as heavy as the second. A ratio 
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scale indicates the actual quantities of variables. Examples include 

measurements of physical dimensions like weight, height, and distance. All 

statistical methods can be applied to ratio scales, and any operations that can 

be carried out with real numbers can also be carried out with ratio scale values. 

Both multiplication and division are applicable on this scale, unlike the other 

scales previously mentioned. The geometric and harmonic means can be 

utilized as measures of central tendency, and it is also possible to compute 

coefficients of variation. 

It is noted that generally educational researchers’ lack of understanding about 

the four measurement scales lead to inaccuracy and least-quality of data 

analysis in research and again it would be doubtful. Some reasons are visible 

like lack of knowledge about statistics, lack of practice, no appropriate course 

units introduced for novices to follow in respective courses in the universities 

and colleges and lack of supervision.  Usually, in social science research, 

Ordinal or Nominal data are collected but it does not say that Interval or Ratio 

data are not applicable. Educational research studies, particularly in 

psychology and assessment, interval and ratio data can be collected, i.e. 

written test marks, Psychometric test marks. Selecting the type of analysis and 

statistical tool should then be decided depending upon the measurement scale 

as any statistical tool cannot be utilized for data come from different 

measurement scales. 

 

Different types of statistics: Descriptive and Inferential 

Statistics 

Statistics are generally classified into two categories: descriptive and 

inferential. Typically, these two types of statistics are utilized in scientific 

research. Quantitative research employs different functions for each of these 

statistics. 

Descriptive statistics as a statistical approach, uses numerical and graphical or 

tabular methods to summarize data in such a way that characteristics of 

individuals or group are explained and differentiated from other individuals or 

group within a population. Examples of descriptive statistics include but not 

limited to:  

• Frequency distribution (frequency polygon, pie chart, bar chart, 

histogram, Pictogram)  
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• Measure of Central Tendency (Mean, Median, Mode, Skewness, 

Kurtosis, normal distribution)  

• Measure of Departure (range, mean deviation, variance, standard 

deviation)  

• Measure of Partition (Quartile, Decile, Percentile)   

• Measure of Relative Standing (T-score, Z-score, Percentile Rank, 

standard nines)  

• Measure of Relationship (Pearson Product Moment Correlation, 

Spearman Rank Order  

Correlation, Phi Coefficient etc).  

Inferential statistics uses data collected from a randomized sample to make 

decisions, estimates, or generalizations which can be counted on the general 

population. The essence of inferential statistics is to make conclusions that 

bind every member of a population by using a scientific tool known as 

hypothesis testing. Inferential Statistics is of two categories: Parametric 

statistics and Non-Parametric statistics. Each of these categories has its 

application based on certain assumptions. 

Assumptions to Use Parametric Statistics  

The following assumptions are used to employ parametric statistics;   

• The variables should be normally distributed – i.e., if you have student 

test results, it is essential to check normality, which can be easily done 

in SPSS via a Normality Test. It means that data dispersion happens 

within a normal bell-shaped curve. Once you calculate both Skewness 

and Kurtosis of the test data, this assumption could be tested 

statistically.  

• Equality of variance between the variables - Equality of variance refers 

to the uniformity in the spread or dispersion of data points around their 

respective averages among different groups or samples being 

analyzed. When you perform Levene’s test for equality of variance in 

SPSS, this assumption can be precisely understood and decided the 

applicability of data to go for Student’s test or the ANOVA test. In 

statistics, homoscedasticity is a prerequisite for checking the suitability 

of data for such tests. The variables must be measured using interval 

or ratio scale  
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• The representative sample should be randomly selected. Though this 

has been the argument in statistics if the data is normally distributed, 

there is no such obstacle to go for parametric measures as the data 

normality would be enough to go for parametric measures. Here, the 

sample size is significant, often exceeding 30–40, due to the Central 

Limit Theorem (Sedgwick, 2012; Vickers, 2005). It means that if your 

data’s deviation from normality is significant, particularly with smaller 

sample sizes, it is much safer and more precise to utilize non-

parametric tests depending upon the expected tasks of the analysis 

aligning to the data analysis plan. It reveals that before moving to data 

analysis, researcher must develop an analysis plan considering the 

research objectives. 

Assumptions to Use Non-Parametric Statistics  

The following assumptions are used to employ non-parametric statistics;   

• The variables may not necessarily be normally distributed  

• No equality of variance between the variables  

• The variables were measured using nominal or ordinal scale 

 (Corder & Foreman, 2014, p.2). These assumptions could be understood 

when you refer to the brief description postulated related to the 

aforementioned assumptions under parametric statistics. 

The following table shows how different data types come via diverse 

measurement scales could lead to corresponding statistical data analysis tools. 

And, it would be beneficial for educational researchers, particularly for 

beginners, to select statistical data analysis tools with respect to the data at 

hand.  

Table 2: Conditions to Apply Statistics in Research 

What are 

you looking 

for? 

What type of 

Scale Used? 

Parametric 

Test 

Non-Parametric 

Test 

Relationship 

between two 

independent 

continuous 

variables 

Interval/Ratio scale 

for both variables 

Pearson 

Product-

Moment 

Correlation 

(PPMC) 
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Relationship 

between two 

independent 

continuous 

variables 

Ordinal Scale for 

both variables 

 Spearman Rank 

Order 

Correlation 

Relationship 

between two 

independent 

categorical 

variables 

Nominal

 scale for 

both variables 

(Dichotomies) 

 Phi Correlation 

Coefficient 

Difference  

between two 

independent 

continuous 

variables 

Ratio scale for 

both variables 

Independent t-test  

Difference  

between two 

independent 

continuous 

variables 

Ordinal scale for 

both variables 

 Mann Whitney’s 

U Test 

Difference 

between two 

dependent 

continuous 

variables 

Ratio scale for 

both variables 

Dependent t-test  

Difference 

between two 

dependent 

continuous 

variables 

Ordinal scale for 

both variables 

 Wilcoxon 

Test/Sign Test 

Source: Adapted from Isah, 2020, p.3 and and Corder & Foreman, 2014, pp. 3-4 

 

Use of Statistics by Educationists: Purposes 

It is well-known that statistics provides certain benefits for students, 

researchers, and academics in education. Some situations won’t be able to 

understand with the absence of numerical interpretations, where verbal 

explanations/statements would not make sense or a failure to provide to do so. 

i.e. If you claimed that “Sadun is good in English”. Sadun is good in English 

due to some reasons as he is regular in the class, well obedient and the 
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statement is totally subjective because he is good for English teacher but not 

for other teachers’ subjects. But such questions could not raise if the Sadun’s 

English monthly test marks have been given, then the matter is 

understandable. This shows that numerical explanations are necessarily 

important for some situations to get them understood. And also the 

combination of both “words” and “numbers” would ensure proficient 

clarifications over the educational concerns either in research or in general 

affairs. Some noticeable points are given below, aligning to some personal 

research experiences. 

1. Utilizing Statistics to Influence Educational Policies:  

Decisions Based on Data one of the most emotional moments when we 

confronted a policy choice that would have implications for thousands 

of students. When we were debating whether to adopt a more 

traditional, rigid curriculum for teaching math or to embrace a more 

contemporary, flexible approach. It is understood that while personal 

narratives were impactful, they couldn’t be the only foundation for 

decisions affecting so many lives. That’s when we decided to utilize 

statistics. We conducted a pilot study and collected data from several 

colleges that had used both methodologies. We examined student 

performance, levels of engagement, and even dropout statistics. The 

findings were remarkable. Although the traditional method was 

effective for some, the flexible curriculum resulted in greater 

engagement and higher test scores among a wider array of students, 

particularly those who found mathematics challenging. Equipped with 

this data, we were able to move forward with confidence, enacting a 

policy rooted not just in theory, but in real-world outcomes, thereby 

enhancing the educational experience for numerous students. Statistics not 

only guided our decision-making process but also ensured that we made the 

correct choice. 

 

2. Assessing learning outcomes: Power of numbers 

Teacher expressed. “I’m putting in so much effort to teach these 

students, but their test performance is poor. Where am I going 

wrong?” Rather than making assumptions or assigning blame, we 

looked at the numbers. Patterns were identified by evaluating the data, 

which included not only test scores but also attendance, completion of 

homework, and levels of participation. Those students who regularly 

attended morning tutoring sessions had much better results than those 

who didn't, as it became clear. Additionally, we discovered that 
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students with difficulties in reading comprehension were also having 

trouble with math word problems, which affected their overall 

performance. Equipped with this insight, the teacher could modify her 

teaching strategies, integrating more reading techniques into her math 

lessons and motivating students to join tutoring sessions. Within a few 

months, we witnessed a notable rise in test scores, not just in math, but 

in other subjects too. This served as a valuable lesson for everyone: 

data doesn’t only highlight issues; it also uncovers solutions. 

 

3. Creating Effective Curricula: A Guide to Success  

When we were assigned to develop a new curriculum, we were 

determined not to create something ineffective for our students. 

Therefore, rather than starting from the ground up or depending solely 

on theoretical frameworks, we engaged in statistical analysis of 

existing curricula. We examined years of student performance data to 

identify which aspects of prior curricula yielded the best educational 

results and which segments frequently caused confusion or disinterest. 

We conducted surveys on students and teachers to gain insights into 

their experiences, preferences, and challenges. Using this collected 

data, we developed a curriculum that was specifically designed for our 

students' needs. We understood which teaching methods resonated 

with various learner types and identified areas that required greater 

emphasis. Our choices were informed by evidence, not mere 

speculation.  

 

4. Enhancing fairness in education: Data as an approach to equity  

One of the most touching and motivating aspects of using statistics in 

education is its capacity to highlight disparities that might otherwise 

remain hidden. I remember examining school data from various 

neighborhoods, anticipating the typical differences in performance. 

However, what was discovered exceeded mere variations in test 

scores; it uncovered an unambiguous inequality in available resources. 

Schools situated in lower-income areas faced larger class sizes, a 

scarcity of experienced teachers, and outdated supplies. The students 

attending these schools possessed the same potential as those in 

wealthier neighborhoods, yet the statistical analysis indicated they 

were being disadvantaged through no fault of their own. This data 

served as the basis for a movement towards equity within the 

educational zone. We campaigned for increased resources for 
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underfunded schools, smaller class sizes, and enhanced support for 

educators. Statistics illuminated the unfair treatment of students, which 

was not our intention. 

 

  

 

5. Improving Educational Research  

Statistics play a crucial role in educational research. They enable 

researchers to gather and analyze data, test hypotheses, and reach 

dependable conclusions. By using statistical analysis, researchers can 

assess the effectiveness of various teaching methods, evaluate the 

effects of educational policies, and examine the elements affecting 

student success. Without the application of statistics, educational 

research would be lacking of the accuracy and precision needed to 

guide practice and policy. 

Conclusion  

It is observed that undergraduate and graduate students are usually asked to 

conduct research in higher academic scenarios as a part of their respective 

degrees. The issue is not just about conducting research; how do they ensure 

the quality of research, whether in qualitative or quantitative terms? Social 

science researchers often choose qualitative research approaches because they 

lack the necessary quantitative data handling and analyzing skills, even with 

computer software like SPSS and NVivo. Sometimes, they feel that 

quantitative tools are not applicable in social science research due to their 

nature. It is advisable to note that if the students are engaged in scientific 

research, quality maintenance deals with the overall research plan, or even it 

could be understood as research methodology, like design, sampling, 

developing a data collection instrument, and data analysis.  

Predominantly, researchers tend to apply simple statistical techniques in 

research and dissertations, such as percentages, histograms, and polygons, 

without utilizing suitable statistical techniques to estimate accurate figures 

about data dispersion. Hence, the accuracy of their respective research 

findings is questionable and non-generalizable. Further, there are possibilities 

to convert qualitative data into numerical data via appropriate coding methods 

so that social science researchers, particularly educational researchers, could 

go for effective and proficient data analysis if they are capable enough to 

identify the applicable statistical techniques that can be used while having a 
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prior understanding of measurement scales and corresponding statistical 

techniques in data analysis. This article would be helpful for novices who have 

such a willingness in educational research. 
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Abstract  

      The Top 20 Principles for Teaching and Learning, developed by the 

American Psychological Association (APA), provide a research-based 

framework to enhance Pre-K–12 education by integrating cognitive, 

motivational, social, and emotional perspectives on learning. This chapter 

explores these principles with a focus on their application in the Sri Lankan 

educational context, emphasizing teacher professional development, student 

well-being, and instructional effectiveness. Each principle highlights 

evidence-based strategies for promoting mastery, creativity, self-regulation, 

intrinsic motivation, and effective classroom management, while also 

addressing assessment practices grounded in fairness and psychological 

science. By adapting these principles to local cultural and classroom 

environments, Sri Lankan educators can foster deeper understanding, 

meaningful engagement, and holistic development in learners. The chapter 

underscores the value of aligning theory with practice to create supportive 

learning environments that enhance both teaching and learning outcomes, 

preparing students for lifelong learning and success. 

Keywords: Top 20 principles, psychology of learning, teaching and learning   
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Introduction  

Psychology of learning is a prominent and widely discussed area 

within the field of educational psychology in contemporary education. At its 

core, learning can be defined as a relatively permanent change in an 

individual’s behavior resulting from experience, practice, or interaction with 

the environment. More broadly, learning is understood as a lifelong process 

through which individuals acquire new attitudes, knowledge, skills, and 

values. This process is influenced by multiple interrelated factors, including 

biological, cognitive, cultural, social, emotional, and spiritual dimensions. 

Consequently, learning plays a crucial role in shaping how individuals behave, 

think, and perceive the world around them. 

Understanding the psychology of learning involves examining how 

individuals learn, how they interact with their environments, and how both 

internal and external factors influence learning processes. It encompasses a 

wide range of topics related to motivation, cognition, emotion, social 

interaction, and behavioral change. For educators, researchers, and 

professionals working in educational settings, knowledge of the psychology 

of learning is essential for understanding how learning occurs and for 

designing effective teaching strategies that support meaningful and sustained 

learning outcomes. In contemporary education, the psychology of learning has 

undergone significant transformation, with modern educational practices 

emphasizing learners as active participants who construct knowledge through 

experience, reflection, and social interaction. Increasing attention is also given 

to motivation, emotional well-being, resilience, and the overall quality of the 

learning environment. 

While the Pearson Test of English (PTE) organization provides 

extensive teaching resources and task-specific strategies for educators to 

enhance the psychology of learning. This conceptual framework known as the 

“Top 20 Principles for Teaching and Learning” is a landmark document 

developed and published by the American Psychological Association (APA) 

to enhance Pre-K–12 education. The Pre-K–12 system encompasses early 

childhood, primary, and secondary education. Pre-kindergarten (Pre-K) serves 

children typically aged four to five years and focuses on school readiness, 

social development, and foundational academic skills. Kindergarten 
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represents the first year of formal schooling, usually for children aged five to 

six years. Grades 1 to 12 constitute the subsequent years of primary and 

secondary education and are commonly divided into elementary, middle, and 

high school stages, covering learners from early childhood through late 

adolescence. Already it is the standard educational sequence in the United 

States, Canada, and many other countries to prepare students for college or the 

workforce.  

The purpose of this chapter is to examine key concepts in the 

psychology of learning reflected in the Top 20 Principles for Teaching and 

Learning. It highlights their contribution to teacher professional development, 

learner outcomes, and teacher–student well-being, emphasizing their role in 

enhancing instructional effectiveness and holistic educational development in 

Sri Lanka. 

 Top 20 Principles for Teaching and Learning  

This chapter primarily discusses the Top 20 Principles from Psychology for 

PreK–12 Teaching and Learning introduced through professional resources 

associated with the PTE organization, and examines the application of these 

principles to teacher and student well-being within the Sri Lankan education 

context. 

The Top 20 Principles are organized into five broad areas of psychological 

functioning. The first eight (Principles 1-8) principles focus on cognition and 

learning and address the question, How do students think and learn? The next 

four principles (Principles 9–12) address motivation and explore the question, 

What motivates students? The next three principles (Principles 13–15) 

emphasize the social and emotional dimensions of learning, focusing on the 

question, Why are social context, interpersonal relationships, and emotional 

well-being important for student learning? The next two principles 

(Principles 16–17) relate to classroom context and management and address 

the question, How can the classroom be managed most effectively to support 

learning? Finally, the last three principles (Principles 18–20) focus on 

assessment and examine the question, How can teachers assess student 

progress effectively? 



17 
 

This chapter explains the each principle seperately and discusses their 

practical application in promoting effective teaching, learning, and teacher and 

student well-being within the Sri Lankan educational context. 

How do students think and learn? 

Principle 1:  Students’ beliefs or perceptions about intelligence 

and ability affect their cognitive functioning and learning. 

This principle highlights those students’ beliefs about their intelligence and 

abilities strongly influence their learning behavior, problem-solving, and 

persistence. Students with fixed beliefs about intelligence may avoid 

challenges and disengage after failure, whereas those with a growth mindset-

believing that abilities can be developed through effort and practice - show 

greater engagement, resilience, and academic performance. In the Sri Lankan 

education system, where strong emphasis is placed on examinations and 

academic competition, students may develop fixed perceptions of ability based 

on exam results. Teachers can address this by promoting growth-oriented 

feedback, valuing effort and learning strategies, and using formative and 

reflective classroom practices to strengthen student self-efficacy, motivation, 

and emotional well-being. 

Principle 2: What students already know affects their learning 

This principle highlights that students’ prior knowledge strongly influences 

how they understand new learning. Existing knowledge supports both concept 

developments, by adding new ideas, and concept modification, by correcting 

misconceptions. In Sri Lankan classrooms, students bring diverse prior 

knowledge shaped by culture, language, family background, and schooling 

experiences. If this knowledge is not considered-particularly in examination-

oriented subjects -learning may remain superficial. Teachers can apply this 

principle by assessing prior knowledge through questioning and diagnostic 

activities and by linking new content to familiar Sri Lankan contexts, thereby 

promoting meaningful learning and improved academic outcomes. 



18 
 

Principle 3: Students’ cognitive development and learning are 

not limited by general stages of development 

Research shows that learners possess early biological competencies and 

develop knowledge structures (schemas) through experience. Students are 

capable of higher-level thinking when they have prior familiarity with a 

subject, interact with more capable peers or teachers, and learn within 

meaningful sociocultural contexts. Learning is further enhanced when 

instruction is provided within the zone of proximal development, where tasks 

are slightly challenging but achievable with support. 

In the Sri Lankan context, this principle highlights that students’ abilities 

should not be judged solely by age, grade level, or examination performance. 

Teachers can apply this principle by using baseline assessments to identify 

students’ existing knowledge, linking new lessons to familiar cultural and 

social experiences, and providing guided support through peer learning and 

scaffold instruction. Such practices enable students to achieve higher levels of 

reasoning, promote inclusive learning, and support diverse learners within Sri 

Lankan classrooms. 

Principle 4: Learning is based on context, so generalizing 

learning to new contexts is not spontaneous but instead needs 

to be facilitated 

This principle emphasizes that learning is strongly influenced by the context 

in which it occurs. Students often struggle to apply knowledge or skills learned 

in one situation to new or different contexts unless teachers intentionally 

facilitate this transfer. Generalizing learning is not automatic; it requires 

guided practice, explicit connections, and relevant examples. In Sri Lanka, 

where teaching is often exam-focused, students may memorize facts without 

understanding how to apply them in real-life situations. Teachers can promote 

transfer by: Using real-life examples relevant to students’ cultural, social, and 

local experiences, Designing problem-solving activities that require applying 

learned concepts in new situations, Encouraging reflection on how knowledge 

can be used beyond the classroom, connecting textbook content to local 

contexts, such as environmental issues, social norms, or everyday 
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mathematics. By facilitating contextual transfer, Sri Lankan educators can 

help students develop deeper understanding, critical thinking, and practical 

skills that extend beyond examination preparation. 

Principle 5: Acquiring long-term knowledge and skill is largely 

dependent on practice 

This principle emphasizes that students retain knowledge and develop skills 

more effectively through repeated, deliberate practice. Learning is reinforced 

when students actively apply what they have learned over time rather than 

relying on one-time exposure. Practice helps consolidate understanding, 

correct errors, and build automaticity in skills.  

When considering how this concept can be applied to the Sri Lankan 

classrooms, most probably rote memorization is common. Instead of it, 

teachers can enhance long-term learning by incorporating regular practice 

activities, such as exercises, projects, and collaborative tasks. Providing timely 

feedback and encouraging repeated application of concepts - especially in 

subjects like mathematics, languages, and science can help students retain 

knowledge, improve problem-solving skills, and achieve deeper learning 

beyond examinations. 

Principle 6: Clear, explanatory, and timely feedback to 

students is important for learning 

Learning improves through repeated practice accompanied by timely, 

constructive feedback, which can affect students both positively and 

negatively. If delivered carelessly, feedback may hurt a student’s self-esteem 

or be perceived as criticism. Therefore, teachers need to provide feedback 

thoughtfully, ensuring it is supportive and encourages improvement. In Sri 

Lankan classrooms, this principle can be applied by using exercises, quizzes, 

and in-class activities with immediate feedback. By emphasizing effort, 

recognizing progress, and addressing misconceptions, teachers help students 

internalize skills more effectively while fostering confidence, motivation, and 

a positive attitude toward learning. 
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Principle 7: Students’ self-regulation assists learning, and self-

regulatory skills can be taught 

Students’ ability to monitor and control their own learning - through goal-

setting, planning, and self-assessment - enhances understanding, persistence, 

and academic performance. Importantly, self-regulatory skills can be 

explicitly taught and practiced. In the Sri Lankan context, teachers can support 

self-regulation by guiding students to set achievable learning goals, use 

checklists or study planners, reflect on their progress, and develop strategies 

to manage time and effort effectively. Encouraging these practices helps 

students take ownership of their learning, improves motivation, and supports 

success in both examination -oriented and real-life learning situations. 

Principle 8: Student creativity can be fostered 

Student creativity refers to the ability to generate original ideas, approach 

problems in novel ways, and think flexibly across different situations. 

Creativity is not an innate trait possessed only by a few; it can be cultivated 

through intentional teaching practices, a supportive learning environment, and 

opportunities for exploration and experimentation. Educational psychology 

research studies emphasize that students demonstrate higher creativity when 

they are encouraged to take intellectual risks, make connections between 

concepts, and reflect on their thinking processes. 

In the Sri Lankan classroom context, fostering creativity involves designing 

learning activities that go beyond rote memorization. Teachers can implement 

open-ended tasks, project-based learning, and collaborative group activities 

that require students to explore multiple solutions to a problem. Incorporating 

local cultural elements, arts, environmental issues, and real-life problem-

solving scenarios encourages students to connect learning with their own 

experiences. Providing opportunities for curiosity, experimentation, and 

reflection helps students develop critical thinking and innovative skills. 

Furthermore, assessment methods should recognize creative processes as well 

as outcomes. For example, teachers can evaluate students based on originality, 

problem-solving strategies, and the ability to integrate ideas rather than solely 

focusing on correct answers. By nurturing creativity in these ways, Sri Lankan 
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educators can prepare students to adapt to complex, real-world challenges, 

promote lifelong learning, and enhance their ability to contribute meaningfully 

to society. 

What motivates students? 

Principle 9: Students tend to enjoy learning and to do better 

when they are more intrinsically rather than extrinsically 

motivated to achieve. 

Students learn more effectively and enjoy the learning process when they are 

intrinsically motivated—driven by curiosity, interest, and personal 

satisfaction—rather than solely by external rewards such as grades or 

approval. Intrinsic motivation promotes deeper engagement, persistence, and 

creativity, leading to better learning outcomes. In the Sri Lankan education 

context, where exam results often dominate teaching and learning, teachers 

can foster intrinsic motivation by designing lessons that connect to students’ 

interests, real-life experiences, and cultural backgrounds. Strategies include 

using problem-solving activities, encouraging student choice in assignments, 

promoting inquiry-based learning, and highlighting the relevance of 

knowledge beyond exams. By nurturing intrinsic motivation, teachers can help 

students develop a love for learning, increase engagement, and achieve 

meaningful, long-term learning outcomes. 

Principle 10: Students persist in the face of challenging tasks 

and process information more deeply when they adopt mastery 

goals rather than performance goals 

Students persist longer and process information more deeply when they focus 

on mastery goals -aiming to understand, improve, and develop competence - 

rather than performance goals, which emphasize outperforming others or 

achieving high grades. Mastery-oriented students are more resilient to 

challenges, more willing to take risks, and engage in meaningful learning 

rather than memorizing for exams. 
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In Sri Lanka, where education is often examination -focused, teachers can 

encourage mastery goals by emphasizing personal progress, understanding 

concepts, and applying knowledge rather than solely ranking students by 

grades. Strategies include setting individualized learning objectives, providing 

constructive feedback on effort and strategy, and promoting self-reflection. By 

fostering mastery goals, teachers can help students build persistence, critical 

thinking skills, and a deeper, long-term understanding of subject matter. 

Principle 11: Teachers’ expectations about their students affect 

students’ opportunities to learn, their motivation, and their 

learning outcomes. 

Students’ learning, motivation, and opportunities are strongly influenced by 

their teachers’ expectations. High expectations can encourage greater effort, 

persistence, and achievement, while low expectations may limit engagement 

and potential. In Sri Lankan classrooms, where teacher authority is highly 

respected, positive expectations can have a powerful effect on student 

performance. Teachers can apply this principle by setting high but realistic 

goals, providing support and encouragement, and treating all students as 

capable learners. By maintaining consistent, positive expectations, teachers 

can foster motivation, self-confidence, and improved learning outcomes 

across diverse classrooms. 

Principle 12: Setting goals that are short term (proximal), 

specific, and moderately challenging enhances motivation 

more than establishing goals that are long term (distal), 

general, and overly challenging 

Students are more motivated and perform better when goals are short-term 

(proximal), specific, and moderately challenging, rather than long-term, 

vague, or overly difficult. Clear and achievable goals help learners focus, 

monitor progress, and experience a sense of accomplishment, which reinforces 

persistence and engagement. 

In Sri Lanka, where examination pressure is high, teachers can motivate by 

breaking larger learning objectives into smaller, manageable steps. For 
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example, teachers can set weekly targets for completing assignments, 

practicing problem-solving, or mastering a concept. Providing clear 

instructions, regular feedback, and celebrating small achievements helps 

students maintain focus, build confidence, and develop a positive attitude 

toward learning. 

Why are social context, interpersonal relationships, and 

emotional well-being important for student learning? 

Principle 13: Learning is situated within multiple social 

contexts 

Learning occurs within various social contexts, including families, peer 

groups, classrooms, and the wider community. Students’ understanding, 

attitudes, and behavior are shaped by these interactions, as knowledge is co-

constructed through communication, collaboration, and shared experiences.In 

Sri Lanka, teachers can leverage social contexts to enhance learning by 

promoting group work, peer tutoring, and collaborative projects. Engaging 

families and community resources—such as local cultural practices or 

environmental initiatives—can provide meaningful, real-life contexts for 

learning. By situating instruction within familiar social settings, teachers help 

students connect concepts to their experiences, fostering deeper 

understanding, social skills, and a sense of belonging. 

Principle 14: Interpersonal relationships and communication 

are critical to both the teaching–learning process and the 

social-emotional development of students 

Positive interpersonal relationships and effective communication between 

teachers and students are crucial for both learning and social-emotional 

development. Supportive interactions build trust, motivation, and engagement, 

while poor communication can hinder learning and affect students’ emotional 

well-being. 

In Sri Lanka, where teacher-student relationships are highly valued, teachers 

can foster strong connections by showing respect, actively listening, providing 
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encouragement, and maintaining open communication. Group discussions, 

peer interactions, and collaborative activities also promote social skills and 

emotional development. By prioritizing positive relationships, educators can 

enhance students’ learning experiences, motivation, and overall well-being. 

Principle 15: Emotional well-being influences educational 

performance, learning, and development 

Students’ emotional well-being plays a critical role in their learning, 

motivation, and overall development. Positive emotions enhance engagement, 

attention, and cognitive processing, while stress, anxiety, or negative emotions 

can hinder concentration, memory, and academic performance. In Sri Lanka, 

where exam pressure and competitive environments are common, teachers can 

support emotional well-being by creating a safe and supportive classroom 

climate, recognizing students’ efforts, and integrating mindfulness or stress-

reduction activities. Encouraging self-expression, peer support, and balanced 

workloads helps students manage emotions, stay motivated, and achieve better 

learning outcomes. 

How can the classroom be managed most effectively to support 

learning? 

Principle 16: Expectations for classroom conduct and social 

interaction are learned and can be taught using proven 

principles of behavior and effective classroom instruction 

Students learn appropriate classroom behavior and social interaction through 

explicit guidance, consistent expectations, and structured instruction. Using 

proven behavioral principles, teachers can shape positive conduct, encourage 

cooperation, and manage classroom dynamics effectively. 

In Sri Lanka, teachers can model expected behaviors, establish clear rules, and 

reinforce positive actions through praise, rewards, or corrective guidance. 

Role-playing, group activities, and collaborative learning can teach 

communication, respect, and teamwork. By explicitly teaching social and 

behavioral expectations, educators create a respectful, organized, and 



25 
 

productive learning environment that supports both academic and social-

emotional development. 

Principle 17: Effective classroom management is based on (a) 

setting and communicating high expectations, (b) consistently 

nurturing positive relationships, and (c) providing a high level 

of student support 

Effective classroom management relies on setting and communicating high 

expectations, consistently nurturing positive teacher-student relationships, and 

providing strong academic and emotional support. These elements create a 

structured, respectful, and motivating learning environment that promotes 

engagement and achievement. 

In Sri Lanka, teachers can manage classrooms effectively by clearly 

communicating rules and learning objectives, building trust and rapport with 

students, and offering guidance and assistance when challenges arise. 

Consistently reinforcing expectations, encouraging positive behavior, and 

providing individualized support helps maintain discipline while fostering 

motivation, participation, and overall academic and social-emotional growth. 

How can teachers assess student progress effectively? 

Principle 18: Formative and summative assessments are both 

important and useful but require different approaches and 

interpretations. 

Both formative and summative assessments are essential for understanding 

student learning, but they serve different purposes and require distinct 

approaches. Formative assessments provide ongoing feedback to guide 

instruction and improve learning, while summative assessments evaluate 

overall achievement at the end of a learning period. 

In Sri Lanka, where education is often examination-focused, teachers can use 

formative assessments such as quizzes, discussions, peer feedback, and in-

class activities to monitor progress and address misconceptions. Summative 
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assessments, such as end-of-term exams or projects, can evaluate cumulative 

understanding. Using both types effectively allows teachers to support 

learning continuously while accurately measuring achievement, promoting 

deeper understanding and improved student outcomes. 

Principle 19: Students’ skills, knowledge, and abilities are best 

measured with assessment processes grounded in psychological 

science with well-defined standards for quality and fairness 

Students’ skills, knowledge, and abilities are most accurately measured using 

assessment methods grounded in psychological principles, with clear 

standards for quality, reliability, and fairness. Well-designed assessments 

ensure that results reflect true learning rather than bias, guessing, or external 

factors. 

In Sri Lanka, teachers can apply this principle by designing 

assessments that are valid, reliable, and appropriate for students’ 

developmental levels and cultural contexts. Clear rubrics, consistent scoring, 

and alignment with learning objectives help maintain fairness. Incorporating 

diverse assessment methods, such as projects, oral presentations, and practical 

tasks alongside written examination, provides a comprehensive picture of 

student learning and supports equity in evaluating performance. 

Principle 20: Making sense of assessment data depends on 

clear, appropriate, and fair interpretation 

The value of assessment depends not only on how it is conducted but also on 

how the results are interpreted. Clear, appropriate, and fair interpretation 

ensures that data accurately reflects students’ learning, guides instruction, and 

informs decision-making. Misinterpretation can lead to incorrect conclusions 

about students’ abilities and needs. 

In Sri Lanka, teachers can apply this principle by carefully analyzing 

assessment results in the context of students’ backgrounds, prior knowledge, 

and learning environments. Using clear rubrics, multiple assessment sources, 

and considering individual differences ensures fair interpretation. Proper 
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analysis of assessment data helps teachers provide targeted support, improve 

instructional strategies, and enhance student learning outcomes. 

Conclusion 

The Top 20 Principles for Teaching and Learning, developed and published 

by the American Psychological Association (APA), provide a comprehensive, 

research-based framework to enhance Pre-K–12 education. These principles 

highlight how cognitive, motivational, social, and emotional factors interact 

to influence student learning and development. Applying these principles in 

the classroom enables teachers to foster deeper understanding, promote 

intrinsic motivation, support emotional well-being, and develop essential 

skills such as creativity, critical thinking, and self-regulation. 

In the Sri Lankan context, where education is often highly examination -

focused, integrating these principles can transform teaching and learning 

practices. Teachers can adapt strategies to suit local cultural, social, and 

classroom environments, using evidence-based methods to encourage 

mastery, meaningful engagement, and holistic development. By aligning 

instruction, assessment, and classroom management with these principles, 

educators can create supportive learning environments that enhance both 

teacher professional development and student outcomes. Ultimately, the 

APA’s framework serves as a valuable guide for evidence-informed 

educational practices that prepare students for lifelong learning and success. 
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mwpKfk; 

21Mk; E}w;whz;bd; fy;tp cyfk; “jfty; mbg;gilapypUe;J mwpT 

mbg;gilf;F” khwpAs;s epiyapy;> nraw;if Ez;zwpT (Artificial 

Intelligence – AI) kw;Wk; Fwpg;ghf ChatGPT Nghd;w fUtpfs; fy;tp 

mikg;ig Mokhf khw;wp tUfpd;wd. 2022 Mk; Mz;by; OpenAI 

epWtdk; ChatGPT ia mwpKfg;gLj;jpa gpwF> fy;tpj; Jiwapy; ,J 

xU gutyhd tpthjg; nghUshf khwpaJ. ChatGPT khztu;fSf;Fk; 
Mrpupau;fSf;Fk; jfty; mZfy;> fUj;J cUthf;fk;> kw;Wk; fw;wy; 
MjuT Mfpatw;wpy; Gjpa mDgtj;ij toq;FfpwJ. ,jd; tpisthf> 

cyf ehLfs; jq;fs; ghlj;jpl;lq;fspy; AI kw;Wk; ChatGPT Nghd;w 
njhopy;El;gq;fis ,izf;Fk; Kaw;rpfisj; njhlq;fpAs;sd. 

UNESCO 2023 ,y; ntspapl;l “AI and Education Global Monitoring 

Report” ,y; $wg;gl;lgb> AI mbg;gilapyhd fy;tpg; ghlj;jpl;lq;fs; 
jw;NghJ 40 f;Fk; Nkw;gl;l ehLfspy; cUthf;fg;gl;Ls;sd. 

ghlrhiy kl;lj;jpy; ,jd; gad;ghl;il Nehf;Ffpd;w NghJ ,j;jifa 
fUtpfs; khztu;fSf;F vspjpy; mZff; $bajhf khw;wk; ngw;wjhy;> 
Rygkhff; fw;gjw;fhf tpiuthf gjpy;fs; kw;Wk; Nfs;tpfis toq;fTk;> 
fbdkhd tpdhf;fis khztHfs; Rygkhff; fw;Wf; nfhs;tjw;Fk; 
cjtp Ghptjhff; fhzg;gLfpd;wd. ,e;j Kd;Ndw;wq;fs; jdpg;gl;l 
fw;wYf;fhd Mjuit toq;fp> khztu;fspd; Mu;tj;ij J}z;Ltjw;F 
cjTfpd;wd> ,Ue;Jk;>  khztu; <LghL> Ra rpe;jid kw;Wk; 
tFg;giwapy; Mrpupau;fspd; gq;F Fwpj;j gy;NtW tpku;rdf; 

Nfs;tpfis jw;NghJ AI ,d; gpuNahfq;fs; Vw;gLj;jpAs;sd. 

https://doi.org/10.66281/70130/9282
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Ma;Tfspd; KbTfspd; mbg;gilapy;;> khztu;fs; gyUk; rthyhd 
fw;wy; tpdhf;fs; my;yJ gpur;rpidfs; toq;fg;gl;l NghJ Mokhd 
mwpthw;wiyf; fl;bnaOg;Gtjw;fhd Njly; Kaw;rp my;yJ gpur;rpidj; 

jPu;f;Fk; nray;Kiwapy; <Lglhky;> cldbg; gjpy;fis ngw ChatGPT 
kPJ rhu;e;J tUfpd;wdu;. ,j;jifa eilKiwfs; ghuk;gupa fw;gpj;jy; 

kw;Wk; fw;wy; Kiwfis rthYf;Fs;shf;Ffpd;wd. Mifahy;> AI 
%ykhd fw;wYf;fhd fUtpahdJ Jizf; fUtpahf kl;LNk 

gad;gLj;jg;gl Ntz;Lk;> FWf;F topg; (Shortcut) gpuNahfj;jpw;fhd 
fUtpahf  gad;gLj;jg;glhky; ,Ug;gjw;fhf ghlj;jpl;l tbtikg;G> 
fw;gpj;jy; cj;jpfs; kw;Wk; kjpg;gPl;L Kiwfs; kPsha;T nra;ag;gl 
Ntz;ba Njitnahd;W jw;NghJ fy;tpr; r%fj;jpy; cUthfpAs;sJ. 

NkYk;> Mrpupau;fs; kw;Wk; ghlj;jpl;l tbtikg;ghsu;fSf;F ChatGPT I 
tFg;giwapy; xUq;fpizg;gJ rthyhd tplakhf cUntLj;Js;sJ. 
xUGwk;> ,J NtWgl;l fw;gpj;jiy Cf;Ftpj;J> tpiuthd 
gpd;D}l;lj;ij toq;fp> njhlu;Gila fw;wy; tsq;fis cUthf;f 
cjtf;$Lk;. kWGwk;> ,J tpku;rd rpe;jid kw;Wk; gilg;ghw;wiyf; 

Fiwf;Fk; mghaj;ijAk;> fUj;Jj; jpUl;L (plagiarism) kw;Wk; AI 

cs;slf;fj;jpd; kPjhd mjpfg;gbahd rhu;igAk; cUthf;Fk; 
rthy;fisAk; nfhz;Ls;sJ. 

,f;fl;Liu> ChatGPT- ,d; jhf;fj;ij ghlrhiyfspy; fw;gpj;jy; kw;Wk; 
fw;wypd; fz;Nzhl;lj;jpy; tpku;rd uPjpahf Muha;fpwJ. khztu; 

elj;ij> tFg;giw eilKiwfs; kw;Wk; ghlj;jpl;l tbtikg;gpy; AI 

Vw;gLj;Jk; jhf;fq;fis tptupf;Fk; ,f;fl;LiuahdJ AI top elj;Jk; 
fw;wy; R+oypy; Mrpupau;fs; vjpu;nfhs;Sk; tha;g;GfisAk; 
rthy;fisAk; ntspg;gLj;JfpwJ. NkYk;> khztu;fs; mj;jpahtrpa 
mwpthw;wy; kw;Wk; gpur;rpidj; jPu;f;Fk; jpwd;fis tsu;j;Jf; 

nfhs;tNjhL> nghWg;Gld; AI fUtpfis fw;wYf;fhfg; gad;gLj;Jk; 
ghijfis Mrpupau;fs; cUthf;FtJ mtrpak; vd;gijAk; 
typAWj;JfpwJ. mj;Jld;> jw;Nghija Nghf;Ffs;> rthy;fs; kw;Wk; 
rhj;jpakhd %Nyhghaq;fis Muha;e;J> GJikiag; gad;gLj;Jk; 
NghjpYk;> nghUj;jkhd fw;wy; tpisTfis cWjpg;gLj;JtJ Fwpj;J 
fy;tpj; Jiwf;F Njitahd topfhl;ly;fisAk; ,f;fl;Liu 
toq;FfpwJ. 

 

ChatGPT kw;Wk; khztu;fspd; fw;wy; eilKiwfs; 

ghlrhiyf; fy;tp R+oy;fspy; ChatGPT mwpKfkhdjd; %yk;> khztu;fs; 
fw;wiy Nkw;nfhs;Sk; ghq;fpy; mjpfg;gbahd khw;wk; epfo;e;J tUfpwJ. 
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ghuk;gupaf; fw;wy; Kiwfspy;> khztu;fs; Kjypy; thrpj;J> rpe;jpj;J> 
ez;gu;fSld; tpthjpj;J> Rakhf gpur;rpidfisr; rkhspj;J> gpd;du; 
Mrpupau;fspd; cjtpia ehLtJ ,ay;ghd eilKiwahf ,Ue;jJ. 

Mdhy;> ChatGPT gutyhf mZff;$ba epiyapy;> ,e;jr; nray;Kiw 
khWgl;l jpirapy; efu;fpwJ. 

gy khztu;fSf;F ChatGPT xU “FWf;fhd ghij” (Shortcut) Nghy 
tpsq;FfpwJ. fzpjg; gpur;rpidia Rakhf Muha;e;J jPu;g;gjw;Fg; 
gjpyhf> fl;Liu vOJtjw;Fg; gjpyhf> my;yJ gbg;gbahd Ma;it 

Nkw;nfhs;tjw;Fg; gjpyhf> mtu;fs; Neubahf ChatGPT-I mZfp  
KOikahd gjpiyg; ngWfpd;wdu;. ,j;jifa cldb mZfy;> 
gpur;rpidAld; NghuhLk; ,ay;ghd fw;wy; Neuj;ijAk; Kaw;rpiaAk; 
Fiwf;fpwJ. ,J nray;jpwd; kpf;fjhf ,Ue;jhYk;> Mokhd Gupjy;> 
tpkHrdr; rpe;jid> kw;Wk; gpur;rpidfisj; jPu;f;Fk; jpwid tsu;f;f 
mtrpakhd  fw;wy; mDgtj;ij ,of;Fk; mghaj;ij khztHfs; 
kj;jpapy; cUthf;FfpwJ. 

kWGwk;> ChatGPT xU jdpg;gad; fw;wy; cjtpahsuhfTk; nraw;gLfpwJ. 
cjhuzkhf> khztu;fs; xU fzpjf; fUj;ijj; njspthfg; 

Gupe;Jnfhs;s rpukg;gLk;NghJ> ChatGPT vspikahd tpsf;fq;fs;> 
vLj;Jf;fhl;Lfs; my;yJ gbg;gbahd topfhl;Ljiy toq;FfpwJ. 
mNjNghy;> nkhopf; fw;wypy; khztu;fs; vOjpg; gof> cldb 
kPstypAWj;jiyg;; ngw ,f;fUtpiag; gad;gLj;j KbfpwJ. 

,t;tifapy;> ChatGPT Neubahf khztu;fspd; gd;Kfj; Njitfisg; 

G+u;j;jp nra;Ak; tifapy; NtWgl;l fw;wYf;F (Differentiated learning) 
Jizahfpd;wJ. 

Mdhy; khztu;fs; ,ijg; gad;gLj;Jk; Kiwapy; rthy;fs;;; cs;sd. 

khztu;fs; AI-I “cjtpf;fUtp” vdg; gad;gLj;Jtjw;Fk; “rpe;jidf;F 
khw;whf" gad;gLj;Jtjw;Fk; ,ilNa vg;NghJk; NtWghLfis 
czu;tjpy;iy vd;gJNt gy Mrpupau;fspd;  fUj;jhf cs;sd. 
,j;jifa eilKiwfs; fw;wypy; Gjpa mOj;jq;fis 

cUthf;Ffpd;wd. AI khztu;fis mwpT kw;Wk; tpsf;fq;fSf;Fr; rf;jp 
tha;e;j Kiwapy; ,izj;jhYk;> mjid kPwp rhu;e;Jtpl;lhy; mwpthw;wy; 
Kaw;rp> Ra rpe;jid kw;Wk; gilg;ghw;wiyf; Fiwf;Fk; mghaq;fis 
cUthf;Ffpd;wd.. 

,q;F khztu;fspd; Ra fl;Lg;ghL kw;Wk; mf ce;Jjy; (Motivation) 
Kf;fpa gq;fhw;Wfpd;wd. cz;ikahd Mu;tj;Jld; fw;wiy tpUk;Gk; 

khztu;fs; ChatGPT-I Fwpg;Gfs;> tpsf;fq;fs; my;yJ $Ljy; 
vLj;Jf;fhl;Lfisj; NjLtjw;fhf nghWg;Gld; gad;gLj;Jtu;. Mdhy;> 
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rpyu; AI cUthf;Fk; gjpy;fis rpe;jpf;fhky; Neubahf efnyLg;gjw;Nf 
gad;gLj;Jtu;. ,t;tpU ngUk; NtWghL> ghlrhiy khztHfs; jfty; 

njhopy;El;g mwptpy; ,uz;L gphpTfshff; (Digital Divide) fhzg;gLtJ 

Nghy; AI ,d; gpuNahfj;jpd; Clhf mwpthHe;j khztHfshf xU 
rhuhUk;> mwpT kl;lj;jpy; Fiwthf xU rhuhUk; cUthtjw;Ff; 
fhuzkhf mikfpd;wJ. ,tw;wpd; jhf;fj;ij ,optsthf;Fk; nraw;ghL 
ghlrhiyr; r%fj;ijr; rhHe;j xd;whff; fhzg;gLtNjhL> nghUj;jkhd 
topfhl;liy toq;FtJ MrphpaHfspd; Njitg;ghlhf khwpAs;sJ. 

fiyj;jpl;l tbtikg;ghsu;fSf;F vOk; rthy;fs; 

ChatGPT kw;Wk; ,jw;F xj;j nraw;if Ez;zwpT fUtpfspd; Njhw;wk;> 
ghlrhiy khztu;fspd; fw;wy; ghijfis tbtikf;Fk; nghWg;ig 
Vw;wpUf;Fk; fiyj;jpl;l tbtikg;ghsu;fSf;F Kd;ndg;NghJk; ,y;yhj 
rthy;fis cUthf;fpAs;sJ. ,jpy; Kjd;ikahdJ topfhl;Ljy; 

kw;Wk; rhu;e;jpUf;Fk; epiyfspilNa (Guidance vs. Dependence) 

rkepiyiag; NgZtJ MFk;. ChatGPT-I khztu;fs; 
cjtpf;fUtpahfg; gad;gLj;j topfhl;LtNjhL> Ra rpe;jid kw;Wk; 
mwpthw;wy; Kaw;rpia khw;wf;$ba fUtpahf khwtplhky; ifahs;tJ 
fiyj;jpl;l tbtikg;ghsu;fspd; Kf;fpa nghWg;ghfpwJ. ghuk;gupa 

fw;gpj;jy; Kiwfis kWguprPyid nra;J> kdpj rpe;jid kw;Wk; AI 

MjuT xd;W kw;nwhd;iw epug;Gk; tifapy; fw;wy; tha;g;Gfis 
cUthf;f Ntz;ba mtrpaj;ij cUthf;fpapUf;fpwJ. 

kjpg;gPl;L eilKiwfs; njhlu;ghf kw;WnkhU rthy; fhzg;gLfpwJ. 
fl;Liufs;> nraw;wpl;lq;fs; my;yJ fzpjg; gpur;rpidj; njhFjpfs; 

Nghd;w ghuk;gupa gzpfs;> ChatGPT topahf kpff; Fiwe;j 
Kaw;rpapNyNa epiwNtw;w KbAk;. vdNt> ,Wjp tpisit kl;Lky;yhJ 

fw;wy; nray;Kiwf;fhd gbfs; (Learning Process)> njhpTfSf;Fg; 
gpd;dhy; cs;s fhuzk;> rpe;jidfspd; GJik  Mfpatw;iwAk; 
mstplf;$ba GJikahd kjpg;gPl;L Kiwfs; mtrpakhfpd;wd. 

,jw;fhf tha;nkhop epfo;glq;fs;> rpe;jid ehl;Fwpg;Gfs; (Reflective 

Journals)> FO mbg;gilapyhd xj;Jiog;Gj; jpl;lq;fs; Nghd;w 

“nka;ahd kjpg;gPLfs;” (Authentic Assessments) ghlj;jpl;lj;jpy; 
xUq;fpizf;fg;gl Ntz;Lk;. 

rkj;JtKk; mZfy; tha;g;Gk; (Equity and Access) kw;nwhU Kf;fpakhd 

rthyhFk;. rpy khztu;fs; AI fUtpfisAk; b[pl;ly; tsq;fisAk; 
rPuhfg; gad;gLj;Jfpwhu;fs;; Mdhy;> Fwpg;ghf fpuhkg;Gwq;fs; my;yJ 
Fiwe;j tsq;fisf; nfhz;l ghlrhiyfspy; cs;s khztu;fSf;F 
,j;jifa tha;g;Gfs; Fiwthf my;yJ ,y;yhky; Nghff; $ba 
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epiyikfs; fhzg;gLfpd;wd. AI - ,id mZFtjw;F midtUk; 
rkkhd mZfy; tha;g;gpidf; nfhz;Ls;shHfs; vd;w vLNfhspy; 
fiyj;jpl;lk; tbtikf;fg;gLkhdhy;> mJ b[pl;ly; ,ilntspia 

(Digital Divide) tpupthf;Fk; mghaj;ij cUthf;Fk;. Mifahy;> 

midj;J khztu;fSk; gpd;dzp vJthf ,Ue;jhYk; nghWg;Gld; AI-Ig; 
gad;gLj;Jtjw;fhd jpwd;fis tsu;f;f> ghlrhiyf; fy;tp R+oYf;Fs; 

jpl;lkpl;l AI fw;wy; tha;g;Gfisg; fiyj;jpl;l tbtikg;ghsu;fs; 
toq;f Ntz;baJ mtrpakhfpwJ. 

NkYk;> Mrpupau; gapw;rp kw;Wk; njhopy;Kiw Nkk;ghL $l fiyj;jpl;lr; 
rPu;jpUj;jq;fSld; ,ize;J Kd;ndLf;fg;gl Ntz;Lk;. rpwe;j 

fiyj;jpl;lk; tbtikf;fg;gl;lhYk;> Mrpupau;fs; AI- I tFg;giwapy; 
gaDs;sjhf xUq;fpizf;Fk; jd;dk;gpf;if> jpwd; kw;Wk; cj;jpfs; 
,y;iynadpy; mJ gadw;wjhfptpLk;. vdNt> ghlj;jpl;lg; GJik> 
Mrpupau; jahu;epiy> kw;Wk; njhlu;r;rpahd njhopy;Kiw Mjuit 
,izf;Fk; tYthd ghyq;fis fiyj;jpl;l tbtikg;ghsu;fs; 
fl;likf;f Ntz;Lk;. 

,Wjpahf> AI gad;ghl;bd; xOf;ftpay; (Ethical) gupkhzq;fs; fy;tpapy; 

Kf;fpa ,lk; ngWfpd;wd. fUj;Jj; jpUl;L (plagiarism)> khztu; 
gzpfspd; ek;gfj;jd;ik> juTj; jdpAupik> mwpthw;wy; Neu;ik Nghd;w 

gpur;rpidfs; AI gutyhfg; gad;gLj;jg;gLk; R+oypy; NknyOfpd;wd. 
vdNt> fw;wy; ,yf;Ffis tbtikg;gijg; NghyNt> xOf;ftpay; 
topfhl;Ljy;fs;> fl;likg;Gfs;> kw;Wk; tiuaiwfs; cUthf;fg;gl 
Ntz;bAs;sJ. ,t;thW> fiyj;jpl;l tbtikg;ghsu;fs; cs;slf;fj;ij 
kW-tbtikg;gNjhL kl;Lky;yhky;> nraw;if Ez;zwpthy; 
topelj;jg;gLk; cyfpy; fw;wypd; mbg;gilr; rpe;jidfisNa khw;w 
Ntz;ba fl;lhaj;ij cUthf;fpAs;sJ. 

ChatGPT- I fw;wYld; xUq;fpizf;Fk; cghaq;fs; 

ChatGPT fy;tpj; Jiwapy; Vw;gLj;Jk; rthy;fs; njspthfj; njupe;jhYk;> 
fiyj;jpl;l tbtikg;ghsu;fs; kw;Wk; Mrpupau;fSf;F ,jd; jpwd;fis 
mu;j;jKs;s fw;wy; fUtpahfg; gad;gLj;Jtjw;fhd jdpj;Jtkhd 
tha;g;GfSk; cs;sd. 

KjyhJ cghakhf> AI- I “FWf;fhd topf; fUtpahf (Shortcut tool) 

my;yhJ> “Jizf; fl;likg;G” (Scaffold) fUtpahf kWguprPyid 
nra;tJ MFk;. ,jd; gad;ghl;il Kw;wpYk; epWj;Jtjw;Fg; gjpyhf> 

khztu;fs; ChatGPT-I rpe;jidj; Jizahff; (Thinking Partner) fUjpr; 
nray;gl Cf;Ftpf;fyhk;. Gjpa Nahridfis cUthf;f> 
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re;Njfq;fisj; njspTgLj;j> my;yJ xU fUj;jpid gy;NtW 
Nfhzq;fspy; Muha cjTk; tifapy; gad;gLj;Jtij Cf;Ftpf;fyhk;. 

cjhuzkhf> fzpjj;jpy; ChatGPT gpur;rpidiaj; jPu;f;Fk; gbfis 
topelj;j> xt;nthU gbiaAk; khztu;fs; jq;fs; nrhe;j nkhopeilapy;  
tpsq;fpa gpd; mLj;j epiyf;Fr; nry;Yk; gbKiwia cUthf;fyhk;. 

nkhop my;yJ ,yf;fpag; ghlq;fspy;> ChatGPT Nahridfis 
cUthf;Fk; jskhfr; nraw;gLj;jyhk; gpd;du; khztu;fs; mijj; 
jq;fspd; gilg;ghw;wy; kw;Wk; jdpj;Jtkhd vz;zq;fisg; 

gpujpgypf;Fk; tifapy; rPuikf;fyhk;. ,t;thW ChatGPT-I MjuT 
cjtpahsuhf epiyepWj;Jtjd; %yk;> nraw;ghl;Lldhd fw;wiy 

Cf;Ftpf;fTk; fy;tprhu; Neu;ikia (Academic Integrity) NgzTk; KbAk;. 

,uz;lhtJ cghakhf> AI- I cs;slf;fpa kjpg;gPl;L Kiwfis 
tbtikg;gNj MFk;. ghuk;gupakhf tPl;by; khztHfSf;F toq;fg;gLk; 
gapw;rpfs; my;yJ jdpg;gl;l gzpfSf;F kl;Lk; gad;gLj;jhky;> 

khztu;fs; ChatGPT-I fw;wy; nray;Kiwapy; vt;thW 
gad;gLj;jpdhu;fs; vd;gijf; fhl;Lk; gzpfis ,izf;fyhk;. 

cjhuzkhf> AI cUthf;fpa tiuG kw;Wk; mjpy; mtu;fs; nra;j 
jpUj;jq;fisAk;> me;j khw;wq;fSf;fhd rpe;jidg; gjpitAk; 

(Reflective Commentary) rku;g;gpf;f khztu;fis Cf;Ftpf;fyhk;. 
,j;jifa eilKiwfs; ntspg;gilj;jd;ikia Cf;Ftpg;gNjhL 

kl;Lky;yhJ> AI toq;Fk; jfty;fis tpku;rd uPjpahf kjpg;gPL nra;Ak; 

jpwidAk;> ek;gfkhdijAk;> cz;ikahdijAk; (Superficial) 
NtWgLj;jpf; nfhs;Sk; Ez;zwpitAk; khztu;fSf;F toq;Ftjd; 
Clhf mtHfsJ rpe;jid Mw;wiy NkYk; tsHg;gjw;F topfhl;lyhk;. 

%d;whtJ cghakhf> fiyj;jpl;lj;jpy; AI mwpthw;wy; (AI literacy) kw;Wk; 

xOf;ftpay; (Ethics) tpopg;Gzu;it cl;gLj;JtjhFk;. ChatGPT 
vt;thW nray;gLfpwJ> mjd; tiuaiwfs; vd;d?> rhj;jpakhd 

ghFghLfs; (Biases) vd;d?> AI cUthf;Fk; cs;slf;fj;ijg; gad;gLj;Jk; 
NghJ vOk; xOf;ftpay; rpf;fy;fs; vd;d? vd;gdtw;iw khztu;fSf;F 

fw;gpf;f Ntz;Lk;. ,jd; %yk;> ChatGPT-I gad;gLj;Jk; jpwDf;F 
mg;ghy;> mijg; nghWg;Gld; re;Njfpj;J MuhAk; jpwidAk; tsu;f;fyhk;. 

fUj;Jj; jpUl;L; (plagiarism)> mwpthw;wy; Neu;ik (Intellectual Honesty)> 

nghWg;ghd b[pl;ly; FbAupik (Responsible Digital Citizenship) 

Mfpatw;iwg; gw;wpa tpthjq;fis xUq;fpizg;gjd; %yk;> AI-I 
fy;tpapYk; ep[ tho;f;ifapYk; nghWg;Gld; topelj;Jk; kjpg;Gfisf; 
fw;Wf; nfhLf;f KbAk;. 
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ehd;fhtJ cghak;> Mrpupau;fspd; njhopy;Kiw Nkk;ghl;ilg; 

gw;wpajhFk;. Nkw;$wpa cghaq;fs; ntw;wpaila> Mrpupau;fs; AI MjuT 
nfhz;l fw;wy; eltbf;iffis topelj;jj; Njitahd jd;dk;gpf;if> 
jpwd;fs; kw;Wk; cj;jpfisg; ngw Ntz;Lk;. njhopy;Kiwg; gapw;rpg; 
gl;liwfs;> tsg; gfpu;T jsq;fs;> kw;Wk; njhlu;r;rpahd gapw;rp 

jpl;lq;fs; %yk; Mrpupau;fs; AI- I fw;gpj;jypy; ,izf;Fk; tFg;giw 
eilKiwfis cUthf;f KbAk;. vLj;Jf;fhl;lhf> khztu;fs; 

ChatGPT-I njhlf;f Ma;TfSf;Fg; gad;gLj;jp> Mdhy; ,Wjp tpisit 
FO tpthjk;> gupNrhjid my;yJ tpku;rd tpthjj;jpd; %yk; 
cUthf;Fk; jpl;lq;fis Mrpupau;fs; tbtikf;fyhk;. 

Ie;jhtJ cghak; ChatGPT gad;ghl;il cs;Su; fy;tp epiyaq;fSld; 

(Local educational realities) ,izg;gjhFk;;. njhopy;El;g mZfy; 
tiuaWf;fg;gl;l gFjpfspy;> ghlrhiyfspd; tFg;giw R+oYf;Fs; 

gfpug;gl;l AI tsq;fis ,e;epWtdq;fs; Clhf toq;fp> midj;J 
khztu;fSf;Fk; rk tha;g;Gfis cWjpg;gLj;jyhk;. NkYk;> Njrpaf; 
fy;tp ,yf;Ffshd gpur;rpidj; jPu;f;Fk; jpwd;> gilg;ghw;wy;> tpku;rd 

rpe;jid Mfpatw;Wld; AI xUq;fpizg;ig tYg;gLj;jyhk;. ,t;thW> 

ChatGPT  ,d; gad;ghl;il fy;tpr; rPu;jpUj;jj;jpd; ftdr; rpjwyhf 

(Distraction) ,y;yhky; ePz;lfhy Cf;Ftpg;ghsuhf (Enabler) khw;w 
KbAk;. 

,e;j cghaq;fspd; %yk;> AI- ,d; ajhHj;jq;fisg; Ghpe;J nfhz;L> 
mNj rkak; khztu;fspd; mwpthw;wy; tsu;r;rpiaAk; fhf;Fk; tifapy; 

fiyj;jpl;lk; Kd;Ndw KbAk;. ChatGPT- ,d; gad;ghl;il vjpu;g;gJ 
my;yhky; khwhf> mjDld; $l;lhf ,ize;J fw;wiy Nkk;gLj;jyhk;. 

cyfshtpa fy;tpapy; ChatGPT ,d; gad;ghl;Lg; Nghf;Ffs; 

ChatGPT apd; fy;tpg; gad;ghL 2023–2025 Mz;L fhyj;jpy; 47% 

msTf;F cau;e;jjhf mwpf;iffs; $Wfpd;wd.  

mnkupf;fhtpy;> ChatGPT ghlrhiy kw;Wk; cau;fy;tp kl;lq;fspy; “AI 

Literacy” ghlj;jpl;lj;jpd; xU gFjpahf Nru;f;fg;gl;Ls;sJ. New York City 

Department of Education Kjypy; ChatGPT iaj; jil nra;jpUe;jhYk;> 
gpd;du; 2024 ,y; Mrpupau; gapw;rpapd; xU gFjpahf mjid 

xUq;fpizj;jJ. njhlh;e;J khztu;fspd; tpku;rd rpe;jid (Critical 

Thinking) kw;Wk; jfty; rupghu;g;Gj; jpwd;fis tsu;f;f ChatGPT ia 
ghlj;jpl;lj;jpy; fUtpahfg; gad;gLj;JtJ Cf;Ftpf;fg;gl;lJ. 
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,q;fpyhe;jpy;> “AI in Education Framework (2023)” topahf 

ghlrhiyfspy; AI-I fw;wy; tsq;fs; cUthf;fk;> nkhopf; fw;wy;> kw;Wk; 

kjpg;gPL Mfpatw;wpy; xUq;fpizj;Js;sdu;. Mrpupau;fs; ChatGPT ia 
khztu;fSf;F jdpg;gad; fUj;jspg;G kw;Wk; tpsf;fg; gzpfSf;Fg; 
gad;gLj;Jfpd;wdu;. 

rPdhtpy;> fy;tp mikr;R 2023 ,y; “Artificial Intelligence Curriculum for 

Basic Education” vDk; Gjpa ghlj;jpl;lj;ij mwpKfg;gLj;jpaJ. ,jd; 

Nehf;fk; khztu;fSf;F AI fUtpfisr; rpe;jidf; fUtpfshf (Thinking 

Tools) gad;gLj;jy; kw;Wk; nkhop> mwptpay; ghlq;fspy; tpsf;f 
cjtpf;fhf gad;gLj;jg;gLfpd;wd. 

,e;jpahtpYk;> Njrpa fy;tpf; nfhs;if (NEP 2020) mbg;gilapy;> AI 

kw;Wk; ChatGPT fw;wy; fUtpfs; CBSE kw;Wk; NCERT topahf 

ghlj;jpl;lj;jpy; ,izf;fg;gl;Ls;sd. “AI for All” jpl;lk; %yk; 

khztu;fs; ChatGPT Nghd;w fUtpfis xOq;FKiwAld; ifahsf; 
fw;Wf;nfhs;fpd;wdu;. ,e;jpah> khztu;fspd; Muha;r;rp kw;Wk; rpe;jidj; 

jpwd;fis Nkk;gLj;Jtjw;fhf ChatGPT ia tFg;giw MjuTf; 
fUtpahfg; gad;gLj;JfpwJ. 

,yq;ifapd; epiy kw;Wk; vjpu;fhy tha;g;Gfs; 

,yq;ifapy; ChatGPT apd; gad;ghL fy;tpj; Jiwapy; ,d;Dk; njhlf;f 
epiyapNyNa cs;sJ. rpy gy;fiyf;fofq;fs; kw;Wk; Mrpupau; gapw;rp 

epiyaq;fs; ChatGPT gw;wpa tpopg;Gzu;T epfo;r;rpfisj; 
njhlq;fpAs;sd. Mdhy; ghlrhiy kl;lj;jpyhd ghlj;jpl;lq;fspy; ,J 
,d;Dk; ,lk;ngwtpy;iy. 

,yq;if fy;tp mikr;R> UNESCO tpd; “AI in Education” 

topfhl;Ljy;fisg; gpd;gw;wp> ChatGPT ia fy;tpg; ghlj;jpl;lj;jpy; 
,izf;Fk; Njrpa tpA+fj;ij cUthf;f Ntz;Lk;. ,jd; Kf;fpa 

Nehf;fk;> Mrpupau;fSf;fhd AI jpwd;fis tsu;j;jy;> khztu;fspd; Ra 

fw;wiy Cf;Ftpj;jy;> kw;Wk; AI fUtpfis xOq;FKiwAld; 
ifahSk; jpwid tsu;j;jy; MFk;. 

ChatGPT ia ,yq;ifapy; njhopy;El;gj; Jiw (Technology Stream) 

kw;Wk; Mq;fpyk;> mwptpay;> kw;Wk; ICT ghlq;fs; Nghd;wtw;wpy; fw;gpj;jy; 
fw;wy; fUtpahf xUq;fpizf;fyhk;. ,J khztu;fSf;F rpe;jid 
jpwd;> jfty; kjpg;gPL jpwd;> kw;Wk; gilg;ghw;wy; Mfpatw;iw tsu;f;f 
cjTk;. 
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KbTiu 

ChatGPT fy;tpapy; xU khw;Wj;jpwdhd fUtpahf khwpAs;sJ. cyf 
ehLfs; ,jid fy;tpg; ghlj;jpl;lq;fSld; xUq;fpizj;J> fw;wiy 

jdpg;gadhf;fp> khztu;fspd; jpwd;fis Nkk;gLj;Jfpd;wd. ChatGPT 
fw;wiy rpe;jid ikag;gLj;jg;gl;l> RatpNtfj;Jld; $ba 
nray;Kiwahf khw;WfpwJ. Mdhy; ,jd; gad;fisg; nghWg;Gld; 
gad;gLj;j xOf;f newpfs;> Mrpupau; gapw;rp> kw;Wk; juTg; ghJfhg;Gf; 
nfhs;iffs; mtrpakhfpd;wd. 

mNj Neuj;jpy;> ,e;j khw;wj;jpd; ikaj;jpy; Mrpupau;fNs cs;sdu; 
vd;gij czu;tJk; mj;jpatrpak; MFk;. ve;j ,ae;jpuKk; 
Mrpupau;fspd; Mrpupaj;Jtk;> gupT> newpKiw topfhl;Ljy; Mfpatw;iw 
khw;w KbahJ. vdNt Mrpupau;fs; njhopy;El;gj; jpwd;fSld; 

kl;Lky;yhky;> AI cUthf;Fk; cs;slf;fq;fis khztu;fs; Muha> 
Nfs;tp Nfl;f> tpku;rpf;f> NkYk; Nkk;gLj;j topfhl;Lk; 

fl;likg;GfSld; jahuhf ,Uf;f Ntz;Lk;. ,t;thW ChatGPT kdpj 
rpe;jidapd; khw;whf ,y;yhky;> fw;wy; nray;Kiwapd; Jizahf 
mikAk;. 

,Wjpahf> glrhiyfspy; fw;gpj;jy; kw;Wk; fw;wypy; ChatGPT Vw;gLj;Jk; 
jhf;fj;ij jPu;khdpg;gJ njhopy;El;gk; my;y> khwhf ghlj;jpl;lj;jpy; 
gjpag;gl;Ls;s kjpg;Gfs; kw;Wk; ghu;it MFk;. ftdkhf 
tbtikf;fg;gl;lhy;> ghlrhiyfs; khztu;fis nraw;if Ez;zwpT 
ikakhff; nfhz;l cyfpy; Kd;Ndw;Wk; mNjrkak; fy;tpapd; 
,yf;Ffshd Mu;tj;ij Cf;Ftpj;jy;> Ra rpe;jidia tsu;j;jy;> 
nghWg;ghd cyf Fbkf;fis cUthf;Fjy; Nghd;w gzpfisr; 
nra;tjw;F Rygkhd topapy; cjtpaspf;Fk;. ,t;thwhd Nfhzj;jpy;> 
nraw;if Ez;zwpT xUq;fpizg;G xU rthy; kl;Lky;y mJ fy;tpia 
vjpu;fhyj;Jf;fhf kWguprPypf;fTk;> mjd; kdpj ikaj;ijf; nfhz;Nl 
kW- gupkhzg;gLj;jTk; xU tha;g;ghf mikfpwJ. 
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Abstract 

This article evaluates the Pre-Cana programme within the Roman Catholic 

Church of Sri Lanka as an institutionalised model of premarital pastoral 

counselling and psychoeducation.Pre-Cana is a premarital counselling service 

within the traditional counselling framework associated with the religious 

background. Apart from other religions, the Catholic Church is significantly 

involved in premarital counselling, mastering Pre-Cana in a well-organized 

manner. Administered through diocesan Family Apostolates, most notably in 

the Archdiocese of Colombo, Pre-Cana is a mandatory prerequisite for the 

Sacrament of Matrimony.  This study unpacks the Pre-Cana framework by 

integrating Pastoral Counselling and Developmental, Preventive, and 

Psychoeducational Interventions. Primarily delivered as an intensive, multi-

day seminar retreat, the programme brings Western therapeutic frameworks, 

such as Active Listening, Cognitive Reframing, and Financial Resource 

Management and psychoeducation to couples who are willing to get married. 

By analysing its preventive, educational, and clinical functions, this paper 

demonstrates that Pre-Cana provides a foundational therapeutic space for 

addressing communication pathology, intergenerational trauma, and relational 

adjustment within Sri Lanka’s distinct socio-cultural fabric. 

Keywords – Pre-Cana, Pre-marital counselling, Sacrament of Matrimony 
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Introduction 

Premarital counselling functions as a critical preventive mechanism designed 

to mitigate relational distress and promote long-term marital stability (Carroll 

& Doherty, 2003; Stanley et al., 2006). Within the socio-religious ecosystem 

of Sri Lanka, the formalization of premarital interventions has uniquely 

occurred through ecclesiastical channels rather than secular state frameworks 

(Abeysinghe & Ekanayake, 2021; Sabri, 2023). The most prominent and 

structurally institutionalised of these systems is Pre-Cana, the official marriage 

preparation curriculum of the Roman Catholic Church. 

Coordinated under the auspices of diocesan Family Apostolates across the 

island's metropolitan and provincial regions, Pre-Cana is a mandatory 

requirement for any couple seeking the Sacrament of Matrimony. The 

Sacrament of Matrimony is one of the seven sacraments of the Catholic 

Church. It is the sacred covenant through which a man and a woman freely 

commit themselves to a lifelong partnership of love, fidelity, and mutual 

support, and in which God grants them special grace to live out their married 

vocation. According to the Catholic Church, marriage is not merely a legal 

contract or social arrangement but a sacrament, meaning an outward sign 

instituted by Christ to give divine grace. Through the Sacrament of 

Matrimony, the love between husband and wife is understood to reflect the 

faithful and enduring love of Christ for His Church. 

Key Characteristics of the Sacrament of Matrimony 

1. Lifelong Union  

      Marriage is intended to be permanent and enduring. 

      The spouses commit themselves to one another "until death do us      

      part."  

2. Faithfulness  

The husband and wife promise exclusive fidelity to each other.  
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3. Free Consent  

Both parties must freely and willingly consent to the marriage.  

No one can be forced into marriage.  

4. Openness to Children  

Marriage is naturally ordered toward the procreation and 

upbringing of children.  

Couples are called to be responsible parents and educators of their 

children. 

  

5. Mutual Love and Support  

Spouses help one another grow emotionally, morally, spiritually, 

and socially. 

In Catholic theology, the Sacrament of Matrimony serves several purposes. 

These include the unity of the spouses (strengthening their bond of love), the 

procreation and education of children, the sanctification of the couple (helping 

them grow in holiness), and a witness to Christian love within society. From 

a counselling perspective, the Sacrament of Matrimony emphasizes 

commitment and trust, communication and mutual understanding, conflict 

resolution and forgiveness, emotional and spiritual intimacy, and family 

stability and well-being. This is why the Catholic Church requires 

programmes such as Pre-Cana before marriage. These programmes help 

couples understand the sacramental nature of marriage and prepare them 

psychologically, emotionally, socially, and spiritually for married life. 

Pre-Cana is not merely a formal administrative checkpoint but an integrated 

psycho-spiritual retreat that engages couples emotionally, psychologically, 

spiritually, and practically. The clinical perspective, Pre-Cana can be 

understood as a localized variant of pastoral counselling and relationship 

education. It purposefully synthesizes normative Catholic theology with 

evidence-based psychological paradigms. In a country where public 

discussions surrounding marital conflict, human sexuality, and mental health 
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remain bound by deep cultural taboos, Pre-Cana serves as an essential, 

culturally sanctioned entry point for relationship interventions. 

This paper critically examines the Pre-Cana programme in Sri Lanka. It 

discusses its theoretical foundations, programme structure, key counselling 

modules, and its contribution to strengthening marriages and families amid 

social transformation, cultural expectations, and economic challenges. 

Theoretical Foundations of Pre-Cana Counselling 

Pastoral Counselling Theory 

Pastoral counselling theory holds that psychological healing and human 

development are most effective when integrated with a client’s intrinsic 

spiritual and religious worldview. In Catholic theological anthropology, 

marriage is defined neither as a standard civil contract nor as a transient 

emotional partnership, but as a lifelong vocation and an indissoluble covenant 

(Catholic Church, 1997; John Paul II, 1981). 

Pre-Cana applies this theoretical framework by utilizing theological concepts 

such as sacrificial love (agape), grace, mutual sanctification, and radical 

forgiveness as active psychological resources to facilitate relational 

restructuring. The pastoral counsellor assists couples in exploring how their 

shared or distinct spiritual beliefs will inform their resilience when facing 

future stressors. Relational vulnerability is framed as a reflection of their 

covenantal commitment before God. 

Family Systems Theory 

A core pillar of Pre-Cana's curriculum is Bowenian Family Systems Theory, 

which holds that an individual's behavioural patterns cannot be analysed in 

isolation from their complex web of family relationships. In the Sri Lankan 

context, marriage is fundamentally an alliance between two extended family 

networks rather than a purely individualist union between two isolated 

partners. 
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Pre-Cana helps couples understand how their family backgrounds may 

influence their future marriage. Couples are encouraged to reflect on family 

relationships, communication patterns, values, gender role expectations, and 

ways of dealing with conflict. The programme also addresses challenges that 

are common in South Asian families, such as parental involvement and 

relationships with in-laws, which can sometimes contribute to marital 

difficulties. Many diocesan Pre-Cana programmes include sessions for 

parents. These sessions help parents and couples discuss expectations, 

establish healthy boundaries, and support the transition from parental guidance 

to the independence of the new marital relationship. This process can promote 

stronger family relationships and reduce potential sources of conflict after 

marriage. 

 Developmental and Preventive Counselling 

Pre-Cana is explicitly designed as a primary preventive and developmental 

intervention rather than a secondary remedial therapy (Carroll & Doherty, 

2003). It is based on the idea that helping couples improve their 

communication skills and develop realistic expectations before marriage can 

reduce future conflicts and contribute to healthier and more successful 

relationships in the long term. 

The developmental component views marriage as a major life-cycle transition 

that requires a high degree of emotional differentiation, cognitive flexibility, 

and the acquisition of practical skills. By developing skills such as negotiation, 

communication, and emotional regulation before couples encounter major life 

challenges such as living together in a family and parenthood, the programme 

aims to strengthen relationship resilience and promote long-term marital 

stability. 

Major Counselling Functions of Pre-Cana 

The operational framework of Pre-Cana relies on three distinct, interconnected 

interactive functions. They are preventive function, developmental function 

and psycho-educational function.  
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The primary objective of the preventive function is the early identification of 

relational risk zones. Through structured worksheets, diagnostic inventories, 

and private dialogue, couples are guided to systematically uncover hidden 

discrepancies in their expectations of married life. Counsellors help couples 

discuss important issues such as religious differences, especially in interfaith 

marriages, approaches to child discipline, and expectations about household 

responsibilities. Addressing these topics before marriage helps couples 

identify potential areas of disagreement, develop a better understanding of 

each other's views, and build more realistic expectations about married life. 

The Developmental Function focuses directly on the growth of individual 

emotional maturity and dyadic empathy. Dyadic empathy refers to the ability 

of two people in a relationship to understand, share, and respond to each 

other’s emotions in a mutual, interactive way, and is an essential need for a 

successful marriage. Pre-Cana includes activities in which couples practice 

being open about their feelings, managing their emotions, and understanding 

each other’s perspectives. Couples are taught to trace their individual anger 

triggers back to childhood experiences, helping them understand how 

emotional dysregulation impacts their partner. By cultivating self-soothing 

techniques and collaborative problem-solving skills, the program transforms 

the relationship into a safe container for mutual emotional development. 

The psychoeducational component provides clear, evidence-based 

information about the physical, financial, and legal aspects of marriage. It 

helps correct common cultural misconceptions by offering accurate guidance 

on: 

• Human Anatomy and Reproductive Health: Covering natural 

family planning methods (NFP) alongside general sexual health, 

aligning with Catholic doctrine while addressing a massive gap in 

formal sexual education in Sri Lanka. 

• Financial Management: Providing practical guidance on family 

budgeting, savings strategies, debt management, and navigating 

current economic stressors. 

• Ecclesiastical (Church) and Civil Law: Clarifying the legal 

obligations, rights, and indissolubility of marriage within both the 

Church and Sri Lankan statutory systems. 
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Structure of Pre-Cana in Sri Lanka 

The Archdiocese of Colombo and surrounding dioceses offer Pre-Cana as an 

intensive, weekend seminar-retreat. This structural format is highly 

intentional; by removing couples from their routine domestic, professional, 

and wedding-planning stressors, it creates a focused "therapeutic vacuum" that 

deepens the reflective experience. 

Session 

Component 

Facilitator Group Primary Therapeutic / 

Pedagogical Focus 

Theological 

Foundations 

Roman Catholic 

Clergy 

Covenantal theology, 

sacramental grace, marital 

ethics, and the spiritual 

dimensions of a lifelong 

vocation (Amoris Laetitia). 

Systemic & 

Relational 

Dynamics 

Senior Married 

Couples / Licensed 

Professional 

Counsellors 

Family-of-origin exploration, 

navigating in-law dynamics, 

balancing collectivist duties 

with marital autonomy, and 

healthy boundary 

maintenance. 

Clinical 

Communication 

Modules 

Mental Health 

Professionals / 

Trained Facilitators 

Active listening exercises, 

utilizing "I" statements, 

cognitive reframing, and 

structured conflict-resolution 

strategies. 
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Psycho-Sexual & 

Medical 

Seminars 

Catholic Physicians / 

Healthcare Educators 

Reproductive biology, 

marital intimacy, addressing 

sexual taboos, and the 

mechanics of Natural Family 

Planning (NFP). 

Socio-Economic 

& Financial 

Planning 

Financial Advisors / 

Experienced Couples 

Joint asset management, 

managing systemic inflation, 

navigating economic crises, 

and long-term family 

budgeting. 

Intergenerational 

Integration 

Couples and Parents Structural alignment between 

extended families, mutual 

reconciliation, and formal 

boundary adjustments. 

The retreat ends with a guided personal reflection session, a shared religious 

service, and the awarding of an official Pre-Cana Certificate. This certificate 

is required by Church rules, and without it, a Catholic marriage cannot take 

place in a parish in Sri Lanka 

Review of counselling themes addressed in Pre-Cana 

• Communication Pathology and Restructuring 

Decades of empirical data show that communication deficits are highly 

predictive of marital dissolution (Stanley et al., 2006). Pre-Cana directly 

addresses this by confronting what John Gottman terms the "Four Horsemen 

of the Apocalypse": criticism, contempt, defensiveness, and stonewalling. 

During the retreat, couples engage in structured communication exercises. 

They are taught to replace ambiguous, accusatory language with precise "I" 

statements that communicate vulnerable internal needs rather than defensive 

external blame. 
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• Clinical Intervention Example: The Speaker-Listener Technique 

Participants are guided to follow structured communication rules during the 

exercise. The speaker is encouraged to use “I” statements, speak briefly, and 

pause regularly to allow the partner to paraphrase. The listener’s role is to 

carefully repeat or restate what they have heard without interrupting, 

disagreeing, or immediately offering solutions. The main goal of this approach 

is to reduce the negative “demand withdraw” interaction pattern often seen in 

high-conflict couples and to ensure that both partners feel heard and 

understood before moving into problem-solving. 

• Constructive Conflict Management 

Pre-Cana helps couples see conflict not as a serious threat to their relationship, 

but as something normal that can be managed and used for growth. Facilitators 

teach practical ways to handle disagreements by separating the problem from 

the person, so couples can address issues without damaging each other’s self-

worth. A strong focus is placed on understanding forgiveness and 

reconciliation. Couples are taught, based on both religious teaching and 

psychological approaches to healing, that forgiveness is a deliberate choice 

rather than just a feeling. They also learn practical steps to rebuild trust, heal 

relationship wounds, and manage anger in healthy ways rather than 

withdrawing emotionally or using hurtful words. 

• Intimacy, Sexuality, and Theological Alignment 

In Sri Lanka's conservative cultural landscape, formal education regarding 

marital sexuality is highly scarce. Pre-Cana fills this void by offering a sex-

positive, healthy framework that views sexual intimacy as a vital, unitive, and 

procreative expression of covenantal love (Francis, 2016; John Paul II, 1981). 

The curriculum explains how emotional openness is linked to sexual 

satisfaction in marriage. Health professionals and experienced married 

couples help teach about sexual health, reduce shame around sexual topics, 

and explain common sexual concerns. They also discuss the Church’s teaching 

on responsible parenthood and natural family planning. This helps couples 

develop a healthy and respectful understanding of intimacy based on consent, 

trust, and emotional closeness. 
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• Financial Cohesion under Economic Distress 

Financial problems are among the most common causes of marital conflict and 

can be difficult to resolve through normal counselling. In Sri Lanka, this issue 

is often made worse by inflation and the rising cost of living. Pre-Cana 

addresses this by providing couples with practical guidance on managing 

money together. Couples are asked to develop a shared financial plan and to 

discuss issues such as spending habits, debts, and expectations about whether 

money should be managed individually or jointly. By encouraging couples to 

view financial management as a shared responsibility rather than a source of 

power struggles, the programme helps reduce stress and prepares them to 

handle economic challenges together. 

Pre- Cana in the Sri Lankan  cultural context 

Evaluating Pre-Cana from a culturally sensitive perspective shows that it 

combines Western psychological approaches with South Asian family and 

cultural values. Traditional Western premarital counselling is often based on 

individualism, where personal growth and independent couple decision-

making are emphasized more strongly than family or community influences. 

However, Sri Lankan society is profoundly collectivist; individual identities 

are deeply embedded within family networks, religious communities, and 

broader ethnic expectations (Abeysinghe & Ekanayake, 2021).Pre-Cana in Sri 

Lanka is adapted to fit the country’s collectivist culture. Instead of viewing 

extended family involvement as a problem to be reduced, the programme 

recognises the important role of the wider family network. It highlights how 

extended family can provide support such as childcare, financial assistance, 

and emotional care. At the same time, the programme introduces healthy 

modern boundaries. It provides a structured, safe space where couples can 

openly discuss sensitive topics such as birth control, financial independence, 

and mental health struggles that are frequently suppressed in day-to-day Sri 

Lankan life due to cultural shame. Furthermore, the Catholic community in 

Sri Lanka carries deep, complex historical trauma stemming from decades of 

ethnic civil war and the devastating 2019 Easter Sunday attacks, which heavily 

targeted Catholic parishes (Abeysinghe & Ekanayake, 2021). This shared 

trauma often manifests as hyper-vigilance, somatic depression, and heightened 

relational anxiety across young couples. Pre-Cana can also serve as a general 
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means of identifying potential emotional or psychological difficulties. 

Because the retreat setting encourages open discussion, some underlying stress 

or mental health concerns may become more visible to facilitators. When 

serious issues are noticed, couples may be gently referred to specialised 

services, such as the Family Counselling Centre or mental health clinics, so 

they can receive further professional support before getting married. 

Conclusion 

The Pre-Cana programme in Sri Lanka effectively brings together pastoral 

care, psychological knowledge, and local cultural understanding. It uses 

prevention, skill development, and education to prepare couples for marriage 

and to strengthen relationships within the Catholic community. The 

programme also respects the importance of extended family while 

encouraging open discussion of sensitive issues such as sex, finances, and 

mental health. In this way, it supports healthier communication and reduces 

silence around difficult topics. As Sri Lanka continues to experience social 

and economic change, Pre-Cana offers a useful example of how religious 

institutions and psychological approaches can work together to support and 

strengthen families. 
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05 

21 jk ishjig WÑ; mßj¾;kSh mdi,a 

kdhl;ajhla iy l<ukdlrKhla 
foaYdks úfÊfialr 

 

          DOI :  https://doi.org/10.66281/70130/9284 

______________________________________________________________ 

idrixlafIamh 

;dlaI‚l" iudÔh" wd¾Ól iy ixialD;sl jYfhka YS>%fhka fjkiajk 21 
jk ishji iuia; f,dalh u f.da,ShlrKh iy lD;su nqoaêh jeks kj 
m%jK;d Tiafia úYaj .ïudkhl fldgia lrejka njg m;alr we;' fuu 
m%jK;d yuqfõ furg wOHdmk l%uh" ;ju;a mj;sk úNd. flakaøSh iy 
lgmdvï ixialD;sfhka neyer ù ks¾udKYS,S f.da,Sh mqrjeishka ìyslrk 
ia:dkhla njg m;a lsÍfï wNsfhda.h úÿy,am;sjrhd u; mejÍ ;sfí' tA wkqj" 
úÿy,am;sjrhd yqfola mßmd,lfhla muKla fkdj" wkHhka fufyhjk kj 
oelaula iys; mßj¾;kSh kdhlhl= úh hq;= njg wjOdrKh flf¾' fykaß 
ñkaian¾.af.a kdhl;aj N+ñld iy fykaß f*fhda,af.a l<ukdlrK uQ,O¾u 
mdi,a mßirhg .e<fmk mßÈ fhdod .ksñka wNsfm%arKh" iyNd.s;aj 
l<ukdlrKh iy iïm;a m%Yia; f,i fnodyeÍu u.ska mdi,a M,odhS;dj 
by< kexùug úÿy,am;sjrhdg yelshdj we;' tfiau 21 jk ishjfia mdi,g 
uqyqK §ug isÿjk wdmod ;;a;aj" ;dlaI‚l fjkialï" ;srirNdjh ms<sn| 
.eg¨ iy idrO¾u moaO;ska wdrËd lsÍu jeks wNsfhda. ch .ekSug 
úÿy,am;sjrhd il%Sh j ueÈy;a ùu o wjYH fõ' ta wkqj 21 jk ishjig WÑ; 
mdi,a kdhlhd hkq" ksfhda. ksl=;a fkdlrk" .=rejreka yd isiqka Èß.kajk" 
.=re isiq ieÕjqKq olaI;d u;= lrk iy myiqlï imhkafkl= f,i lghq;= 
lrk mqoa.,hl= úh hq;= nj meyeÈ,sh' 

 

ye|skaùu 

21 jk ishji hkq" ;dlaI‚l" iudÔh" wd¾Ól iy ixialD;sl jYfhka fmr 
fkdjQ úrE fõ.hlska fjkia jk hq.hls' fï jk úg f.da,ShlrKh" 

^Globalization) lD;su nqoaêh" ^Artificial Intelligence) isõjk ld¾ñl úma,jh 

^Fourth Industrial Revolution) iy f;dr;=re ;dlaIKfha kj udkhka úiska 
iuia; f,dalh u tlu úYaj .ukl fldgialrejka njg m;a lr we;' fuu 
f.da,Sh m%jK;dj,ska › ,xldj jeks ixj¾Okh fjñka mj;sk rglg fjka 

https://doi.org/10.66281/70130/9284
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ù mej;sh fkdyelsh' tjeks miqìul rgl wkd.;h ;SrKh lrk m%Odk; u 
flakaøia:dkh jk mdi,a moaO;shg j.lSï /ila mejf¾'  

 
› ,xldfõ úêu;a wOHdmk l%uh fndfydaúg úfõpkhg ,lajkafka" th 
;ju;a 19 jk ishjfia ld¾ñl hq.hg .e<fmk úNd. flakaøSh iy lgmdvï 
ixialD;shla u; mokï jQjla ùu ksidh' tu ;;a;ajh fjkia lr 21 jk 
ishjfia wNsfhda.j,g uqyqK Èh yels il%Sh" ks¾udKYS,S iy f.da,Sh 
mqrjeishka ìys lsÍfï j.lSu mejfrkafka mdi,a kdhl;ajh u;h' tneúka 
mdi,a úÿy,am;sjrhd ;jÿrg;a mßmd,lfhl= muKla u fkdfõ' Tyq fyda weh 
mßj¾;kSh l<ukdlrefjl=" kdhlhl= fuka u kj oelaula iys; 
u.fmkajkafkl= úh hq;=u h' 

 

l<ukdlrKh iy mdi,a kdhl;ajh 

f,dalfha mj;sk ixúOdkj,g fuka u cSj;ajk mqoa.,hskaf.a ÈhqKqj i|yd 
o hï ms<sfj<lg lghq;= lsÍu iy lghq;= fufyh ùu b;d jeo.;a h' thg 
n,mdk m%n, idOlhla f,i l<ukdlrKh y÷kd.; yels h' wka wh ,jd 
jev lrjd .ekSfï l,dj l<ukdlrKh f,i udß mdl¾ f*d,Ü ^1960& 
olajhs'  

 
iafgdak¾" *Suka iy .s,an¾Ü g ^1996& wkqj wdh;khl m%ldYs; b,lal 
idlaId;a lr .ekSu i|yd ixúOdkhg wh;a udkj yd wfkl=;a iïm;a ie,iqï 
lsÍu" ixúOdkh lsÍu" fufyhùu yd md,kh lsÍu hk ld¾hhka we;=<;a 
l%shdj,sh l<ukdlrKhhs'  

 
fï wkqj f;dard .;a b,lal ld¾hlaIu j bgqlr .ekSu fjkqfjka lKavdhï 
iy mqoa.,hskaag tlg tlaù jev lsÍu i|yd wjYH mßirh ks¾udKh lsÍu 
yd mj;ajd .ekSfï l%shdj,sh l<ukdlrKh f,i ir,j ye|skaúh yels h' 

 
mi," j¾;udkfha wfkl=;a ixúOdkj,g idfmalaI j jeä fiajl msßila 
isák" jeä m%;s,dN ,nk msßila isák" úYd, m%foaYhla mqrd me;sÍ ;sfnk" 
blaukska fjkialïj,g Ndckh jk úêu;a ixúOdkhls' mdif,ys fiajh 
lrkq ,nk ck iuQyh" tys ksr; fiajl ixLHdj" fiajl úúO;ajh" mdi, 
ms<sn| Wkkaÿj olajk md¾Yjhkaf.a ixLHdj" mdif,a me;sÍu" fuys 
úYd,;ajh ;rugu jeo.;a fõ'  

 
tneúka mdif,a m%Odkshd f,i" kdhlfhl=" by< fm< l<ukdlrefjl= 
f,iska úÿy,am;sg mejreKq j.lSï iy rdcldÍ rdYshls' Wod( mdif,a b,lal" 
mrud¾:" m%;sm;a;s" Wmdh ud¾. ;SrKh lsÍu 
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ta wkqj úÿy,am;sjrfhl=f.a l<ukdlrK N+ñldfõ iajNdjh y÷kd .ekSu 
g" fykaß ñkaian¾.af.a kdhl;aj N+ñld ú.%yh wod< lr.; yels h' 
 

^1& wka;¾ mqoa., N+ñld  

 

1' kdñl N+ñldj - kdu ud;%sl úOdhl ld¾hhka bg qlrk kdhlfhl= f,i 
yeisÍu fuhhs' fuys§ wod< l<ukdlrejd ;ud fydnjk lghq;af;a § yqfola 
ixfla;d;aul j ;u wdh;kh ksfhdackh lrkq ,efí' fuh fndfydaúg 
wdh;k wNHka;rfha § fuka u neyer § isÿúh yels h' Wod( úÿy,am;sjrhd 
úiska WoEik /iaùu fufyhùu" ks, ksfõok ,nd§u" mdi, ksfhdackh 
lrñka fmkS isàu" mdi,g meñfKK wuq;a;ka  ms<s.ekSu" W;aij, uq,iqk 
fynùu  

 
2' kdhl;aj N+ñldj - bf.kqï b.ekaùï l%shdj,sfha wfmalaIK ms<sn| ksjerÈ 
oelaula iys; ùu" ksmqK;d idOkhg WÑ; mßÈ úIhud,dj l%shd;aul lsÍu" 
iSñ; iïm;a m%Yia;j l<ukdlrKh lsÍu" wNHka;r yd ndysr we.hSu" Yÿw; 
úYaf,aIKh u; mokïj wjYH kùlrKhka i|yd kdhl;ajh ,nd §u jeks 
ld¾hhka fuys§ jeo.;a fõ' 

 

3' in|;d N+ñldj - úÿy,am;sg ;u mdi, iu. muKla fkdj fjk;a wdh;k 
iy mqoa.,hka iu. o in|;d meje;aùug isÿ fõ' mdi,g wjYH f;dr;=re 
tla/ia lr.ekSug wka;¾ mqoa., in|;d N+ñldj WmldÍ fõ' Wod( fjk;a 
úÿy,am;sjreka ld¾hd, ks,OdÍka ndysr wdh;k ks,OdÍka wNHka;r mdi,a 
ixj¾Ok iñ;sh" mdi,a k.d isgqùfï lñgqj'  

 

^2& f;dr;=re iïnkaO N+ñld  

 

4' f;dr;=re ,nd .ekSfï N+ñldj - úúO ud¾.j,ska ,efnk wdrxÑ 

f;dardfírd .ekSu mdi,g jeo.;a h' úêu;a, wúêu;a f;dr;=re cd,j,ska 
f;dr;=re ,eîu ksrka;rfhka isÿjkakls' i;H f;dr;=re" rxvq" fla,dï hk 
wdÈh fï w;r úh yels h' l<ukdlrK l%shdj,sh ld¾hlaIuj mj;ajd 
.ekSug;a" ;u wdh;kfha ixj¾Okh Wfoid;a" wjYH jk f;dr;=re" ,efnk 
wdrxÑj,ska f;dard fírd .ekSug l<ukdlre f,i úÿy,am;sg isÿ fõ' Wod( 
pl%f,aL" úoHq;a ;emE," ud¾..; l%ufõohka" ud¾f.damfoaYhka" Wmfoia 
ix.%y' 
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mdi,lg wo uqyqK foñka mj;sk .eg¨ ksrjq,a j y÷kd .ekSug;a" tu .eg¨ 
úi|Sug;a yelsjkafka úYaf,aIKh lrkq ,enQ o;a; yd f;dr;=re weiqfrks' 
Wod( fmdaIl m%foaYfha mdi,a jhfia miqjk tfy;a mdi,a fkdtk <uhska 
ms<sn| f;dr;=re" m%foaYfha Ôj;ajk úúO ks¾udKd;aul l=i,;d yd mdrïmßl 
oekqu iys; jQ mqoa.,hka'  

 
5' f;dr;=re fnod yeÍfï N+ñldj - ,nd .;a f;dr;=re fnod yeÍu;a úÿy,am;s 
N+ñldfõ j.lSuls' Wod( .=re uKav,h" isiqka" foudmshka weu;Su" .=re iqn 
idOk lghq;=j, §" úoHd,Sh ;Hd. m%Odfkda;aijh" mdif,a u,, l%Svd ;rÕ" 
wka;¾ úoahdmhSh  l%Svd ;r." óg wu;r j mdif,ka f;dr;=re wfmalaId lrk 
úúO ixúOdkj,g wjYH f;dr;=re /ia lrk" .nvdlrK" imhk 
uOHia:dkhla f,i o mdi, l%shd l< hq;= h' Wod( idlÉPd" ,sÅ; jd¾;d" 
ÿrl:k weu;=ï ,nd §u" ks, ksfõok" oekaùï" ,smsf,aLk 

 
6' m%ldYk N+ñldj - ixúOdkhl mrud¾:" b,lal" m%;sm;a;s" jev igyka 
ms<sn| Wkkaÿjla olajk ndysr md¾Yaj oekqj;a lsÍfï ld¾hh iy ndysr 
md¾Yjhka iu. idlÉPd lsÍfï ld¾hh úÿy,am;sjrhdf.a m%ldYk N+ñldjg 
wh;a fõ' Wod( udOH i|yd f;dr;=re ,nd §u" wjidk ;Skaÿj fyda ;SrK ksl=;a 
lsÍu" Wodik /iaùu' 

 

^3& ;SrK iïnkaO N+ñld 

 

7' jHjidhl;aj N+ñld - ixúOdkhg n,mdk mßir idOl w;=ßka jdisodhl 
wjia:djka y÷kdf.k tA wkqj kj ks¾udK" kj ksIamdok ;=<ska wjia:djka 
ch .ekSu jHjidhl;aj N+ñldfõ m%Odk ld¾hhla fõ' Wod( /lshd W;amdok 
ld¾hhka mejÍu" mdif,a oelau" fufyjr wkqj mdi,a yer.sh isiqkag wjia:d 
iïmdokh'  

 

8' .eg¨ ksjdrK N+ñld - mdi,a Èkhl n,dfmdfrd;a;= rys; isÿùï /ila 
we;súh yels h' Wod( .=re .egqï" isiq .egqï" yÈis wk;=re" foaYmd,k weÕs,ss 
.eiSï" .=re ysÕh" .=re w;sßla;h" YsIH ysÕh" YsIH w;sßla;h" iïm;a ysÕh" 
wdmod ;;a;aj' fujeks .eg¨ úi|Sug úÿy,am;sjrhdg isÿ fõ' Wod( fmd,s;Ska 
Ndú;h úi|Sug fmd,s;Ska Ndú;h wju lsÍu" kej; Ndú;h" m%;spl%SlrKh 
lsÍu" fmd,s;Ska kej; Ndú;h m%j¾Okh lsÍu'  
 
9' iïm;a fnodyeÍfï N+ñldj - wdh;khg wjYH udkj iy wfkl=;a iïm;a 
/ia lr.;a miqj " wod< md¾Yajhka fj; ksishdldrj" wjYH fõ,djg imhd 
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§u iïm;a fnodyßkakd jYfhka mdi,a l<ukdlre l< hq;= ld¾hhka /ils' 
Wod( .=Kd;aul fhojqï" fm<fmd;a" m%Yak m;%  

 
10' .súiqïlrefjl=f.a N+ñldj - ;u ixúOdkfha lghq;=j,g jdisodhl jk 
wdldrhg ndysr md¾Yajhka" wdh;k" mqoa.,hka iu. in|;d meje;aùu i|yd 
lrk lghq;= fï hg;g .efka' Wod( mdi,a l<ukdlrejka ;u by< 
ks,OdÍk"a foaYmd,k wêldßh" mdi, ms<sn| Wkkaÿjla olajk md¾Yjhka' 
 
fï wkqj fmkS hkafka mdi, úêu;a ixúOdkhla jk neúka" tys wruqKq 
idlaId;a lr.ekSu Wfoid hym;a l<ukdlrK jgmsgdjla ks¾udKh lr 
.ekSu úÿy,am;sjrhdf.a ffoksl ld¾hhka jvd myiq lrjk njhs' ta i|yd 
úúO Wml%u wkq.ukhg úÿy,am;sjrhd iQodkï úh hq;= h'  

 

mdi,a l<ukdlrKfha § wNsfm%arKh jeo.;a jk wdldrh 

hï p¾hdjlg Yla;sh iïmdokh lrk" th fufyhjk n,fõ.hla f,i;a 
tfia ke;fyd;a hfula hï p¾hdjla flfrys fhduq lrjk iú{dksl fyda 
wú{dksl ;;a;ajhla f,i;a wNsfm%arKh fmdÿfõ ye¢kaúh yels h'  
 

,;ska NdIdfõ zfudõfrZ ^movere ‘to move’& hk jpkfhka bx.%Sis NdIdjg 

ì|S wd motivation hk jpkh wNsfm%arKh f,i isxy, NdIdfõ § ye|skafõ' 
 
wdh;khl wruqKq <Õdlr .ekSu i|yd tu wruqKq bgqlr .ekSu foig 
fiajdodhlhka fm,Uùu i|yd wdh;ksl ;;a;ajhka ks¾udKh lsÍfï 
l%shdj,sh wNsfm%arKh fõ' wks,a pkaøl=udr ^1998 ( 174& 
 
kHdhkag wkqj wNsfm%arKh wNHka;r iy ndysr jYfhka fldgia folls' 
wNHka;r wNsfm%arKh hkq ndysr mqoa.,hl=f.a n,mEulska f;dr j" ndysr 
jYfhka ,efnk Èß §ukd ;Hd. fyda fjk hï m%;s,dNhla fkdue;sj we;s 
lr.kq ,nk leue;a;hs' ndysr wNsfm%arKh hkq lsishï jQ ndysr idOlhla 
fyda l%shdjla fya;=fldgf.k we;sjkakd jQ leue;a;hs'  
 
ta wkqj mdi,a l<ukdlrefjl=g wNsfmA%rKh u.ska ;u mdif,ys my; 
ld¾hhka id¾:l j bgq lr.; yels fõ' 
 

➢ mdi,a M,odhsS;dj by< kexùug yels ùu' 
➢ id¾:l bf.kqï b.ekaùï l%shdj,shl ksr; ùu' 

➢ wOHdmkfha .=Kd;aul nj jeä ùu' 
➢ wOHdmkhg wdfhdackh lrk uqo,a iM,odhS ùu' 

➢ ;Dma;su;a mqoa.,hka ìysùu'  
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➢ iajhx úYajdihlska hqla; j lghq;= lsÍug yels ùu'  

➢ .=re wNsfm%arKh ;=<ska isiq wNsfm%arKh isÿ ùu'  
➢ m%cd in|;d Yla;su;a ùu'  

➢ wNsfm%arKh jQ msßia ld,h yd Yla;sh jeä leue;a;lska mdi, 
fjkqfjka fhoùu'  

 

ld¾huKav,h wNsfm%arKhg úÿy,am;s úiska wkq.ukh lrk 

l%shdud¾. 

 

úÿy,am;sjre ;u mdif,a l<ukdlrK lghq;= isÿlsÍfï § iyNd.s;aj 
l<ukdlrK ffY,sSka fhdod .; hq;=h' úfYaIfhka udkj in|;d u; mokï 
j lKavdhï ixl,am flfrys wjOdkh fhduq ù ;sîfuka" iyNd.s;ajh u.ska 
fiajl ixúOdkhla we;s lsÍu;a" fiajl j.lSï yd ksoyi iu.  wNHka;r 
wNsfm%arKh we;s lr ld¾h idOk uÜgu ÈhqKq lsÍu;a iyNd.S;aj 
l<ukdlrKfha uQ,sl wruqKhs' th fiajlhka Èß.ekaùfï iy iyfhda.h 
jev lsÍfï Wmdh ud¾.hla f,i fmkajd § ;sfí' udkjjd§ oDIaáh wkqj 
l<ukdlrKh i,lkqfha m%cd;ka;%jd§ ke;fyd;a iyNd.s;aj l%shdj,shla 
f,i h' fuys §  n,dfmdfrd;a;= jk iqúfYaI wruqKq wkqj iyNd.S;ajfha 
iajNdjh ;SrKh fõ' Wod(  úêu;a fyda wúêu;a" iDcq fyda jl% 
 
iyNd.s;aj l<ukdlrKh ;=<ska mdi, wmf.a hk yeÕSu u;= ù mdi, iy 
mqoa., wruqKq w;r .egqï wvq ùu " wka;¾mqoa., .egqï iy W.% ;r.ldÍ  nj 
wvq ùu" m%shckl ys;lr mdi,a jd;djrKhla we;s ùu" fiajl iajhx 
wNsfm%arKh jeä ù /lshd ;Dma;sh j¾Okh fõ' 

 
 fuys § tlsfkld flfrys we;s úYajdih" ne£u" iyNd.s;aj ;SrK .ekSu" 
mdi,a .eg¨ ms<sn| wjfndaOhla ;sîu" lKavdhï mokï fldgf.k lghq;= 
lsÍu" hym;a ixfoaYk f;dr;=re ieu  wxYhlg u .,dhdfï yelshdj" j.lSu 
yd n,;, fnod ;sîu mdi,g jdis iy.; ;;a;ajhka we;s lrhs' Wod( 
fodaIdfrdamK wju ùu" ;E.s ,nd §u" Okd;aul Ñka;kh jeä ÈhqKq lsÍu" 
.=re isiq b,lal bgqlr .ekSug wjYH ie,iqï ilia lsÍu" mrïmrd mr;rh 
wvq lsÍu' 

 
óg wu;rj .=re fm!reIh Yla;su;a lsÍug  wjYH m%cd ms<s.ekSu yd m%cd 
iydh jeä lsÍu" jevuq¿ yd  iïuka;%K ie,iqï lsÍu" fN!;ssl mßirh yd 
f.dvke.s,s wNHka;r mßirh fhda.H f,i w,xldr lsÍu" .=re isiq fomsßif.a 
u uQ,sl wjYH;d jk mdkSh c,h" jeisls,s" úfõld.dr imhd §u" kj 
;dlaI‚l WmlrK jk mß.Kl myiqlï yd wdOdrl ,nd §u" m%Yxid .re 
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kdu ,nd §ug WÑ; ks¾Kdhl yd wdpdr O¾u moaO;shla y÷kajd §u" jD;a;Sh 
wNsudkh j¾Okh lrùug ckudOH iydh ,nd .ekSu" .=re Wmydr Wf,< 

ixúOdkh lsÍu" .eg¨ iys;" fiñka bf.k .kakd iy úfYaI wjYH;d we;s 
<uqkag W.kajk uy;a jQ iqúfYaI ld¾hhla lrk .=rejrekag jeä w.hla ,nd 
§u" jirlg jrla mdif,a m%.;shg kj w;ayod ne,Sïj,g jHdmD;s bÈßm;a 
lr mdi,g wdf,dalhla jQ .=rejrekaf.a fiajd w.h lr Wmydr ms§u wdÈh 
u.ska .=rejre i;=j we;s úúO olaI;d t<s oelaùug wjia:dj ,eîu ksid .=re 
;Dma;sh j¾Okh ù wNsfm%arKhla we;s fõ' 

 
;j o úÿy,am;sjrhdg .=re úY%du Èkh Tjqkaf.ka W.;a j¾;udk iy wdÈ 
YsIHhka o iïnkaO lr.ksñka h<s yuqjla" iuq.ekSula iQodkï lsÍu" 
.=rejrhdg Wmydrhla mj;ajd" w;S; ñ;=rka iu. tlg tl;= ù ,nk i;=g o 
tu.ska ,nd.; yels wdo¾Y u.ska B<Õ mrmqrg ;u Ôú;h yev .iajd .ekSug 
Wojq l< yelsh' ;u m<df;a olaI;d olajk wksl=;a mdi,aj, .=rejreka o 
le|jd ia;+;s l< yels h'  

 
 
fujeks l%shdud¾. wkq.ukfhka úÿy,am;sjrfhl=g ;u ld¾huKav,h 
wNsfm%arKh l< yels h'  

 
 
21 jk ishjfia mdi,g we;s wNsfhda. iy kùlrK 
 
21 jk ishjfia l=i,;d mqfrdal:kh l< fkdyels ;rug wNsfhda.hlaa j we;' 
Wod( oekqu mqmqrd hdu" iudch fjkia ùu" wdmod ;;a;ajhka we;sùu §ug" 
ikaksfõok fuj,ï Ndú;h' 

 
21 jk ishjfia § wOHdmkh fukau mdi, yd  úÿy,am;sjreka g uqyqK §ug 
isÿjk m%n, wNsfhda. /ila mj;S' Wod( iqmeyeÈ,s l,amkd Yla;sh wvqùu ksid 
f,dj isÿjk fõ.j;a ÈhqKqj iy kùlrK iu. fndfyda rgj, hym;a 
YdÍßl iy udkisl fi!Lhlska wE;g hñka mj;S' fkd.e<fmk Ôjk mqreÿ" 
wdydr rgdjka" wêl wd;;sh .ek fudjqyq meñ‚,s lr;s' fï fya;=fjka 
m%S;su;"a ikaiqka yd w.h lrk udkj m%cdjla m%j¾Okh lsÍu i|yd mdi,g 
úYd, ld¾h Ndrhla mejÍ we;' 

 
 lD;su nqoaêh o fï jkúg wkd.; mdi, wNsfhda.hg ,la lr ;sfí' Ndú;fha 
mj;sk kùk Wmdx. flfrys jeäfhka iïnkaO jQ úg ta u; hemSfï 
;;a;ajhla mj;sk nj fmkShhs' wOHdmkh i|yd udkj yd lD;su  nqoaêh hk 
fowxYfhka u nqoaêh ks¾jpkh lsÍug fmdrnok iudchl" mdi, o 
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kùlrKh úh hq;=h' ta i|yd l<ukdlrK kHdhka fuka u wNsfm%arK 
kHdhka o kj;djhg WÑ; j ilia úSu wjYH h' fuys§ lD;su nqoaêh u.ska 
w;am;a lr .; fkdyels woaú;Sh udkisl ÈhqKqj ms<sn| yeÕSu mdi,a 
wOHdmkfhka isiqkag ,nd §u iqÿiq h' 

 
j¾;udkfha mdi,a wOHdmkhg f.da,Sh ;%ia;jdoh o .eg¨jla njg m;aj we;' 
fujeks m%ydrl wjodkulska uq¿ukska u /ljrKh we;ehs yefÕk ia:dkhla 
iudc ;=< ke;' tneúka fuu ;%ia;jdoS .eg¿j ms<sn| ienE wjfndaOhla mdi,a 
u.ska <Õd lsÍu wjYH fõ' Wod( lKavdhï yeÕSu" úkh" idrO¾u 

 
wkkH;dj yd úYajdi o 21 jk ishjfia mdi,a uqyqK fok wNsfhda.hls' óg 
wu;r j ;sridrNdjh o fï jk úg wNsfhda.hls' mDÓúfha ffcj Odß;dj 
b;d fõ.fhka laIh fjñka mj;sk wjia:djl tu ;;a;ajh md,khg iydh 
úh yelafla mdi,g muKs' tu ;;a;ajhka ch.; yelsjkafka mdif,a m%Odk 
l<ukdlrejd jk úÿy,am;sjrhdf.a fufyhùfuks' 
 
ñka fmr wjia:dj, fkdi,ld yßk ,o we;eï iajfoaYsl ixialD;sfhka 
bf.k .; yels jákdlï" yr moaO;Ska" fidndoyug wdorh yd f.!rj lrk 
mßÈ bf.kqï b.ekaùï l%shdj,sh ;=<ska w;aoelSï ,nd§u fï i|yd l< hq;=h' 
;j o" ;srir wOHdmkfha w;sf¾l me;slvla jk mßir úoHdfõ foaYSh 
mrdñ;Sska ms<sn| isiqka oekqj;a lsÍu iqÿiq h' Wod( fldúâ 19 jix.;h 
u¾okhg foaYSh T!IO jeä jYfhka fhdod .ekSu' 
 
óg wu;r j YS% ,xldj jeks rgj,aj,g i;Hjd§ foaYmd,khla fkdue;s ùu" 
mqoa., pß;j;a nj iy kj ;dlaIKhka Ndú;h o wNsfhda.hla ù ;sfí' Wod( 
ud¾..; bf.kqï b.ekaùï l%shdj,sh' oekqu ,nd .ekSu yd fnod yeÍfï 
fõ.j;a nj ksid mdif,a § W.kajk foh uq¿ukska u kej; is;d ne,sh hq;= 
;;a;ajhla isiqka ;=< mj;S' fï ksid mdi,a wOHdmkfha wka;¾.;h fjkia 
l< hq;= nj;a" ld,h;a iuÕ l=i,;d j¾Okh i|yd wjia:dj újD; l<hq;= 
nj;a fmdÿfõ ms<s.efkhs' tneúka j¾;udk f,dalh YS>%fhka fjkia jk iy 
wúksYaÑ; jk neúka tA i|yd fjkiaùug wêIaGdkhla yd oeä njla ;sìh 
hq;=" wkd.;hg ÈYdkq.; jQ m%cdjla mdi,a kùlrKfhka ìysúh hq;= ùu 21 
jk ishjig w;HjYHh' 
 

21 jk ihjfia mdi,a kùlrKh i|yd Ndú; l< yels fykaß 
f*fhd,af.a l<ukdlrK uQ,O¾u 
 
úoHd;aul l<ukdlrKh ms<sn| odhl;ajh ork mqoa.,hl= f,i fykaß 
f*fhda,ag ,efnkqfha by< ia:dkhls' hfula l<ukdlrefjl= f,i id¾:l 
ùug fya;=j mqoa.,sl .=Kdx. fkdjk nj;a mqoa.,fhl= úiska wkq.ukh lrk 
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,o m%;sm;a;s" uQ,O¾u nj;a tfia lghq;= lrk ieu  flfkl=g u id¾:l 
l<uKdlrefjl= úh yels nj;a fudyq m%ldY lrhs' fudyq úiska jeo.;a  
l<ukdlrK uQ,O¾u 14la bÈßm;a lr we;' tkï" jev fn§u" wêldßh iy 
j.lSu" úkh" úOdk §fï tAlSh;dj fyda ksfhda. §fï tAlSh;dj" fufyhùu" 
ÈYdkq.; lsÍu" mqoa.,sl wNsu;d¾: fmdÿ wNsu;d¾: njg mßj¾;kh lsÍu" 
idOdrK j ie,lSu" /lshd ia:djr;ajh" kfjda;amdok yelshdj" lKavdhï 
yeÕSu" uOH.;lrKh" OQrdj,sh" ia:djr;ajh" idOdrK fõ;kh" f.ùï" 
jegqma wdÈhhs' fï w;ßka úÿy,am;sjrfhl=g 21 jk ishjig WÑ; mdi,a 
l<ukdlre f,i" my; l<ukdlrK uQ,O¾u Ndú; l< yels h' 
 

jev fn§u - ixúOdkhla úiska bgq l< hq;= ld¾hhka l=vd Wm ld¾hhka 
lSmhlg fnod fjku /lshd f,i fiajlhka fj; fnod §u jev fn§u 
hkafkka woyia fõ' tu /lshdj,g wod< ld¾hhkays È.=ld,Sk j ksr; ùfuka 
,nk iqúfYaIS;dj úfYaIsSlrKh f,i ye¢kafõ' úfYaISlrKh ;=<ska 
ixúOdkhg fukau tys fiajlhkag jdis fuka u wjdis o we;s úh yels h' 
iïmQ¾K ld¾hh u tl u mqoa.,hl= úiska bgq lsÍfuka jk wjdis iy.; 
;;a;ajhka wju lr .ekSug fuh M,odhS úl,amhls' tu.ska ld¾hhka i|yd 
f.jk ld,h wju ùu" mqyqKq msßjeh wju ùu" úfYaI m%d.=KHhla we;s ùu" 
iqmÍlaIKh myiq ùu" ksIamdokh fõ.j;a ùu isÿ fõ' 

 

Wod( mdi,a .=rejreka i|yd .=re WmfoaYljreka i|yd jev mejÍfï § Tjqkaf.a 
iqÿiqlï" m<mqreoao ie,ls,a,g .kq ,eîfuka Tjqka úfYaISlrKh jQ úIhla 
Tiafia ;u jD;a;Ssh ixj¾Okhh we;s lr .ekSu" .Ks; .=rejrhdg ;drld 
úoHd ix.uh" úoHd .=rejrhdg kj ksmehqï lrejkaf.a ix.uh" N+f.da, úoHdj 
.=rejrhdg mßir kshuq Ng lKavdhu mejÍu' flfia"  l=ula" ljqreka yg" 
l=uk fõ,djl oS mejrsh hq;= o hkak úÿy,am;sjrhd ;SrKh l< hq;= h' 
 
f*fhda,ag wkqj fiajlhdg ieu  úgu tlu yelshdjla ke;' ieu /lshdjla 
u iy jevlau Tyqf.a /lshdfõ úfYaI{hkag mejßh hq;=h' Wod( YsIH 
iqNidOkh wd.u úIhh W.kajk .=rejrhdg mejÍu' fuys § n,h yd j.lSu 
hk fol u mejßh hq;= h' 

 
wêldßh iy j.lSu - wkqka ,jd jev lrjd .ekSug kï ksfhda. §ug 
yelshdjla l<ukdlrefjl=g ;sìh hq;= h' fuu ksfhda. §fï yelshdj fyda 
jev lrjd .ekSfï yelshdj l<ukdlrefjl=g ,efnkafka wêldßh u.sks' 
hï flfkl= wêldßh Ndú; lrk ´kEu wjia:djl j.lSu hk ixl,amh o 
mek k.shs' j.lSu hkq ;ud bgqlsÍug ne÷Kq ld¾hh iïnkaOfhka we;s ne£u 
f,i ir,j ye¢kaúh yelsh' Wod( mdif,a úêu; mßmd,k" úIh iu.dó 
ixúOdk jHqyh wjia:dkql+, ld¾hhka mejÍu' fuh mdif,a jmißh" 
ixialD;sh" úÿy,am;sjrekaf.a wdl,am wkqj úêu;a rdcldÍ mejÍuls' 
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úkh - fjda,ag¾g wkqj úkh hkq" wjxlNdjh" lSlrelu" wêldßhg .re  
lsÍu iy jHdma;  ù we;s jHdmdr kS;sÍ;s  ms<sme§u hkakhs' fuu uQ,O¾uh 
wod< jkafka hg;a ks,OdÍka Tjqkaf.a by< ks,OdÍkag .re l< hq;= w;r 
Tjqkaf.a ksfhda.hg wjk; úh hq;= hk woyi l%shd;aul lsÍug h' Wod ( 
mdi,l kï fkdl< hq;af;a ljrla o hhs lshkq fjkqjg YsIHhka úiska l< 
hq;af;a l=ulaoehs ±laùuls' mdi,a l<ukdlrejd kS;sÍ;s m%;sckkd;aul f,i 
oelaùu iqÿiqh' tkï ish¨u isiqkag id¾:l úh yels" ch .; yels" ;Dma;su;a 
úh yels wjia:d yd n,dfmdfrd;a;= bÈßm;a lsÍu fõ' Wod( YsIHhkaf.a hy.=K 
yeisÍu iy hymeje;au i|yd ;Hd." iy;sl ,nd §u olaI;d yd hy.=K w.h 
lr m%Yxid m;% ,nd §u'  

 
isiqkaf.a jerÈ p¾hd ms<sn| muKla wjOdkh fhduq lrkq fjkqjg" 
f*fhd,af.a l<ukdlrK uQ,O¾uhg wkql+,j" hym;a yeisÍï yd 
kS;sÍ;sj,g wkq.; ùu iïnkaOj i;=g yd m%Yxidj m< lsÍu 
úÿy,am;sjrfhl=g l< yelsh' Wod( isiqka kshñ; fõ,djg jev lsÍug yqre 
lsÍu i|yd ld,ÉfÊo udre ùfï§ ix.S; y~mg Odjkh lsÍu" iajhx úkh 
j¾Okhg i;s mdi,a jev igyk l%shd;aul lsÍu" hym;a iy whym;a foa 
f;dard .ekSug jD;a;Sh yd iudc ud¾f.damfoaYk l|jqre ixúOdkh'  

 
tfukau mdvï w;r;=r .=reNj;=ka mka;sfhka neyer ùu" m%udo ù mka;shg 
meñŒu" mdvï w;r;=r ifydaor .=reNj;=ka iu. idlÉPd lsÍu" mdvï 
w;r;=r rdcldß lghq;a;l ksr; ùug isÿúSu jeks ld¾h uKav, úkh ms<sn| 
ie,lSfï§" .=rejreka ;u b.ekaùï lghq;= i|yd ld, mßÉfþohka w;r mka;s 
ldurfhka mka;s ldurhg .uka lsÍfï§ jehjk ld,h ms<sn|j is;d 
ld,igykaa ieliSu" kshñ; fõ,djg mka;shg meñKsSu iy msgùu w.h lsÍu" 
iEu Èku WoEikska u mdi,g meñfKk .=rejreka u,a l<Ula fyda m%Yxid 
ldâ m;la § ms<s.ekSu wdÈh isÿ lsÍu WodyrK jYfhka ±laúh yelsh' 

 
fm!oa.,sl wNs,dIhka fofjks fldg wdh;ksl ÈhqKqj i|yd Woõ 
lsÍu -  
 ieu fiajlfhl= u ;u fiajh lrk ixúOdkhg m;aùula ,nd" we;=¨ jkafka 
;u mjqf,a fm!oa.,sl wNsu;d¾: bgqlr .ekSfï wfmalaIdfjks' wdh;kfha 
l<ukdlrejka fuh f;areï f.k fiajlhskaf.a fm!oa.,sl wNsu;d¾:j,g 
ndOd fkdjk whqßka wdh;ksl wNsu;d¾: bgq lrjd .ekSu i|yd fiajlhka 
fufyhúh hq;= h' wdh;ksl wNsu;d¾: bgq jk úg fm!oa.,sl wNsu;d¾: o" 
fm!oa.,sl wNsu;d¾: bgq jk úg wdh;ksl wNsu;d¾: o bgq jk f,ig 
wfkHdakH iïnkaO;djhla f.dvk.d .ekSu wjYH fõ' 
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Wod( YsIH idOkh jeä lsÍug kùk b.ekaùï l%u Ndú; lsÍu i|yd .=re 
jD;a;sh ixj¾Ok wjia:d jeä lr .ekSu" m%;sM, by< kexùug kùk 
b.ekaùï l%u" .=Kd;aul fhojqï Ndú;hg .ekSu' 
 
fï i|yd úÿy,am;sjrhdg Wmdhud¾.sl ie,iqï l%shdj,sh l%shd;aul l< 
yelsh' tA i|yd .fõIKh" msßie,iqï ixj¾Okh lsÍu fhdod .; yelsh'  
Wod( mdi,a i|yd jákdlï yd úYajdihka iuqodhla ks¾udKh lsÍu" fmdÿ 
fufyjr fyda oelaula mdi,a i|yd ks¾udKh lsÍu" wkd.;h ms<sn| isiq 
leue;a; isyskhla f,i oelSug  bv m%ia:d ,nd§u' 

 
lKavdhï yeÕSu - fndâ fõ,ag wkqj ^1996& iduQysl jYfhka jev lsÍug 
tl;= jk msßi lKavdhuls' fufia tl;= jkafka yjqf,a ye¢k .kq ,nk 
mrud¾: lrd hdug h' tu msßi wfkHdakH f,i j.lSï or;s' ñksiqka iuQyhla 
isá muKg u Tjqka lKavdhula fkdfõ' lKavdhula hkq idudðlhka w;r 
wfkHdakH ne|shdjla iys; j mrud¾: lrd <Õdùug" yd fmdÿ ld¾h bgq 
lsÍug W;aidy lrk msßils' 

 
mdi, fmdÿ iudÔh ika;;sl wdh;khls' mqoa.,sl;ajhg fkdj iduQysl;ajhg 
wduka;%Kh fldg" ;ud mdi,g w;HjYH jeo.;a mqoa.,fhla¦ ;ud mdif,ys 
fldgialrefjla(hk yeÕSu we;s lsÍfuka mdi, ;=< lKavdhï yeÕSï j¾Okh 
fõ' fï i|yd úÿy,am;sjrhd ;u mdi, ;=< lKavdhï jev ilia lr Ndr §u 
l< hq;= h' Wod( ;SrK .ekSu" úIhud,d lghq;=" jevigyka l%shd;aul lsÍu" 
YsIH úkh mj;ajd .ekSu" mdi,a msßh; iq/lSu" mdi,a ie,iqï ilia lsÍu'  

 
fï wkqj fmkS hkafka 21 jk ishjfiys wNsfhda. ch .ekSug mdi, 
kùlrKh lsÍu i|yd fykaß f*fhd,af.a l<ukdlrK uQ,O¾u o fhdod .; 
yels njhs' 

 
ks.ukh 
 
fufia 21 jk ishjfiys fõ.j;a ;dlaI‚l yd iudÔh fjkiaùï yuqfõ › 
,dxflah mdi,a moaO;sh o úNd. flakaøSh" .%dóh rduqfjka ñ§ kùlrKh ùu 
ldf,daÑ; wjYH;djhls' fuu mßj¾;kfha kshuqjd jkafka úÿy,am;sjrhdhs' 
Tyq yqfola mßmd,lfhl= fkdj" kj oelaula iys; kdhlfhl= iy mßj¾;kSh 
l<ukdlrefjl= úh hq;= h' mdi, hkq" ixlS¾K" úêu;a ixúOdkhla neúka" 
tys b,lal imqrd .ekSug fykaß ñkaian¾.af.a kdhl;aj N+ñld yd fykaß 
f*fhda,af.a l<ukdlrK uQ,O¾u m%dfhda.sl j Ndú; lsÍu w;HjYH h' 
úfYaIfhka u iyNd.s;aj l<ukdlrK ffY,ska  yryd .=re uKav,h 
wNsfm%arKh lsÍu u.ska mdif,a M,odhs;dj iy mdi,a wOHdmkfhys 
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.=Kd;aulNdjh by< kexúh yels h' lD;su nqoaêh" f.da,ShlrKh iy 
;srirNdjh jeks 21 jk ishjfia wNsfhda.j,g uqyqK §ug isiqka iúu;a lsÍu 
úÿy,am;sjrhdf.a m%Odk j.lSuls' fï wkqj kQ;k úÿy,am;sjrhd hkq" 
ksfhda. ksl=;a lrkafkl= muKla fkdj" .=rejreka yd isiqka Èßu;a lrñka 
Tjqkaf.a ieÕjqKq l=i,;d u;=lrk" ;dlaIKhg wkq.; jQ" olaI myiqlï 

imhkafkl= (Facilitator)  úh hq;= h' 
 

wdY%s;  uQ,dY%h 
w;=fldar," ohd frdayK' ^2008&' Okd;aul mdi,a ixl,amh ( YslaId ukaÈr 
m%ldYk' 
  
wfma mdi, fld;rï .=Kd;aulo@ mdi,a wOHdmkfha .=Kd;aul ;yjqrej 
i|yd jQ we.hSï l%shdj,sh' ^2014&  wOHdmk wud;HxYh' 
 
wfímd," frda,kaâ' ̂ 2010&' wOHdmkfha ufkdaúoHd;aul moku ( idr m%ldYk' 
 
lia;=ßwdrÉÑ" pkaok' ̂ 2009&' wOHdmk l<ukdlrKh ( fld<U úYajúoHd,h'  
 
kdhl;aj ixj¾Ok wOHhk fudähq,h" ^2014& cd;sl wOHdmk wdh;kh' 
 
mdi,a l<ukdlrK udrf.damfoaYh" úÿy,am;s w;afmd;" ^1998& wOHdmk 
wud;HxYh' 
 
mdi,a k.disgqùu iy isgqùu iy fjkila i|yd kdhl;ajh" wOHhk 
fudähq,h ^2014&' (cd;sl wOHdmk wdh;kh' 
  
21 jk ishjfia kdhl;aj N+ñld" úÿy,am;s w;afmd;' ^2010&' › ,xld újD; 
úYajúoHd,h'  
 
Educational Challenges, 2021.08.09. 

 https://www.internationalschoolparent.com/articles/seven-global-

education-challenges/ 

Company Goals, 2021.08.11,  

http://www.ukessays.com/essays/business/operating-kentucky-fried-

chicken-towards-its-company-goal-business-

essay.php#ixzz2hBO1lhhV 

 

  

 

 

https://www.internationalschoolparent.com/articles/seven-global-education-challenges/
https://www.internationalschoolparent.com/articles/seven-global-education-challenges/
http://www.ukessays.com/essays/business/operating-
https://bmcpubhealth.biomedcentral.com/articles/10.1186/s12889-023
https://bmcpubhealth.biomedcentral.com/articles/10.1186/s12889-023
https://bmcpubhealth.biomedcentral.com/articles/10.1186/s12889-023
https://bmcpubhealth.biomedcentral.com/articles/10.1186/s12889-023
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06 

pß;dhk wOHdmkh i|yd b;sydih úIfhys 
Ndú;h 

whs'ã'ÈÿñŒ i;airŒ 

 

DOI : https://doi.org/10.66281/70130/9285 

___________________________________________________________________ 

idrixlafIamh 

wOHdmkfha uQ,sl mrud¾:h jkafka mQ¾K fm!reIhlska fyì mqoa.,fhl= 
ks¾udKh lsÍuhs'  tA i|yd m%cdkk" wdfõok yd ufkdapd,l hk lafIa;% 
;=fkysu ixj¾Okh w;HjYH fõ'  tA w;r wdfõok lafIa;%h ixj¾Okh i|yd 
tA hgf;a tk pß;dhk wOHdmkh fnfyúka bjy,a jkakls' tys § iudc úoHd 
úIhhka iïnkaO jk w;r b;sydih úIho  tA w;rg tla fõ' j;auka úNd. 
flakaøSh yd oeä ;rÕldÍ wOHdmk rgdj ;=< isiqka b;sydih úIh olskqfha 
lgmdvï úIhhla  f,isks' tjeks  ;;a;ajhla ;=< b;sydih úIfhka  pß; 
ixj¾Okh isÿjkafka o hkak m%Yakd¾:hla  u;=  tu ksid pß; ixj¾Okh 
i|yd b;sydih úIh Ndú; l< hq;= jkafka flfia o hkak úuid ne,sh hq;= 
h' fuu ,smsfha § b;sydih úIh wruqKq pß; ixj¾Okhg iïnkaO jk 
wdldrh" tA i|yd bf.kqï l%u Ys,am fhdod.kakd wdldrh" pß; ixj¾Okh 

isÿ ù we;s ද්‍ැ’යි uek ne,Sug fhdod.; yels ;lafiarelrK l%ufõo y÷kd 
.ekSu hk m%Odk lreKq flfrys wjOdkh fhduq lrhs' 

uqLH mo 

b;sydih úIhh" pß; ixj¾Okh" pß;dhk wOHdmkh 

 

ye¢kaùu 

j¾;udkfha olakg ,efnkafka ;dlaIKh uq,a lr.;a ;rÕldÍ iudchls' tys 
isiqka o hka;% fuka l%shd lrk neúka Tjqka ish wdl,am fyda pß; ixj¾Okhg 
,ndfokafkawvq jeo.;aluls' tfy;a f,dal m%lg Ñka;lhka mjd fmkajd § 
we;af;a" oekqñka muKla ksis wOHdmkhla fkd,efnk njhs' —i;H 
wOHdmkfha uQ,sl mrud¾:h oekqu yd pß;j;a nj hk fol u we;s 
lr.ekSuhsZZhkqfjka ud¾áka Æ;¾ lsx fmkajd § we;' uy;aud .dkaê;=ud 
mjid we;af;a pß;j;a nj we;s lrf.k ke;skï idlaIr;d wOHdmkfhka 
m,la ke;s njhs' fï wkqj meyeÈ,s jkafka pß;dhk wOHdmkfha we;s 
jákdluhs' wjYH;djhs' fï fjkqfjka iajdNdúl úoHd úIhhkag jvd 

https://doi.org/10.66281/70130/9285
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YsIHhdg ióm jkafka iudc úoHd úIhka h' tA w;r furg mdi,a úIhud,dfõ 
iudc úoHd úIhla f,i b;sydih úIh  wka;¾.; fõ' msßfjka wOHdmkh 
,ndfok hq.fha isg u b;sydih úIhh› ,xldfõ wOHdmk moaO;shg we;=<;a 
lr ;sfí' 1972 wOHdmk m%;sixialrKj, § iudc wOHhk úIh hgf;a 
W.kajk ,o fuu úIhh 2007 wOHdmk m%;sixialrKj,ska iajdëk 
úIhhlaf,i mdi,a úIhud,djg we;=<;a úh' t;eka mgka yh fY%a‚fha isg 
tfld<y fY%a‚h olajd úIhud,dfõ yr úIhla f,i fyj;a wksjd¾hh úIhla 
f,i W.kajhs' ;j o Wiia fm< l,d úIh Odrdj hgf;a o yeoEßh yels 
úIhhlanjg fuh m;a ù ;sfí' 1997 isg l%shd;aul jk úIhud,dfõ §  
idrO¾u yd iodpdrh fjku úIhla f,i b.ekaùug fkdyels ksid mdif,a 
W.kajk ish¨ u úIh iuÕ ifudaOdks; l< hq;= heZhsfhdackd lr we;' tA 
wkqj fmkShkafkaa b;sydih úIhh ;=<ska o pß;dhk wOHdmkh i|yd 
odhl;ajhla ,ndÈhhq;= njhs'  

,xldfõ pß;dhk wOHdmkh i|yd b;sydih úIhh bjy,a jk nj ikd: 
jk m%Odk u wjia:dj jkafka b;sydih úIfhka bgq lr.ekSug 
n,dfmdfrd;a;= jk  wruqKq h' tu wruqKq w;r tla wruqKla jkafka jeo.;a 
ft;sydisl mqoa.,hkaf.a pß;dmodk pß;dhkh lr .ekSuhs' tu wruqfKka 
n,dfmdfrd;a;= jkafka w;S;fha Ôj;a jQ jeo.;a mqoa.,hkaf.a pß; ,laIK 
isiqkag y÷kajd § tu pß; ,laIK ;u Ôú;hg iïnkaO lrf.k tA weiqßka 
;u Ôú;h id¾:l lr .ekSuhs' ÿgq.euqKq" uyd úchndyq" uyd mrdl%undyq 
jeks rcjre" ùr mqrka wmamq" f.dx.df,a f.dvnKavd" yslalvqfõ › iqux., ysñ" 
wdreuq. kdj,¾;=ud" isoaê f,ífí;=ud  ã'tia'fiakdkdhl" 
tia'ví,sõ'wd¾'ã'nKavdrkdhl ue;s;=ud jeks w;S;fha mgka furg b;sydifha 
jeo.;a pß;j, pß; ,laIK j¾;udk b;sydih úIhud,djg tl;= lr we;' 
Tjqkaf.a W;aidyh" lemùu" wêIaGdkh wdÈ jQ fm!reI;aj .=Kdx. tlS 
pß;dmodk weiqßka isiqkag ióm lrjñka tA ,laIK isiqka ;=< j¾Okhg 
W;aidy lrhs' 

foaYSh jYfhka jeo.;a jk pß;dmodk muKla fkdj úfoaYSh pß;dmodk 
ms<sn|j o b;sydih úIhud,dfõ i|yka fõ' ksoiqkla f,i 09 fY%a‚h 
b;sydih fm<fmdf;ys bkaÈhdkq ksoyia igka jHdmdrh yd tys kdhlhka 
.ek oelafõ' Tjqkao jeo.;a pß;modkhka h' Tjqkaf.a pß; ,laIK o ;u 
Ôú;hg tl;= lrf.k isiqkag ish Ôú; id¾:l lr.ekSfïyelshdj mj;S' 
fï ksid b;sydih úIhh isiqkaf.a pß; ixj¾Okhg odhl lr.; yels jk 
nj fmkajd Èh yels h' 

b;sydih úIfha ;j;a úIh wruqKla jkafka wkH ixialD;Skag .re lsÍuhs' 
,xld b;sydih muKla fkd j wi,ajeis bkaÈhdfõ b;sydih" hqfrdamd 
b;sydih fuka u f,dal b;sydihg wod< isÿùï" mqoa.,hka ms<sn| j b;sydih 
úIhud,dfõ wka;¾.; fõ' túg isiqkagf,dalfha úúO ixialD;Ska" tA yd 
ne÷Kq isß;a úß;a" pdß;% fuka u tA tA ixialD;Skag wh;a mqoa.,hkaf.a 
iajNdjhka" w;aoelSï wdÈh ms<sn| wjfndaOh ,efí' th Tjqkag ixialD;sl 
úúO;ajh wjfndaO lr.ekSug;;a ;ud wh;a jk ixialD;shg fuka u 
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f,dalfha mj;sk wfkl=;a ixialD;Skag .re lsÍug;a yelshdj ,nd foa' wkH 
ixialD;Skag .re lsÍu hkq mqoa., pß;fha by< .=Kdx.hls' tfia ixialD;Skag 
.re lsÍug yqre ùu ksid tA tA ixialD;Ska w;r we;s ùug bv we;s .egqï 
j<lajd .; yels h' ish¨ ixialD;Ska iuÕ iduldó f,i Ôj;a ùug mqoa.,hd 
yqrejla ,nhs' hqfkiaflda ixúOdkhg wkqj hqoaO yg .kafka ñksia is;a ;=< 
h' idufha mjqre mokï f.dvke.sh hq;af;a o ñksia yoj;a ;=< h' fï i|yd 
fyd| u úIh b;sydihhs' tA wkqj meyeÈ,s jkafka tlsfkld w;r .egqï" w¾nqo 
we;s lr fkdf.k iduldó f,i Ôj;a ùfï hym;a pß; ,laIKh mqoa.,hd 
;=< ixj¾Okh lr.ekSug b;sydih úIh bjy,a jk njhs' 

cd;sl wkkH;dj y÷kdf.k foaYSh Wreuh iqrlsñka oE ys;ldó mqrjeisfhl= 
njg m;a ùu b;sydih úIhfha úIh wruqKq w;rg tla jk ;j;a wruqKls' 
;u rg" cd;sh" wd.ug .re lsÍu" tA ms<sn| yeÕSulska lghq;= lsÍu" tA ms<sn| 
wNsudkfhka is;Su" th wdrlaId lsÍu yd j¾Okh lsÍu jeks .=Kdx. mqoa.,hd 
;=< we;s lsÍug o b;sydih úIhh wjYH fõ' bka ikd: jkafka b;sydih 
úIh isiqjdf.a pß; ixj¾Okhg w;HjYH úIhla njhs' 

pß;dhk wOHdmkh i|yd bjy,a jk wruqKq b;sydih úIfha úIhh wruqKq 
f,i mej;Su muKla tAjd bgq lr.ekSug m%udKj;a ke;' wruqKla bgq 
lr.ekSSug kï tu wruqK ms<sn| oekqj;a ù isàu wjYH fõ' b;sydih úIfha 

úIh wruqKqj, isiqkaf.a pß; ixj¾Okh b,lal lr ;snqK o tlS wruqKq 
ms<sn| isiqka yd .=rejreka oekqj;a ke;skï tu wruqKq bgq ùfï iïNdú;djh 
wju fõ' tA ksid m<uq j b;sydih úIh W.kajk .=rejrhd b;sydih úIh 
wruqKq ms<sn| oekqj;a ù miqj isiqkaj o tA ms<sn| oekqj;a l< hq;= h' ksoiqkla 
f,i b;sydih úIfha § isiqyq fkdfhla pß;dmodk bf.k .ks;s' tfy;a 
w;S;fha isá tu pß; ms<sn| bf.kSu j¾;udkfha isák ;udg m%fhdackj;a 
fkdfõ hezhs we;eï úg isiqka is;Sug mq¿jk' tu ksid .=rejrhd mdvug fmr 
pß;dmodk ms<sn| bf.kSfuka isiqkag tu pß;dmodkj, pß; ,laIK 
pß;dhkh lrf.k ish Ôú; id¾:l lr.ekSug yelshdj ,efnk nj mejish 
hq;= h' tkï pß;dmodk ms<sn| bf.kSfï wruqK isiqkag meyeÈ,s lr §uhs' 
túg isiqka ;ud ;=< o tu pß; ,laIK we;s lr.ekSug fm<öula ,nhs' th 
Tjqkaf.a pß; ixj¾Okhg fya;= fõ' 

pß; ixj¾Okh wdfõok lafIa;%h iuÕ iïnkaO jkakls' tA ksid b;sydih 
úIhh W.kajk .=rejrhd ;u mdvï ie,iqfï wdfõok lafIa;%hg wod, 
iqúfYaIS wruqKq f,i b;sydih mdvug wodළ j isiqjdf.a pß; ixj¾Okh isÿ 
jk wruqKq olajd tAjd l%shdjg kexúh hq;= h' b;sydih úIhud,dj ;=< pß; 
ixj¾Okh i|yd Rcqj u mdvම් ;=< fkd;sìh yels h' tfy;a iuia; úIh 
wruqKqj,ska isiqjdf.a pß; ixj¾Okh b,lal lr .kshs' tA ksid .=rejrhd tA 
ms<sn|j o wjOdkh fhduq lrñka ish mdvï ie,iqï ilia l< hq;= h' 
úfYaIfhka úIh wruqKq l%shdjg kxjkafka .=rejrhd jk neúka b;sydih 
úIh pß; ixj¾Okhg fhdod.ekSug .=rejrhd ish mdvï ie,iqu Bg 
.e<fmk wdldrfhka ilia lr.ekSu w;HjYH fõ'tfia u tu ie,iqu jvd;a 
YsIH flakaøSh jk wdldrfhka ilia jkafkakï WÑ; h' 
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m%d:ñl wjêfha mgka u isiqkag b;sydih úIhh  mdi,aj, W.kajhs' b;sydih 
hkqfjka fjku úIhhla  f,i fkd;snqK o isxy, yd nqoaO O¾uh hk úIhh 
yryd b;sydih úIh lreKq m%d:ñl fY%a‚j, isiqkag b.ekaùu isÿ fõ' csska 
mshdfÊf.a nqoaê ixj¾Ok kHdhg wkqj fuu uÜgfï § isiqka wh;a jkafka 
ixhqla; l%shdldÍ Ñka;k wjêhg h' tu  ksid .eUqre ixl,am ms<sn| jgyd 
.ekSfï yelshdjla ,efnkafka ke;' tfy;a l;dkaor wdldrfhka b;sydi 
isÿùï" pß; ms<sn| isiqkag bÈßm;a lsÍfï yelshdj .=rejrhdg mj;sss' m%d:ñl 
fY%a‚j, isi qyq l;dka;r weiSug leu;s fj;s' mKavqldNh" ÿgq.euqKq" úydr 
uyd foaúh jeks fY%aIaG pß;j, l;dka;r b;d úÑ;%j;a is;a weo.kakd iq¿ 
wdldrfhka bÈßm;a lsÍfï yelshdj mj;ss' túg isiqyq tA flfrys wdl¾IKh 
fj;s' tA ksid u tA pß;j, we;s pß; ,laIK ;ud ;=< o we;s lr.ekSSug 
isiqka ;=< fm<Uùula we;s fõ' tfia u foaYSh wkkH;dj ms<sônq jk isoaëka 
ms<sn| f.dvke.=Kq l;dka;r o isiqkag bÈßm;a l< yels h' foaYSh Wreuh" 
tys jákdlu ms<sn| l=vd l< isg u wjfndaOhla túg we;s  th tu Wreuhg 
.re lsÍug" /l.ekSug fm<fUk is;=ú,s we;s lr.ekSSug mokula imhhs' 

mshdfÊf.a nqoaê ixj¾Ok wjêj,g wkqj l‚IaG oaú;shsl yd fcHIaG 
oaú;shsl wjê jk úg isiqyq úhqla; l%shdldÍ Ñka;k wjêhg wh;a fj;s' 
tneúka fï wjêfha § a § l;dkaor lSu jeks l%ufõo Ndú; lsÍu iqÿiq jkafka 
ke;' fuu  wjêfha isiqkag tA tA mqoa.,kaf.a pß; ,laIK fmkajd §u muKla 
fkd j" tu  pß; ,laIK ;udf.a Ôú;h ;=< Ndú;hg .; yels wjia:d 
fmkajd §u fuys § isÿ l< hq;= h' ÿgq.euqKq" úchndyq jeks rcjrekaf.a pß; 
,laIK mka;s kdhlfhl= YsIH kdhlfhl= jYfhka isiqjdg Ndú;hg .; 
yels wjia:d .ek meyeÈ,s lr §u .=rejrhdg l< yels h' w;S; rcjreka" 
kdhlhka i;= j mej;s bjiSu" uDÿ .=Kh" mËmd;S;ajh wd§ jQ .=Kdx. 
idudkH Ôú;hg iïnkaO lr.; yels wjia:d ksoiqka f,i f.k yer 
olajñka isiqkag bÈßm;a lsÍu jeo.;a fõ' 

;j o foaYSh Wreuh ms<sônq jk ia:dk keröug lafIa;% pdßld hdu" tjka 
ia:dkj, Wreufha jákdlu meyeÈ,s lr § tAjd wdrlaId lr.ekSSfï 
jeo.;alu fmkajd §u" wkH ixialD;sldx. we;=<;a ùäfhdamg tu wdÈh 
fmkajdfoñka tu ixialD;sl úúO;ajh wjfndaO lr § tu  ixialD;Skag .re 
l< hq;= nj tA;a;= .ekaùu wdÈh o isiqkaf.a pß;dhk wOHdmkh i|yd 
b;sydih .=rejrekag .; yels ;j;a l%shdud¾. f,i bÈßm;a l< yels h' tfia 
u ã'tia'fiakdkdhl" wk.dßl O¾umd, jeks w;S; jeo.;a fM;sydisl pß; 
iÔù j oelafjk ùäfhdamg" Tjqkaf.a pß; w<,d ilia lr we;s Ñ;%mg wd§ 
Y%jH oDYH  bf.kqï wdOdrl fhdod.ksñka isiqkag ish pß; ixj¾Okh i|yd 
jvd;a l%shdldÍ w;aoelSï ,nd §ug j¾;udk ;dlaI‚l ÈhqKqj ksid yelshdj 
mj;ss'  

pß;dhk wOHdmkh we;s lr,Su fjkqfjka b;sydih úIhh iïnkaO hï hï 
;lafiarelrK l%u o fhdod .; yels h' b;sydih úIh wdY%s; iq;:H 
;lafiarejla ks¾udKh lsÍfuka isiqjdg tu úIhfhka Tyqf.a pß; 
ixj¾Okh ù we;s oezhss hï uÜgulg uekSfï yelshdj mj;S' ienE f,dalfha 
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.eg¨ldÍ wjia:djla ,nd § tu .eg¨j úi£ug w;S; rcflfkl=f.a fyda 
fjk;a jeo.;a kdhlfhl=f.a pß;h weiqre lr.kakd wdldrh ,sÅ; j fyda 
jdÑl j i|yka lsÍfuka isiqjd we.hSug ,la lsÍfï wjia:dj ;sfí' tfia u 
hïlsis lKavdhï l%shdldrlula ,nd § thg isiqka iyNd.S;ajh olajk 
wdldrh ksÍlaIKh lsÍfuka bjiSu" tlsfkldf.a woyiaj,g .re lsÍu" 
tlsfkldg wdpdr lsÍu"  iduh mj;ajdf.k hdu jeks pß; ,laIK Tjqka 
ish m%dfhda.sl Ôú;hg iïnkaO lr.kafka oezhswe.hSug ,la lsÍfï yelshdj 
mj;s' fM;sydisl ia:dk wdrlaId lr.ekSSu jeks ud;Dldjla ,nd § tA weiqßka 
rpkdjla" ì;a;s mqj;am;a ,smshla jeks ks¾udKhla isÿ lsÍug o isiqkag 
wjia:dj ,nd Èh yels h' tA weiqßka o ;u Wreuhka /l.ekSfï wjYH;dj 
Tjqka ;=< fl;rï ÿrg mj;S o hkak ueksh yels h' flfia jqj o pß;dhk  
wOHdmkh wdfõok lafIa;%h yd iïnkaO jk ksid we.hsï uÕska isiqjdf.a 
pß; ixj¾Okh by< u ix.;;djlska uek .ekSu wiSre nj o fuys § i|yka 
l< hq;= h' 

tfia u fuu ;lafiarej ,l=Kq m%odkh lsÍu wruqKq lr.ekSSulska f;dr j 
isÿ lsÍu jvd jeo.;a fõ' ukao fuys § isÿ jkafka isiqkaf.a wdfõok 
ixj¾Okhls' tu  ksid ,l=Kq u; isiqjdf.a ienE wdfõokh ;SrKh lsÍu 
wiSre fjs' ;rÕldÍ wOHdmkh ;=< fï i|yd ,l=Kq mejÍula isÿ l<fyd;a 
tÈkg ueksh yelsjkafka isiqkaf.a ienE pß;h fkdfõ' ,l=Kq fjkqfjka 
wdfrdamKh lr.;a pß;hla úh yels h' ,l=Kq ,o miq tu pß; ,laIKh 
isiqjd ;ud ;=<ska bj;a lr oeóug jqj fm<ôh yels h' fï ksid ,l=Kq mjrd 
fok ;lafiarej fuys § fkd.e<fma' fuys § .=rejrhdg ksÍlaIKh uÕska 
isiqjd ;lafiarejg ,la lsÍfï wjia:dj we;' tu ksÍlaIKhka Tiafia isiqjdg 
bÈßfmdaIK fyda m%;sfmdaIK ,nd §ug yels h' tfia u Ok yd RK 
Wmia:ïNk o isiqkaf.a pß;dhk wOHdmkfha § .=rejrhd yels ;rï Ndú; 
l< hq;= h'     

úfYaIfhka b;sydih úIhh yryd mqoa.,hd ;=< pß; ixj¾Okh isÿ jk 
wdldrh ms<sn| wOHkh lsÍug m¾fhaIK mjd isÿ lr ;sfí' tys § oaú;shsl 
mdi,aj, b;sydih b.ekaùfï § iodpdr wOHdmkfha ld¾hhNdrh hkqfjka 
tx.,ka;fha Durham úYajúoHd,fha m¾fhaIKhla o isÿ lr ;sfí' tys i|yka 

jk mßÈ fM;sydisl pß; iodpdrd;aul wdlD;s f,i l%shd lrයි. 

(McNeil,1993)' 2019 j¾Ifha Tas & Minaz úiska 04 jk fY%a‚fha m%d:ñl 
mdi,a isiqkaf.a bjiSfï wdl,am flfrys pß;dmodk mdol idrO¾u 

wOHdmkfha n,mEu hkqfjka m¾fhaIKhla isÿ lr ;sfí' tys § isiqka ;=< 

bjiSu we;s lsÍug pß;dmodk mdol jk nj ;yjqre lrf.k ;sfí (Tas & 

Minaz,2019)  b;sydih úIfha § o pß;dmodk ms<sn| b.ekaùu isÿ jk ksid 
isiqkaf.a pß;dhk wOHdmkh i|yd b;sydih úIh fjfiiska odhl jk nj 
fï wkqj fmkajd Èh yels h' 
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ks.ukh 

b;sydih hkq isÿ ù wjika jQjls' th isÿ ù wjika jQ mu‚ka th bj;a lr 
fyda wu;l lr fyda oeñh fkdyels h' b;sydifhka .; hq;= oE j¾;udkh 
yd wkd.;h fjkqfjka ,nd .; hq;= h' w;S; pß;dmodk" isÿùï" kgUqka 
wdÈh weiqßka mqoa.,hdf.a pß; ixj¾Okh i|yd ,nd.; yels odhl;aajh ,nd 
.kafka tneúks' mdi,a isiqkaf.a pß; ixj¾Okh lsÍu fjkqfjka b;sydih 
úIhud,dfõ wka;¾.;h fuka u b;sydih .=rejrhdf.a odhl;ajh o wjYH 
fõ' tkï .e<fmk b.ekaùï l%ufõo yd ;lafiarelrK l%u fhdod .ekSuhs' 
;dË‚l ÈhqKqj;a iuÕ b;sydih jeks iudc úoHd úIhhka flfrys 
iudcfha we;s keUqrej b;d wju fõ' tjka hq.hl b;sydih úIhfhka pß; 
ixj¾Okhg we;s yelshdj f;areï f.k isiqkaf.a pß;dhkhg tu úIhh 
M,odhS f,i fhdod.ksñka pß;j;a isiq msßila odhdo lsÍu wkd.; 
wdfhdackhls' 

wdY%s; .%ka: 

b;sydih fm<fmd; 09 fY%a‚h ^2018&'wOHdmk m%ldYk fomd¾;fïka;=j 
uyr.u' 

ch;s,l"ã'wd¾'tï'tÉ'fla'^2009&'› ,xldfõ úêu;a mdi,ays b;sydih úIfha 
wfmalaIK yd f;dardf.k we;s úIh wka;¾.;fha l%shdldÍ;ajh w;r 
iïnkaO;dj ms<sn| wOHhkhla'wOHdmkm;s Wmdêh'fld<UúYajúoHd,h' 
fld<U' 

r;akdhl"ù'^1994"ud¾;=&'b;sydih b.ekaùu' foysj,(›foaú m%skag¾ia m%hsjÜ 
,sñgâ' 
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Abstract 

The topic of gender has become a significant focus in political science 

literature. Numerous aspects have been explored, and this study investigates 

the gender imbalance in the professional role of teachers within large-scale 

tuition, an area that has received limited attention in the research literature in 

the Sri Lankan social context. As Wedikandage (2015) points out, unlike in 

the past, the teaching profession in Sri Lanka has become feminized, with 

social stereotypes playing a prominent role in this transformation. These 

stereotypes have fostered an environment where the role of the teacher in 

large-scale tuition classes, beyond the traditional government teaching 

profession, is predominantly filled by males. This research, which employed 

a quantitative dominant mixed method throughout the study, was conducted 

through a semi-structured questionnaire administered to 50 teachers involved 

in large-scale tuition in the Chilaw Municipal Council area of Puttalam 

District in the North-Western Province, reveals the gender division of labor, 

social stereotypes, and the marginalization of women within the household.  

Keywords: gender, gender division of labor, gender roles, gender stereotypes 

Introduction  

Gender politics has become the most discussed topic across the world, with 

the growing scholarly attention on how gender identity operates within 

society. According to the World Health Organization, gender is a set of 

characteristics that separate society into women, men, girls, and boys. The 

https://doi.org/10.66281/70130/9286
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Canadian Institutes of Health Research further analyzes gender identity and 

demonstrates that it is socially built, with roles, behavior patterns, and 

manifestations specifically created for men and women (2023).  In the field of 

human studies, gender identity is defined as a person's self-representation as a 

woman or a man, based on how they respond to social institutions, or as an 

identity constructed (Mazure.C.M.,2021). From this point of view, it is clear 

that gender is a concept that is not based on biological factors but is built on 

the intervention of society.  

This article explores the gender homogeneity of teachers’ roles in large-scale 

tutoring classes, particularly in Sri Lanka’s competitive supplementary 

education sector. In Sri Lanka, the unemployment rates for women and men 

were 3.3% and 6.2%, respectively, in 2021. However, to fill the gap that has 

arisen, women have to face certain problems in finding jobs, so in the Sri 

Lankan context, it can be seen that women have chosen to enter the teaching 

profession (in the government) as a solution (Wedikandage,2024).  

Accordingly, since society has stereotyped men as a group with the ability to 

create their jobs in financial sectors, advertising sectors, medical sectors, etc., 

in a stronger way (Wedikandage,2021), an attempt has been made to reveal 

whether society itself has decided and socialized that men are fit to engage in 

large-scale teaching institutions through this research.  

Literature Review 

This study examines the "Gender Homogeneity of the Teacher's Role in Large-

Scale Support Classes," concentrating on the evolution of the teaching 

function historically linked to women. Despite statistical evidence indicating 

a predominance of women in Sri Lanka's teaching profession, this research 

aims to delve into the evolving perceptions of the teacher's role within the 

context of tuition. A comprehensive literature review based on three major 

subtopics will be conducted to support this inquiry. 

1. How gender roles operate in society  

2. Identity constructed through the concept of gender division of labor 

towards the teacher's role 

3. The Sri Lankan tuition sector and the role of the teacher 

 

1. How do gender roles operate in society?  

According to the European Organization for gender equality, gender roles are 

defined as socially accepted norms based on sex, shaping behavior within a 
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culture. E.R. Greenglass has explained that these roles reflect attitudes and 

characteristics associated with men and women (2001) by connecting them 

with a kind of psychological perspective. When these roles are processed 

within society, the traditional view of society is that women are more capable 

of nurturing and caring than men, so women should take care of the residents 

in the home rather than work outside the home (Blackstone,2003). 

Accordingly, when this fact is considered in the role of teacher in the Sri 

Lankan context, it appears to be a suitable profession for women, as they have 

to work for only six hours by facilitating women to balance their gender roles 

as mothers, housewives, wives, daughters, and many more. Therefore, in the 

Sri Lankan social context, it appears that the term teacher has been stereotyped 

to some extent towards women. Amy further states that society's view of the 

man is that he is the head of all household affairs, the one who strengthens the 

household economy, and who handles important decisions in the household 

(2003). Therefore, society does not expect a man to stay at home full-time and 

do household chores in such a space. Accordingly, a man has a background 

where he can devote more time away from home for his professional 

development, which is very ideal for a large-scale tuition master. Cecilia and 

Shelly argue in their work that such hegemonic beliefs shape job structures 

(2004), influencing gendered patterns in large-scale tutoring contexts. 

 

2. Identify the constructed concept through the gender division of 
labor towards the teacher's role 

Sylvia Welby, a sociologist in the field of gender politics, explains how the 

sexes are more divided in ways that reflect and reinforce existing power 

relations, and in contrast, the sociologist Magret Mead argues that this is not 

a universal phenomenon, but a phenomenon that is unique to each culture. In 

the Sri Lankan context, the teacher’s role has become feminized, and it has 

been stereotyped that the teaching profession is more suitable for women than 

men. According to the 2017 census report,73% of female teachers are found 

within the school system. (Wedikandage,2024). So, within the Sri Lankan 

context, the teaching profession has been feminized. Globally, Beneria points 

out that 80% of domestic labor is done by women and that under the 

patriarchal division of labor, the male side takes the main advantage (1979). 

From that point of view, it can be thought that the role of the teacher in Sri 

Lanka has been feminized since she has more time to manage her work at 
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home more easily. But when we consider this in the field of large-scale 

tutoring classes, the role of the teacher is to devote unlimited time and effort 

to professional development. Therefore, men get more opportunities as they 

are not traditionally allocated to engage in household responsibilities that 

women do.  

 

3. The Sri Lankan tuition sector and the role of the teacher 

Tuition in Sri Lanka is a growing phenomenon. Advancement in the field of 

tuition is due to the need of the student community to prepare for the 

competitive national-level examinations (Pallegedara, 2011).  According to 

Asanka Pallegedara, three forms of tuition art can be seen in Sri Lanka, and 

among them, the third form of "whole class" can be seen in the field of large-

scale tuition. In such large-scale classes, more than 50 students are studying, 

and the maximum number of students studying here can exceed 2000. 

Therefore, to maintain such a class, the teacher must be very popular, thereby 

increasing student attraction (2011). Because of these criteria, the large-scale 

tuition teacher must be a person with a strong personality and good endurance 

to stay in this field. Based on the traditional gender roles and stereotypes, men 

have the most suitable personality traits and freedom to be more popular 

within the field.  

This literature inquiry examines the limited professional participation of 

women in large-scale tuition classes, emphasizing the impact of gender roles 

in education. While previous research has identified gender imbalances in 

public school teaching roles, there is a notable lack of studies focused on the 

private sector, particularly in large-scale tutoring. This study aims to analyze 

the reasons behind the limited participation of women in this professional 

domain and to identify the factors that contribute to this disparity. 

Methodology  

This study utilizes a mixed-method approach, with data gathered via a semi-

structured questionnaire administered to fifty large-scale tuition instructors in 

the Chilaw municipal council region of the Puttalam district, Northwestern 

province. The data has been analyzed using Microsoft Excel and thematic 

analysis.  
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Data Analysis  

3.1. Demographic information of the selected sample   

The recording of gender, which is 

a basic-level demographic factor 

that is primarily considered in 

directing the questionnaire, is not 

just demographic information in 

this research. Through this, a 

clear idea can be understood as to 

whether the gender division of 

labor, which was a research 

question that was the basis for 

continuing the research, still 

exists in society. Only 40% of 

female teachers are included in 

the sample of 50 tuition teachers 

who conduct tutoring classes on a 

large scale in the Chilaw area. As revealed in Wedikandage's (2024) research, 

the teacher's role in Sri Lanka is a professionally feminized profession, but the 

graph above shows that there is some imbalance in linking it to the teacher's 

role in the field of large-scale tuition classes. 

3.2. Existence of the historical gender division of labor concept 

In the Sri Lankan social 

context, the teaching profession 

is known as a feminized 

profession (Wedikandage, 

2024). In such a background, it 

is a matter of happiness to be 

inspired to think that the 

teaching profession is not 

influenced by gender 

stereotypes. Only a very small 

minority of 4% adhere to 

the same hypothetical 

opinion, but the majority 

60.00%

40.00%

Gender

Male Female

3.1.1 Graph: Gender of the selected 

sample 

 

3.2.1 Graph: Do you believe that the teaching 

profession is gender-neutral? 

 

96.00%

4.00%

Do you believe that the 
teaching profession is 

gender-neutral? 

                   yes                    no
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96% interpret the teaching profession as being a woman or a man does not 

have any effect on engaging in that profession. Accordingly, it appears that 

the historical gender division of the labor system has been challenged. 

Despite this, it is evident from the 

majority of responses that a 

certain gender imbalance can be 

seen in the role of professional 

teachers in the field of large-scale 

support classes. Reasons for this 

will be developed in the future of 

this study, and on the surface, it 

appears that women who account 

for 80% of domestic labor 

globally (Benaria, 1979) direct 

their labor and time to a business 

field, such as large-scale support 

classes that must be maintained 

with great effort, which will be a burden for them to balance household work 

and their profession. Therefore, although a large percentage of 73% of female 

teachers can be seen in schools (Wedikandage, 2024), it appears that there is 

some imbalance in their engagement in the field of large-scale tuition. 

 

 

86.00%

14.00%

Have you noticed a gender 
imbalance among your 

colleagues?  

                   yes                    no

3.2.2 Graph: Have you noticed a gender 

imbalance among your colleagues? 

 

78.00%
72.00%

86.00%
88.00%

84.00%
72.00%

2.00%

                    Social expectations

                    Job security

                    Work-life balance

                    other

Percentage
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o
rs

 

What are the factors that influence the 
choice of a woman or a man as a teaching 

profession? 

3.2.3 Graph: What are the factors that influence the choice of a woman or 

a man as a teaching profession? 
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A list of possible reasons for choosing the teaching profession as a woman or 

a man was given in the questionnaire, and the research sample was allowed to 

choose all the reasons they wanted. Based on the reasons given there, it was 

further examined how the historical division of labor concept is further 

implemented in connection with the teacher's role in society. Accordingly, the 

factors chosen by a higher proportion of women are job security, work-life 

balance, and family influences. The percentage of female teachers selected is 

38%, 40%, and 40%, respectively. Therefore, being a woman in the news can 

be thought of as a teacher's professional support for balancing and maintaining 

the set of responsibilities inherited. 

 

The 50 responses received in response to the question included in the 

questionnaire, "Why has an idea been formed in society that teaching is a more 

suitable profession for a woman," are the responses received under the 04 main 

points mentioned in the table above. As Amy Blackstone points out in her 

research, nurturing women is rich in potential, such as caregiving (2003). So, 

the same motherly quality she shows in taking care of the residents is more 

important even in taking care of the children of the school. Amy further states 

that the man is the breadwinner of the family. In the family, the woman takes 

care of the residents and is responsible for household chores (2003). 

Therefore, it can be justified according to these ideas that it is very appropriate 

for a woman to work as a teacher in the Sri Lankan context. 

Because of being a woman, she has delicate and 

motherly features. 
22% 

Able to maintain a balance between professional 

life and domestic responsibilities 
38% 

Women are not the main earners in a household 28% 

Job security  12% 

3.2.4 Graph: Factors that led to the formation of social norms regarding the 

teaching profession as a more appropriate profession for a woman 
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3.3. The effect of gender homogenous roles on a female teacher in entering 
the field of large-scale teaching classes 

 

The above graph illustrates the main reasons why men tend to stay longer in 

the large-scale tuition system. Based on the data, it also reveals how the role 

of a female teacher is challenged when entering this field, often being limited 

by gender roles. When considering the challenge of balancing household 

chores and career, as mentioned earlier in this study, it is noted that women 

perform 80% of domestic labor, with men primarily benefiting from this 

arrangement (Beneria, 1979). Consequently, men have minimal 

responsibilities for household chores, usually handling tasks related to 

managing the household economy and making key decisions (Amy, 2003). 

Society generally perceives that women face difficulties engaging in fields like 

large-scale tutoring, which traditionally emphasizes that women should 

prioritize domestic duties. Additionally, regarding social stereotypes, the 

widespread belief that men possess better decision-making, administrative, 

and business skills contributes to the dominance of males in tutoring 

classrooms. Various factors also contribute to the higher presence of male 

teachers in the large-scale tuition sector. However, one clear takeaway from 

74.00%

54.00%

72.00%

62.00%

82.00%

14.00%

                   Cultural norms and stereotypes

                   Favorable hiring practices for men

                   Perceived effectiveness or authority of
male teachers

                   Lack of support for female teachers

                   Ability to maintain a balance between
home affairs and career

                  other

Percentage

R
ea

so
n

s

What do you think is the main reason for the increase 
in male teachers in mass tuition settings? 

3.3.1 Graph: What do you think is the main reason for the increase in male teachers in 

mass tuition settings? 
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these facts is that the teaching profession in schools has been connected to the 

perception that women’s involvement in education has faced challenges in the 

large-scale tutoring field. Moreover, another stereotype about men is their 

supposed proficiency with technology, which has helped increase the number 

of male teachers in this area. This was also reflected in 14% of the responses 

to this question. Overall, the stereotype that women are less skilled with 

technology remains a significant obstacle for women seeking to establish their 

presence in this field. 

 

3.4. The effect of the family on establishing the existence of a female teacher 

in the field of mass tuition 

 

 

The main thing that can be seen very clearly in the study of the challenges she 

faces as a woman in establishing the existence of a female teacher in the field 

of large-scale tuition and the effect it has on her existence is that there is a 

great influence on a woman from within the family. As 86% responded, when 

a woman has to try to balance family responsibilities with the demands of 

work, it is difficult for a woman to devote her time and effort to her career in 

the field of large-scale tutoring classes, which is considered in the business 

3.4.1 Graph: What do you believe are the challenges facing female 

teachers in the field of mass tuition? 
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category. Beneria has pointed out that the greatest advantage of the division 

of labor under patriarchy is achieved by the male side (1979). According to 

the school census reports, 73% of the school teaching community by 2017, the 

main reason for female teachers to be engaged in the profession is the social 

norm that she has enough time to fulfill her household responsibilities after 

six hours of service. Accordingly, since 80% of the domestic labor is done by 

women, it is clear that the family has built an effective wall that makes it 

difficult for a woman to be in a field like tuition where she needs to focus her 

full commitment. 

Factors such as social stereotypes and norms, limited professional 

development opportunities, and financial problems created due to the same 

effect caused by the family seem to have deprived a female teacher of the 

opportunity to remain in the field of teaching. According to Pallegedara, 

popularity is a very strong factor in establishing the existence of a teacher in 

the field of tuition (2011).  It is also stated in other sections of these responses 

that there is a possibility of verbal, mental, and physical effects in following 

the methods of achieving popularity, and it is because of being a woman 

seeking professional advancement in a patriarchal society. From that point of 

view, it is clear that the influence on a woman through the family and other 

problems arising from that influence, she is challenged in trying to maintain 

her professional stability in the field of large-scale tutoring. 

Conclusion 

This study investigates the gender imbalance in the teaching profession within 

large-scale tuition classes in the Chilaw Municipal Council area, based on 

responses from 50 teachers. Key findings suggest that historical gender-based 

divisions of labor continue to shape the teaching profession in Sri Lanka, 

where teaching is predominantly seen as a feminized profession. However, in 

the competitive tuition field, the role of tutor is often gendered as male. 

Cultural norms and family expectations of women’s domestic roles further 

limit their participation in the commercial education sector, reinforcing their 

secondary status in a patriarchal society. The research contributes to the field 

by challenging long-standing societal ideologies and highlighting the impact 

of changing gender roles. It also provides valuable insight into gender equality 

politics in Sri Lanka, an area with limited previous research. Despite several 

limitations, including language barriers in the questionnaire, limited time for 
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data collection, and the scarcity of relevant literature, the study offers 

suggestions to address the gender imbalance. These include empowering 

women economically, socially, and psychologically, promoting gender-

neutral education policies in schools, and curbing gender-based 

marginalization in the media. While implementing these changes may be 

challenging, these proposals provide a foundation for increasing female 

participation in large-scale tuition classes. 
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mwpKfk; 

,yq;ifapd; rkfhyg; nghUshjhukhdJ cau; Ntiyapd;ik tpfpjk; 
kw;Wk; Fiwe;jsthd nghUshjhug; gy;tifg;gLj;jy; Nghd;w Kf;fpa 
rthy;fis vjpu;nfhs;fpd;wJ. mjpYk; Fwpg;ghf fy;tp fw;Nwhu; 
(gl;ljhupfs;) Ntiy tha;g;gpd;ikahdJ mjpfupj;Jr; nry;Yk; Nghf;if 
fhzf;$bajhf cs;sJ. ,yq;if gy;fiyf;fofg; gl;ljhupfs; 
$Ljyhf murhq;f njhopy;fspNyNa <LghL nfhz;Nlhuhf ,Ug;gJld; 
Rakhf njhopy; tha;g;Gfis cUthf;Ftjpy; Fiwe;jsT ehl;lk; 
nfhz;Nlhuhf cs;sdu;. ,yq;if gl;ljhupfs; kj;jpapy; fhzg;gLk; 
ghJfhg;ghd murhq;f Ntiy kPjhd tpUg;gNk mtu;fspd; Ranjhopiy 

njhlq;Ftjw;fhd Nehf;fj;ij Fiwf;fpd;wJ (Weerasinghe  & 

Senavirathne, 2021). rkPgj;jpa njhopyhsu;gil Ma;Tfspd;gb> G.C.E. 

(A/L) kw;Wk; mjw;F Nkw;gl;l fy;tp kl;lq;fspy; fhzg;gLk; 

Ntiyapd;ik tPjk; ehl;bNyNa mjpfgl;rkhf (8.3%) cs;sJ. ,Nj 

Ntisapy;> ngz; gl;ljhupfSf;F kj;jpapy; ,e;j tPjk; 11.0% Mf 
cs;sJ. ,J> ehl;bd; kdpj %yjdj;ij KOikahfg; gad;gLj;j 

https://doi.org/10.66281/70130/9287
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Kbahjjd; tpisthf Vw;gLk; nghUshjhur; Rikiaf; fhl;LfpwJ. 
,e;jg; gpur;rpidiaj; jPu;g;gjw;F gl;ljhupfisg; ghuk;gupakhd mur 
my;yJ jdpahu; Jiw NtiyfSf;Fj; jahu;gLj;Jtij tpl> 
Ntiytha;g;ig cUthf;Fk; njhopy;KidNthuhf khw;WtJ 

fl;lhakhfpwJ. Shane & Venkatraman (2000)  MfpNahu; tha;g;Gfisf; 
fz;lwptJ kw;Wk; gad;gLj;JtJ njhlu;ghd xU nray;Kiwahd 
njhopy;KidthdJ> nghUshjhur; nray;ghLfspd; mbg;gilf; 
fl;likg;ghfr; nray;gLfpwJ vd;fpd;wdu;. Ntiytha;g;ig cUthf;f 
murhq;fq;fs; rpukg;gLk; Kf;fpakhd fhyq;fspy;> Ranjhopy; 
njhlq;Ftjw;fhd tha;g;ig ,isQu;fSf;F toq;Ftjd; %yk;> 
njhopy;KidT mtu;fSf;Fj; jd;dpiwTf;fhd xU Kf;fpag; ghijahf 

mikfpwJ (Kuckertz and Wagner, 2010).  ,r;#oypy; gy;fiyf;foff; 
fy;tpj; jpl;lq;fspd; gq;fhdJ gl;ljhupfis ghuk;gupakhf Ntiy 
NjLgtu;fshf cUthf;FtjpypUe;J tpyf;fp> Ntiyia 
cUthf;Fgtu;fshf khw;Wtij Nehf;fhff; nfhz;ljhf ,Uf;f 
Ntz;Lk;. ,yq;ifapd; nghUshjhuk; Fwpg;ghf jw;Nghija 
neUf;fbahd #oypy; gl;ljhupfspd; Mf;fG+u;tkhd kw;Wk; GJikahd 
rpe;jid nfhz;l Gjpa tzpf Kaw;rpfis ntFthf ek;gpAs;sJ. 
vdNt gy;fiyf;foff; fy;tpj; jpl;lq;fs; ,sk; gl;ljhupfs; kj;jpapy; 
jd;dk;gpf;if> rthy;fSf;F Kfk; nfhLf;Fk; jpwd;> GJikahd 
rpe;jid Mfpatw;iw cs;slf;fpa njhopy; KidNthu; kdg;ghd;ikia 
tsu;g;gjpy; Kf;fpa gq;fhw;Wfpd;wd. 

gy;fiyf;fof khztu;fspilNa njhopy;KidT kdg;ghq;if 
Vw;gLj;Jtjd; mtrpak; 

njhopy;KidthdJ xU ehl;bd; nghUshjhu tsu;r;rpf;Fk; xl;Lnkhj;j 

r%f eyDf;Fk; ,d;wpaikahjJ (Katz et al. , 2003). ,J Gj;jhf;fj;ij 
Cf;Ftpf;fpwJ> Gjpa Ntiyfis cUthf;FfpwJ kw;Wk; 
nghUshjhuj;ijg; gd;Kfg;gLj;JfpwJ. Fwpg;ghf xU tsUk; 
nghUshjhukhd ,yq;iff;F> Gj;jhf;fj;ij epiyepWj;jTk;> 
cyfshtpa re;ijapy; Nghl;baplTk; tYthd njhopy;KidNthu; jsk; 
Njitg;gLfpwJ. gy;fiyf;fofq;fs; jkJ eyd; mikg;Gfs; kw;Wk; 
fy;tpj; jpl;lq;fspd; %yk; Rw;Wr;#oy; czu;Ts;s njhopy;Kidit 
Cf;Ftpg;gjd; %yk; epiyj;jd;ik ,yf;FfSf;F Neubahfg; gq;fspf;f 

KbAk;  (Jayasundara & Perera, 2024). rkPgj;jpa Ma;Tfs;> 
gy;fiyf;fofq;fs; ePbj;j njhopy;KidNthu; cs;Nehf;fq;fis 

(Sustainable Entrepreneurial Intentions) tsu;g;gjpy; khw;wj;jpw;fhd 
Kftu;fshfr; nray;gl KbAk; vd;gij mbf;Nfhbl;Lf; fhl;Lfpd;wd. 

,yq;ifapy; gRik njhopy;KidT (Green Entrepreneurship) gw;wpa 
Ma;Tfs; Fiwthf ,Ue;jhYk; gy;fiyf;fofq;fs; jkJ MjuT 
mikg;Gfs; kw;Wk; fy;tpj; jpl;lq;fspd; %yk; Rw;Wr;#oy; czu;Ts;s 
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njhopy;Kidit Cf;Ftpg;gjd; %yk; epiyj;jd;ik ,yf;FfSf;F 
Neubahfg; gq;fspf;f KbAk;. 

,yq;ifapd; gy;fiyf;fof gl;ljhupfspd; Ntiyapd;ikr; rpf;fyhdJ> 
nghJthd Njrpa Ntiyapd;ik tpfpjj;ij tpl mjpfkhf cs;sJ. 

2024 Mk; Mz;bd; Kjy; fhyhz;by;> GCE A/L kw;Wk; mjw;F Nky; 

fy;tp fw;wtu;fs; kj;jpapy; Ntiyapd;ik tPjk; 8.3% Mf cau;e;Js;sJ 

(Sri Lanka Department of Census and Statistics' Quarterly Labour Force 

Statistics, 2024). ,e;jg; Gs;sptpguq;fs; cau;fy;tp epWtdq;fspd; 

tpisTj;jpwdpy; (Efficiency of Outcome) cs;s ghupa Fiwghl;ilf; 
Fwpf;fpd;wd. Ntiytha;g;G tpfpjq;fis Ma;T nra;Ak; NghJ 
gy;fiyf;fofq;fSf;fpilapy; Fwpg;gplj;jf;f NtWghLfs; 
fhzg;gLfpd;wd. njhopy;El;g kw;Wk; njhopy;Kiw rhu;e;j fy;tpia 

toq;Fk; jpwe;jntspg; gy;fiyf;fofk; (93.8% Ntiytha;g;G) kw;Wk; 

nkhul;Ltg; gy;fiyf;fofk; (85.5%) Nghd;wtw;wpy; cau; Ntiytha;g;G 

tpfpjq;fSk>; aho;g;ghzk; (53.5%) kw;Wk; fpof;F (52.8%) Nghd;w 
ghuk;gupakhd fiy kw;Wk; tpQ;Qhdg; gl;lq;fis ikakhff; nfhz;l 
gy;fiyf;fofq;fspy; Fiwe;j Ntiytha;g;G tpfpjq;fSk; 
gjpthfpAs;sd. 

,e;j NtWghLfs; xU Kf;fpakhd fUj;ijg; Gyg;gLj;Jfpd;wd. 
mjhtJ> njhopy;Jiwf;F Neubahfg; nghUe;jf;$ba my;yJ 
njhopy;KidNthu; jpwd;fis toq;Fk; ghlj;jpl;lq;fs; re;ijj; 
Njitiag; G+u;j;jp nra;tjpy; rpwg;ghfr; nraw;gLfpd;wd. vdNt> 
Fiwe;j Ntiytha;g;G tpfpjq;fisf; nfhz;l epWtdq;fspy; 
njhopy;KidNthu; fy;tpiaf; fl;lhakhf;FtJ> gl;ljhupfspd; njhopy; 
jFjpia cau;j;JtJld;> gpuhe;jpag; nghUshjhuj;jpy; Ntiytha;g;ig 
rkepiyg;gLj;Jtjw;fhd nfhs;if uPjpapyhd %Nyhghaj; jiyaPlhfTk; 
mikfpwJ. gl;ljhupfs; Ntiyapd;ikr; rthiy vjpu;nfhs;Sk; NghJ> 
re;ijj; NjitfSld; nghUe;jf;$ba jpwd;fis toq;FtJ cau;fy;tp 
epWtdq;fSf;F Kf;fpak; vd;gJld; njhopy;KidNthu; jpwd; xU 

Kf;fpag; nghUj;jkhf mikfpwJ (Hill, 2001). ghuk;gupaj; Jiwfspy; 
fhzg;gLk; fl;likg;G rhu;e;j Ntiyapd;ikia vjpu;nfhs;s> 
njhopy;KidNthu; kdg;ghd;ikia tsu;f;Fk; fy;tp xU jtpu;f;f 
Kbahj khw;WtopahFk;. 

njhopy;KidNthu; fy;tp ntWk; tzpf mwpitg; Gfl;LtJld; 
epd;Wtplhky;> jdpg;gl;l cstpay; jahu;epiyiaAk; Nkk;gLj;j 

Ntz;Lk;. njhopy;KidNthu; Ra-jpwd; (Entrepreneurial Self-Efficacy - 

ESE) vd;gJ njhopy;KidNthu; kdg;ghd;ikia tsu;g;gjpy; 
kj;jpa];jk; nra;Ak; xU Kf;fpa cstpay; fhuzpahFk;. Ra-jpwd; 
vd;gJ xU egu; xU Fwpg;gpl;l gzpiar; nra;a KbAk; vd;W 
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ek;GtjhFk;; njhopy;KidNthu; #oypy;> ,J ntw;wp kw;Wk; Njhy;tpapd; 

mr;rj;ij epu;tfpg;gjpy; xU Kf;fpa gq;F tfpf;fpwJ (Bandura,1997). 
NkYk;> tzpfj; Njhy;tpfisj; jLg;gjpy; fy;tpj; jpl;lq;fs; Kf;fpag; 
gq;F tfpf;f KbAk;. Ma;Tfs;> nfhs;if tFg;ghsu;fs; kw;Wk; epjp 
epWtdq;fs;> tzpfj; Njhy;tpfisj; jLf;f> njhopy;KidNthupd; 
NjitfSld; neUf;fkhfr; rPuikf;fg;gl Ntz;Lk; vd;W MNyhrid 

toq;Ffpd;wd. mt;thNw> ,og;G Fwpj;j gaj;ij (Fear of loss) eptu;j;jp 
nra;tJk;> ce;Jjy; ngw;w kw;Wk; Neu;kiwahd mZFKiwiag; 
NgZtJk; fl;lhakhFk;. vdNt> gy;fiyf;fof ghlj;jpl;lq;fs;> 
khztu;fis tu;j;jfj; Njhy;tpf;fhd cstpay; mghaq;fis 

vjpu;nfhs;sTk;> kPs;Tj;jpwid (Resilience) tsu;f;fTk; $ba tifapy; 
tbtikf;fg;gl Ntz;Lk;. 

njhopy;KidT kdg;ghd;ikia tsu;g;gjw;fhd 
gy;fiyf;foff; fy;tpj;jpl;lq;fspd; nry;thf;F epiy 

,yq;ifapd; #oypy; Nkw;nfhs;sg;gl;l Ma;Tfs;> njhopy;KidNthu; 

fy;tp (Entrepreneurship Education - ΕΕ) jpl;lkplg;gl;l Neu;kiwahd 
tpisTfis Vw;gLj;Jfpd;wd vd;gij cWjpg;gLj;Jfpd;wd. ,e;jj; 
jpl;lq;fs; khztu;fspd; Ra-kjpg;gPl;Lj; njhopy;KidNthu; jpwd;fs;> 
,ay;Gfs; kw;Wk; kpf Kf;fpakhf> njhopy;KidNthu; cs;Nehf;fq;fs; 
Mfpatw;wpd; kPJ Fwpg;gplj;jf;f kw;Wk; rhjfkhd jhf;fj;ij 

Vw;gLj;Jfpd;wd (Rajapakse, 2016). ,e;j KbTfs;> njhopy;KidNthu; 
fy;tpia cau;fy;tpr; #oypy; tYthf cl;GFj;Jtjw;fhd nfhs;if 
Kbit Mjupf;Fk; cWjpahd Mjhuq;fshf mikfpd;wd. 
njhopy;KidNthu; fy;tpahdJ> ntWk; fUj;jpay; mwpT+l;liyj; jhz;b 
khztu;fspd; jdpg;gl;l Mw;wiy khw;wpaikj;J mtu;fis xU 
rhj;jpakhd njhopy; tpUg;gkhfr; Ranjhopiyj; Nju;e;njLf;fj; 
J}z;LfpwJ. njhopy;KidNthu; fy;tp vd;gJ ntWk; mwpTg; gupkhw;wk; 

my;y; ,J khztu;fspd; kdg;ghd;ik (Attitude)> jpwd;fs; (Skills) 

kw;Wk; elj;ij (Behavior) Mfpatw;iw khw;wpaikg;gjw;fhd xU 

Nehf;fKs;s nray;KiwahFk; (Fayolle, 2013). 

njhopy;KidNthu; kdg;ghd;ikia ntw;wpfukhf tsu;f;f> 
ghlj;jpl;lq;fs;> tha;g;Gf;fis milahsk; fhzy;> Gj;jhf;fk; kw;Wk; 
gpur;rpidfisj; jPu;f;Fk; jpwd; Nghd;w nraypYs;s> eilKiwj; 
jpwd;fspy; ftdk; nrYj;j Ntz;Lk;. ,e;jj; jpwd;fspd; gapw;rp> 
khztu;fSf;Fr; re;ijg; gpur;rpidfis tzpf tha;g;Gfshf khw;Wk; 
Mw;wiy toq;FfpwJ. Nfhl;ghLfSf;F mg;ghy;> ghlj;jpl;lq;fs; 
khztu;fspd; kdg;ghd;ik ,ay;Gfis Nkk;gLj;Jk; tifapy; 

fl;likf;fg;gl Ntz;Lk;. cjhuzkhf> Rahl;rp (Autonomy) kw;Wk; 
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rthy;fis vjpu;nfhs;Sk; jpwd; Nghd;w ,ay;Gfis Cf;Ftpg;gJ> 
khztu;fspd; njhopy;KidNthu; Ra-jpwid tYg;gLj;jTk;> mtu;fspd; 
njhopy;KidNthu; Mu;tj;ij mjpfupf;fTk; cjTk;. ,e;j ,ay;Gfis 
tsu;g;gJ vd;gJ Nfhl;ghl;Lg; guPl;irfs; %yk; my;y> khwhf> ep[ 
tho;f;ifr; rthy;fs; kw;Wk; nraw;jpl;l mbg;gilapyhd fw;wy; 
mDgtq;fs; %yNk rhj;jpakhFk;. 

njhopy;KidNthu; fy;tp> mwpit toq;FtjpypUe;J eilKiw 
<Lghl;bw;F khw Ntz;baJ mtrpak;. ,e;j khw;wk;> fy;tpj; jpl;lq;fs; 
ntWk; mwpTrhu; cs;slf;fj;ij kl;Lk; toq;fhky;> tu;j;jf 

khjpupahf;fq;fs; (Business simulations)> topfhl;ly; jpl;lq;fs; 

(Mentorship programs) kw;Wk; ep[ tho;f;ifg; gpur;rpidfisj; jPu;f;Fk; 
jpl;lq;fis mwpKfg;gLj;Jtijf; fl;lhakhf;f Ntz;Lk;. ,e;jr; 
nray;Kiw> khztu;fspd; cstpay; jahu;epiyia mjpfupf;fTk;> 

tzpfj; Njhy;tp Fwpj;j ,og;Gg; gaj;ij eptu;j;jp nra;aTk; (Addressing 

fear of loss) cjTfpwJ> ,J njhopy;KidNthu; ,ay;Gfis 
tYg;gLj;Jtjpy; kpf Kf;fpa gq;fhw;Wk;. 

tsu;e;JtUk; nghUshjhuq;fspy;> Fwpg;ghf ,yq;ifapy;> epWtduPjpahd 
jilfis eptu;j;jp nra;tjd; %yk; gy;fiyf;fofq;fs; nghUshjhu 
khw;wj;jpw;fhd Kftu;fshfr; nraw;gl Ntz;Lk;. epWtdq;fs; xU 

tpupthd njhopy;KidNthu; #oypay; fl;likg;ig (Comprehensive 

Entrepreneurial Ecosystems) cUthf;f Ntz;Lk;> ,J khztu;fSf;Fj; 
Njitahd fy;tprhu;> r%f kw;Wk; ehl;bw;Fupa MjuT mikg;Gfis 
cs;slf;fpajhf ,Uf;f Ntz;Lk;. ,j;jifa MjuT mikg;Gfs;> 
khztu;fspd; njhopy;KidNthu; Ra-jpwid fzprkhfg; ghjpj;J> 
mtu;fsplk; gRik njhopy;KidT gw;wpa Cf;fiy Vw;gLj;Jfpd;wd. 
gRik njhopy;KidT gw;wpa ftdk;> cyfshtpa kw;Wk; Njrpa 
epiyj;jd;ik ,yf;FfSf;F mtrpak;. ,yq;ifapd; 
gy;fiyf;fofq;fs; jkJ ghlj;jpl;lq;fspy; epiyj;jd;ik rhu;e;j 
Gj;jhf;fq;fis ,izg;gjd; %yk;> Rw;Wr;#oy; czu;Ts;s 
njhopy;Kidit Cf;Ftpf;f KbAk;. gy;fiyf;fof Nkyhz;ikfs;> 
fl;likf;fg;gl;l fw;wy; mDgtq;fs; kw;Wk; ,yf;F epu;zapf;fg;gl;l 
MjuT mikg;Gfs; %yk;> gRik njhopy;Kidit tsu;g;gjw;fhd 
nray; cj;jpfisg; ngWfpd;wd. 

 

fy;tpj;jpl;lq;fis eilKiwg;gLj;JtjpYs;s rpf;fy; epiy> 
,lu;ghLfs; 

njhopy;KidNthu; fy;tpia cau;fy;tpapy; GFj;Jtjw;fhd Nahrid 
cyfstpy; Vw;Wf;nfhs;sg;gl;lhYk;> eilKiwr; rpf;fy;fs; 
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Fwpg;gplj;jf;f rthy;fis Kd;itf;fpd;wd. tsg; gw;whf;Fiw> fy;tp 
cl;fl;likg;gpd; jilfs;> kjpg;gPl;Lr; rpf;fy;fs; kw;Wk; tiuaiwj; 
njsptpd;ik Mfpait ,jpy; mlq;Fk;. ,yq;ifiag; nghWj;jtiu> 
xU Fwpg;gplj;jf;f fyhrhuj; jilahf> tpupTiuahsu;fs; kj;jpapy; 

fhzg;gLk; “tzpfkakhf;fy; Fwpj;j gak;” (Fear of commercialism) 
cs;sJ. nghJr; Nrit kw;Wk; mur Jiwia ikakhff; nfhz;l 
cau;fy;tpr; #oypy;> re;ij rhu;e;j my;yJ ,yhgk; Nehf;fpa 
eltbf;iffis Cf;Ftpg;gJ Fwpj;j fyhrhuj; jilahdJ> 
njhopy;KidNthu; ghlj;jpl;lj;jpd; eilKiwg; gad;ghl;ilj; jLf;fpwJ. 

,yq;ifapd; ,ytrf; fy;tp kw;Wk; mur gy;fiyf;fof 
fl;likg;gpYs;s gpuj;jpNafkhd fl;likg;Gr; rpf;fy;fs;> 
njhopy;KidNthu; kdg;ghd;ikia tsu;g;gjpy; ghupa jilfis 

Vw;gLj;Jfpd;wd. mjhtJ gy;fiyf;fof khdpa Mizf;FOtpd; (UGC) 
,Wf;fkhd gy;fiyf;fof EioT eilKiwfs; fhuzkhf> khztu;fs; 
jkJ cs;shu;e;j tpUg;gk; my;yJ njhopy;Jiw Njitf;Nfw;g 
ghlj;jpl;lq;fisj; Nju;e;njLg;gjw;fhd tha;g;Gfs; 
fl;Lg;gLj;jg;gLfpd;wd. mj;Jld; ngUk;ghyhd gl;lg;gbg;Gj; 
jpl;lq;fspy;> tpUg;gg; ghlq;fs; $l ikag; ghlq;fSlNd 
tiuaWf;fg;gl;Ls;sd. cjhuzkhf> tpQ;Qhdg; gl;lg;gbg;Gfspy; 

cw;gj;jp tbtikg;G (Product Design) my;yJ Gj;jhf;fk; Nghd;w $Wfs; 
,d;ikahdJ> njhopy;KidNthu; jpwd;fis tsu;f;Fk; tha;g;Gfisj; 

jLf;fpwJ. Gibb (2007) vd;gtu; njhopy;KidNthu; fy;tpj; jpl;lq;fs; 
ntWkNd fUj;jpay; mwpit kl;Lk; Nghjpf;fhky;> njhopy;KidNthu; 
vz;zg;Nghf;F kw;Wk; jpwd;fis tYg;gLj;j nrad;Kiw fw;wy; 

Kiwfs; (Action-based learning) kw;Wk; gy;NtWgl;l fw;gpj;jy; 

El;gq;fis gad;gLj;j Ntz;Lk;;; ghuk;gupa tpupTiu Kiwfs; ,jw;Fg; 
NghJkhdjy;y vd;fpwhu;. ,e;j ,Wf;fkhd mDkjp eilKiwfs; kw;Wk; 
ghlj;jpl;lj; njuptpy; cs;s nefpo;Tj;jd;ik ,d;ik Mfpait 

,ize;J xU cs;sPl;L Kuz;ghl;il (Input Discrepancy) 
cUthf;Ffpd;wd. gy;fiyf;fofq;fs;> re;ijj; Njitiag; G+u;j;jp 
nra;a Ntz;batu;fSf;Fg; gjpyhf> jutupirapy; Kjd;ikahf cs;s 
khztu;fis kl;LNk Nru;f;fpd;wd.  khztu;fs; tpUg;gg;gb ghlq;fis 
khw;Wtjw;fhd nefpo;Tj;jd;ik ,y;yhj epiyapy;> ghlj;jpl;lk; 
vt;tsT rpwg;ghf tbtikf;fg;gl;lhYk;> mtu;fspd; cs;shu;e;j 

njhopy;KidNthu; tpUg;gj;ijj; (Entrepreneurial Intention) J}z;LtJ 
kpfTk; fbdkhfpwJ. vdNt> fy;tpj; jpl;lj; njupTfspy; 

nefpo;Tj;jd;ikiaf; nfhz;LtUtJ UGC kl;lj;jpy; Nkw;nfhs;sg;gl 
Ntz;ba %Nyhghaj; jiyaPlhFk;. 



88 
 

,yq;ifapy; njhopy;KidNthu; fy;tpia Nkk;gLj;Jtjw;F murhq;f 
kl;lj;jpy; kj;jpag;gLj;jg;gl;l my;yJ ed;F xUq;fpizf;fg;gl;l Kaw;rp 
,y;iy. gy;NtW mikr;RfSf;F ,ilapy; xUkpj;j nfhs;iffs; 
,y;yhjjhy;> xl;Lnkhj;jg; ghlj;jpl;lj;jpd; Nehf;fk; kpfTk; gue;jjhfTk;> 
cWjpahd nray; jpl;lk; ,y;yhjjhfTk; fhzg;gLfpwJ. NkYk;> Njrpa 
uPjpapy; ghlj;jpl;l rPuw;w jd;ik fhzg;gLfpwJ. njhopy;KidNthu; fy;tp 

10 kw;Wk; 11 Mk; tFg;Gfspy; mwpKfg;gLj;jg;gl;lhYk;> mJ A/L 
kl;lj;jpy; ,y;iy> gy;fiyf;fofj;jpy; fl;lhakpy;yhky; 
toq;fg;gLfpwJ. ,J> njhopy;KidNthu; kdg;ghd;ikiaj; 
njhlu;r;rpahf tsu;g;gjw;fhd xU Njrpag; ghlj;jpl;lf; nfhs;ifapd; 
mtrpaj;ij typAWj;JfpwJ. 

tpupTiuahsu;fspd; njhopy;KidNthu; jpwd; gw;whf;Fiw xU 
Kf;fpakhd rthyhFk;. fw;gpj;jy; #oiyj; J}z;LtjpYk; mwpitg; 
gug;GtjpYk; tpupTiuahsu;fs; Kf;fpag; gq;fhw;Wtjhy;> mtu;fspd; 
re;ij rhu;e;j eilKiw mwpT ,y;yhjJ ghlj;jpl;lj;jpd; 
nray;jpwidf; Fiwf;fpwJ. njhopy;KidNthu; fy;tpia ntw;wpfukhf 
toq;Ftjw;F> Nguhrpupau;fs; ntWkNd fy;tpahsu;fshf kl;Lk; 
,y;yhky;> njhopy;KidNthu; mDgtj;ijf; nfhz;l my;yJ 
eilKiw cyfj;Jld; tYthd njhlu;Gfisf; nfhz;ltu;fshf 

,Uf;f Ntz;Lk; (Rasmussen & Borch, 2010). ,e;jj; jFjpg; gw;whf;Fiw 
xU Kf;fpa rthyhFk;. NkYk;> gy;fiyf;fofq;fs; kw;Wk; 
njhopy;Jiwf;F ,ilNa cs;s gytPdkhd ,izg;G ghlj;jpl;l 
cs;slf;fj;ij cz;ikahd re;ij ,af;ftpaYld; 
nghUj;jkpy;yhjjhf Mf;FfpwJ. ,e;j ,ilntsp gl;ljhupfspd; 
re;ijg;gLj;jf;$ba jpwd;fisAk; Fiwf;fpwJ. 

 

Gjpa njhopy;KidTf; fy;tpj;jpl;lq;fis 
gy;fiyf;fofq;fspy; eilKiwg;gLj;Jtjw;fhd cj;jpfs; 

,yq;ifapd; rthy;fspd; gd;Kfj;jd;ikiaf; fUj;jpy; nfhz;L> 
njhopy;KidNthu; kdg;ghd;ikia tsu;f;f xw;iwg; ghlj;jpl;lj; jPu;T 
NghJkhdjy;y. khwhf> nfhs;if uPjpahd fl;lhakhf;Fjy;> 
epWtduPjpahd khw;wk; kw;Wk; kdpj %yjd KjyPL Mfpatw;iw xNu 

Neuj;jpy; ,yf;fhff; nfhs;Sk; xU gy;Kid cj;jp (Multi-Pronged 

Strategy) Njitg;gLfpwJ. nfhs;if tFg;ghsu;fs; xU murhq;fj;jhy; 
,af;fg;gLk; nfhs;ifia cUthf;fp> midj;J ,sq;fiyg; 
gl;ljhupfSf;Fk; (tzpfk; kw;Wk; tzpfk; my;yhj khztu;fSf;Fk;) 
njhopy;KidNthu; fy;tpj; njhFjpfisf; fl;lhakhf;f Ntz;Lk;. 

njhopy;KidNthu; fy;tp vd;gJ xU jdpahd Jiw my;y; mJ 
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gy;fiyf;fofj;jpd; midj;Jj; JiwfspYk; xUq;fpizf;fg;gl 

Ntz;Lk;;;;;; ,J xU gue;j mstpyhd khztu;fSf;F tha;g;Gfis 

toq;FtJld; GJikahd rpe;jidiaAk; tsu;f;fpwJ (Neck & Greene, 

2011). ,J> midj;Jg; gl;ljhupfSf;Fk; xU mbg;gilj; jpwd; 

njhFg;ig (Basic skill set) cWjp nra;Ak;. mj;Jld; midj;Jg; 
gy;fiyf;fof njhopy;KidNthu; fy;tp Kaw;rpfisAk; xUq;fpizj;J> 

tsq;fis tpepNahfpf;fTk;> nfhs;iffisr; rPuikf;fTk;> xU “njhopy; 

KidT kw;Wk; njhopy; KidNthu; fy;tpf;fhd kj;jpa epiyaj;ij” 
epWTtJ ,d;wpaikahjJ. 

gy;fiyf;fofq;fs; ntWkNd tFg;giwfis tpl> tpupthd 
njhopy;KidNthu; #oypay; mikg;Gfis  cUthf;f Ntz;Lk;. xU 
tYthd njhopy;KidNthu; #oypay; mikg;G vd;gJ ntWk; fy;tp 

kl;Lky;y; mJ nfhs;iffs;> epjp> fyhr;rhuk; kw;Wk; MjuT 

epWtdq;fspd; xUq;fpize;j tiyaikg;igg; nghWj;jJ (Isenberg, 

2001). ,e;j mikg;Gfspy; fy;tprhu; MjuT (ghlj;jpl;lq;fs;)> r%f 
MjuT (topfhl;bfs; kw;Wk; Kd;dhs; khztu;fs;) kw;Wk; ehl;bw;Fupa 
MjuT (rl;l kw;Wk; epjp topfhl;ly;) Mfpait njhopy;KidNthu; 
Rajpwdid Nkk;gLj;Jtjpy; Kf;fpag; gq;F tfpf;fpd;wd. NkYk; 
khztu;fs; jkJ jpwd;fis eilKiwapy; gad;gLj;j> 
gy;fiyf;fofq;fs; eyd;Gup ikaq;fs;> Gj;jhf;fg; Nghl;bfs;> tu;j;jfj; 
jpl;lg; Nghl;bfs; kw;Wk; %yjd epjp toq;Fjy; Nghd;w J}z;Ljy;fis 
Vw;ghL nra;a Ntz;Lk;. 

tpupTiuahsu;fs; ntWk; fy;tpahsu;fshf my;yhky;> njhopy;KidNthu; 
kdg;ghd;ikiaf; fw;gpf;Fk; jpwd; kw;Wk; mDgtj;Jld; $ba 
eilKiw topfhl;bfshf ,Uf;f Ntz;Lk;. vdNt> tpupTiuahsu;fis 
njhopy;KidNthu; jpwd;fspy; Nkk;gLj;JtJ kpf Kf;fpakhdjhFk;. 
mq;fPfhuk; ngw;w epWtdq;fs; %yk; ntspg;Gw jur; rupghu;g;Gfis 
Nkw;nfhs;tJ fw;gpj;jy; Kiwfspd; juj;ij Nkk;gLj;Jk;. mj;Jld; 
gy;fiyf;fofq;fs; jkJ ghlj;jpl;lq;fis cyfshtpa> njhopy;El;g 
kw;Wk; re;ij khw;wq;fSf;F Vw;gj; jahu;g;gLj;Jk; mNj Ntisapy;> 
mtw;iw cs;Su; #oYf;Fk; Vw;g khw;wpaikf;f Ntz;Lk;. NkYk;> fy;tp 
epWtdq;fs;> njhopy;Jiw NjitfSld; ,ize;jpUg;gjd; %yk; xU 

ntsp Nehf;fpa mZFKiwiaf; (Outward Looking Approach) 
nfhz;bUf;f Ntz;Lk;. ,J> njhopy;KidNthu; tiyaikg;Gf;fis 

cUthf;fTk;> cs;Su; rpW kw;Wk; eLj;ju epWtdq;fs; (SME), 
Jiwfspd; njhopy;El;gg; gpur;rpidfisj; jPu;f;f cjtTk; toptFf;Fk;. 

mur epjpg; gw;whf;Fiwapd; kj;jpapy;> cau;fy;tp epWtdq;fs; epjp 
Mjhuq;fis gy;tifg;gLj;j Ntz;baJ mtrpak;. murhq;fj;jhy; 
toq;fg;gLk; tsq;fSf;F Nkyjpfkhf gy;fiyf;fofq;fs; tzpf 
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r%fq;fs;> jd;dhu;t epWtdq;fs; kw;Wk; ru;tNjr njhopy;KidNthu; 
ikaq;fSld; %Nyhghag; gq;fhsu; cwTfis Vw;gLj;Jtjd; %yk; 
epjp jpul;l Cf;Ftpf;fg;gl Ntz;Lk;. NkYk;> nfhs;if tFg;ghsu;fs; 
epjp epWtdq;fis njhopy;KidNthupd; NjitfSld; neUf;fkhfr; 
rPuikf;f mwpTWj;jg;gLfpwhu;fs;. ,J njhopy;KidNthupd; epjp 
mZfiy vspjhf;FtJld;> tzpfj; Njhy;tpfisf; Fiwf;fTk; 
cjTk;. 

njhopy;KidTf;fhd cs;Nehf;fk; (EI) kw;Wk; Ra-jpwd; (ESE) 
Mfpait cstpay; fhuzpfSld; neUf;fkhfg; gpize;Js;sd. vdNt> 
ghlj;jpl;lq;fspy; njhopy;Kidtpd; cstpay; mk;rq;fis 
cs;slf;Ftjd; %yk;> khztu;fSf;F ,og;G Fwpj;j gaj;ijg; 
Nghf;FtJld;> Neu;kiwahd kdg;ghd;ikia tsu;f;f Ntz;Lk;. 
,jDld;> r%fj;jpd; MjuT ,d;wpaikahjJ. FLk;g cWg;gpdu;fs;> 
r%fk; kw;Wk; kjj; jiytu;fs; kj;jpapy; njhopy;KidT Nkk;ghL 
Fwpj;J fy;tp fw;gpf;fg;gl Ntz;Lk;. ,e;j eltbf;ifahdJ> 
njhopy;KidNthu; Kaw;rpfis Mjupf;Fk; xU r%f-fyhr;rhu #oiy 
cUthf;fp> gl;ljhupfs; rthy;fis vjpu;nfhs;sf;$ba kdg;ghd;ikia 
tsu;f;f cjTfpwJ. 

KbTiu  

,yq;if gy;fiyf;fof gl;ljhupfspilNa fhzg;gLk; mjpf 
Ntiyapd;ik tPjj;ij eptu;j;jp nra;tjpy;> gy;fiyf;fofg; 
ghlj;jpl;lq;fspd; kWrPuikg;G xU Kf;fpa %Nyhghaj; jiyaPlhf 
cs;sJ. njhopy;KidNthu; fy;tpj; jpl;lq;fs;> khztu;fs; kj;jpapy; 
Ra-jpwd;> ,ay;Gfs; kw;Wk; njhopy;KidNthu; cs;Nehf;fq;fs; kPJ 
Fwpg;gplj;jf;f Neu;kiwahd tpisTfis Vw;gLj;Jfpd;wd vd;gJ 
Ma;Tfspd; %yk; cWjp nra;ag;gl;Ls;sJ. vt;thwhapDk;> ,e;j 
Neu;kiwahd jhf;fj;ij KOikahf czu> fl;likg;G uPjpahd kw;Wk; 

nfhs;if uPjpahd jilfis eptu;j;jp nra;a Ntz;baJ mtrpak;. UGC-
apd; ,Wf;fkhd EioT eilKiwfs; kw;Wk; tpUg;gg; ghlq;fisj; 
njupT nra;tjpYs;s nefpo;Tj;jd;ik ,d;ik Mfpait khztu;fspd; 
cs;shu;e;j njhopy;KidNthu; tpUg;gj;ijj; J}z;Ltjw;fhd 
Kaw;rpfisj; jLf;fpd;wd. NkYk; tpupTiuahsu; jpwd; Nkk;ghL kw;Wk; 
njhopy;Jiw ,izg;Gld; $ba tpupthd #oypay; fl;likg;ig 
cUthf;FtNj> ehl;bd; nghUshjhu tsu;r;rpf;F tpj;jpLk; Gj;jhf;fkhd> 
Ra-jpwd; nfhz;l njhopy;KidNthu; r%fj;ij cUthf;f cjTk; 
%Nyhghaj; jpirahFk;. 

 



91 
 

crhj;Jizfs; 

Bandura, A. (1997). Self-efficacy: The exercise of control. W. H. Freeman.

 Fayolle, A. (2013). Personal views on the future of entrepreneurship

 education. Entrepreneurship & Regional Development, 25(7–8), 692

 701. https://doi.org/10.1080/08985626.2013.821318 

Gibb, A. A. (2007). Entrepreneurship: Unique solutions for unique

 environments. International Journal of Entrepreneurship Education,

 4(1), 1–21. 

Hill, F. M. (2001). Managing service quality in higher education: The role of

 the student as primary consumer. Quality Assurance in Education,

 9(1), 10–21. https://doi.org/10.1108/09684880110381103 

Isenberg, D. J. (2011). The entrepreneurship ecosystem strategy as a new

 paradigm for economic policy (Working Paper). Institute of

 International and European Affairs.  

https://www.innovationamerica.us/images/stories/2011/Theentrepren

eurship-ecosystem-strategy-for-economic-growth-policy-

20110620183915.pdf 

 

Jayasundara, M., & Perera, N. (2024). University support systems and

 sustainable entrepreneurial intentions among undergraduates in Sri

 Lanka. Journal of Entrepreneurship in Emerging Economies. Advance

 online publication. 

Katz, J. A., Aldrich, H. E., Welbourne, T. M., & Williams, P. M. (2003). Guest

 editor's comments: Special issue on human resource management and

 the SME. Human Resource Management, 39(1), 7–10. 

Kuckertz, A., & Wagner, M. (2010). The influence of sustainability

 orientation on entrepreneurial intentions—Investigating the role of

 business experience. Journal of Business Venturing, 25(5), 524–539.

 https://doi.org/10.1016/j.jbusvent.2009.09.001 

Neck, H. M., & Greene, P. G. (2011). Entrepreneurship education: Known

 worlds and new frontiers. Journal of Small Business Management,

 49(1), 55–70. https://doi.org/10.1111/j.1540-627X.2010.00314.x 

https://doi.org/10.1080/08985626.2013.821318
https://doi.org/10.1108/09684880110381103
https://www.innovationamerica.us/images/stories/2011/Theentrepreneurship-ecosystem-strategy-for-economic-growth-policy-20110620183915.pdf
https://www.innovationamerica.us/images/stories/2011/Theentrepreneurship-ecosystem-strategy-for-economic-growth-policy-20110620183915.pdf
https://www.innovationamerica.us/images/stories/2011/Theentrepreneurship-ecosystem-strategy-for-economic-growth-policy-20110620183915.pdf
https://doi.org/10.1016/j.jbusvent.2009.09.001
https://doi.org/10.1111/j.1540-627X.2010.00314.x


92 
 

Rajapakse, A. (2016). Impact of entrepreneurship education on

 entrepreneurial intentions of undergraduates in Sri Lanka. Sri Lankan

 Journal of Management Studies, 3(2), 45–60. 

Rasmussen, E., & Borch, O. J. (2010). University capabilities in facilitating

 entrepreneurship: A longitudinal study of spin-off ventures at mid

 range universities. Research Policy, 39(5), 602–612.

 https://doi.org/10.1016/j.respol.2010.02.002 

Shane, S., & Venkataraman, S. (2000). The promise of entrepreneurship as a

 field of research. Academy of Management Review, 25(1), 217–226.

 https://doi.org/10.5465/amr.2000.2791611 

Sri Lanka Department of Census and Statistics. (2024). Quarterly labour force

 survey – 2024 first quarter. https://www.statistics.gov.lk 

Weerasinghe, R., & Senavirathne, S. (2021). Determinants of entrepreneurial

 intention among graduates in Sri Lanka. International Journal of

 Scientific and Research Publications, 11(5), 120–128.

 https://doi.org/10.29322/IJSRP.11.05.2021.p11317 

 

 

 

 

 

 

 

 

 

https://doi.org/10.1016/j.respol.2010.02.002
https://doi.org/10.5465/amr.2000.2791611
https://www.statistics.gov.lk/
https://doi.org/10.29322/IJSRP.11.05.2021.p11317


93 
 

09 

M,odhS YsIH flakaøSh bf.kqula f,i lafIa;% 
wOHhk pdßld l%ufõofha jeo.;alu 

Ô'fla' u,s;s ix§mkS' 

           DOI : https://doi.org/10.66281/70130/9288 

 

idrixlaIsma;h 

          idïm%odhsl bf.kqï b.ekaùï l%shdj,shl § .=rejrhdf.ka YsIHhkag 
oekqu .,dhk w;r tuÕska ìhs fjkqfha ksIal%Sh isiqka msßils' kuq;a ienE 
bf.kSu hkq YsIHhd ;j ÿrg;a ksIal%Sh uÜgul isàu fkdj YsIHhka ;j;a 
YsIHhka yd .=rejreka iuÕ iqixjdo  f.dv k.ñka tA yd ne÷Kq YsIH w;aoelSï" 
w;ayod ne,Sï yd l%shdldrlïj,ska YsIHhka ;=< ldhsl iy udkisl l=i,;d" 
wdl,am fjkilg ;=vq fok l%shdoduhla úh hq;=h' tfy;a ;ju;a j¾;udk 
mka;s ldur ;=< .=re flakaøSh wOHdmkh ñi .=re YsIH ixjdod;aul" nqoaêuh 
l=i,;d" wdl,am j¾Okh jk YsIH flakaøSh wOHdmkhla oel .ekSug 
yelshdjla we;af;a wju jYfhks' fï u.ska ;j ÿrg;a lg mdvï bf.kSula 
úNd. flakaøSh wOHdmkhla Woa§mkh lrk w;r YsIHhkaf.a ;d¾lsl nqoaêh 
fudg lrk wOHdmk rgdjla ;jÿrg;a fmdaIKh lrhs' kùk wOHdmk 
l%ufõoh hgf;a YsIH flakaøSh bf.kqu m%uqL wruqKla njg m;aù we;' tA 
i|yd jvd;a iqÿiq bf.kqï l%ufõohla jYfhka lafIa;% wOHhk l%ufõoh 
y÷kd .; yelsh' fuu ,smsh uÕska M,odhs YsIH flakaøSh bf.kqï l%ufõohla 
f,i lafIa;% wOHhk pdßl l%ufõoh bf.kqï b.ekaùï l%shdj,shg 
jeo.;ajk wdldrh ;jÿrg;a úu¾YkYS,Sj idlÉPdjg ,la lrkq we;' 

uqLH mo( 

lafIa;% wOHhk pdßld" YsIH flakaøSh bf.kqu" w;aoelSïuh bf.kqu" l%shdldÍ 
bf.kqu 

lafIa;% wOHhk pdßldjla hkq 

          lafIa;% wOHhk pdßld hkqfjka y÷kajkafka mka;s ldurh ;=< § 
úhqla;j bf.k .kakd ixl,am ms<sn|j ixhqla; w;aoelSï fyj;a 
mxfÉkaøsh.; w;aoelSï ,nd .ekSug wjldY i,ikq ms‚i tA foaj,a msysá 
iajNdúl mßirhka fj; isiqka m%fõY lrùuhs' lafIa;% wOHhk pdßld iEu 
úgu úIh ks¾foaYhg wod<j mka;s ldurfhka neyerj ienE mßirhlg 

https://doi.org/10.66281/70130/9288
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f.dia lreKq ksÍlaIKh lrñka   ,nd .ekSu iy f;dr;=re /ia lsÍfï 
wOHdmksl l%shdj,shla jYfhka y÷kd.; yelsh' lafIa;% wOHhk uÕska 
YsIHhka iÔù w;aoelSï ,nd .ekSug bvlv i,id .kakd w;r th m%dfhda.sl 
fukau isoaOdka; tlsfklg iïnkaO lr .kakd bf.kqï b.ekaùï 
l%ufõohla jYfhka o y÷kd.; yelsh' wOHdmkh úIh m:h mka;s ldurfha 
mj;akd iSSud blaujd úysfok nj kùk wOHdmksl m%fõY uÕska wjOdrKh 
lrk ixl,amhls' YsIH flakaøSh bf.kqï m%fõYhla ;=< isiqkaf.a iajhx 
wOHhk yelshdjka" úfõpkd;aul Ñka;kh iy ienE f,dalfha .eg¨ 
úi£fï l=i,;d j¾Okh lsÍu wruqKq lr .ksñka bf.kqï b.ekaùï 
l%shdj,sh id¾:l lr .ekSu i|yd lafIa;% wOHhk pdßld m%fõYh w;sYh 
jeo.;a ld¾hNdrhla bgqlrhs' 

          idïm%odhsl foaYk idlÉPd l%uh we;eï bf.kqï ixl,amhkag 
YsIHhkag <Õd ùug myiqjla iemhqj o m%dfhda.sl ikao¾Nhla ;=< bf.kqï 
ixl,amj,g YsIHhkag <Õd ùug kï iÔù bf.kqï w;aoelSï  ,nd.; yels 
l%ufõo Ndú; lsÍug mdi,a mka;s ldur ;=< § .=rejreka jvd;a ie,ls<su;a 
úh hq;=h' lafIa;% wOHhk pdßld uÕska isiqkaf.a l=;=y,h" wOHdmkh i|yd 
;jÿrg;a fm,Uúh yels iy bf.kSfï WfoHda.h mj;ajd .; yels" Tjqka 
bf.k .;a foa isysm;a lsÍug WmldÍ jk m%dfhda.sl w;aoelSï we;=<;a 
b.ekaùfï m%fõYhla jYfhka y÷kd.; yelsh' th YsIHhkag tAldldÍ 
bf.kqï b.ekaùï l%ufõofhka mßndysr jQ kjH w;aoelSï iuÕska bf.kqï 
udrejla o isÿjk wjia:djls' lafIa;% wOHhk pdßld YsIHhkaf.a l%shdldÍ 
bf.kqu m%j¾Okh lrk w;r ienE Ôú;fha  .eg¨  úi|d .ekSug isiqka 
iïnkaO lr.kakd nj;a idïm%odhsl mka;s ldur ieliqï yd ii|k úg jvd 
fyd| oekqu r|jd ;nd .ekSfï udOHhla jYfhka o lafIa;% wOHhk pdßld 
y÷kd.; yelsh'  

                    Onyekpe ස  Ogbemudiare ^2025& mjik mßÈ iudc wOHhk 
jeks m%dfhda.sl úIhka bf.k .ekSfï § tAjdfha mj;sk ixlS¾K;d 
iïmQ¾Kfhka u.%yKh lr fkd.; yels w;r" th fndfyda úg mka;s 
ldurfhka msg; jvd;a fyd¢ka w;aú¢h yels ienE f,dal fhÿï we;=<;a fõ' 
tys m%;sM,hla f,i" lafIa;% pdßld WmfoaYk Wmdh ud¾. isiqkag Tjqkaf.a 
jgmsgdj iuÕ iDcqj wka;¾ l%shd l< yels w;aoelSï iys; bf.kqï mßirh 
iïnkaO lr .kakd .;sl úl,amhla f,i u;= ù ;sfí'  mka;s ldurhla ;=< 
ish¨u <uqka tlg tljr bf.kqu ,nk l%uh iduQysl l%uh jYfhka 
y÷kd.; yelsh' tA wkqj lafIa;% wOHhk pdßld o fujeks jQ iduQysl bf.kqï 
b.ekaùï l%ufõohla jYfhka y÷kd.; yelsh' m¾fhaIK isÿ lsÍu" ksÍlaIK  
isÿ lsÍu" igyka ;eîu" lKavdhï jev" ixjdo" úYaf,aIK iy w;aoelSï u; 
bf.kqu hk ish,a, lrd  iDcqj u mshjr ;nk l%uhla jYfhka lafIa;% 
wOHhk pdßld  wmsg y÷kd.; yelsh' 
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lafIa;% wOHhk pdßld isÿ l< yels úIh lafIa;%  

         lafIa;% wOHhk pdßld ixúOdkh lsÍfï § jvd fhda.H mdvï 
wdjrKh lsÍu i|yd muKla fhdod .; hq;=h' N+f.da, úoHdj" b;sydih" 
úoHdj" lDIs úoHdj" jHdmdr wOHhkh iy foaYmd,k úoHdj jeks úIhkaf.a 
we;eï úIh fldgia wdjrKh i|yd lafIa;% wOHhk jvd;a jeo.;a fõ' 

• N+f.da, úoHdj - .xÕd ksïk" f;;a l,dmSh jkdka;r" úh<s 
l,dmSh jkdka;r" ld,.=K úoHd fomd¾;fïka;=j" wdmod 
l<ukdlrK fomd¾;fïka;=j  

• b;sydih - mqrdúoHd;aul ia:dk" kgnqka" ft;sydisl f,ka" .,a 
m¾j;" fl!;=ld.dr" wd.ñl isoaOia:dk 

• úoHdj -  WoaNso WoHdk" i;a;aj WoHdk" c, úÿ,s n,d.dr" iq<x 
úÿ,s n,d.dr 

• lDIs úoHdj - yß;d.dr" ù ksIamdok uOHia:dk" i;a;aj 
f.dúm<j,a 

• jHdmdr wOHhkh yd wd¾Ól úoHdj - fldgia fj<|fmd<" uy 
nexl=j 

• foaYmd,k úoHdj - md¾,sfïka;=j" m<d;a iNd" m<d;a md,k 
wdh;k 

• ikaksfõok yd udOH wOHhkh - rEmjdyskS ixia:dj" .=jka úÿ,s 
ixia:dj" Ñ;%má ixia:dj iy wfkl=;a ms<s.;a udOH wdh;k 
 

lafIa;% wOHhk pdßld M,odhS lsÍfï l%ufõoh 

          lafIa;% wOHhk pdßldjla jvd;a M,odhS ùug kï ie,iqï lsÍu" 
l%shdjg kexùu yd iudf,dapkh hk mshjr ish,a, u .=rejreka b;du;a 
j.lSï iy.;j isÿ l< hq;=h' tys§ lafIa;% pdßldjla ie,iqï lsÍfï § my; 
mshjr wkq.ukh l< hq;=h' úfYaIfhka u wOHdmk wud;HxYh  úiska ksl=;a 
lr we;s ^51$2023& kj;u pl%f,aLkh wkqj mdi,a wOHdmk pdßld 
iïnkaOfhka wjYH Wmfoia ,nd § we;' tA wkqj mdi,a .=rejreka tu 
pl%f,aLkh wkqj wOHdmk pdßld ie,iqï l< hq;=h' 

 

ie,iqïlrKh yd ixúOdkh ( 

• wOHhk pdßldjg jvd;a u fhda.H ia:dk f;dard .ekSu' 
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wOHhk pdßldjla ixúOdkh lsÍfï uQ,sl mshjr jkafka bf.kqï wruqKq 
idlaId;a lr .ekSug iqÿiq ia:dkhla f;dard .ekSuhs' tu ia:dkh úIh 
ud,dfõ wka;¾.;h yd iDcqj iïnkaO úh hq;=h' WodyrKhla f,i N+f.da, 
úoHdj i|yd c,dY" l¾udka;Yd,d lDIsld¾ñl uOHia:dk fyda ffcj 

úúO;ajhla iys; l,dm f;dard .; yelsh' tfuනa u f;dard .kakd ia:dkh 
isiqkaf.a jhi" oekqï uÜgu" wdrlaIdj" .uka myiqj iy úhoï uÜgug 
iß,k ia:dkhla úh hq;=h' 

• wOHhk pdßldjg wod< wdh;kfha fyda fomd¾;fïka;=fõ Wmfoia 
wOHhkh lsÍu' 

wOHhk pdßldjla isÿ lsÍug kshñ; wdh;kh fyda fomd¾;fïka;=j úiska 
ksl=;a lr we;s kS;s" fr.=,dis iy ud¾f.damfoaY wOHhkh l< hq;=h' we;eï 
wdh;kj,g fmr ,shdmÈxÑ ùu" úfYaI wjir ,nd .ekSu fyda lKavdhï 
m%udK iSud lsÍu jeks kshu ;sìh yelsh' fuu Wmfoia ms<sme§fuka pdßldj 
w;r;=r we;súh yels wmyiq;d wju lr .ekSug;a tu wdh;kh iuÕ hym;a 
iïnkaO;djhla mj;ajd .ekSug;a yelshdj ,efnkq we;' 

• pdßldjg wod< wOHdmk n,OdÍkaf.ka iy úÿy,am;sf.a wjirh ,nd  
.ekSu' 

mdi,a wOHhk pdßldjla ixúOdkh lsÍfï § wod< wOHdmk l,dm" m<d;a, 
wud;HdxY uÜgfï pl%f,aLk wkqj wjYH wkque;sh ,nd .ekSu wksjd¾h fõ' 
tfiau úÿy,am;sjrhdf.a ks, wkque;sh o ,nd .; hq;=h' fuu wjir ,nd 
.ekSu uÕska pdßldj kS;Hkql+, yd úêu;a l%shdj,shla njg m;ajk w;r 
isiqkaf.a wdrlaIdj iy j.lSu ms<sn| ksis l<ukdlrKhla o ;yjqre lr .; 
yelsh' 

• wOHhk pdßldj iïnkaOfhka rdcldÍ uÜgñka f,aLk ilia lsÍu' 

pdßldjla id¾:lj l%shd;aul lsÍu i|yd f,aLkuh ie,iqïlrKh w;HjYH 
fõ' tA i|yd pdßldfõ Èkh" ld, igyk" .uka ud¾.h" iyNd.s jk isiqka 
iy .=rejrekaf.a kdu f,aLk" wOHdmksl wruqKq iy wfmalaIl m%;sM, 
meyeÈ,sj ilia l< hq;=h' ;j o m%jdyk úhoï" wdydrmdk" m%fõYm;% iy 
wfkl=;a úhoï we;=<;a whjeh f,aLkhla ilia lsÍu o jeo.;ah' fujeks 
ie,iqï uÕska ld,h yd iïm;a ld¾hlaIuව l<ukdlrKh l< yelsh' 

• pdßldj ms<sn|j foujqmshka oekqj;a lsÍu iy tA i|yd fouõmshkaf.a 
wjirh ,sÅ;j ,nd .ekSu' 

wOHhk pdßldjla hEug fmr isiqkaf.a foujqmshka pdßldfõ wruqKq" .uka 
ud¾.h" ld, igyk" úhoï iy wdrlaIl lghq;= ms<sn|j m%udKj;a f,i 
oekqj;a l< hq;=h' fï i|yd ,smshla fyda /iaùula uÕska f;dr;=re ,nd Èh 
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yelsh' foujqmshkaf.a ,sÅ; wjirh ,nd .ekSu uÕska isiqkaf.a iyNd.s;ajh 
ms<sn| ks, tlÕ;dj ;yjqre jk w;r yÈis wjia:djl § iïnkaO úh hq;= 
f;dr;=ro ,nd .; yelsh' 

• isiqkaf.a wdrlaIdj" wdydrmdk" m%:udOdr iy yÈis ;;a;ajhkag uqyqK §ug 
i,iqï ilia lsÍu' 

wOHhk pdßldjl § m%uqL wjOdkh fhduq l< hq;= lreK jkafka isiqkaf.a 
wdrlaIdjhs' tA i|yd m%udKj;a .=re wëlaIKhla iemhSu" yÈis iïnkaO;d 
f;dr;=re /ia lsÍu" m%:udOdr fmÜáhla iQodkï lsÍu iy wdikak ffjoH 
myiqlï ms<sn| f;dr;=re ,nd .ekSu w;HjYH fõ' tfiau YsIHhkag msßisÿj 
wdydrmdk yd mdkSh c,h iemhSu o ksishdldrfhka ie,iqï l< hq;=h' 
wkfmalaIs; ;;a;ajj,g uqyqK §u i|yd úl,am ie,iqï ilia lr ;sîu 
pdßldfõ id¾:l;ajhg jeo.;a fõ' 

• pdßldj i|yd isiqka /f.k hd hq;= øjH iïnkaOfhka Tjqka oekqj;a lsÍu' 

pdßldfõ iajNdjh wkqj isiqkag wjYH øjH fudkjdo hkak ms<sn|j fmr 
oekqï Èh hq;=h' tys§ igyka fmd;a" mEka" ksÍlaIK m;%sld" c, fnda;,a" 

wdydrmdk, wjYH T!IO" ysia jeiqï" jeis wdjrK fyda fjk;a WmlrK /f.k 
hdu ms<sn| Wmfoia ,ndÈh hq;=h' ;j o we;eï  wdh;k yd ia:dk i|yd 
/f.k hdug ,nd fkdfok øjHhka o ;sìh yelsh' túg wod< wdh;kfhka 
tA iïnkaOfhka úuid isiqkaj mQ¾jfhka oekqj;a lsÍu w;HjYH fõ' 
WodyrKhla jYfhka iaudÜf*daka" ;shqKq WmlrK jeks oE /f.k fkdhk 
f,ig isiqkag Wmfoia ,nd Èh hq;=h' 

• pdßldj w;r;=r iy miqj isiqka isÿ lrk l%shdldrlï ie,iqï lsÍu' 

wOHhk pdßldjl wOHdmksl jákdlï by< kexùu i|yd fmr ie,iqï l< 
l%shdldrlï ;sìh hq;=h' pdßldj w;r;=r ksÍlaIK jd¾;d iïmQ¾Kh lsÍu" 
o;a; /ia lsÍu" m%Yak úuiSu iy lKavdhï idlÉPd jeks l%shdldrlï ie,iqï 
l< yelsh' pdßldfjka miq jd¾;d ,sùu" bÈßm;a lsÍï isÿ lsÍu" fmdaiag¾ 
ks¾udKh lsÍu fyda m%;spdr igyka ilia lsÍu jeks miq ld¾hhka o 
ixúOdkh l< hq;=h' fujeks l%shdldrlï yryd w;aoelSï oekqu njg 
mßj¾;kh jk w;r bf.kqï m%;sM, ;jÿrg;a ;yjqre fõ' 

l%shd;aul lsÍu ( 

• ie,iqug wkqj ish¨ u l%shdldrlï yeisr ùu iy wjYH u wjia:djl muKla 
th ixfYdaOkh l< yelsh' 

fmr ie,iqï lrk ,o ld,h" kerUqï ia:dk" wOHhk ld¾hhka iy .uka 
ud¾.h ksis mßÈ wkq.ukh lsÍfuka pdßldfõ wruqK bgq lr.; yelsh' kuq;a 
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ld,.=‚l ;;a;aj,  wdrlaIl fya;=" wkfmalaIs; wjia:d u; mokïj muKla 
wjYH ixfYdaOk isÿl< hq;=h' 

• isiqka isÿ l< hq;= ld¾hh " ld, iSud , wdrlaIl kS;s Í;s .=rejreka kej; 

kej;;a u;la  lsÍu isÿ l< hq;=h'  

pdßldj wdrïN lsÍug fmr fukau wjYH wjia:dj, § .=rejreka úiska 
isiqkag Tjqkaf.a j.lSï" ksÍlaIK" jd¾;d igyka ilia lsÍfï l%u yd 
wdrlaIl Wmfoia ksjerÈj meyeÈ,sj kej;a kej; u;la l< hq;=h' fuh 
isiqkaf.a úkh iy j.lSï iy.; yeisÍï ;jÿrg;a j¾Okh lrhs' 

• kerUqï ia:dkj, § úfYaI{;djla iys; mqoa.,hkaf.a ud¾f.damfoaY hgf;a 
.fõIK isÿ lsÍu' 

úfYaIfhkau wod< lafIa;%hg wod< ks,OdÍka" úoHd{hka" mqrdúoHd{hka" 
mßirfõ§ka fyda fjk;a úfYaI{hkaf.a oekqu ,nd .ekSfuka isiqkag 
fmd;am;aj,ska muKla ,nd .; fkdyels m%dfhda.sl yd h:d¾:jd§ oekqula 
w;alr .; yelsh' 

• isiqkaf.a wdrlaIdj iïnkaOfhka ksrka;r wjOdkfhka isàu' 

isiqkaf.a wdrlaIdj iïnkaOfhka ksrka;r wjOdkfhka isàu .=rejrekaf.a 
m%uqL;u j.lSuls' isiqkaf.a meñŒu ikd: lsÍu" lKavdhï jYfhka .uka 
lsÍug Wmfoia §u" wk;=reodhl ia:dkj, § úfYaI wjOdkh fhduq lsÍu iy 
yÈis wjia:d i|yd iQodkïj isàu w;HjYH fõ' 

• lafIa;% pdßldj iEu úg u wOHdmk pdßldjl wruq‚ka isÿ l< hq;= w;r 
pdßldj w;r jdrfha th úfkdao .ukla njg m;a ùug bv fkd;eìh hq;=h' 

isiqkaf.a wjOdkh bf.kqï ld¾hhka fj; fhduq lrñka ksÍlaIK" o;a; 
/ialsÍï" idlÉPd iy jd¾;dlrK lghq;= i|yd jeä m%uqL;djla fuys § ,nd 
Èh hq;=h' 

lafIa;% wOHhk pdßld uÕska YsIH flakaøSh bf.kqug ,efnk 
m%;s,dN         

          YsIH flakaøSh bf.kqu hkq oekqu ,nd §ug jvd oekqu f.dvkÕd 
.ekSug isiqkag uÕ fmkaùuhs' lafIa;% wOHhk pdßld uÕska o fuu m%fõYh 
;jÿrg;a ;yjqre lrhs' idïm%odhsl mka;s ldur bf.kqu fndfyda úg ksIal%Sh 

úh yelsh. kuq;a lafIa;% wOHhk pdßld isiqka il%Sh iyNd.s;ajhg fhduq 
lrhs' lafIa;% wOHhk pdßldjl § isiqka ;uka bf.k .kakd foa iy bf.k 
.kakd wdldrh ms<sn| jeä j.lSula Ndr .kshs ' .fõIKh l%shdj,sfha§ 
Tjqkaf.a l=;+y,h Tjqkaf.a bf.kSfï W;af;ackh njg m;afjhs' pdßldjg 
fmr" pdßldj w;r;=r iy pdßldfjka miq isÿ lrkq ,nk l%shdldrlï ksid 
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ksIal%Sh .%dylhka fkdjk il%Sh l%shdldÍ .fõIlhka njg YsIHhka m;ajk 
nj meyeÈ,sh'  mka;s ldurfha § úhqla; f,i W.kajk ixl,am lafIa;% 
wdOHhk pdßld u.ska ienE f,dalh l%shd;auljk wdldrh Rcqj oelSug 
isiqkag wjia:dj ,efnhs'  

Wod( N+f.da, úoHdj ;=< .xÕdjla ms<sn| bf.k .kakd YsIHhd lafIa;% wOHhk 
pdßldjla uÕska .xÕd ksïkhlg f.dia mdxY= Ldokh jk wdldrh iy kej; 
mia ;ekam;a jk wdldrh ms<sn|j Rcqj  ksÍlaIKh lsÍfï yelshdj ,nhs'  

Tjqka ,nd .kakd fuu Rcq M,odhS bf.kqï w;aoelSï isiqkaf.a È.= ld,Sk  
u;lh ;=< ;jÿrg;a ;ekam;a fõ' lafIa;% wOHhk pdßldj uÕska YsIHhka 
f;dr;=re úYaf,aIKh lsÍug iy ;ukaf.a u ks.ukj,g t<öula isÿlrhs' 
tfuka u Tjqkaf.a úfõpkd;aul Ñka;kh iy .eg¨ úi£fï l=i,;djka  o 
j¾Okh fõ' lafIa;% wOHhk pdßldjla uÕska úIh lreKqj,g wu;rj iudc 
l=i,;djka o j¾Okh ùu isÿfõ' tkï lafIa;% wOHhk pdßldj ie,iqï lr 
we;af;a lKavdhï l%shdldrlï jYfhka kï Tjqkaf.a lKavdhï w;r 
iyfhda.s;dj o j¾Okh fõ' tkï lKavdhula f,i f;dr;=re /ia lsÍu" 
ksÍlaIK isÿ lsÍu" .eg¨ y÷kd .ekSu iy jd¾;d ilia lsÍu jeks ld¾hhkays 
ksr; ùfuka YsIHhka w;r iyfhda.S;dj" ikaksfõokh yelshdj iy 
lKavdhï yeÕSu j¾Okh fõ' tfiau úúO woyila u;jdo bÈßm;a lrk 
idudðlhka iuÕ lghq;= lsÍfï § wkHhkaf.a woyiaj,g .re lsÍu" 

úúO;ajh ms<s.ekSu iy .egqï iduldóව úi|d .ekSu jeks iudÔh .=Kdx. o 
j¾Okh fõ'  

         ;j o lKavdhï kdhlfhl=f.a u. fmkaùu hgf;a l%shd lsÍfuka 
kdhl;ajhg .re lsÍu fukau wjYH wjia:dj, § kdhl;aj j.lSï Ndr 
.ekSfï yelshdj o YsIHhka ;=< we;s fõ' ;j o j.lSï fnod .ekSu" ;SrK 
.ekSu" .eg¨ úi£u iy ld, l<ukdlrKh jeks l=i,;d o j¾Okh fjhs' 
fï wkqj lafIa;% wOHhk pdßld YsIHhkaf.a oekqu muKla fkdj 21jk 
ishjfia w;HjYH l=i,;d f,i ie,flk iyfhda.S;dj" ikaksfõokh" 
úfõpkd;aul Ñka;kh" kdhl;ajh iy iduQysl j.lSï jeks yelshd o 
ixj¾Okh lrk M,odhS YsIH   flakaøSh bf.kqï l%ufõohla f,i y÷kd .; 
yelsh' 
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lafIa;% wOHhk pdßld l%ufõofha § we;súh yels wNsfhda. iy tA 
i|yd úi÷ï 

          lafIa;% wOHhk pdßld mka;s ldurfhka neyerj ienE f,dalh iuÕ 
iïnkaO fjñka w;aoelSï uÕska isiqka bf.kqu ,nk b;du;a m%n, YsIH 
flakaøSh l%ufõohls' tA wkqj fuys id¾:l;ajh r|d mj;skafka tuÕska u;=jk 
wNsfhda. l<ukdlrKh .kakd wdldrh u;hs'  

1' uQ,H iy iïm;a wdY%s; wNsfhda. - lafIa;% wOHhk pdßldjla ixúOdkh 
lsÍfï§ m%jdykh" wdydrmdk iy w;HjYH lghq;=  i|yd ie,lsh hq;= 
msßjehla oeÍug isÿfõ' fuh we;eï úg mka;sfha isák wvq wdodhï,dNS 
isiqkag ndOdjla úh yelsh' tneúka mdi,a ixj¾Ok iñ;sfha" wdÈ YsIH ix.ï 
uÕska wruqo,a fidhd.ekSu yd ÿr neyer ia:dk fjkqjg wju msßjehlska 
<Õdúh yels wOHdmksl jákdlula iys; m%foaY f;dard .ekSfï yelshdjla 
mj;S' 

2' wdrlaIdj iy úkh mj;ajdf.k hdu - mka;s ldurfhka neyer mßirhl 
§ isiqkaf.a wdrËdj ;yjqre lsÍu iy Tjqkaf.a úkh md,kh lsÍu .=rejreka 
uqyqK fok m%Odk wNsfhda.hla njg m;aj ;sfí' tA i|yd pdßldjg fmr isiqka 
iy foudmshka oekqj;alr meyeÈ,s Wmfoia ud,djla ,ndÈh hq;=h' iEu 
YsIHfhlau  lKavdhï .; lr Tjqkag j.lSï mejßh hq;=h' úfYaIfhkau 
m%d:ñl wxYfha isiqkag wOHdmk pdßldjla iQodkï lrkafka kï  iafjÉPd 
fouõmsfhla wkqhqla; lsÍu o isÿl< hq;=h' tfukau m%:udOdr iy yÈis 
iïnkaO;d cd,hla iQodkï lr ;nd.; hq;=h'  

3' ld, l<ukdlrKh - lafIa;% wOHhk pdßld i|yd jeä ld,hla .;jk 
neúka iqÿiq ld, igyklg wkqj pdßldfõ kej;=ïfmd<j,a iy tys § isÿ 
lrk l%shdldrlï ie,iqï l< hq;=h' 

4' bf.kqï wruqKq flfrys wjOdkh .s,syS hdu - isiqka fujeks lafIa;% 
wOHhk pdßldjl ksr; ùfï § Tjqka ksrka;rfhka ,nk idïm%odhsl mka;s 

ldur w;aoelSමg tyd .sh b;du;a il%Sh bf.kqï w;aaoelSමla ,nkq we;' tjeks 
wjia:djl § wOHdmksl lreKqj,g jvd úfkdaoh flfrys Tjqkaf.a jeä 
wjOdkhla fhduq ùug wjldYh we;' fuu ;;a;ajh j<lajd .ekSu i|yd iEu 
YsIHfhl=gu iïmQ¾K l< hq;= jev md;%sldjla fyda ksÍlaIK igyka ,nd 
.ekSug .=rejrhd úiska Wmfoia ,ndÈh hq;=h' w;aoelSï u; mokïj bÈßm;a 
l< hq;= jHdmD;shla" jd¾;djla fyda mejreula ,nd§ug o .=rejrhd úiska 
lghq;= l< hq;=h' 

5' mßmd,k iy kS;suh ndOd - úfYaIfhka u lafIa;% wOHhk pdßldjla 
ie,iqï lsÍfï § wod< wOHdmk n,OdÍkaf.ka wjir ,nd .ekSfï kS;suh 
l%shdoduh ksis whqßka isÿ l< hq;=h' 
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iudf,dapkh 

          lafIa;% wOHhk pdßld bf.kqï l%ufõoh hkq idïm%odhsl wOHdmk 
l%ufhka neyerg f.dia  isiqkag il%Shj bf.kSug kHdhd;aul oekqu /ia 
lsÍug ienE f,dalhg iïnkaO lsÍuhs'  tA wkqj lafIa;% wOHhk pdßld hkq 
yqfola úfkdao pdßld fkdjk w;r YsIHhdf.a fm!reIh iy nqoaêh j¾Okh 
Wfoid Ndú; l< yels il%Sh bf.kqï Wmdh ud¾.hls' lafIa;% wOHhk 
pdßldjla jvd;a M,odhS lr .ekSu i|yd .=rejrhd úiska ie,iqïlrKh yd 
ixúOdkh" l%shd;aul lsÍu iy iudf,dapk wjê ksis mßÈ ixúOdkh l< 
hq;=h' wfkl=;a bf.kqï b.ekaùï l%ufõo  yd ii|d n,k l< lafIa;% wOHhk 
pdßld l%ufõofha § we;súh yels .eg¨ iy wNsfhda.  fjkiajk ksid tA 
ms<sn|j .=rejrhdg mQ¾K wjfndaOhla ;sìh hq;= w;r tAjd i|yd WÑ; úi÷ï 
.ekSu uÕska lafIa;% wOHhk pdßld l%ufõoh ;jÿrg;a id¾:l lr .; 
yelsh'  fuu bf.kqï l%ufõofhka YsIHhka Tjqkaf.a wOHdmk lghq;= id¾:l 
lr .kafka flfia o hkak iy tys m%;s,dN iïnkaOfhka  ksrka;rfhka u 
YsIHhkaj oekqj;a lsÍu .=rejrhf.a ld¾hhNdrhls' fujeks l%ufõohla uÕska 
Tjqka ,nd .kakd iÔù bf.kqï w;aoelSï YsIHhkaf.a iuia; Ôú;hg u w;sYh 
jeo.;a fõ' th YsIHhd  ;=< bf.kSug we;s Wkkaÿj jeä lrk w;r u úIh 
කෙකෙys m%dfhda.sl oDIaáfldaKhlska ne,Sug o uÕ mdohs' 
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mwpKfk; 

,d;iwa fy;tpj;Jiwapy; tpku;rd rpe;jid (Critical Thinking) vd;gJ 
kpf Kf;fpakhdnjhU jpwdhff; fUjg;gLfpwJ. Ntfkhd njhopy;El;g 
khw;wq;fs;> rpf;fyhd r%fr; R+oy;fs; kw;Wk; ,izaj;jpd; Clhfj; 
njhlu;r;rpahff; nfhl;bf;fplf;Fk; jfty;fspd; ngUf;fk; fhuzkhf> 
khztu;fs; xU jftiy Mokhf Muha;e;J> mjd; cz;ikj;jd;ikia 
kjpg;gpl;Lg; Gupe;Jnfhs;s Ntz;ba Njit ,d;W mjpfkhfpAs;sJ 

(Facione, 2015). ntWk; kdg;ghlf; fy;tpia kl;LNk Kjd;ikahff; 
nfhz;l ghuk;gupaf; fw;wy; Kiwfs; 21 Mk; E}w;whz;bd; cyfpw;Fg; 
NghJkhdjhf ,Uf;fhJ vd;gijg; gy fy;tp epWtdq;fSk; czu;e;J 
tUfpd;wd. ,e;j khw;wj;jpd; ikag; Gs;spahf Mrpupaupd; gq;F 
mikfpd;wJ. tFg;giwapy; mwpit kl;Lk; toq;Fk; xUtuhf ,Ue;j 
Mrpupau;> ,d;W khztu;fisj; Njly;> fye;Jiuahly; kw;Wk; 
Rarpe;jidg; ghijapy; topelj;Jk; xU topfhl;bahf khwpAs;shu;. 
,d;iwa etPd tFg;giwfs; Mrpupau;fSf;Fg; Gjpa tha;g;Gfisj; jUk; 
mNjNtis> gy rthy;fisAk; Vw;gLj;Jfpd;wd. ,j;jifa R+oypy;> 
Mrpupau;fs; xUGwk; ghlj;jpl;lj;ij Kbf;f Ntz;ba NjitiaAk;> 
kWGwk; khztu;fspd; cau;kl;lr; rpe;jidj; jpwid tsu;f;f Ntz;ba 
nghWg;igAk; rkkhf Nehf;f Ntz;bAs;sJ. vdNt> etPd fy;tpapy; 
tpku;rd rpe;jidia cUthf;Ftjpy; Mrpupau;fs; vj;jifa gq;fpid 
Mw;Wfpd;whu;fs; vd;gijg; Gupe;Jnfhs;tJ mtrpakhfpwJ. ,e;jf; 
fl;Liu> ,d;iwa tFg;giwfspy; tpku;rd rpe;jidia tsu;g;gjw;F 
Mrpupau;fs; Vw;Wf;nfhs;s Ntz;ba nghWg;Gfs;> mjw;fhd Nfhl;ghl;L 
mbg;gilfs;> tFg;giw eilKiwfs; kw;Wk; mtu;fs; vjpu;nfhs;Sk; 
rthy;fs; Fwpj;J Muha;fpwJ.   

 

https://doi.org/10.66281/70130/9289
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fy;tpr;#oypy; tpku;rd rpe;jid kw;Wk; mjw;fhd mtrpak;  

tpku;rd rpe;jid vd;gJ xU khztu; jftiy Vw;Wf;nfhs;shky;> mij 
Muha;e;J> kjpg;gha;T nra;J> cupa KbTfis vLf;ff;$ba jpwdhf 
tiuaWf;fg;gLfpwJ. ,d;W cyfk; Ntfkhf khwp tUfpd;;wJ jfty;fs; 
,izak;> r%f Clfq;fs;> njhopy;El;gk; Nghd;wtw;wpd; %yk; 
vspjhfTk; tpiuthfTk; fpilf;fpd;wd. ,jdhy; khztu;fs; ve;j 
jftiy ek;gp> ve;j jftiy kWj;J> ve;j jftiy KOikahfg; 
gad;gLj;JtJ vd;gij jPu;khdpf;fr; nra;Ak; jpwd; mtrpakhfpAs;sJ 

(Brookfield, 2012). 

gioa fy;tp Kiwfs;> Fwpg;ghf (rote learning) FWe;jftiy epidtpy; 
itg;gij kl;Lk; Kf;fpakhff; fUjp te;jJ. Mdhy; ,d;W> khztu;fs; 
rpf;fyhd R+oy;fspy; Rakhf rpe;jpj;J> gpur;ridfis jPu;f;fTk;> 
Neu;ikahd KbTfis vLf;fTk; jahuhf ,Uf;f Ntz;Lk;. ,jw;fhf 
tpku;rd  rpe;jidia tsu;f;Fk; fw;wy; Kiwfshd Muha;r;rp rhu;e;j 

fw;wy; (Inquiry-Based Learning)> rhf;ub]pd; tpdh vOg;Gk; Kiw 

(Socratic Questioning), gpur;rid mbg;gilapyhd fw;wy; (Problem-Based 

Learning) Nghd;w mZFKiwfs; mtrpakhfpd;wd (Paul &Elder, 2014). 
Njly;> gFg;gha;T> fye;Jiuahly;> fhuz fhupaj; njhlu;G> gpur;rid 
jPu;f;Fk; jpwd;> kw;Wk; Rarpe;jid Nghd;wtw;iw tpku;rd rpe;jidapd; 
Kf;fpa mk;rq;fshf Fwpg;gplyhk;. 

Njly; kw;Wk; gFg;gha;Tj; jpwdpDhlhf khztu;fs; xU fUj;J> epiy> 
jfty; my;yJ tpisTfis G+uzkhf Muha;e;J> mjd; gy;NtW 
mk;rq;fis gpupj;jwpa KbAk;. cjhuzkhf> xU r%fg; gpur;rpidia 
xg;gpl;Lg; ghu;g;gjd; %yk; mjdhy; ahUf;F ed;ik fpilf;Fk;> 
ahNuy;yhk; ghjpf;fg;gLthu;fs; vd;W rpe;jpf;ff;$ba Mw;wy; tsu;fpwJ 

(Facione, 2015). fye;Jiuahly;fSk; fhuz fhupaj; njhlu;Gk; 
khztu;fs; xU Kbtpw;F tUk;NghJ> mjw;fhd rhd;WfisAk; 
fhuzq;fisAk; Kd;itf;f cjTfpd;wd. khztu;fs; ve;jnthU 

fUj;Jf;fisAk; Vw;Wf;nfhs;tjw;F Kd;du; ‘,J vg;gb cz;ik vd 

epUgpf;fg;gLk;?’ ‘,jpYs;s khw;Wg;ghu;itfs; vd;d?’ my;yJ ‘,jd; 

,Wjp KbT vd;dthf ,Uf;Fk;?’ Nghd;w   Nfs;tpfis vOg;g gof 
Ntz;Lk;. ,f;Nfs;tpfNs mtu;fis Mokhfr; rpe;jpf;fj; Jhz;Lfpd;wd.   

tpku;rd rpe;jidapd; Kf;fpa Nehf;fk;> khztu;fs; ngw;w mwpit 
gad;gLj;jp rpf;fyhd gpur;ridfis Rarpe;jidNahLk; Jy;ypaj;Jld; 
jPu;f;Fk; jpwid tsu;j;jy; MFk;. ,jdhy; mtu;fs; jd;dk;gpf;ifAk; 

Ra MSikAk; nfhz;ltu;fshf khWfpd;wdu; (Dewey, 1933). etPd 
fy;tpr; #oypy; tpku;rd rpe;jidia tsu;g;gJ kpf Kf;fpa xd;whf 
fUjg;gLfpd;wJ. etPd cyfpy;> njhopy;El;gk;> ,izaj;jsq;fs; kw;Wk; 
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nraw;if Ez;zwpT Nghd;w trjpfs; khztu;fSf;F jfty;fis 
clDf;Fld; toq;fpdhYk; mNjNtisapy;> jtwhd jfty;fSk;> 
msTf;F mjpfkhd juTfSk; khztu;fspilNa ngUk; Fog;gj;ij 
Vw;gLj;Jfpd;wd. ,jdhy;> khztu;fs; jdpg;gl;l mwpitAk;> jpwidAk; 
gad;gLj;jp> vJ cz;ikahd jfty;> vJ jtwhd jfty; vd;gijg; 

gpupj;jwpaf; fw;Wf;nfhs;tJ mtrpakhfpwJ (Brookfield,2012). NkYk;> 
cyfkakhf;fy;> fyhrhug; gd;Kfj;jd;ik >njhopy;Jiw khw;wq;fs; 
Nghd;w fhuzpfshy;  khztu;fs; vjpu;nfhs;Sk; R+oy; ehSf;F ehs; 
rpf;fyhfp tUfpd;wd.  

tpku;rd rpe;jidia  tFg;giwapy; eilKiwg;gLj;Jtjpy; 
Mrpupau;fspd; tfpghfk;  

khztu;fsplk; tpku;rd rpe;jidia tsu;g;gjpy; Mrpupau;fSf;F 
Kjd;ikahd gq;F cz;L. Mrpupau;fs; khztu;fisr; rupahf 
topelj;jp> mtu;fs; Nfs;tpfis vOg;Gtjw;fhd xU RKfkhd R+oiy 
tFg;giwapy; cUthf;f Ntz;Lk;. ghlg;Gj;jfj;jpy; cs;sij mg;gbNa 
nrhy;ypj; juhky;> khztu;fs; cyf elg;Gfis Muha;e;J rpe;jpf;fTk;> 
nrhe;jkhf KbTfis vLf;fTk;> gpur;rpidfisj; jpwk;glj; jPu;f;fTk; 
$batu;fshf cUthf;FtNj ,d;iwa fy;tpapd; Kf;fpa 

,yf;fhFk; (Brookfield, 2012).  

,J mwpTf;fl;likg;Gthjf; fw;wy; Nfhl;ghLfSld; (Constructivist 

Learning Theories) Neubahfj; njhlu;GgLfpwJ (Vygotsky, 1978). 
mjhtJ>  fw;wy; vd;gJ khztu;fs; jhkhfNt fUj;Jf;fis tpsq;fp> 
mu;j;jq;fis cUthf;fpf; nfhs;Sk; NghJjhd; rpwg;ghf eilngWk; 
vd;gjhFk;. mNjNghy;> khztu;fs; jq;fspd; md;whl mDgtq;fSld; 
Gjpa fUj;Jf;fis ,izj;Jg; ghu;j;Jf; Nfs;tpfs; Nfl;Fk; NghJjhd; 
cz;ikahd fw;wy; epfo;fpwJ. vdNt> ,q;F Mrpupaupd; gzp vd;gJ 
tFg;giwia mikjpahf itj;jpUg;gJld; kl;Lk; Kbe;JtpLtjpy;iy; 
khztu;fs; vg;gbr; rpe;jpf;f Ntz;Lk; vd;gij tbtikf;Fk; xU ngupa 
nghWg;ghf khWfpwJ.   

tFg;giwapy; Mrpupau; xU topfhl;bahf ,Ue;J> khztu;fspd; Njly; 
Mu;tj;ijj; J}z;b> rhf;uB]pd; tpdh Kiwiaf; ifahz;L> FO 
Ntiyfs;> fye;Jiuahly;fs;> jfty; njhopy;El;gg; gad;ghL kw;Wk; 
Ra kjpg;gPL Nghd;wtw;wpd; Clhf khztu;fspd; rpe;jidj; jpwid 
tsu;f;f KbAk;. ,jid tFg;giwapy; vt;thW eilKiwg;gLj;jyhk; 
vd;W Nehf;fpdhy;:   

Mrpupau; khztu;fspd; Nfs;tpfSf;Fj; jhNd Neubahfg; gjpiyr; 
nrhy;yptplhky;> NkYk; rpy Nfs;tpfisf; Nfl;L> khztu;fisNa Njbg; 

gjpiyf; fz;lwpa Cf;Ftpf;f Ntz;Lk; (Brookfield, 2012). cjhuzkhf 
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xU fzpj tFg;gpy;> “,e;jf; fzf;if NtW vd;ndd;d topfspy; 

jPu;f;fyhk;?” vd;W Nfs;tp Nfl;Fk; NghJ khztu;fs; FOf;fshf 
,ize;J mjw;fhd topfisf; fz;lwptu;. rhf;uB]pd; tpdh Kiwapy;> 
Mrpupau; khztu;fsplk; njhlu;r;rpahd Nfs;tpfisf; Nfl;gjd; %yk; 
mtu;fspd; rpe;jidiaj; J}z;lyhk;. ,J khztu;fspd; gFg;gha;Tj; 
jpwid mjpfupf;f cjTfpwJ.   

Mrpupau; FO fw;wy; Kiwiag; gad;gLj;Jk; NghJ> khztu;fs; 
jq;fSf;Fs; fUj;Jf;fisg; gupkhwpf; nfhs;fpd;wdu;. ,jd; %yk; 
mLj;jtu;fspd; fUj;Jf;fisAk; kjpf;Fk; gz;G mtu;fsplk; tsu;fpwJ. 
,j;jifa FO tpthjq;fs; mwptpay; kw;Wk; r%fg; gpur;rpidfisg; 
gw;wp Mokhfr; rpe;jpf;fg; ngupJk; cjTfpd;wd. fzpdp khjpupfs; kw;Wk; 
,izaj; Njly; fUtpfs; Nghd;w b[pl;ly; rhjdq;fSk; khztu;fspd; 
Ma;Tj; jpwid tsu;f;fg; gad;gLfpd;wd. ,jd; %yk; juTfisg; 
gFg;gha;T nra;J> mjd; KbTfisf; fzpf;f khztu;fs; gofpf; 

nfhs;fpd;wdu; (Facione, 2015). 

NkYk;> tFg;giwapy; khztu;fs; jhq;fs; fw;w tp\aq;fisj; jhq;fNs 
Ra kjpg;gPL nra;J ghu;f;fTk; Mrpupau; topfhl;l Ntz;Lk;. ,J 

mtu;fspd; cau;kl;lr; rpe;jidj; jpwid (Higher-Order Thinking Skills) 
tsu;f;Fk;. ,d;iwa etPd tFg;giwapy; Mrpupau; vd;gtu; ntWk; 
Nghjfu; my;yu;> mtu; khztu;fspd; rpe;jidiaj; J}z;Lk; xU rpwe;j 
mikg;ghsu; Mthu;.   

khztu;fsplj;jpy; tpku;rd rpe;jidia Cf;Ftpg;gjw;fhd tFg;giw 
eilKiwfs; 

,d;iwa fy;tpapy;> khztu;fspd; tpku;rd rpe;jidia tsu;g;gjw;Fg; 
ghlg;gug;igj; jhz;b> khztu;fisr; nrhe;jkhfr; nray;gl itf;f 
Ntz;Lk;. mtu;fs; Njly;fspYk;> gFg;gha;TfspYk;> tpthjq;fspYk; 

<LgLk; tifapy; fw;wy; nray;ghLfis mikf;f Ntz;Lk; ( Paul & 

Elder, 2014). ,e;j tFg;giw eilKiwfis ehd;F Kf;fpa 
gpupTfshfg; ghu;f;fyhk;: tpdh vOg;Gk; cj;jpfs;> $l;Lf;fw;wy; 

(Collaborative Learning), gpur;rpid mbg;gilapyhd fw;wy; (Problem-

Based Learning) kw;Wk; Ra kjpg;gPLk; gpujpgypg;G vd;gitahFk;. ,it 
tFg;giwapy; eilKiwg; gLj;jg;gLk; Kiwfis Nehf;fpdhy;> 
rhf;uB]pd; tpdh KiwahdJ khztu;fis Mokhf Nahrpf;f 
itf;fTk;> fUj;Jf;fisg; gFg;gha;T nra;J mjw;fhd rhd;WfSld; 
gjpyspf;f itf;fTk; cjTk; xU ey;y topahFk;. cjhuzkhf> xU 

mwptpay; tFg;gpy; Mrpupau; “,e;jj; jhtuj;jpd; mikg;gpy; Vd; 

,j;jifa khw;wk; Vw;gl;Ls;sJ?” vd;W Nfl;Fk; NghJ> khztu;fs; 
FOf;fshf ,ize;J jfty;fisr; Nrfupj;J> mjw;fhd fhuzq;fis 
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Muha;tu;. ,jd; %yk; fhuz fhupaj; njhlu;Gfis tpsq;fp> thjq;fis 

Kd;itf;Fk; jpwidg; ngWfpd;wdu; (Vygotsky, 1978).  

$l;Lf;fw;wy; Kiwapy; khztu;fs; FOf;fshf ,ize;J Ntiy 
nra;tjhy; gu];gu fye;JiuahlYk;> $l;Liog;Gk;> gFg;gha;Tj; jpwDk; 
tsu;fpd;wd. cjhuzkhf xU tuyhw;W tFg;gpy;> gpupj;jhdpau; fhy 
,yq;if gw;wpa xU jiyg;ig vLj;Jf;nfhz;L> xt;nthU FOTk; 
mjw;fhd tuyhw;Wr; rhd;Wfis Kd;itj;J tpthjq;fspy; <Lglyhk;. 
,e;j eilKiw khztu;fs; khw;Wg; ghu;itfisg; Gupe;Jnfhs;sTk;> 
FOthf ,ize;J KbntLf;fTk; toptFf;fpwJ.   

gpur;rpid mbg;gilapyhd fw;wy; (PBL) Kiwapy; khztu;fs; ep[ 
tho;f;ifapy; cs;s gpur;rpidfis vLj;Jf;nfhz;L> mjw;fhd 
jPu;Tfisj; Njb> juTfis Muha;e;J KbTfis vLg;ghu;fs;. ,jd; 
%yk; mtu;fs; nrhe;jkhfr; rpe;jpj;J gpur;rpidfisj; jPu;f;Fk; 

Mw;wiyg; ngWfpd;wdu; (Brookfield, 2012). mj;Jld;> jhq;fs; 
fw;wtw;iwj; jhq;fNs Ra kjpg;gPL nra;Ak; NghJ mtu;fspd; rpe;jidj; 
jpwd; NkYk; $u;ikailfpwJ. ,j;jifa nray;ghLfs; Mrpupaupd; 
topfhl;lYld; tFg;giwapy; elf;Fk; NghJ> khztu;fspd; MSikAk; 
rpe;jidj; jpwDk; ep[khd R+oypy; tsu;fpd;wd. ,J mtu;fis 21 Mk; 
E}w;whz;bw;F Vw;w> tpopg;Gzu;Ts;s Fbkf;fshf cUthf;f cjTfpwJ.   

khztu;fspd; tpku;rd rpe;jidia Nkk;gLj;Jtjpy; Mrpupau;fs; 
vjpu;nfhs;Sk; rthy;fs; kw;Wk; mjw;fhd jPu;Tfs; 

khztu;fspy; tpku;rd rpe;jidia tsu;g;gJ etPd fy;tpapd; Kf;fpa 

Fwpf;NfhshFk; (Facione, 2015). Mrpupau;fs; ,jid eilKiwg;gLj;Jk; 
NghJ gy rthy;fis vjpu;nfhs;fpd;wdu;. ,r;rthy;fs; ngUk;ghYk; 
ghlj;jpl;lf; fl;Lg;ghLfs;> khztu;fspd; gpd;dzp> Nghjpa tsq;fs; 
,y;yhik kw;Wk; Nju;T Kiwfs; Mfpatw;Wld; njhlu;Ggl;litahf 
,Uf;fpd;wd.   

ghlj;jpl;lk; kw;Wk; Neuf; fl;Lg;ghLfs;: ,yq;ifapd; fy;tpr; R+oypy;> 
Kf;fpakhf cau; tFg;Gfspy; Njrpa Nju;Tfisf; fUj;jpw;nfhz;L 
ghlj;jpl;lj;ij tpiuthf Kbf;f Ntz;ba fl;lhak; Mrpupau;fSf;F 
cs;sJ. ,jdhy;> tFg;giwapy; FO tpthjq;fs; my;yJ gpur;rpid 
jPu;f;Fk; fw;wy; nray;ghLfSf;Fr; nrytpl Neukpy;yhky; NghfpwJ. 
,jw;Fj; jPu;thf> ghlj;jpl;lj;ijj; jhz;b jdpahf Neuk; xJf;fhky;> 
md;whlg; ghlq;fis elj;Jk; NghNj rpwpa tpthjq;fisAk;> 
rpe;jidiaj; J}z;Lk; vspa Nfs;tpfisAk; ghlj;Jld; ,izj;Jf; 

nfhz;L Nghfyhk; (Perera& Samarasinghe, 2018). 

khztu;fspd; jahu;jd;ik kw;Wk; <LghL: gy khztu;fSf;F 
Muk;gj;jpy; xU tp\aj;ijg; gFg;gha;T nra;Ak; jpwNdh my;yJ 
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nrhe;jkhfr; rpe;jpf;Fk; Mw;wNyh Fiwthf ,Uf;f tha;g;Gz;L (Tan , 

2017).  rpq;fg;G+u; Nghd;w ehLfspy; $l> njhlf;ff; fhyj;jpy; khztu;fs; 
jpwe;j Nfs;tpfSf;Fk; gpur;rpid mbg;gilapyhd fw;wy; 
nray;ghLfSf;Fk; rpukg;gl;ldu;. ,jw;Fj; jPu;thf> Mrpupau; 
rpe;jidiaj; J}z;Lk; vspa Nfs;tpfisg; gbg;gbahf mwpKfg;gLj;j 
Ntz;Lk;. njhlf;fj;jpy; Rygkhd Nfs;tpfisf; Nfl;L khztu;fspd; 

jd;dk;gpf;ifia tsu;j;J> gpd;du; rpf;fyhd khjpup Ma;TfSf;F (Case 

Studies) mtu;fisf; nfhz;L nry;yyhk;.   

tsq;fs; kw;Wk; njhopy;El;gf; FiwT: etPd rpe;jidj; jpwid 
tsu;f;fr; rpy b[pl;ly; fUtpfNsh my;yJ Ma;Tg; nghUl;fNsh 
Njitg;glyhk;. tsUk; ehLfspd; fpuhkg;Gwg; gs;spfspy; fzpdp my;yJ 
,iza trjpfs; Nghjpastpy; ,y;yhjjhy;> mwptpay; tFg;Gfspy; 

nka;epfu; Ma;tfq;fis (Virtual Labs) gad;gLj;JtJ rthyhf cs;sJ 

(Rao & Sharma, 2019).  ,t;thwhd R+o;epiyfspy;> mjpf nrytpy;yhj> 
cs;Supy; fpilf;ff;$ba vspa nghUl;fisf; nfhz;L khztu;fisr; 
Nrhjidfs; kw;Wk; Njly;fspy; <LgLj;jyhk;.   

ghuk;gupa Nju;T Kiwfs;: jw;Nghija Nju;T Kiwfs;> Fwpg;ghfg; 

gd;Kfj; njupT tpdhf;fs; (MCQs) khztu;fspd; Mokhd rpe;jidia 

KOikahf mstpLtjpy;iy (Facione, 2015). ,jdhy; Mrpupau;fSk; 
Nju;Tg; Gs;spfis Nehf;fkhff; nfhz;L> rpe;jid nray;ghLfisf; 
Fiwj;Jf; nfhs;s NeupLfpwJ. ,jw;Fj; jPu;thf> ,Wjpj; Nju;Tfis 
kl;LNk ek;gpapUf;fhky; tFg;giwf; FOj; jpl;lq;fs;> khztu;fspd; Ra 
gpujpgypg;Gg; gjpTfs; kw;Wk; khjpup Ma;Tfs; Nghd;w njhlu; kjpg;gPl;L 
KiwfSf;F Kf;fpaj;Jtk; toq;fg;gl Ntz;Lk;.  

khztu;fspd; gd;Kfj;jd;ik: xU tFg;giwapy; ntt;NtW fw;wy; 
Ntfk;> FLk;gg; gpd;dzp kw;Wk; Kd;dwpitf; nfhz;l khztu;fs; 
,Ug;ghu;fs;. gd;Kff; fyhrhu R+oy; nfhz;l tFg;giwfspy; rpy 
khztu;fs; nkhop my;yJ $r;r Rghtk; fhuzkhf tpthjq;fspy; 

gq;Nfw;fj; jaq;Ftu; (Harris, 2016).  ,t;thwhd tFg;giwfspy; 
tha;nkhop tpthjq;fs; kl;Lkd;wp> vOj;J %ykhd nray;ghLfs;> rpwpa 

FO Ntiyfs; kw;Wk; Njhoikf; fw;wy; (Peer Learning) Nghd;w gy;NtW 
topfis Mrpupau; ifahsyhk;.  

,t;thwhd rthy;fs; ,Ug;gpDk;> Mrpupau;fs; gy;NtW nray;Kiwfis 
gad;gLj;jp ntw;wpfukhf tpku;rd rpe;jid tsu;f;f KbAk;. 
ghlj;jpl;lj;jpy; eltbf;iffis ,izj;jy;> khztu;fspd; 
jahu;jd;ikia Nkk;gLj;jy;> tsq;fSld; gofy;> kjpg;gPl;bd; Gjpa 
Kiwfis gad;gLj;jy;> gd;Kfj; jpwd;fis Cf;Ftpj;jy; Mfpait 
tpku;rd rpe;jidia tsu;g;gjw;fhd  fw;wy; R+oiy cUthf;Ffpd;wd 
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KbTiu  

tpku;rd rpe;jid vd;gJ ,d;iwa etPd fy;tpf;F kpfTk; 
,d;wpaikahj xU jpwdhFk;. khztu;fis ntWkNd ghlq;fis 
kddk; nra;gtu;fshf khw;whky;> nrhe;jkhfr; rpe;jpg;gtu;fshfTk;> 
gpur;rpidfisj; jPu;f;Fk; Mw;wy; cs;stu;fshfTk; cUthf;Ftjpy; 
Mrpupau;fSf;Fg; ngUk; nghWg;G cs;sJ. ghlj;jpl;lr; Rik> Neukpd;ik> 
Nghjpa tsq;fs; ,y;yhik Nghd;w rthy;fs; ,Ue;jhYk;> Mrpupau;fs; 
xU Nghjfuhf kl;Lkd;wp> topfhl;bahfTk; Cf;Ftpg;ghsuhfTk; 
nray;gLk; NghJ ,r;rthy;fis Kwpabf;f KbAk;. fy;tpapd; 
cz;ikahd Nehf;fk; khztu;fSf;Fj; jfty;fisj; jpzpg;gJ my;y; 
khwhf> mtu;fs; cyf elg;Gfisj; jhkhfNt Muha;e;J> rupahd 
KbTfis vLj;J> ep[ tho;f;ifg; gpur;rpidfisg; gilg;ghw;wNyhL 
jPu;f;ff;$ba rpwe;j MSikfshf cUthf;FtNj MFk;.   
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    Abstract  

The Advanced Level (AL) classroom in the modern era is no longer a site of 

passive reception but a dynamic ecosystem of negotiation and cognitive 

autonomy. This paper explores the behavioral and cognitive shifts within 

Generation Z (Gen Z)individuals born between 1997 and 2012,who currently 

occupy the 17-to-19-year-old cohort in Sri Lanka(Dimock, 2019). Despite 

geographical,cultural & subject streamwise specificities, Sri Lankan Advance 

level students are increasingly bridging cultural disparities through 

digitalization, adopting a globalized "digital-native" logic. This article 

analyzes the "Authenticity Filter," the "Fast-Brain" paradox, and the transition 

from instruction-following to instruction-making, arguing that modern 

pedagogy must direct toward relationship-based facilitation.  

1. The Globalized Digital Native: Bridging Cultural 

Disparities  

Generation Z represents the first global cohort of "digital natives" (Prensky, 

2001). In the context of Sri Lankan education, a significant shift has occurred: 

while traditional cultural values remain, the digitalization of daily life has 

created a "transcultural" identity among AL students. Through ubiquitous 

access to global platforms like YouTube,Facebook, TikTok,Instagram and 

educational MOOCs, Sri Lankan students are no longer isolated by 

https://doi.org/10.66281/70130/9290
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geography. They share more behavioral commonalities with their global peers 

than with the previous generation of Sri Lankan "digital immigrants."  

This digitalization acts as a leveler of cultural disparities. A student in a rural 

province and a student in an urban center often consume the same global 

content, adopt similar linguistic shorthand, and utilize the same logical 

frameworks for problem-solving. As noted in global, structural changes in 

higher education must acknowledge that quality is now viewed through a 

global lens. Sri Lankan students do not just compare their teachers to local 

standards; they compare them to the global standards of "authentic 

mentorship" they see online.Consequently, the cognitive process of a student 

in a rural province is increasingly aligned with urban counterparts, as both 

navigate information through the same digital heuristic patterns.  

2. The "Authenticity Filter": Relationship as a Pedagogical 

Prerequisite  

A primary behavioral marker in the modern AL classroom is the 

"Identification Phase." This is a period where students psychologically 

"audit" the educator before committing to the curriculum. For Gen Z, trust is 

not an automatic byproduct of professional titles; it is earned through 

authenticity and relatability.  

Research indicates that Gen Z learners prioritize an educator’s emotional 

intelligence (EQ) as a prerequisite for engagement. According to a mixed-

methods study in 2024, experiential learning remains the most preferred 

teaching style, with a mean preference score of 4.39 out of 5.0 (Diversitas 

Journal, 2024). Students spend the initial weeks of a course identifying 

whether a teacher is "real," logically sound, and supportive. Once this bridge 

of trust is established, student engagement increases by an average of 35% 

compared to traditional, authority-based environments (Hattie & Timperley, 

2025). They seek a "mentor-friend" who respects their autonomy rather than 

a lecturer who demands obedience.  

3. The "Fast-Brain" Paradox: Navigating the 8-Second Filter  

There is a frequent misconception that Gen Z possesses a "short attention 
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span." Modern cognitive science suggests this is more accurately described as 

an 8-second filter (McKinsey, 2022). Due to the high volume of digital 

stimuli, Gen Z brains have developed a sophisticated ability to filter, 

categorize, and discard irrelevant data at high speeds.  

This leads to the "Fast-Brain" paradox: a student may appear quiet, detached, 

or physically passive, yet their internal logical processors are working at high 

velocity. They are often parallel-processing the educator's argument and 

reaching conclusions before the verbal delivery is complete. Recent statistics 

show that 75.7% of Gen Z learners prefer multimodal learning the 

simultaneous use of visual, auditory, and kinesthetic stimuli (University of 

Cyberjaya, 2026).When a lesson is delivered in a singular, slow-paced format, 

it creates a "cognitive load disconnect," where the student’s internal logic 

outpaces the instructional delivery. 

4. From Instruction-Takers to Instruction-Makers: The Drive 

for Autonomy  

The modern Advanced level student is characterized by a rejection of passive 

instruction. Gen Z learners are inherently proactive and strive to influence the 

learning process. They do not merely follow instructions; they seek to be 

"instruction-makers" who understand and modify the logic of the task.  

● Proactive Autonomy: Students often challenge established 

methodologies to propose more pragmatic or "joyful" ways of 

achieving a learning goal. This is influenced by the global "DIY" 

(Do-It-Yourself) culture found in digital spaces.  

● The Productive Struggle: 54% of Gen Z students prefer project-

based learning (PBL) where they can navigate complexities and 

"struggle" through the problem-solving phase independently rather 

than being spoon-fed answers (Wifi Talents, 2025).  

● Inquisitive Innovation: Their inquisitive nature drives them to 

transform the classroom into an experimental space. They value 

"joyful learning" environments where curiosity is rewarded over rote 

memorization.  
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5. Gender and Generational Convergence in the Digital Age  

In the 17-to-19-year-old cohort, traditional gender-based differences in 

learning styles are increasingly secondary to generational commonalities. 

While subtle social nuances exist, the "Gen Z logic" characterized by 

pragmatism and a demand for logical transparency is consistent across all 

genders. The shared experience of being raised in a digital-native environment 

has created a unified behavioral profile. Data from 2025 suggests that both 

male and female students show equally high confidence levels (58%) in their 

readiness for the future when provided with autonomous, technology-

integrated learning opportunities (Gallup, 2025).  

6. The "Real Gems": Cultivating Joyful and Logical 

Classrooms  

Teachers often observe that the most inquisitive students those who question 

authority and experiment with lessons are the "Real Gems" of the classroom. 

These students strive to create a "joyful learning" environment. They value 

peer-to-peer collaboration, with 80% of Gen Z reporting that studying with 

peers significantly enhances their academic retention and overall satisfaction 

(Barnes & Noble College, 2024).  

This shift requires a move toward "Relationship Management." The 

educator's role is now to moderate the "productive struggle" and ensure the 

struggle remains constructive. This involves knowing when to provide a 

scaffold and when to allow the student to "make the instruction" themselves. 

 

7. Recommendations  

As an alumna of the Faculty of Education reflecting on the evolution of 

pedagogy, the findings suggest that teacher training programs must adapt to 

these new cognitive and transcultural realities. This observation is 

emphasized that quality in education is intrinsic to the search for scientific 

knowledge and excellence. To achieve this in the modern Advanced Level 

classroom, the following strategies are recommended:  
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1. Transition to Facilitation: Training should move away from the 

"all-knowing orator" model toward "authentic facilitation," where the 

teacher guides the student's independent inquiry. 2. Multimodal 

Curriculum Design: Lessons must integrate visual, interactive, and 

logical components to satisfy the high speed internal processing of 

Gen Z.  

3. Digital Integration as Cultural Bridge: Acknowledge the globalized 

digital identity of students by utilizing global educational resources 

and technological tools, regardless of the school's physical location.  

4. Promote Cognitive Autonomy: Shift assessment from "following 

instructions" to "innovative problem-solving," allowing students to 

take ownership of their learning flow.  

Conclusion  

Generation Z students in the Sri Lankan Advanced level classroom are not 

passive subjects but active, logical, and highly inquisitive co-creators of 

knowledge. Their tendency to challenge instructions and seek a "joyful" 

struggle is a sign of high functioning autonomy, facilitated by a globalized 

digital identity that bridges local cultural disparities. By recognizing them as 

"Real Gems" and adapting pedagogical structures to meet their fast-paced, 

multimodal, and relationship driven logic, the education system can unlock a 

level of excellence that surpasses traditional models. 
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idrixlafIamh 

21 jk ishjfia uq,a oYl oaú;ajh ;=< f.da,Sh wOHdmk lafIa;%h fõ.j;a 
id¾j-uÜgfï äðg,alrKhlg ,la úh' f;dr;=re yd ikaksfõok ;dlaIKh 
wOHdmk moaO;sj,g wkql,kh lsÍu uÕska YsIH flakaøSh" kuHYS,S iy nyq-
udOH bf.kqï mßirhla ìys lsÍu f,dalfha fndfyda rgj, m%Odk m%;sm;a;suh 
b,lalhla úh' fuu ;dlaI‚l mßj¾;kfha f.da,Sh mqfrda.dñhd f,i lghq;= 
l< iaùvkh" iuia; mdi,a moaO;shu äðg,alrKhg ,lalsÍfuka wk;=rej 
uE;ld,Skj oeä m%;sm;a;suh yerjqulg ,laj we;' isiqkaf.a lshùfï 
m%jK;djh wjm%udKh ùu" wjOdkh r|jd ;nd .ekSfï wmyiq;djh iy 
.eUqre bf.kqï l%shdj,sh wvd, ùu jeks ixcdkkuh w¾nqo fya;=fjka uqøs; 
fm<fmd;a" w;awl=re ,sùu iy .=re-isiq wka;¾l%shdjka u; mokï jQ 
idïm%odhsl bf.kqï fuj,ï fj; kej; wjOdkh fhduqlsÍug iaùvk rch 
;SrKh lr we;' fuu ,smsh uÕska tu m%;sm;a;suh mßj¾;kh" wOHdmksl" 
ufkdaúoHd;aul iy iudc-ixialD;sl idOl Tiafia úfõpkd;aulj 
úYaf,aIKh flf¾' ixj¾Okh fjñka mj;sk rgla f,i äðg,a wOHdmk 
Wmdhud¾. ilia lrñka isák Y%S ,xldfõ iuld,Sk wOHdmk m%;sm;a;sh 
Wfoid Wlyd .; yels m%dfhda.sl iy iu;=,s; wdo¾Yhka fuu wOHhkh 
uÕska fhdackd flf¾'  

uqLH mo( äðg,a wOHdmkh" idïm%odhsl bf.kqu" iaùvk wOHdmk 
m%;sixialrK" ixcdkk ixj¾Okh" iudc-ixialD;sl kHdh" m%fõY 

ikaksl¾IK l,dmh ^ZPD&' 

udkj YsIagdpdrfha iy wOHdmk b;sydifha úúO wjêkays§ ìysjQ ;dlaI‚l 
fuj,ï bf.kqï-b.ekaùï l%shdj,sfha iajNdjh ;SrKh lsÍfuys,d iqúfYaIS 
n,mEula isÿ lr we;' uqøK Ys,amfha wd.ukh;a iuÕ bka miqj meñ‚ 
mß.Kl ;dlaIKh" wka;¾cd,h" iaud¾Ü cx.u ÿrl:k iy geí,Ü mß.Kl 
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uÕska mka;sldur ixl,amh ;dlaI‚l jYfhka w;sYh ÈhqKq ;;ajhlg m;a 
úh' úfYaIfhkau fldúâ 19 f.da,Sh jix.; ;;a;ajh;a iuÕ f,dalh mqrd 
idïm%odhsl fN!;sl mka;sldur jid oeóug isÿjQ w;r" th wOHdmkfha 
äðg,alrK l%shdj,sh ksrdhdifhkau fõ.j;a lsÍug fya;= úh' flfia 
fj;;a" j¾;udk cd;Hka;r wOHdmk m¾fhaIK iy we.hSï jd¾;d uÕska 
fmkajd fokafka ;dlaI‚l fuj,ï i|yd mka;sldur ;=< we;s m%fõYh mq¿,a 
jQ mu‚kau YsIHhdf.a ixcdkk j¾Okh fyda .eUqre bf.kSu ixj¾Okh 
fkdjk njhs' tlai;a cd;Skaf.a wOHdmksl" úoHd;aul iy ixialD;sl 

ixúOdkh ^UNESCO 2023& úiska ksl=;a lrk ,o f.da,Sh wOHdmk ksÍlaIK 
jd¾;dj wjOdrKh lrkafka" ;dlaIKh hkq wOHdmk l%shdj,sh idlaId;a lr 
.ekSu i|yd Ndú; l< yels tla WmlrKhla fyda udOHhla muKla jk w;r" 
th lsisfia;au .=rejrhd iy YsIHhd w;r mj;sk iÔù udkj wka;¾l%shdjka 
m%;sia:dmkh lsÍug Ndú; fkdl< hq;= nj h'  

wOHdmk lafIa;%h ;=< äðg,alrKh hkq yqfola mka;sldurj,g mß.Kl 
iemhSu fyda uqøs; fmd;a fjkqjg äðg,a ;sr wdfoaY lsÍu jeks ir, ;dlaI‚l 
l%shdj,shla fkdfõ' th wOHdmk moaO;sfha iuia; jHqyh" ikaksfõok 
rgdjka iy bf.kqï mßirh uq¿ukskau mßj¾;kh lrk ˜iudc-;dlaI‚l 
ixisoaêhls' fuu mßirh ;=< oekqu hkq ksrka;rfhka fjkia jk" cd,.; jQ 
iy ´kEu wfhl=g m%fõY úh yels újD; iïm;la f,i w¾:l:kh flf¾' 
flfia fj;;a fuu ;dlaI‚l m%idrKh iuÕ wOHdmk lafIa;%h uqyqK fok 
m%Odk;u wNsfhda.h jkafka zf;dr;=re fj; m%fõY ùuz iy zoekqu ks¾udKh 
lsÍuz w;r mj;sk m%dfhda.sl mr;rhhs' äðg,a udOH uÕska YsIHhdg laI‚lj 
w;s úYd, f;dr;=re iïNdrhla ,nd .; yels jqjo" tu f;dr;=re 
úfõpkd;aulj úYaf,aIKh lr" ;ukaf.a mQ¾j oekqu iuÕ iïnkaO lr 
.ksñka w¾:j;a oekqula njg mßj¾;kh lr .ekSug isiqka wfmdfydi;a jk 
nj m¾fhaIlfhda fmkajd fo;s'  

 

äðg,a wOHdmkh iy YsIHhdf.a ixcdkk n,mEï 

äðg,a bf.kqï l%ufõohka uÕska f;dr;=re ,nd .ekSfï fõ.h iy oDYHuh 
W;af;ack iemhsh yels jqjo" th YsIHhdf.a fud<fha l%shdldß;ajhg iy 
ixcdkk l%shdj,Skag n,mdk wdldrh ms<sn|j j¾;udk iakdhq úoHd;aul iy 
wOHdmk ufkdaúoHd;aul m¾fhaIK uÕska nrm;< lreKq wkdjrKh lr 
f.k we;' fuys§ äðg,a ;sr u; lshùu iy uqøs; lvodis u; lshùu w;r 
meyeÈ,s ixcdkkuh fjkila y÷kdf.k ;sfí' 2018 jif¾ isÿ lrk ,o 
fugd-úYaf,aIKhlg wkqj" uqøs; fm<fmd;a mßYS,kh lrk isiqka" äðg,a 
;sr Tiafia tu ,sms f,aLk u lshjk isiqkag jvd by< uÜgul jHQy.; 
wjfndaOhla fmkakqï lrhs' fuhg m%Odk fya;=j jkafka uqøs; fmd;l mj;sk 
fN!;sl iajNdjh tkï msgqj fmr<Su" fmdf;a >klu w;g oekSu jeks idOl 
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uÕska fud<h ;=< f;dr;=re .nvd lr.ekSu i|yd fN!;sl is;shula 
ks¾udKh lsÍuhs' Bg idfmalaIj äðg,a ;srhl by<g iy my<g .uka 
lrñka  lshùfï§ fuu is;shïlrKh ì|jefgk w;r" tuÕska u;l Yla;sh 
W!k fõ' ;jo" m¾fhaIKj,ska fy<s ù we;af;a äðg,a udOH uÕska isiqka ;=< 
˜wê;lafiare.; wjfndaOhla˜we;s lrk nj h' isiqka äðg,a ;sr u; we;s ,sms 
b;d fõ.fhka lshjd wjika lrk w;r" ;ukag th fyd¢ka jegyqKq nj 
m%ldY lrhs' kuq;a Tjqkaf.ka .eUqre" úfõpkd;aul fyda úYaf,aIKd;aul 
m%Yak weiQ úg ,ndfok ms<s;=re b;d fkd.eUqre h' 

 

idïm%odhsl bf.kqï l%ufõohkaf.a kHdhd;aul moku 

idïm%odhsl bf.kqï mßirh hkq yqfola h,amek .sh moaO;shla fkdj"  
wOHdmk ufkdaúoHdj ;=< Yla;su;a kHdhd;aul mokula u; f.dvke.S we;s 
l%shdj,shls' iaùvkh jeks ÈhqKq rgj,a mjd fuu l%ufõo fj; kej; yeÍug 
fya;=j my; i|yka m%Odk wOHdmk kHdhka weiqßka úYaf,aIKh l< yels 
h'  

• f,õ úf.dÜialsf.a iudc-ixialD;sl kHdh iy m%fõY 

ikaksl¾IK l,dmh ^ZPD& 

f,õ úf.dÜialsf.a iudc-ixialD;sl kHdhg wkqj" mqoa.,fhl=f.a bf.kSu 
iy by< ixcdkk l%shdldÍ;ajhka j¾Okh jkafka yqfol,d l%shdj,shla f,i 
fkdj" iudÔh iy ixialD;sl mßirhla ;=< isÿ jk iÔù wka;¾l%shdjkaf.a 
m%;sM,hla jYfhks' fuys§ úf.dÜials úiska y÷kajd fok ,o jeo.;au 

ixl,amh jkafka ˜m%fõY ikaksl¾IK l,dmhhs̃  ^Zone of Proximal 

Development - ZPD&' ZPD hkq YsIHfhl=g lsisfjl=f.a iydhla fkdue;sj 
iajdëkj l< yels ld¾hhka iy oekque;s wfhl=f.a ud¾f.damfoaYkh iy 
iydh we;sj l< yels ld¾hhka w;r mj;sk mr;rhhs' äðg,a mka;sldur 
mßirhla ;=<" mß.Kl uDÿldx.hlg fyda lD;su nqoaê fuj,ulg hï ÿrlg 
f;dr;=re iemhsh yels jqj o" YsIHhdf.a yeÕSï" yeisÍï jgyd .ksñka" ienE 
ud¾f.damfoaYlfhl= f,i lghq;= l< yelafla iÔù ñksia .=rejrfhl=g 
mu‚' .=re isiq weia iïnkaO;djh iy wjdÑl ikaksfõokh äðg,a ;sr uÕska 
wysñ lsÍu ksid ZPD l,dmh ;=< isÿjk oekqu f.dvke.Sfï l%shdj,sh ukao.dó 
fõ'  

 ² w;awl=re ,sùfï ixcdkkuh jeo.;alu  

h;=re mqjrejl wl=re ghsma lsÍu iy mEkla fyda mekai,la Ndú; lr 
lvodishl w;awl=re ,sùu w;r mj;sk iakdhq úoHd;aul fjki j¾;udk 
m¾fhaIKj, úfYaI wjOdkhg ,laj we;' w;awl=re ,sùfï § weÕs,sj, ishqï 
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p,khka md,kh lsÍu i|yd fud<fha pd,l l,dm " oDYH l,dm iy 
ixfõok l,dm /ila tl jr W;af;ackh fõ' fuu nyq-l,dmSh l%shdldß;ajh 
f;dr;=re È.=ld,Sk u;lhg we;=<;a lr .ekSug iy wlaIr úkHdih" NdId 
rgd jvd;a fyd¢ka .%yKh lr .ekSug WmldÍ fõ' iaùvk m¾fhaIlhka 
fmkajd fokafka isiqka geí,Ü mß.Klj, ghsma lsÍug yqre ùu ksid 
Tjqkaf.a È.= mdG lshjd f;areï .ekSfï Odß;dj msßyS we;s njhs' 

  

iaùvkfha wOHdmk m%;sixialrKh( ft;sydisl miqìu iy 
j¾;udk yerjqu 

iaùvkh 1990 oYlfha w. Nd.fha isg wOHdmkh äðg,alrKh lsÍu w;ska 
f,dalfha fmruqfKa u isá rgls' rcfha oeä uQ,H m%;smdok hgf;a ieu 

YsIHfhl=g u mqoa.,sl mß.Klhla fyda geí,Ü Wmdx.hla ,nd§u ^One-to-

One policy&" mdi,a mßY%hka iïmQ¾Kfhka u wêfõ.S wka;¾cd,fhka 
wdjrKh lsÍu iy uqøs; fm<fmd;a fjkqjg äðg,a bf.kqï moaO;s wdfoaY 
lsÍu cd;sl m%;sm;a;shla f,i l%shdjg kexú‚' 2017 jif¾§ iaùvk cd;sl 
wOHdmk ksfhdað;dh;kh úiska äðg,a l=i,;d wksjd¾h lrñka cd;sl 
äðg,alrK Wmdhud¾.hla o y÷kajd fok ,§' flfia fj;;a" fuu oejeka; 
äðg,alrKfha È.=ld,Sk m%;sM, 2020 oYlfha uq,a Nd.h jk úg úoHudk 
úh' cd;Hka;r YsIH we.hSfï jevigyk iy cd;Hka;r lshùfï idlaIr;d 
wOHhkh uÕska wkdjrKh jQfha iaùvk isiqkaf.a lshùfï idlaIr;djh iy 
.‚;uh yelshdjka fmr jirj,g jvd ie,lsh hq;= f,i my; jeà we;s 
njhs' úfYaIfhkau" <uqka ;=< iajhl%Shj lshùfï reÑh wvq ùu" wjOdkh 
r|jd .ekSfï ld,h flá ùu iy ir, w;awl=re ,sùug mjd wfmdfydi;a 
ùu jeks uq,sl wOHdmksl .eg¨ /ila y÷kd.eks‚'  

fuu w¾nqohg ms<shï jYfhka iaùvk wOHdmk wud;HdxYh iy j;auka rch 
úiska ft;sydisl m%;sm;a;suh yerjqula ksfõokh lrk ,§' ta wkqj" fmr 
mej;s wê-äðg,alrK Wmdhud¾. w;aysgqjd" ˜kej; uqøs; fmd;a iy mekai,a 

fj;˜ ^Back to basics& hk ixl,amh hgf;a kj wOHdmk m%;sixialrK 
y÷kajd fok ,§' fuu m%;sixialrKfha m%Odk jHqyd;aul wx. fufiah(  

² uqøs; fm<fmd;a i|yd m%;smdok fjka lsÍu( mdi,a fj; 100] la uqøs; 
fm<fmd;a kej; ,nd §ug rch úiska iDcq uQ,H m%;smdok fjka lsÍu'  

² m%d:ñl fY%a‚j, ;sr ld,h (Screen-time& iSud lsÍu( jhi wjqreÿ 6g wvq 
orejka i|yd jk mQ¾j-<ud úh ixj¾Ok wdh;k ;=< äðg,a Wmdx. Ndú;h 
iïmQ¾Kfhkau mdfya ;ykï lsÍu iy m%d:ñl mka;sj, äðg,a Ndú;h wju 
lsÍu'  
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² w;awl=re ,sùu wksjd¾h lsÍu( ffoksl mka;sldur l%shdldrlï iy 
we.hSïj, § mß.Kl Ndú;h fjkqjg w;ska ,sùu m%j¾Okh lsÍu'  

² .=re flakaøSh b.ekaùï Yla;su;a lsÍu( YsIHhd ;ksju Wmdx.hla weiqßka 
bf.kSu fjkqjg" .=rejrhd úiska fufyhjkq ,nk iDcq idïm%odhsl b.ekaùï 
ld,h §¾> lsÍu'  

fuys§ úfYaIfhkau wjOdrKh l< hq;= lreKla jkafka" iaùvkfha fuu kj 
m%;sixialrKh hkq ;dlaIKh uq¿ukskau m%;slafIam lsÍula fkdjk njhs' th 
;dlaIKfha iSudjka y÷kdf.k" udkj ixcdkkhg iy wOHdmk kHdhkag 
.e<fmk mßÈ äðg,a iy idïm%odhsl l%ufõohka w;r ksfrda.S 
iu;=,s;;djhla f.dvke.Sug .;a W;aidyhls'  

 

Y%S ,xldfõ wOHdmk moaO;sh i|yd ,nd.; yels m%;sm;a;suh 
wdo¾Yhka 

j;auka Y%S ,dxlSh wOHdmk lafIa;%h o kj m%;sixialrK i|yd iQodkï fjñka 
mj;sk w;r" mka;sldur ;=<g ;dlaIKh iy äðg,a fuj,ï we;=<;a lsÍu 
ms<sn| oeä wjOdkhla fhduqj mj;S' fuu ikao¾Nh ;=<" iaùvkh jeks ÈhqKq 
rgla jir ;syl w;aoelSïj,ska miq ,nd.;a m%;sM, úYaf,aIKh lsÍu Y%S ,xldj 
jeks rglg b;d jeo.;a fõ' fuhska ,nd.; yels m%Odk m%;sm;a;suh 
wdo¾Yhka my; mßÈ j¾.SlrKh l< yels h'  

 

² z;dlaIKh m<uqjz fjkqjg zbf.kSu m<uqjz ^Learning-First 

Approach& 

,xldfõ wOHdmk ie,iqïlrejka fndfyda úg isÿlrk uQ,sl je/oaola jkafka 
mka;sldurhlg ;dlaI‚l fuj,ï iemhSu u wOHdmkfha ÈhqKqjla f,i 
ie,lSuhs' iaùvk w;aoelSu wmg lshd fokafka ;dlaIKh hkq wruqK fkdj" 
wruqK idlaId;a lr.kakd fuj,ula muKla nj h' tneúka" ´kEu äðg,a 
fuj,ula y÷kajd §ug fmr" tuÕska isiqkaf.a ixcdkk j¾Okhg iy úIh 
wjfndaOhg isÿjk ienE wOHdmksl odhl;ajh l=ulaoehs úoHd;aulj we.hsh 
hq;= h'  

² äðg,a idOdrK;ajh iy iïm;a fn§hdfï mr;rh ^Digital 

Equity& 

Y%S ,xldj jeks ixj¾Okh fjñka mj;sk rgl kd.ßl iy .%dóh mdi,a w;r 
mj;sk fN!;sl fuka u udkj iïm;a mr;rh b;d by< h' mj;sk wd¾Ól 
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;;a;ajhka hgf;a Èjhsfka ish¨u mdi,a i|yd tl yd iudkj wêfõ.S 
wka;¾cd,h fyda iaud¾Ü Wmdx. iemhSu m%dfhda.sl fkdfõ' tjeks miqìul" 
wOHdmkh uq¿ukskau äðg,alrKh lsÍug hdfuka isÿ jkafka mj;sk iudc 
wiudk;djh W.% ùuhs' tneúka" uqøs; fm<fmd;a iy fN!;sl iïm;aj, 
.=Kd;aulNdjh by< kexùu uÕska ieu YsIHfhl=gu fmdÿ iy idOdrK 
wOHdmk whs;shla ;yjqre l< yels h'  

² jhig wkqrEmS äðg,a Ndú;h  

Y%S ,xldj kj äðg,a Wmdhud¾. ieliSfï§ isiqkaf.a jhia uÜgï iy 
ixcdkk mßK;Ndjh flfrys oeä wjOdkh fhduq l< hq;= h' iaùvk 
wdo¾Yh wkqj my; i|yka jHQy.; mshjr ,xldjg o .e<fmk fia fhdackd 
l< yels h(  

1' m%d:ñl wxYh ^1-5 fY%a‚&( äðg,a ;sr Ndú;h iïmQ¾Kfhka u wju 
l< hq;= h' bf.kSu uq¿ukska u uqøs; fm<fmd;a" l%shdldrlï" m%dfhda.sl 
fuj,ï" w;awl=re ,sùu iy .=rejrhd iuÕ iDcq ikaksfõokh u; mokï úh 
hq;= h'   

2' oaú;Shsl wxYh ^6-11 fY%a‚&( uqøs; udOH uQ,sl lr .ksñka" wjYH 
;ekaj,§ muKla mß.Kl ;dlaIKh iy oDYH udOH iydhl fuj,ï f,i 
Ndú; lrk iu;=,s; bf.kqï l%ufõohla wkq.ukh l< yelsh'  

3' Wiia fm< iy ;D;Shsl wxYh( m¾fhaIK lghq;=" iajhx wOHhk iy 
f.da,Sh oekqï moaO;s iu. iïnkaO ùu i|yd äðg,a ;dlaIKh mq¿,a f,i 
Ndú; lsÍug isiqkag u.fmkaúh hq;= h'  

² wOHdmk - ;dlaI‚l .=re mqyqKqj 

;dlaI‚l fuj,ï mka;sldurhg ,ndÿka mu‚ka .=rejreka iajhxl%Shj tajd 
b.ekaùï l%shdj,shg id¾:lj odhl lr fkd.kS' ,xldfõ mj;sk .=re mqyqKq 
jevigyka fndfyda úg iSud jkafka mß.Klhla l%shd;aul lrk wdldrh 
jeks uQ,sl ;dlaI‚l l=i,;d  b.ekaùug mu‚' kuq;a wjYH jkafka" 
;dlaIKh úIh m:hkag wkql,kh lrñka nDDk¾f.a iy úf.dÜialsf.a 

kHdhkag wkqj YsIHhdf.a ZPD l,dmh mq¿,a jk fia ks¾udKd;aulj 
W.kajkafka flfia o hkak ms<sn|j ˜wOHdmksl-;dlaI‚l 
mqyqKqjlã  .=rejrekag ,nd §u h'  
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iudf,dapkh  

iaùvkh jeks rgla kej;;a idïm%odhsl fuj,ï iy uqøs; fmd;a fj; fhduq 
ùu f.da,Sh wOHdmkhg jeo.;a mdvuls' fuuÕska ;yjqre jkafka wOHdmkfha 
.=Kd;aulNdjh mka;sldur i;= ;dlaIKfha kùk;ajh u;u ;SrKh fkdjk 
njhs' bf.kSu hkq iÔù udkj wka;¾l%shdjka" ikao¾NSh mßirh iy 
l%udkql+, ud¾f.damfoaYkh u; f.dvkef.k iudÔh l%shdj,shla nj fuhska 
kej; ikd: fõ' Y%S ,xldj jeks rgj,a m%;sm;a;s ilia lsÍfï§" ;dlaIKfha 
ld¾hlaIu;dj iy idïm%odhsl l%ufõo i;= ixcdkkSh jákdlï y÷kdf.k 

˜iu;=,s; bf.kqï wdo¾Yhla˜ ^Balanced Learning Model& ks¾udKh l< hq;= 
h' isiqjdf.a ixcdkk Odß;dj iy iudÔh wka;¾l%shd flakaø lr .;a tjeks 
m%;sm;a;shlska muKla 21 jk ishjig .e<fmk mQ¾K udkj iïm;la ìys 
l< yels h'  
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13 

WmfoaYk l=i,;dj,g t<Uqula 
u,SId m%idÈ m%kdkaÿ 
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___________________________________________________________________ 

idrixlafIamh  
j¾;udkh jk úg  WmfoaYkh yd WmfoaYlhdf.a wjYH;dj iudchg 
iqúfYaIS f,i wjYH ù we;' f.da,Sh frda. w;ßka ishhg 12l muK m%udKhla 
udkisl .eg¨ iys; mqoa.,hka isák njg jd¾;d fõ' ta wkqj ufkda 
WmfoaYkh j¾;udk iudch ;=< iudc wjYH;djhla ù we;' ir, iudch 
ixlS¾K iudchla olajd mßKduh ùfï§ we;sjQ iudc m%Yak mqoa.,hdf.a 
jHdl+,;djhg fya;= ù we;'tu ksid j¾;udk jD;a;Sh WmfoaYljrhdg mqoa., 
udkisl .eg¿ úi£fï§ iqúfYaIS ld¾hNdrhla isÿ lsÍug we;' fuu ,smsfha 
uQ,sl wruqK jkqfha id¾:l ufkda WmfoaYk l%shdj,shla i|yd WmfoaYljrhd 
i;= úh hq;= jD;a;Sh iqÿiqlï iy m%dfhda.sl l=i,;djkaf.a jeo.;alu idlÉPd 
lsÍuhs' WmfoaYkh iy idudkH wjjdo §u w;r mj;sk fjki meyeÈ,s 
lrñka wdrïN jk fuu ,smsh" id¾:l WmfoaYkhl moku WmfoaYljrhdf.a 
.=Kd;aulNdjh iy mqyqKqj u; jk nj fmkajd fohs' tys§ ksÍlaIKh" 
ksy~;dj ì£u" yf~ys .=Kd;aulNdjh iy m%YaklrKh jeks uQ,sl l=i,;d 
l%shdj,shg odhl jk wdldrh fuys ú.%y flf¾' úfYaIfhkau" fiajd,dNshdg 
udkisl iykh imhk zil%Sh ijka§uziy ld,a frdc¾iaf.a iylïmk uÜgï  
j¾.SlrKhg wkqj WmfoaYljrhd fiajd,dNshdf.a ufkdaNdj  iuÕ iqir ùfï 
jeo.;alu ,smsh ;=< m%Odk jYfhka idlÉPdjg n÷ka lr we;' wjidk 
jYfhka" WmfoaYkh hkq yqÿ úi÷ï §ula fkdj" ksrka;r mqyqKqj ;=<ska 
j¾Okh lr.kakd l=i,;d wdY%fhka fiajd,dNshd iajdëk ;SrK lrd 
fufyhjk n,.ekaùula nj fuu ,smsh uÕska ks.ukh lrhs' 

m%uqL mo( ufkda WmfoaYkh" WmfoaYk l=i,;d" il%Sh ijka§u" iylïmkh" 
m%drïNl p¾hd" n,.ekaùu' 

ufkdaúoHd úIh lafIa;%h ÈhqKq ùu;a iuÕ j¾;udk iudchg tlajQ ;j;a tla 
úIh lafIa;%hla f,i WmfoaYk ufkdaúoHd úIh ye¢kaúh yels h ^fikr;a" 
2021&' c¾udkq cd;sl ú,afy,aï jqâÜ ^1832-1920& hkq ufkdaúoHd{fhl= f,i 
ye¢kajQ m<uq mqoa.,hd h' tu ksid ufkdaúoHd úIh lafIa;%h 1877§ ú,afy,aï  
jqâÜ hgf;a wdrïN úh'  tfia wdrïN jQ ufkdaúoHd úIh " úúO úIh lafIa;% 
hgf;a fmdaIKh fjñka" úúO wkq úIhka hgf;a fnfoñka ixj¾Okh úh' 
tkï" <ud ufkdaúoHdj" ixj¾Ok ufkdaúoHdj" idudkH ufkdaúoHdj" 

https://doi.org/10.66281/70130/9292


123 
 

widudkH ufkdaúoHdj iy idhksl ufkdaúoHdj jYfhka úIh lafIa;% 30lg 
wdikak m%udKhla olajd j¾;udkh jk úg j¾Okh ù we;' ufkdaúoHd 
úIhfha m%Odk wkq úIhla jk WmfoaYk ufkdaúoHdj j¾I 1942 § wefußldkq 
ufkdaúoHd{fhl= jk ld,a frdc¾ia hgf;a wdrïN jQ nj ie,fla ^fikr;a" 
2021&' ufkdaúoHd úIh ;=< ìysjk kj úIhla jk WmfoaYk ufkdaúoHd úoHd 
úIh lafIa;%h" fndfyda úg iudc ufkdaúoHdfõ YdLdjla f,i fndfyda 
úoaj;=ka fmkajd fo;s'   

 

WmfoaYkfha ks¾jpkd;aul úYaf,aIKh 

bx.%Sis NdIdfjka Counselling hkakg isxy, NdIdfjka Ndú; jkafka 
WmfoaYkh hkakhs' WmfoaYkh hkq WmfoaYl;ajh fyj;a Wmfoia §u 
fkdjk w;r tla;rd wdldrhl wfkHdakH iïnkaO;djla iy oaú;Sl 
l%shdj,shls ^chisß" 2005&' ufkdaúoHd;aul WmfoaYkh hkq úoHd;aul" 
wOHdmksl" fukau Ñls;ail l%shdj,shla f,io ie,flhs' th mqoa.,hkaf.a 
Ñ;a;fõ.Sh .eg¿j,g úi÷ï ,nd fok w;r mqoa., wka;¾ iïnkaO;dj,g 
wod< .egqï ksrdlrKh §u isÿ lrkq ,nhs' WmfoaYkh f,i ir,j ks¾jpkh 
l< yels jkafka mqoa., .eg¨ úi|d .ekSug Wojq lsÍfï fiajdjla jYfhks 
^fikr;a" 2021&' mqoa.,hd" mjq," mqoa., lKavdhul udkisl fi!LHuh 
hymeje;au" wOHdmkh iy jD;a;Sh b,lal n,.ekaùu i|yd mj;ajkq ,nk 
jD;a;Sh iïnkaO;dj jYfhka wefußldkq WmfoaYl ix.uh WmfoaYkh 
hkak w¾: olajhs ^American Psychological Association" 2022&'Suman ^2016& 
i|yka lrk wdldrhg" WmfoaYkh hkq mqyqKq WmfoaYlfhl= iy fiajd 
,dNsfhl= w;r .;sl wka;¾ l%shdldÍ;ajhla jk w;r"Ñ;a;fõ.Sh fyda mqoa., 
.eg¿ ksrdlrKh lsÍu ;=<ska fiajd odhlhdg iajhx ;SrK .ekSug iy 
wruqKq f;areï .ekSu i|yd isÿlrk l%shdj,shls'  

fuysÈ WmfoaYkh hkq fiajd,dNshd iy WmfoaYljrhd w;r isÿjk wka;¾ 
mqoa., ixjdouh ;;a;ajhls' WmfoaYkh ixjdoYS,S jk w;r th fiajd ,dNshd 
fj; Wmfoia ,nd §ula isÿ fkdlrhs' fiajd ,dNshd ish .eg¨ව iy Ôú;h 
ms<sn|j kj Ñka;khla we;s lr .ekSu o WmfoaYkh ;=<ska isÿjk jeo.;a 
ixisoaêhls' fiajd ,dNshdf.a iaj Yla;sh u;= lrñka ish .eg¨ j ms<sn| újD; 
oelaula we;s lsÍug  WmfoaYljrhd iu;a úh hq;= h 'tajd fiajd ,dNshdf.a 
.eg¨j,g  wjeis ufkdaúoHd;aul yd WmfoaYkuh ueÈy;alrKh isÿ lsÍug 
kï WmfoaYljrhd m%;sNd mQ¾K whl= úh hq;= w;r ish jD;a;shg wod< 
ish¨ iqÿiqlï imqrd ;sìh hq;= h' tfukau jD;a;Sh m<mqreoao yd WmfoaYk 
l=i,;d ukd f,i j¾Okh lr.;af;l= úh hq;= fõ' 

WmfoaYkh uÕska mqoa., iy iudc ixj¾Okhla we;s lrkq ,nhs' fuys§ 
mqoa.,hd flfrys iqúfYaIS wjOdkhla fhduq lrk w;r Tyqf.a Ñ;a;fõ.Sh 
.eg¨j,ska ñ§ug isÿlrkakdjQ Wmldr u.ska mqoa., m%pKav;ajh wju lsÍu" 
wd;au ydksh iy ishÈú kid.ekSfï m%jK;djhka wju lr.ekSug mqoa.,hd 
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yg iDcqju odhl fõ ^ch;=x." 2003&' úfYaIfhkau mjq,l tla mqoa.,hl= 
udkisl mSvdjlska miqjk úg tu mjqf,a Yla;su;aNdjh .s,syS hk w;r 
ksfrda.S ukila we;s mqoa.,hka Ôj;a jk mjq,la jeä Yla;su;a Ndjhla 
Wiq,kjd we;' mjq,la Yla;su;a jkjd hkq uq¿ uy;a iudcfhau Yla;su;aNdjh 
jeä lsÍuls' m%pKav;ajfhka f;dr iudchla ixj¾Okh lrd b;d myiqfjka 
.uka lrhs' tneúka WmfoaYk l%shdj,sh Tiafia iudc ixj¾Okhg isÿlrk 
fufyh wmßñ; h' udkisl fi!LHfhka hq;= mqoa.,hd ldhsl jYfhka o 
ksfrda.S Ndjhla orhs' tneúka WmfoaYkh udkisl fukau ldhsl fi!LH 
ixrlaIKhg bjy,a jk jeo.;a idOlhls' WmfoaYkh uÕska úúO udkisl 
mSvdjka ksid mqoa.,hන් ;=< ieÕj ;sfnk iqúfYaIS olaI;djka ksrdjrKh 
lsÍula isÿ lrhs ^ch;=x." 2003&' olaI;djhkaf.ka msßmqka mqoa.,hka isák 
iudchla ශී>% ixj¾Okhla lrd /f.k hhs' ta wkqj n,k l, WmfoaYkh 
hkq yqfola mqoa.,fhla b,lal lr lr .ksñka isÿlrkq ld¾hhla jqj;ays 
m%;sM,h tu mqoa.,hdg muKla fkdj iuia; iudchgu j,x.= jk njhs' 

WmfoaYkh hkq yqÿ Wmfoia §ula fkdfõ' fiajd,dNshdf.a .eg¨jg 
ijka§fuka ta ms<sn|j úYaf,aIKd;aulj olsk WmfoaYljrhd tu .eg¨j ;=< 
mj;sk fiajd,dNshd fkdolsk" fkdfmfkk wxY ú.%y lr fmkajhs' ta yryd 
.eg¨fjka ñ§ug ud¾.hla fiajd,dNshd ;=<skau biau;= lr .ekSug 
WmfoaYljrhd W;aidy .kshs' kj ud¾. fmkajd foñka fiajd,dNshdg 
.eg¨fjka ñ§ug jvd;a iqÿiq ud¾.h f;dard .ekSug wjldY i,id fohs' 
.eg¨jg iïnkaO ufkdaidudÔh ;;a;aj meyeÈ,s lr fohs' zfufia lrkakz 
hehs Wmfoia §ula isÿ fkdjk w;r zfufia l<fyd;a fujeks m%;sM,hla <Õd 
lr .; yelshz hk woyi iuÕ tfia lsÍug tlÕ ùu fyda fkdùu 
fiajd,dNshd ygu Ndr flfrhs' ^.=Kd,xldr" 2015"ms'18&' 

ufkda WmfoaYkfha ksr; ùu Wfoid jD;a;Sh iqÿiqlï iemsÍu w;HjYH fõ' 
tys§ m%udKj;a kHdhd;aul oekqï moaO;shla fukau ksis u. fmkaùula hgf;a 
jQ mqyqKqj w;Hka;fhkau jeo.;a jkakls' by< uÜgulska wOHdmk iqÿiqlï 
imqrd .;a; o m%udKj;a mqyqKqjla fkd,o ufkda WmfoaYljrhdg jD;a;Sh 
id¾:l;ajh lrd hk .uka u. ÿIalr úh yels h' kHdhd;aul oekqfuka 
mßmQ¾K ish¨ fokd iM,j;a WmfoaYljreka fkdfõ' ta i|yd l=i,;d 
mßmQ¾K Ndjh ysñ lr .; hq;=fõ' kHdhd;aul oekqu;a l=i,;d mQ¾K Ndjh;a 
tl;= jQ úg WmfoaYljrhd m%;sNd mQ¾K jD;a;slhl= njg m;a fjhs' 

 id¾:l ufkda WmfoaYk l%shdj,shla i|yd WmfoaYljrhd m%.=K lr ;sìh 
hq;= m%Odk l=i,;d rdYshla m¾fhaIlhka fmkajd § we;' kHdhd;aul oekqfuka 
muKla WmfoaYlhl= id¾:l fkdjk w;r" fiajd,dNshd iuÕ M,odhS 
ikaksfõokhla f.dvke.Sug my; l=i,;d WmfoaYljrhd i;= úh hq;=h 
^Corey" 2017&' id¾:l WmfoaYljrfhl= úiska we;s lr.; hq;= l=i,;d my; 
mßÈ fõ' 
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• ksÍlaIKh 

• ksy~;dj ì£u 

• yf~ys .=Kd;aul Ndjh 

• jdÑl m%;spdr§u 

• il%Sh ijka §u 

• OdrK l=i,;d 

• ikaksfõok l=i,;d 

• weyqïlka §u yd wjfndaOh 

• iydkqN+;sl m%;spdrh 

• m%;sìïnkh 

• idrdxY lsÍu 

• w¾:l:kh yd úYaf,aIKh 

• tÈßixjdoh 

• wd;au ksrdjrKh 

WmfoaYljrhd iy fiajd,dNshd w;r f.dvkef.k ikaksfõokh iy 
wfkHdakH wjfndaOh Wmßu uÜgulg m;a lsÍu i|yd by; oelajQ l=i,;d 
ud,dj ufydamldÍ jk w;r" tu l=i,;djka tlska tl my; mßÈ úYaf,aIKh 
l< yels h' 

ksÍlaIKh 

 mqoa.,hd l=vd l, isgu uõmshkaf.a yeisÍu ksÍlaIKfhys,d iu;alï olajkq 
,nhs' ish ujf.a uqyqfKa fjkia ùï isÿjkafka l=uk ufkdaNdjh uq,a lr 
.ksñkao hkak l=vd orejdg laI‚lj wjfndaO fõ' ksÍlaIKh hkq mqoa.,hdg 
kqyqre w;aoelSula fkdfõ' Ôú;fha iEu wjia:djlu ksÍlaIKh uÕska 
mqoa.,hd Wlyd .kq ,nk oekqu fndfyda fõ' WmfoaYkfha§ isÿjk ksÍlaIKh 
w;sYh jeo.;a  l=i,;djhls' iuia; WmfoaYk l%shdj,sh ;=< u fiajd,dNshd 
ksÍlaIKh uÕsන් tl;= jk wjdÑl o;a; iuQyh m%;sldrd;aul l%shdj,shg 
w;Hka;fhkau jeo.;a fjhs'  fiajd,dNshdf.a yeisÍï rgd" YdÍßl m%;spdr iy 
Tjqka mjik foa w;r we;s wfkHdakH ikaksfõokh ksjerÈj jgyd .ekSug 
kï WmfoaYljrhd i;=j by< ksÍlaIK l=i,;djla mej;sh hq;= h ^Ivy et al." 
2018&' tfiau WmfoaYkhg fuu fiajd,dNshd iïnkaO jQfKa ljrdldr 
yeÕSulskao tkï wlue;af;ka" leue;af;ka" uOHia:j" wêl ielhlskao 
hkako y÷kd .; yels h' fï whqßka ksÍlaIKh Ndú; lrñka fiajd,dNshdf.a 
fm!reI;ajh ms<sn| fyd| yeÕSula we;s lr .ekSug WmfoaYljrhd lghq;= 
l< hq;= yels h' 
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ksy~;dj ì£u 

fuys§ ksy~;dj ì£u wdldr lSmhla hgf;a isÿ l< yelshs' WmfoaYljrhd 
uq,skau WmfoaYk l%shdj,sh ms<sn|j;a ;ud ms<sn|j;a y÷kajd§u isÿl< hq;= 
fõ ' fuys§ WmfoaYkh hkak l=uk wÈhrhka hgf;a Èfjkaklao hkak;a 
meyeÈ,s l< yels h' tuÕska fiajd ,dNshdg WmfoaYk l%shdj,sh ms<sn| fyd| 
yeÕSula we;sùug ufydamldÍ fõ' 

fiajd,dNshd iu. wei fhduqj mj;ajd .ksñka idlÉPdjg uq, msÍfuka 
fiajd,dNshdf.a wd;au úYajdih j¾Okh l< yels fõ' WmfoaYljrhd ;udg 
Woõ lsÍug b;d WfoHda.fhka miqjk nj fiajd ,dNshdg fï fudfydf;a yeÕS 
hhs'  

fiajd,dNshd WmfoaYkhg tk fudfyd; jk úg;a lsisfjl=;a Tyqf.a fyda 
wehf.a l;dj ijka fkdÿkakd úh yels h' tfukau wehj .re;ajfhka 
ms<sf.k wehf.a l;dj weiSug YdÍßlj fukau udkislj fhduq jQ tlu 
mqoa.,hd WmfoaYljrhd úh yels h' tneúka fiajd,dNshdg ta ms<sn|j yeÕùug 
yels jkafka WmfoaYljrhdf.kau m%drïNl p¾hd  ukd f,i m%lg lsÍfuks' 
fiajd,dNshdf.a l;dj leu;s ;eklska wdrïN l< yels njg;a tu l;djg 
ijka §ug WmfoaYljrhd iQodkï njg;a fuu wÈhf¾ § fiajd,dNshdg yeÕS 
hkq we;' tfukau WmfoaYljrhd ´kEu wdldrfha l;djla Wfoid újD;h 
hkak  fiajd,dNshdg  wjfndaO jk whqßka WmfoaYljrhd ish YdÍßl yd 
Ndjuh bßhõ mj;ajd .; hq;= h' WmfoaYljrhd ieu úgu uqj. /ÿKq  
iskyjlska hqla; ùfuka fiajd ,dNshdg b;d iqj myiq yeÕSula we;s fõ' fiajd 
,dNshd hï wdldrhlska iDKd;aul ufkdaNdjhlska fmf<kafka kï tu 
;;a;ajhgo wduka;%Kh lr Tyqf.a fyda wehf.a ìh iel hï uÜgulska ;=rka 
lsÍug yelshdj ,efí' ^fmf¾rd" 2018& fiajd,dNshd ;jÿrg;a ksy~;dj m< 
lrkafka kï újD; yd ixjD; m%Yak wiñka ish .eg¨j iuÕ fiajd ,dNshd 
m;aj isák jHdl+, ;;a;ajh hï uÜgulska wju l< yels fõ' fiajd ,dNshd 
ish l;dj bÈßm;a lrk úg;a l;dකේ w;rueo ia:dk m%Yak lr .; fkdyelsj 
ksy~j isák úg;a m%Yak wiñka fiajd ,dNshdg l;dj lrf.k hdug  myiqj 
ie,ish hq;= fõ' 

yf~ys .=Kd;aulNdjh 

WmfoaYljrhd ish y~ ms<sn| ukd iú{dkhlska miqùu b;d jeo.;a fõ'  
ieuúg u fyd¢ka md,kh lrk ,o" WKqiqï njlska msß uDÿ y~la Ndú; 
lsÍu fhda.H jk w;r" WmfoaYljrhdf.a jdÑl ikaksfõokfha id¾:l;ajh 
;SrKh jkafka yf~ys .=Kd;aulNdjh u; h ^Nelson-Jones " 2014&' Tyq ish 
y~ md,kh lr .ekSug wfmdfydi;a jqjfyd;a" th WmfoaYk l%shdj,sfha 
.=Kd;aulNdjhg Rcqju n,mdk w;r WmfoaYljrhd m%ldY lrk oE jgyd 
.ekSug mjd fiajd,dNshdg wmyiq úh yels h' úfYaIfhkau lgyf~ys r¿ 
njla m%lg jkafka kï fiajd,dNshd ìhg m;aùug;a" y~ ´kEjg jvd Wia 



127 
 

jkafka kï wmyiq;djg m;aùug;a bv we;' tneúka wjYH ;ekays§ y~ Wia 
my;a lrñka tys ;Sj%;dj iy mßudj ukd f,i md,kh lsÍug WmfoaYljrhd 
iú{dksl úh hq;= h' 

lgy~ ;=< WmfoaYljrhdf.a ldre‚lNdjh .eí ù ;sìh hq;= fukau" th 
b;d iq.u f,i .,dhduo jeo.;a fõ' WmfoaYljrhd wkjYH f,i l;d 
lsÍug hdu fiajd,dNshdg wu;r nrla jk neúka" l;d lrk jpk w;r ksis 
f,i ksy~;dj  mj;ajd .; hq;= h' tys§ WmfoaYljrhd ijka §ug jeä bvla 
;nñka ksy~;djh ì¢h hq;af;a wjYHu ;ekays§ mu‚' tuÕska jdÑlj 
ikaksfõokh lrk woyi fiajd,dNshdg jvd;a w¾:dkaú;j yd ixfõ§j 
oefkk whqßka bÈßm;a l< yels h' ;ud m%ldY lsÍug woyia lrk ienE 
w¾:hu y~ uÕska ikaksfõokh úh hq;= w;r" iDcqj woyia oelaùfï§ tu 
woyi yf~ys ;Sj%;dj uÕskaa fiajd,dNshd fj; uekúka .,d hd hq;= fõ' 

il%Sh ijka§u 

´kEu in|;djl m%n,;u idOlh jkafka úêu;a ikaksfõok .=Kdx.hhs' 
;j;a mqoa.,fhl= iuÕ mj;ajk wka;¾ mqoa., in|;djl§ ksjerÈ nia jyr 
yeisrùu;a" wfkla mqoa.,hd fj; ijka§u;a ;=<ska tu in|;dj Yla;su;a fõ' 
hï fyhlska mqoa.,fhl= wfkldg ksis f,i ijka fkdfokafka kï" th 
wka;¾ mqoa., in|;d úIfhys w¾nqo we;s lsÍug fya;= jkakls' WmfoaYkfha§ 
ijka§u hkq WmfoaYljrhd l=i,;djla jYfhka m%.=K l< hq;= u yeisÍuls' 
WmfoaYljrhd ukd tald.%;djla mj;ajd .ksñka" il%Sh ijka§u ( Active 

listening & WmfoaYk ieish mqrdjgu mj;ajd .; hq;= fõ. (Ivey et al., 2018) 

WmfoaYkh fj; meñfKk fiajd,dNshd ;u .eg¨j fya;=fjka oeä jHdl+, 
iajNdjhlg m;aj isáh yels h' fiajd,dNshdf.a .eg¨jg ñka fmr lsisfjl=;a 
ijka§ug bÈßm;a ù fkdue;s kï" ta fya;=fjka o Tyq fyda weh oeä mSvdjlg 
m;aj isáh yels h' fiajd,dNshdg ish .eg¨j lsisfjl=g mjid .ekSug 
fkdyels ùu uq,a lrf.ku Tjqkaf.a jHdl+,Ndjh ;jÿrg;a j¾Okh fõ' 
m¾fhaIKd;aul f;dr;=re uÕska wkdjrKh jk mßÈ" lsishï mqoa.,fhl= 
;uka uqyqK ÿka .eg¨jla fjk;a wfhl=g m%ldY lsÍug wjia:djla ,nkafka 
kï" tu .eg¨fjka 20]l muK ufkdaúoHd;aul iykhla w;alr .ekSug 
iu;a fõ' WmfoaYljrhdf.a il%Sh ijka§u weiqfrka fiajd,dNshdg ish Ñ;a; 
mSvdjka úf¾pkh (Catharsis) .ekSug ukd wjia:djla ,efí' tuÕska 
fiajd,dNshdg uy;a udkisl myiqjla w;a fõ' 

fulS úf¾pk l%shdj,sh id¾:lj isÿ ùug kï WmfoaYljrhd ukd il%Sh 
ijka§ula m%lg l< hq;= w;r" tuÕska fiajd,dNshdg wfmalaIs; iykh ta 
whqßkau ,nd§ug WmfoaYljrhdg yelshdj ,efí' il%Sh ijka§u ukd f,i 
m%.=K lr we;s WmfoaYljrhd ;u fiajd,dNshd fj; mQ¾K wjOdkh fhduq 
lsÍfuys,d iu;alï olajkafkls' il%Sh ijka§u ;=<ska m%lg jk 
WmfoaYljrhdf.a Woafhda.S iajNdjh fiajd,dNshdf.a m%;sldrd;aul 
jevms<sfj< i|yd ukd mokula imhhs' WmfoaYljrhd flfrys úYajdih 
j¾Okh ùug o fuu l=i,;djh Rcqju fya;= fõ' fiajd,dNshd fj; YdÍßlj 
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yd udkislj keUqre fjñka tu úYajdih ;jÿrg;a by< ;,hlg f.k taug 
WmfoaYljrhdg yelshdj ,efí' tuÕska fomd¾ශේjh w;r ukd wka;¾ mqoa., 
in|;djla yg.kakd w;ru" th id¾:l ikaksfõokhla wLKavj 
mj;ajdf.k hdug o ufydamldÍ rel=,la fõ' 

iydkqN+;sl m%;spdrh 

;j;a wfhl= ú¢k yeÕSula ;ukag oekSu iy ;j;a flfkl=f.a yeÕSula fnod 
.ekSu jeks f;areula fuys wka;¾.; fjhs' WmfoaYk l%shdj,sfha§ ufkda 
WmfoaYljrhdg jvd;au jeo.;a jkafka iydkqN+;sh fyj;a iylïmkhhs' 
iylïmkh hkqfjka w¾: oelafjkafka hï mqoa.,fhl= w;aú¢k foa ksjerÈj 
wjfndaO lr.ekSu;a" Tyqg fmr<d tu wjfndaOh ikaksfõokh lsÍu;a h' ;jo 
iylïmkh hkak úia;r lr we;af;a fiajd,dNshdf.a ;rx. mrdih iuÕ 
iqir ùug ufkda WmfoaYljrhdg we;s yelshdj jYfhks' fiajd,dNshdg 
Wmldr lsÍfï ld¾hfha§ iylïmkhg jákdlula ,efnkqfha" .eg¨fõ 
.eUqr ukd f,i jgyd .ksñka fiajd,dNshd Ñ;a;fõ.S uÜgñka y÷kd .ekSug 
WmfoaYljrhdg yelshdj ,eîu fya;=fjks' 

iylïmkh iM,j;a jkqfha WmfoaYljrhd fï whqßka fiajd,dNshdf.a 
.eg¨j jgyd .ekSfuka fiajd,dNshd ;=< mej;s Ñ;a;fõ.Sh ixl+,;dj,g 
uy;a iykhla tlaùfuks' fï uÕsන් jvd;a ksrjq,a ùug fiajd,dNshdg 
wjldYh ,efí' WmfoaYljrhd ish .eg¨j m%;sìïnkh lsÍu fya;=fjka 
fiajd,dNshdg ish ;;a;ajh ;=< isgu tu ;;a;ajh ms<sn| mq¿,a wjfndaOhla 
,nd.; yels jk w;r" iajlSh wd;au wjfndaOhla o fiajd,dNshd ;=< WmÈhs' 
fiajd,dNshdf.a is;=ú,s fmr<d wehg wefikakg ie,eiaùu m%;sldrd;aul 
;;a;ajhls' ta ;=< ;jÿrg;a ;udj .fõIKh lsÍug fiajd,dNshd fmලfUk 
w;r" ish yeisÍu ms<sn| iú{dksl ùug o wehg yelshdj ,efnhs' WmfoaYlhd 
;udj ksis mßÈ y÷kd .;a nj jgyd .ekSfuka fiajd,dNshd WmfoaYk 
l%shdj,sh ms<sn| jvd;a iqnjd§ yeÕSï we;s lr.kshs' 

ld,a frdc¾ia (Carl Rogers) úiska iylïmk uÜgï ms<sn| j¾.SlrKhla 
bÈßm;a lr we; ^ 1957&' iylïmkh b;d my< uÜgfï isg b;d by< uÜgï 
olajd úysfok w;r" th iylïmk ikak;s mßudKhla  Tiafia fuf,i 
oelaúh yelsh( w;sYh RK iylïmkh( fuu uÜgfï§ WmfoaYljrhd 
fiajd,dNshd ms<sn| lsisÿ wjfndaOhlska (Rogers, 1957) f;drj lghq;= lrhs' 

my< uÜgfï iylïmkh( WmfoaYlhd úiska fiajd,dNshd fj;ska ndysrj 
fmfkk yeÕSï yd p¾hd uÕsන් muKla fiajd,dNshdf.a yeÕSï ms<sn|j 
w¾:l:khla ,nd fohs' WmfoaYlhd ;udf.a w¾:l:kj, oeä f,i t,an 
isák w;r" fiajd,dNshd iuÕ ióm udkisl;ajhla fkdmj;shs' fuys§ 
fiajd,dNshdf.a w;aoelSï yd yeÕSïj,g jvd WmfoaYlhd ;udf.a w;aoelSï yd 
yeÕSïj,g m%uqL;dj ,nd fohs' 
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uOHia: uÜgfï iylïmkh( WmfoaYlhd úiska fiajd,dNshdf.a lemS 
fmfkk yeÕSï fyd¢ka .%yKh lr .ksñka ikaksfõokfhys fhfohs' 
tfukau" jßka jr fiajd,dNshdf.a jvd;a .eUqre yeÕSï ms<sn|j o ixfõ§ fjhs' 

by< uÜgfï iylïmkh( WmfoaYlhd yg fiajd,dNshdf.a .eg¨j ms<sn| 
wjfndaOh ,nd .ekSu i|yd m%;sìïnkh" ̈ yq~qlrKh  yd mrdj¾;k l=i,;d 
Ndú;fhka id¾:lj ikaksfõokfha fh§ug fuu uÜgfï§ yelshdj ,efí' 

b;d by< uÜgfï iylïmkh( fiajd,dNshd úiska b;d iQlaIu jYfhka 
fmkajk .eUqre yeÕSïj,g WmfoaYljrhd jvd;a ixfõ§ fjñka m%;spdr 
,nd§u isÿjkafka fuu wÈhfrys§ h' túg ;ukaf.a yeÕSï WmfoaYlhdg b;d 
iómj m%ldY jQ nj fiajd,dNshdg wjfndaO fjhs' fiajd,dNshd ish .eg¨j 
iajdëk;ajfhka hq;=j wjfndaO lr fkd.kakd iEu wjia:djl§u" 
WmfoaYljrhdg th l,skau wjfndaO ù wjika h' WmfoaYljrhdf.a il%Sh" 
iylïmk iy.; yeisÍï yd l,amkdldÍ nj ;=<ska fuh wjfndaO jk w;r" 
th iylïmkh ;=<ska WmfoaYljrhd w;am;a lr.;a Wiiau ufkdaúoHd;aul 
;;a;ajhls' 

ikaksfõok yd OdrK l=i,;d 

WmfoaYk l=i,;d w;r ikaksfõok l=i,;dj WmfoaYk  l%shdj,shg b;d 
jeo.;ajkakls' fiajd,dNsfhla iuÕ idlÉPd lsÍfï§" fiajd ,dNshd leu;s 
wlue;s foa y÷kd .ekSu" fiajd,dNshdf.a woyia m%ldY lsÍug ndOd fkdjk 
f,i lghq;= lsÍu" újdo yd .egqï we;s fkdjk wdldrfha miqìula we;s" fiajd 
,dNshdf.a pß; ,laIK wjfndaO lrf.k Bg WÑ; f,i l;d lsÍu" 
fiajd,dNshdf.a ÿ¾j,;d y÷kd .ekSu" ixjdohg wh;a fjk;a idOl yd 
;;a;ajhka ^ fiajd,dNshdf.a iudc ;;a;ajh yd fm!oa.,sl ;;a;ajh & ms<sn| 
wjfndaOfhka miqùu b;d jeo.;a h' 

WmfoaYljrhd yd fiajd ,dNshd jpk yqjudrej uÕsන්  ish woyia 
ikaksfõokh lr .ekSu jdÑl ikaksfõokh hkqfjka ye¢kafõ' fiajd,dNshd 
l=uk wkaofï jdÑl ikaksfõokhla mj;ajd .;a;o WmfoaYljrhd il%Sh 
ijka §fï l=i,;djh m%lg lrkafka kï fiajd,dNshd ikaksfõokhg 
W;aidy lrk m‚úvh wjfndaO lr .; yels fõ' WmfoaYl ish jdÑl 
ikaksfõokfha§" lgy~" lgyfå ;Sj%;dj ^ yfå .=Kd;aulNdjh &" jpk 
WÉpdrKh" ir, yd iq.u wdldrfhka jdÑl ikaksfõokh isÿlsÍu" m%.;shla 
jk wdldrfha f;dr;=re muKla ikaksfõokh lsÍu" WmfoaYljrhdg 
mejiSug wjYH foau jdÑl w¾:fhka mejish hq;= ùu" fiajd ,dNshdf.a 
Ñ;a;fõ. m%ldYkhkag WÑ; jdÑl ikaksfõokhla mj;ajd .ekSu 
WmfoaYljrhd ie,ls,su;a úh hq;=h' WmfoaYljrhd jdÑl ¨yqne£u hk 
l=i,;dj Tiafia o m%lg lrkqfha jdÑl ikaksfõokhhs' WodyrK jYfhka" 
zzTõ" Tn weyqjd ta .ek'''ZZ" zzBg miafiaZZ" zzljqreyß lshkjd kïZZ" zzb;ska Tn 
fudllao ta .ek ys;kafka'ZZ 
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m%Yak lsÍu 

ksjerÈ wjia:dfjÈ ksjerÈ m%Yak keÕSu id¾:l WmfoaYk l%shdj,shl m%uqL 
,laIKhls' ta i|yd m%Yak lsÍu ms<sn| ksjerÈ wjfndaOhla ,nd .ekSu jeo.;a 
fõ' fiajd ,dNshd fj; m%Yak keÕSu ms<sn| WmfoaYl ksrka;r l,amkdfjka 
miqúh hq;=h' ukao m%Yak keÕSu hkq fiajd ,dNshd ;jÿrg;a wiSre;djhg 
m;aùug fyda ffO¾hh iïmkak ùug fya;=jla úh yels neúks' 

tneúka m%Yak weiSu jQ l,S l,djls' WmfoaYljrhd o fuu m%Yak weiSfï 
l,dj m%.=K lsÍu jeo.;a jkqfha th iuia; WmfoaYk l%shdj,sfha 
id¾:l;ajh ta u; r|d mj;sk neúks' 

by; i|yka l< l=i,;d j¾Okh lr .ekSfuka WmfoaYljrhdg fiajd,dNshd 
iuÕ Yla;su;a iy úYajdijka; iïnkaO;djla f.dvkÕd .; yel' 
WmfoaYljrfhl= f,i .=rejrfhl= lghq;= lsÍfï§ úfYaIfhka fuu l=i,;d 
ms<sn|j oeä f,i wjOdkh fhduq l< hq;= fõ' wjidk jYfhkau id¾:l 
WmfoaYkhla hkq WmfoaYljrhd úiska úi÷ï ,nd §ula fkdj fiajd,dNshd 
jYfhkau Tjqkagu iajdëk ;SrK .ekSug yelshdj ,nd §u nj ks.ukh l< 
yel' fuu l=i,;djka bf.kSfuka muKla fkdj ksrka;r mqyqKqj ;=<ska 
m%.=K l< hq;= h' 
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14 

yß; mdif,ka ;kuq ;sridr mqrjeisfhla ¦ 

YsIH yeisÍï iy j.lSï ixj¾Okh lsÍfï 
wOHdmk úoHd;aul m%fõYh 

tï'mS'whs'tï O¾uisß 
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___________________________________________________________________ 

 

idrixlafIamh 

úistla jk ishjfia f.da,Sh mdßißl w¾nqo yuqfõ yqfola kHdhd;aul mßir 
úoHd;aul oekqu m%odkh lsÍfuka Tíng f.dia tu oekqu il%Sh iudc 
j.lSula njg mßj¾;kh lsÍfï iuld,Sk wOHdmksl fufyjr fuu ,smsh 
u.ska ú.%y flf¾' fuys § yß; mdi, hkak fN!;sl jHqyhkag fyda 
jHdmD;sj,g muKla iSud fkdfldg mdif,a iuia; ixialD;sh" úIhud,dj 
iy m%cd in|;d m%;sixialrKh flfrk mßmQ¾K wOHdmksl o¾Ykhla f,i 
ikaksfõokh lrkq ,nhs' tA wkqj cd;Hka;r l;sldj ;=< mj;sk fN!;sl 
há;, myiqlï" úIhud,d tAldnoaO;dj iy m%cd iyNd.s;ajh hk ;%súO l=¿Kq 
wOHhkhg ,lalrñka mdßißl wOHdmkfha mj;sk jákdlï iy m%dfhda.sl 
l%shdldÍ;ajh w;r mr;rh mshùu i|yd fcdka vqù iy we,anÜ nkaÿrdf.a 
bf.kqï kHdhka m%dfhda.sl j Wmfhda.S lr.kakd wdldrh fuys § úYaf,aIKh 
flf¾' ndysr n,mEï fyda o~qjïj,g we;s ìh ksid isÿjk ;;ald,Sk  
fjkialïj,ska Tíng f.dia mdßißl hqla;sh iy udkj ysñlï ms<sn| mq¿,a 
wjfndaOhla iys; iú{dksl" iajhx wNsfm%aß; mqrjeisfhl= YsIHhd ;=<ska 
ks¾udKh lsÍfï iodpdrd;aul mßj¾;k l%shdj,sh ,smsfha uQ,sl wjOdkhg 
,la fõ' › ,dxflah úNd. flakaøSh wOHdmk ikao¾Nh ;=< mj;sk wNsfhda. 
iy foaYSh ixialD;sl wjia:djka ;=,kh lrñka yß; ixl,am Tiafia ;srir 
wkd.;hla Wfoid udkj yeisÍï iy j.lSï ixj¾Okh lsÍfï l%ufõo 
úoHd;aul m%fõYhla Tiafia úuiqug ,lalrhs'   
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úistlajk ishji udkj b;sydifha ;SrKd;aul ikaêia:dkhla iksgqyka 
lrñka isá' f,dalh uqyqKfok w¾nqohkaf.a mßudKh fmr fkdjQ úrE ;rï 
mq¿,a h' foaY.=‚l úm¾hdi fya;=fjka we;sjk wkfmalaIs; .xj;=r 
;;a;ajhka iy kshÕhka wmf.a Ôjk rgdj Wvq hál=re lr we;s w;r f.da,Sh 
jYfhka jd¾Isl j ñ,shk .Kkla ma,diaála fuá%la fgdka id.rhg tlaùu" 
uqyqÿ Ôùkaf.a meje;aug muKla fkd j wmf.a wdydr oduhg  o ;¾ckhla 
t,a, lr we;' fuu Nhdkl ixLHdf,aLk yuqfõ wOHdmk moaO;shg 
mejfrkqfha yqfola mßir úoHdj ms<sn| oekqu ,nd§u fkdfõ' tu oekqu 
l%shdYS,S j.lSula njg mßj¾;kh lsÍuhs' fuys § wjYH jkqfha mdßißl 
idlaIr;djfhka ikakoaO jQjd muKla fkd j" ;uka mßfNdackh lrk 
iïm;a iy ;ukaf.a l%shdjkays m%;súmdl ms<sn| .eUqre iodpdrd;aul iy iudc 
j.lSulska hq;= j lghq;= lrk mqrjeishka mrïmrdjls' me/‚ lshukla wkqj 
—fyg ojig iqrlaIs; mjqrla ;ekSugkï wo ojfia iúh wjYHhs˜ tu iúh 
ìysúh hq;af;a wmf.a mdi,a moaO;sfhks' 

yß; mdi,a ixl,amh ìysjkafka úistlajk ishjfia iuld,Sk f,dalh uqyqK 
fok oejeka; mdßißl iy wOHdmksl wjYH;djkag id¾:l m%;spdrhla 
jYfhks' fmdÿ iudch ;=< fndfyda fokl= zyß; mdi,Z hkak iQ¾h mek, 
iúl< jy," mdi,a f.j;= j.djka fyda l%uj;a li< l<ukdlrK 
jevigyka jeks ndysr fN!;sl ,laIKj,g muKla iSud lr jgyd.ekSug 
fm<fU;s' tfy;a" fuu ú.%yfha uQ,sl ;¾lh jkqfha yß; mdi, hkq yqfola 
fN!;sl jHqyhla fyda yqol,d jHdmD;shla muKla fkd j" th mdif,a iuia; 
ixialD;sh" úIhud,dj iy m%cd in|;d wfkHdakH jYfhka noaO flfrk 
mßmQ¾K wOHdmksl o¾Ykhla njhs'  

fuys § Sterling (2001) iy UNESCO (2014) jeks úoaj;=ka yd cd;Hka;r 
wdh;k wjOdrKh lrkafka ;sridr ixj¾Okh Wfoid jk wOHdmkh yqfola 
foaYkdj,g iSud fkdù iuia; mdi,a moaO;sfha u fufyhqï ú,dih 

m%;sixialrKh lsÍula úh hq;= njhs' m<uq j" fcdaka vqù (1938) fmkajdÿka 
mßÈ" ienE m%;HlaI bf.kqu isÿjkafka zl%shdj iy kej; úuid ne,SuZ ;=<ska 
neúka " mdi,a f.j;a; iy mka;s ldurfha ffoksl m%dfhda.sl l%shdldrlï 
Tiafia mßir ixrlaIKh hkq fm<fmd;g iSud fkdjQ Ôjk rgdjla nj 

isiqjdg m%;HlaI lrjhs' fojkq j" we,anÜ nkaÿrdf.a (1977) ziudc bf.kqï 
kHdhZ m%ldrj mqoa.,hka wka wh j ksÍlaIKfhka iy wdo¾Yhg .ekSfuka 
bf.k.kakd neúka " mdi,a kdhlhska iy .=rejreka ;sridr;ajfha Ôjudk 
wdo¾Y njg m;aùu yryd mßir ys;ldó;ajh hkq mdif,a wfmalaIs; iudc 
m%ñ;shla njg m;a lrhs'  tneúka" yß; mdi,a o¾Ykh isiqka ;=< flá ld,Sk" 
ndysr j fmd<Ujk ,o fyda o~qjug we;s ìh ksid we;sjk ;;ald,Sk yeisÍï 
we;s lsÍfuka fkdkej;S" tu p¾hdjka iïmQ¾Kfhka u wNHka;ÍlrKh 
lrjhs' mdßißl hqla;sh ms<sn| mq¿,a iú{dksl;ajhlska fmdaIKh jQ" .eUqre 
iajhx-wNsfm%aß; mßir iqrlaIs; yeisÍï iy iuia; m%cdj fjkqfjka jk 
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iodpdrd;aul iudc j.lSula olajd YsIH fm!reIh ixj¾Okh lsÍug fuu 
úoaj;a wOHdmk m%fõYh iu;a fõ' › ,dxflah ikao¾Nh ;=< úNd. flakaøSh 
ndOd mej;sh o" fmf¾rd iy chj¾Ok^2019& jeks foaYSh m¾fhaIlhka fuka 

u cd;Hka;r úoaj;=ka Sobel^2004& fmkajd fok mßÈ" wm i;= Yla;su;a m%cd-
mdi,a in|;d iy foaYSh ixialD;sl wkkH;djhka fuu yß; o¾Ykh 
h:d¾:hla lsÍug we;s iqúfYaIS wjia:d fõ'  

yß; mdi,la hkq úêu;a wOHdmksl rduqj ;=< § ;sridr;ajh  uQ,sl fufyhqï 
uQ,O¾uh njg m;alr.;a wOHdmksl wdh;khls' fuys § z;sridr;ajhZ 
hkafkka w¾: .ekafjkafka j¾;udk mrmqf¾ wjYH;djka imqrd .ekSfï §" 
wkd.; mrmqrg ;ukaf.a wjYH;djka imqrd .ekSug we;s yelshdj wk;=f¾ 
fkdfy<d" mdßißl iu;=,s;;dj" iudc idOdrK;ajh iy wd¾Ól wNsjDoaêh 
È.=ld,Skj mj;ajd .ekSuhs' tjeks .eUqre ;sridr o¾Ykhla iys; yß; mdi,a 
wdlD;shla ;=< isÿjkafka yqfola mdßißl úoHdj ms<sn| Y=Ial kHdhhka 
lgmdvï lrùu fkdfõ' tA fjkqjg" tys § isÿjkafka ;sridr f,i m%dfhda.sl 
j Ôj;ajk w;r;=r bf.kSu iy b.ekaùu  iu.dój l%shdjg kexùuhs'  
idïm%odhsl wOHdmk rgdj ;=< ;sridr;ajh ms<sn| ixjdo fndfydaúg mka;s 
ldurfha .=re flakaøSh foaYkj,g fyda jirlg jrla ixfla;d;aul j iurkq 
,nk f,dal mßir Èkh jeks W;aijj,g muKla iSud úh' tfy;a" fuu 
idïm%odhsl iSudjka m%Yak lrk yß; mdi,a moaO;sh mdif,a ffoksl l%shdldÍ 
ú,dih" iuia; mdi,a mßY%h l<ukdlrKh iy ndysr m%cdj iuÕ 
f.dvkef.k in|;d hk ish,a,u úêu;a fukau ieÕjqKq úIh ud,dfõ  
wksjd¾h fldgila njg mßj¾;kh lrkq ,nhs' cd;Hka;r l;sldj ;=< § 
yß; mdi,la l=¿Kq ;=kla u; mokï jk nj fmkajd fohs' 

• fN!;sl há;, myiqlï( n,Yla;sh" c,h "wmøjH" iy N+ñ 
l<ukdlrKh wd§ wxYhka fuys § lemS fmfka' fuys § wruqK jkafka 
mdif,a mdßißl mshigyk wju lsÍuhs'  

• úIhud,d tAldnoaO;dj( ;sridr;ajh iy mßirh ms<sn| ixl,am 
úoHdjg fyda iudc wOHhkhg muKla iSud fkdlr .‚;h" NdIdj 
iy l,dj jeks ish¨ u úIhka iuÕ noaO lsÍu fï hgf;a isÿlrkq 
,nhs'  

• mdi,a ixialD;sh iy m%cd iyNd.S;ajh( isiqka" .=rejreka" mßmd,kh" 
foudmshka iy wjg m%cdj mdif,a ;sridr b,lal imqrd .ekSu i|yd 
l%shdldÍ j iyNd.S jk m%cd;ka;%jd§ iy fi!LH iïmkak mßirhla 
ks¾udKh lsÍu wruqKq lr.ksS' 

yß; mdi,a wdlD;sh i;= ;%súO l=¿Kq foi .eUqre wOHdmksl oDIaáfldaKhlska 
úuid ne,Sfï §" jvd;au idOkSh iy jákd ixrplh jkafka mdi,a ixialD;sh 
iy m%cd iyNd.S;ajh ksrEmKh flfrk z;=kajk l=¿KZ nj meyeÈ,s h' 
ukaoh;a" YsIHhd ;=< ienE p¾hd;aul iy wdl,amuh mßj¾;khla isÿjkafka 
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yqfola fN!;sl há;, myiqlï mj;sk ksid u fkdj" tu moaO;Ska flakaø 
lr.ksñka f.dvkef.k udkj in|;d" YsIH kdhl;aj wjia:d iy iuia; 
mdi,a ixialD;sl wdlD;sh u; mokï jk neúks' fuu m%fõYh" iuld,Sk 
mdßißl wOHdmkh uqyqK fok m%Odk;u wNsfhda.hla jk zjákdlï iy 
m%dfhda.sl l%shdldß;ajh w;r mj;sk mr;rhZ  mshùu i|yd iqúfYaIS 
hdka;%Khla imhhs'  fndfyda isiqka —ma,diaála mßirhg wys;lrhs— fyda —c, 
iïm; iq/lsh hq;=hs— jeks mdßißl oekqu fyda m%cd jákdlï nqoaêuh jYfhka 
oerej o" Tjqkaf.a ffoksl m%dfhda.sl yeisÍï tu jákdlï iuÕ iumd; 
fkdfõ' idïm%odhsl wOHdmk rgdjka fndfydaúg fuu mr;rh wju lsÍug 
wiu;a jkafka" tAjd YsIHhdf.a p¾hdjka flfrys wjOdkh fkdfhdod yqfola 
kHdhsl iy jdÑl oekqu m%odkh lsÍug muKla iSudjk neúks' Bg m%;smlaI 
j" yß; mdi,a ixl,amh  ork wOHdmk o¾Ykhka fuu mr;rh id¾:l j 
mshjd,kq ,nkafka YsIHhdg yqfola mßirh ms<sn| j —Wmfoia §fuka— Tíng 
f.dia" tu oekqu l%shdjg kexùu  iy tu ;sridr Ôjk rgdj ;ukaf.au 
wkkH;djh njg m;alr .ekSu  i|yd jk iÔù w;aoelSï  mdi,a mßirh 
;=<§ u wLKav j m%odkh lsÍfuks' 

m<uq j" yß; mdi, w;aoelSï nr bf.kqula imhhs' fcdaka vqù jeks wOHdmk 
od¾Ykslhska fmkajd ÿka mßÈ ienE bf.kqu isÿjkafka l%shdj iy kej; 
úuid ne,Su ;=<sks' mdi,a f.j;a; ;=< § fldïfmdaiaÜ fmdfydr iE§u" mka;s 
ldurh Èrdm;a jk iy fkdjk wmøjH fjka lsÍfï n÷ka kv;a;= lsÍu jeks 
l%shdldrlï Tiafia mßir ixrlaIKh hkq fm< fmdf;a we;s mdvula fkd j 
ffoksl Ôú;fha w;HjYH wx.hla nj isiqjdg m%;HlaI lrhs' fojkqj" th 
p¾hdjka Yla;su;a lsÍu iy iudc m%ñ;Ska f.dvkxjhs' we,anÜ nkaÿrdf.a 
iudc bf.kqï kHdhg wkqj mqoa.,hka wka whj ksÍlaIKh lsÍfuka iy 
wdo¾Yhg .ekSfuka bf.k.kS' yß; mdi,l .=rejreka" úÿy,am;sjrhd we;=¿  
mdi,a kdhlhska m%;spl%SlrK jevigykg il%Sh j odhl jkúg th mßir 
ys;ldó ùu hkq mdif,a wfmalaIs; iy we.hSug ,lajk iudc m%ñ;shla njg 
m;a lrhs' fuu ;;a;ajh ;=< li, m%;spl%SlrKh fkdlsÍu fyda li, oeóu 
wiajdNdúl yeisÍula njg m;a fõ' meyeÈ,sj fmfkk myiqfjka Ndú;d l< 
yels m%;spl%SlrK n÷ka jeks  mdif,a fN!;sl jHqyh o fuu yeisÍï i|yd 
;,a¨jla ,ndfohs' yß; mdi,l wjidk iy W;a;Í;r b,lalh úh hq;af;a 
yqfola mqreÿ u; mokï jQ yeisÍï we;s lsÍu muKla fkdfõ' ienE mßj¾;kh 
jkqfha tu yeisÍï .eUqre iodpdrd;aul iy iudcuh j.lSula olajd 

úldYkh ùuhs' .=rejrhdg fyda úÿy,am;sjrhdg we;s ìh ksid ovhlg we;s 
ìh ksid fyda yqremqreoaola f,i mka;s ldurfhka msgjk úg úÿ,s myk ksjd 

oeóu mßir iqrlaIs; yeisÍuls' kuq;a ud fuu úÿ,s myk ksjd oeófuka b;sß 
lrk n,Yla;sh fmdis, bkaok oykh wju lsÍug;a tu.ska f.da,Sh 
foaY.=‚l úm¾hdi wju lsÍug;a wjidkfha f,dalfhA fjk;a fldkl isák 
ud lsisod fkdÿgq ksh.hlska mSvd ú¢k m%cdjlf.a iqn isoaêhg;a hï;dla ÿrg 
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fyda odhl fõ hk .eUqre wjfndaOh iy iodpdrd;aul ne£u we;s j l%shd 
lsÍu iudc j.lSuls' 

fuu iudc j.lSï fj; isiqka k;=lr,Su Wfoid yß; mdi,a moaO;sh 
l%shd;aul jk wdldrh iqúfYaIS h' Tjqka úIhud,d tAldnoaO;dj yryd 
mdßißl hqla;sh ms<sn|j bf.k.kS' tkï mßir ¥IKfha wksis m%;sM, 
fndfydaúg N=la;s úÈkafka tu ÿIKhg wju jYfhka odhl jQ ÿmam;a m%cdjka 
nj Tjqka jgyd.kS' fuu wjfndaOh mßir ixrlaIKh hkq yqfola .iafld<ka 
iq/lSfï úfkdaodxYhla fkd j th udkj whs;sjdislï iy iudc 
idOdrK;ajh ms<sn| .eg¨jla nj isiqkag wjfndaO lrjhs' túg Tjqkaf.a 
l%shdldÍ;ajh uu flakaøSh ùfuka ñ§ wms iy iuia;h flakaøSh jQ iudc 
j.lSula njg m;a fõ' Tjqka mdif,a mßir kshuqjka f,i lghq;= lrkjd 
muKla fkd j ;u m%cdfõ mdßißl wlghq;=lïys § ;ykula l%shd;aul 
lsÍug n,mEï lrk l%shdldÍ mqrjeishka njg m;a fõ' Tjqka mdif,a kS;sj,g 
wjk; jkakka" m%cdfõ .eg¨ úi|kakka iy m%;sm;a;s iïmdolhka njg 
mßj¾;kh fõ'  

fuu yß; mdi,a  ixl,amh › ,xldj jeks rgl  l%shd;aul lsÍfï iqúfYaIS 
wjYH;djh fï jk úg;a mek ke.S we;s w;r th h:d¾:jd§ j l%shd;aul 
lsÍfï § iqúfYaIS wNsfhda. iy wjia:djka mj;S' tla w;lska wmf.a wOHdmk 
moaO;sh ;ju;a oeä f,i úNd. flakaøSh jk w;r ;sridr jHdmD;s fndfydaúg 
i,lkq ,nkafka úIh ndysr l%shdldrlï f,isks' iïm;a ysÕlu iy mqyqKq 
.=rejrekaf.a W!k;djh ;j;a m%Odk ndOdjls' flfia fj;;a wfkla w;g › 

,dxflah ixialD;sh fidnd oyu iuÕska .eUqßka ne£ mj;S' jejhs od.enhs 

.uhs mkai,hs jeks ixl,am ;=< mjd .eí ù we;af;a m%cdj wdOHd;auh iy 
mßirh w;r mej;s ;sridr iyÔjkhls' tfia u › ,xldfõ fndfyda mdi,aj, 
mj;sk Yla;su;a m%cd mdi,a in|;d yß; mdi,a ixl,amfha ;=kajk l=¿K 
f.dvke.Su i|yd iqúfYaIS jdis iy.; ;;a;ajhlss' yß; ixl,amh Tiafia 
mdßißl  jákdlï iy l%shdjka w;r mj;sk mr;rh wju lsÍfï m%Odk uQ,h 
jkqfha .=rejrhd h' tu .=rejrhd yqfola mdßißl úoHdj ms<sn| lreKq foaYkd 
lrkafkl= fkd j ;sridr;ajfha iy iudc j.lSfï Ôjudk wdo¾Yhla iy 
myiqlï imhkafkl= úh hq;= h' wkd.; .=rejreka mqyqKq lsÍfï § yß; 
wOHdmk úoHdjla Tjqkaf.a mqyqKqfõ wksjd¾h wx.hla njg m;a l< hq;= h' 
LKavkh jQ úIh lreKq fjkqjg iuia;  ikao¾Nh ms<sn|  wjfndaOh" 
w;aoelSï nr bf.kqï l%u" YsIH flakaøSh jHdmD;s l<ukdlrKh iy 
;sridr;ajfha ish¨ u úIhhkag tAldnoaO lrk wdldrh ms<sn| j Tjqkaj 
ikakoaO l< hq; h'   

yß; mdi,a moaO;shla hkq ;sridr wkd.;hla i|yd jk yqÿ mdßißl 
wdfhdackhla muKla fkdfõ' th jvd .eUqre wOHdmksl iy iodpdrd;aul 
mßj¾;khls' th oekqu lgmdvï lrk mrïmrdjla fjkqjg ;ukaf.a 
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l%shdjka iy iuia; f,dalh w;r we;s ixlS¾K in|;d wjfndaO lr.;a" .eg¿ 
úi¢h yels" ixfõ§ iy l%shdldÍ mqrjeishka msßila ìys lsÍfï m%n,; u 
wOHdmksl fuj,uls' yß; mdi,la mka;s ldurfha ì;a;s ì| ouñka iuia; 
mdi,a mßY%h u iÔù úIh ud,djla njg m;alrhs' fuu l%shdj,sh u.ska YsIHhd 
ndysr n,mEï u; l%shd lrk mqoa.,fhl=f.a isg wNHka;r iodpdrd;aul 
ixj¾Okhla iys; l%shdldß mqrjeishl= njg mßj¾;kh fõ' Tjqkaf.a mßir 
iqrlaIs; yeisÍï yqÿ mqreoaola jkq fjkqjg mdßißl hqla;sh iy iudc j.lSu 
ms<sn| .eUqre wjfndaOhlska Wmka iú{dksl f;aÍula njg m;a fõ' tneúka 
yß; o¾Ykh ;=<ska ìys jkafka mßirh .ek okakd isiqka muKla fkd j 
mßirh fjkqfjka l%shd lrk iy mßirfha whs;sh ms<sn|j ixfõ§ jk 
wkd.; mrmqrls' 
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mwpKfk;  

rkfhyf; fy;tpapay; #oyhdJ xU epiyahd mikg;ghftd;wp 
njhlHr;rpahf gupzhk tsHr;rpf;Fk;> kWrPuikg;gpw;Fk; cl;gl;l xU 
fskhfNt fhzg;gLfpd;wJ. ,j;jifa Jupj khw;wq;fisf; fUj;jpy; 
nfhs;Sk;NghJ> xU Mrpupaupd; tfpgq;F ntWkNd ghlj;jpl;l 
cs;slf;fq;fisf; fw;gpg;gjhf kl;Lkd;wp rpwe;j mwpthw;wy;> Gjpa 
fw;gpj;jy; Kiwfs; kw;Wk; Gj;jhf;f rpe;jidfisf; nfhz;l xU 
topelj;Jeuhfr; nraw;gl Ntz;ba fl;lhak; vOfpd;wJ. vdNt Mrpupa 
thz;ikj;Jtk; vd;gJ ntWkNd xU fy;tpj; jifikahf kl;Lk; 
fUjg;glhky; njhlHr;rpahd fw;wy;> Mokhd rpe;jid> kw;Wk; rpwe;j 
eilKiwfisj; njhlHr;rpahf nraw;gLj;Jk; xU njhlH 
nray;Kiwahf tiuaWf;fg;gLfpd;wJ. ,d;iwa fy;tp Kiwfshdit 
etPd njhopy;El;gq;fSld; mjpf mstpy; xUq;fpizf;fg;gl;Ls;sd. 

b[pl;ly; ntz;gyiffs; (Smart white board)> fw;wy; Nkyhz;ik 

jsq;fs; (LMS)> b[pl;ly; kjpg;gPl;L Kiwfs; kw;Wk; nka;epfH 

tFg;giwfs; (Virtual classrooms) Nghd;wd ,d;W gutyhf 
gad;gLj;jg;gLfpd;wd. vdpDk; ntWkNd mbg;gil njhopy;El;g 
mwptpid khj;jpuk; gad;gLj;jp ,e;etPd njhopy;El;gj;ij 
tpidj;jpwdhfg; gad;gLj;j KbahJ. vdNt etPd njhopy;El;gk; 

https://doi.org/10.66281/70130/9294
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njhlHghd Mokhd kw;Wk; eilKiwrhH mwpthdJ kpfTk; 

,d;wpaikahjjhFk;. ,r; rthiy vjpHnfhs;s Mishra & Koehler (2006) 

Kd;itj;j njhopy;El;gf; fw;gpj;jy; cs;slf;f mwpT (Technological 

Pedagogical Content Knowledge - TPACK) vd;w Nfhl;ghl;L 
khjpupifahdJ Kf;fpaj;Jtk; tha;e;jjhf fUjg;gLfpd;wJ. 
,f;Nfhl;ghl;bd; gb ghlg;nghUs; mwpT> fw;gpj;jy; mwpT kw;Wk; 
njhopDl;g mwpT Mfpa %d;Wk; MrpupaHfSf;F ,d;wpaikahjjhFk;. 
me;j tifapy; ,f;fl;LiuahdJ MrpupaHfs; jkJ ghlj;Jiwapy; 
Mokhd mwptpidg; ngwy;> njhopy;KiwrhH Nkk;ghL> tFg;giw 
nray;ghLfspy; jpwd;fisg; gad;gLj;jy; kw;Wk; tho;ehs; KOtJk; 
fw;wy; Mfpatw;Wf;F gq;fspg;G nra;tjd; %yk; Mrpupa thz;ikj;Jt 

tpUj;jpf;F njhopDl;gf; fw;gpj;jy; cs;slf;f mwptpd; (TPACK) 
tfpgq;F vt;thW Jiz Gupfpd;wJ vd;gjidj; njspthf 
tpsf;Ffpd;wJ. 

 

TPACK fl;likg;gpd; %d;W mbg;gil $Wfs; 

njhopy;El;gf; fw;gpj;jy; cs;slf;f mwpT (TPACK) fl;likg;ghdJ 
MrpupaHfs; etPd tFg;giwapy; jpwk;gl fw;gpj;jiy Nkw;nfhs;tjw;Fj; 
Njitahd mbg;gil mwptpid %d;W gpujhd Jiwfshfg; gpupj;Jf; 
fhl;Lfpd;wJ. ,k; %d;W $Wfspd; ntw;wpfukhd xUq;fpizg;Ng xU 
thz;ikj;Jtk; kpf;f MrpupaUf;F ,d;wpaikahjjhf fhzg;gLfpd;wJ 

(Mishra & Koehler, 2006). 

1. ghl cs;slf;f mwpT (Content Knowledge - CK) 

xU MrpupaH fw;gpf;Fk; ghlj;Jiw njhlHghd njspthd kw;Wk; Mokhd 
mwpitAk; EZf;fkhd GupjiyAk; Fwpf;fpd;wJ. ,J tpidj;jpwd; 
kpf;f fw;gpj;jYf;fhd XH mbj;jskhf fhzg;gLfpd;wJ. MrpupaHfs; 
jhq;fs; fw;gpf;Fk; ghlq;fs; njhlHghd cs;slf;fq;fs;> Nfhl;ghLfs;> 
mbg;gilf; fUj;Jf;fs; kw;Wk; ghlj;jpl;l Nehf;fq;fs; Mfpatw;wpy; 
Mokhd epGzj;Jtk; nfhz;bUg;gJ mtrpakhFk;;. ,e;j mwpT 
rpf;fyhd jiyg;Gf;fs; kw;Wk; cs;slf;fq;fis vspikahfTk; 
njspthfTk; khztHfSf;F tpsf;f cjTfpd;wJ. 

2. fw;gpj;jy; mwpT (Pedagogical Knowledge - PK) 

ghl cs;slf;fj;jpw;F mg;ghy;; nghJthd fw;gpj;jy; Kiwfs;> El;gq;fs; 

(pedagogical skills) kw;Wk; cj;jpfs; gw;wpa mwptpid ,J Fwpg;gJld; 
tFg;giw Kfhikj;Jtk;> khztHfspd; cstpay;> Cf;Ftpg;G 
El;gq;fs; kw;Wk; elj;ij Kfhikj;Jtk; njhlHghd cj;jpfisAk; 
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cs;slf;Ffpd;wJ. ,e;j mwpT MrpupaHfs; khztHfspd; fw;wy; 
ghzpfSf;F Vw;g jFe;j mZFKiwfisj; NjHe;njLf;fTk;> 
MNuhf;fpakhd fw;wy; #oiy cUthf;fTk; cjTfpd;wJ. rpwg;ghd 
fw;gpj;jYf;F ghltpay; rhH epGzj;Jtk; kl;Lkpd;wp ,e;j jpwikahd 
fw;gpj;jy; El;gq;fSk; ,d;wpaikahjjhFk;. 

3. njhopy;El;g mwpT (Technological Knowledge - TK) 

,J b[pl;ly; fUtpfs;> nkd;nghUl;fs;> fw;wy; Kfhikj;Jt jsq;fs; 

(LMS)> b[pl;ly; kjpg;gPl;L Kiwfs; kw;Wk; nka;epfH tFg;giwfs; 

(Virtual classrooms) Nghd;w etPd njhopy;El;gq;fisg; gw;wpa mbg;gil 
kw;Wk; eilKiwrhH mwpthFk;. njhopy;El;gf; fw;gpj;jy; cs;slf;f 

mwpTf; (TPACK) Nfhl;ghl;bd; gb ghlg;nghUs; mwpT kw;Wk; fw;gpj;jy; 
mwpTld; njhopy;El;g mwpTk; MrpupaHfSf;F ,d;wpaikahjjhFk;. 
ntWkNd mbg;gil njhopy;El;g mwptpid khj;jpuk; gad;gLj;jp 
,e;etPd njhopy;El;gj;ij tFg;giwapy; tpidj;jpwdhfg; gad;gLj;j 
KbahJ. vdNt ,jw;F Mokhd kw;Wk; eilKiwrhH njhopy;El;g 
mwpT kpfTk; ,d;wpaikahjjhFk;. 

 

TPACK ,d; xUq;fpize;j tbtq;fs; kw;Wk; mjd; gad;ghL 

TPACK fl;likg;gpy; %d;W gpujhd mwpTj; Jiwfshd ghl cs;slf;f 

mwpT (CK)> fw;gpj;jy; mwpT (PK)> kw;Wk; njhopy;El;g mwpT (TK) 
Mfpait xd;Wld; xd;W ,ize;J fw;gpj;jiy Nkk;gLj;Jk; ehd;F 
tifahd xUq;fpize;j mwpit cUthf;Ffpd;wd. ,e;j xUq;fpize;j 
tbtq;fNs Mrpupa thz;ikj;Jt tpUj;jpf;F Kf;fpakhf 
gq;fspf;fpd;wd. 
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cU 1 : TPACK khjpupif 

1. njhopy;El;g cs;slf;f mwpT (Technological Content Knowledge - 

TCK) 

,J ghl cs;slf;fj;ij Nkk;gLj;j my;yJ gpujpepjpj;Jtg;gLj;j 
njhopy;El;gj;ij vt;thW gad;gLj;JtJ vd;gJ gw;wpa mwpthFk;. 

mjhtJ xU Fwpg;gpl;l ghlg;nghUs; rhHe;j mwpit (CK) ntspg;gLj;j 

my;yJ khw;wpaikf;f njhopy;El;gf; fUtpfs; (TK) gw;wp 
Gupe;Jnfhs;tjhFk;. 

cjhuzkhf xU tpQ;Qhd MrpupaH rpf;fyhd capupay; 
nray;Kiwfis tpsf;Ftjw;F ClhLk; cUtfg;gLj;Jjy; 

nkd;nghUisg; (Simulation Software) gad;gLj;JtJ TCK MFk;. ,J 
cs;slf;fj;ij Mokhd GupjYf;F cl;gLj;jp fw;gpj;jiy 
tYg;gLj;JfpwJ. 

2. njhopy;El;gf; fw;gpj;jy; mwpT (Technological Pedagogical Knowledge 

- TPK) 

,J fw;gpj;jy; Kiwfis ,yFgLj;j my;yJ khw;wpaikf;f 
njhopy;El;gj;ijg; gad;gLj;JtJ gw;wpa mwpthFk;. mjhtJ fw;gpj;jy; 

cj;jpfis (PK) Nkk;gLj;j my;yJ tpupthf;f njhopy;El;gf; fUtpfs; 

(TK) vt;thW cjTk; vd;gijg; Gupe;Jnfhs;tjhFk;. 
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cjhuzkhf xU MrpupaH fw;wy; Kfhikj;Jt jsq;fisg; (LMS) 

gad;gLj;jp khztHfspd; xj;Jiog;Gld; $ba fw;wiy (Collaborative 

Learning) Cf;Ftpg;gJ my;yJ b[pl;ly; kjpg;gPl;L Kiwfisg; 

gad;gLj;JtJ TPK MFk;. ,J tFg;giw Kfhikj;Jtk; kw;Wk; 
fw;gpj;jy; cj;jpfisr; nrk;ikg;gLj;JfpwJ. 

3. fw;gpj;jy; cs;slf;f mwpT (Pedagogical Content Knowledge - PCK) 

,J xU Fwpj;j cs;slf;fj;ij (CK) khztHfSf;F vt;thW kpfTk; 
,yFthfTk;> tpisjpwd; kpf;f KiwapYk; fw;gpf;f KbAk; vd;gJ 

gw;wpa mwpthFk;. ,J rpwe;j fw;gpj;jy; mZFKiwfSld; (PK) 
ghlg;nghUs; mwpit ,izj;J khztH Gupjiy cWjpg;gLj;JfpwJ. 

cjhuzkhf xU tuyhw;W MrpupaH xU tuyhw;W epfo;tpd; ntt;NtW 
fz;Nzhl;lq;fis Kd;itf;f tpthj mbg;gilapyhd fw;gpj;jy; 

Kiwiag; (Inquiry-based Learning) gad;gLj;JtJ PCK MFk;. ,J 
khztHfspd; rpe;jidiaj; J}z;b tpupthd Gupjiy Cf;Ftpf;fpwJ. 

4. njhopDl;gf; fw;gpj;jy; cs;slf;f mwpT (Technological Pedagogical 

Content Knowledge - TPACK) 

,J ghl cs;slf;fk; (CK)> rpwe;j fw;gpj;jy; Kiw (PK) kw;Wk; 

nghUj;jkhd njhopy;El;gk;; (TK) Mfpa %d;iwAk; xUq;fpizj;J 
#oYf;Fg; nghUj;jkhd fw;gpj;jiy cUthf;Fk; jpwdhFk;. 

cjhuzkhf xU MrpupaH Gjpa Ma;Tf; fl;Liufisg; gbj;J> nraw;if 

Ez;zwptpd; (AI) cjtp nfhz;L> khztHfspd; md;whl tho;NthL 

njhlHGgLj;jp xU ghlj;ijf; fw;gpg;gNj TPACK MFk;. ,J Mrpupaiu 
etPd fy;tpr; #oYf;F Vw;w xU gilg;ghw;wy; kw;Wk; nray;jpwd; kpf;f 
topfhl;bahf khw;WfpwJ. 

,e;j ehd;Fk; xd;wpize;j tbtq;fis gw;wpa Mokhd Gupjy; MrpupaH 
thd;ikj;Jt tpUj;jpf;F kpfTk; ,d;wpaikahj xd;whff; 
fhzg;gLfpd;wJ. 

 

thz;ikj;Jt tpUj;jpapy; TPACK ,d; Kf;fpaj;Jtk; 

jw;NghJ fy;tpj;JiwahdJ Jupj njhopy;El;g tsHr;rpapd; kj;jpapy; 
fhzg;gLfpd;wJ.. ,j;jifa #oypy; Mrpupa thz;ikj;Jt tpUj;jpf;F 

njhopy;El;gf; fw;gpj;jy; cs;slf;f mwpT (TPACK) jtpHf;f Kbahj 

kw;Wk; ,d;wpaikahJ xU mk;rkhf fhzg;gLfpd;wJ.. TPACK vd;gJ 
ntWk; njhopy;El;gq;fisg; gad;gLj;Jtjw;fhd mwpitf; fle;J 
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MrpupaHfspd; fw;gpj;jy; kw;Wk; fw;wy; nray;ghl;il KOikahf 
kWrPuikf;Fk; xU fl;likg;ghFk;. gpd;tUk; fhuzq;fs; Mrpupa 

thz;ikj;Jt tpUj;jpapy;; TPACK mtrpaj;ij kpfTk; njspthf 
tpsf;Ffpd;wd. 

1. etPd fy;tpr; rthy;fis vjpHnfhs;sy;  

fy;tpapy; njhopy;El;gj;ijg; GFj;JtJ vd;gJ xU cyfshtpa 

Nghf;fhFk; (Darling-Hammond> 2017). MrpupaHfs; jhk; fw;gpf;Fk; 
ghlq;fis Mokhd GupjYld; khj;jpuk; fw;gpg;gJ NghJkhdjy;y. 
khwhf b[pl;ly; njhopy;El;gq;fisg; gad;gLj;jp fw;wiy Nkk;gLj;j 
mtHfSf;Fj; njupe;jpUf;f Ntz;Lk;. njhopy;El;gk; gw;wpa njspthd 
mwpT> mjDld; fw;gpj;jy; kw;Wk; cs;slf;f mwpit xUq;fpizf;Fk; 

jpwd;> MrpupaHfs; vjpHnfhs;Sk; b[pl;ly; ,ilntspia (Digital 

Divide) ntw;wpfukhff; fle;J nry;y cjTfpd;wJ. TPACK 

fl;likg;ghdJ> MrpupaHfis etPd fy;tpr; #oYf;F Vw;gj; jahHgLj;jp 
khw;wq;fis Vw;Fk; xU nraw;wpwd; kpf;f fy;tpj; jifikfshf 
khw;Wfpd;wJ. 

2. Gj;jhf;ff; fw;gpj;jy; Kiwfs; kw;Wk; jpwd; Nkk;ghL  

TPACK> MrpupaHfs; tFg;giwf;Fs; Gjpa njhopy;El;gq;fis 
,izj;J> khztHfspd; <Lghl;ilAk;> fw;wy; tpisTfisAk; 

Nkk;gLj;j Cf;Ftpf;fpd;wJ. TPACK ,d; topfhl;lypy; MrpupaHfs; xU 

ghl cs;slf;fj;ij (CK) fw;gpf;f nghUj;jkhd njhopy;El;gf; 

fUtpiaAk; (TK) cfe;j fw;gpj;jy; cj;jpiaAk; (PK) ,izj;J 
Kw;wpYk; Gjpa gilg;ghw;wy; kpf;f fw;gpj;jy; mZFKiwia cUthf;f 
KbAk;. cjhuzkhf xU tuyhw;Wj; jiyg;igf; fw;gpf;f khztHfs; 

nka;epfH (VR) my;yJ Mtzg;glq;fisg; gad;gLj;Jk; jiyfPo; 

tFg;giw (Flipped Classroom) Kiwiag; gad;gLj;JtJ 
Nghd;wdthFk;. 

mj;Jld; TPACK ,d; cjtpAld; MrpupaHfs; b[pl;ly; fUtpfisg; 
gad;gLj;jp> khztHfspd; fw;wy; Kd;Ndw;wj;ij cldb 

gpd;D}l;lj;Jld; (Immediate Feedback) kjpg;gpl KbAk;. ,e;jj; jpwd; 
MrpupaHfs; jkJ fw;gpj;jy; cj;jpfisr; nrk;ikg;gLj;j cjTfpd;wJ. 

3. khztH <LghL kw;Wk; fw;wy; tpisTfis Nkk;gLj;jy;  

MrpupaHfs; TPACK mwpTld; fw;gpf;Fk;NghJ khztHfs; mjpf 
<Lghl;Lld; Mokhd fw;wy; mDgtj;ijg; ngWfpd;wdH. fl;Gy fw;wy; 

(Visible Learning) Fwpj;j Ma;Tfis Nkw;nfhz;l Hattie (2009) 
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fUj;Jg;gb> Mrpupaupd; jpwDk; thz;ikj;JtKk; khztHfspd; milT 
kl;lj;jpy; Neubj; jhf;fj;ij Vw;gLj;Jfpd;wd. 

NkYk; nghUj;jkhd njhopy;El;gj;ijg; gad;gLj;JtJ fw;wiy kpfTk; 
ClhLk; kw;Wk; MHt%l;Lk; mDgtkhf khw;WfpwJ. ,J khztHfspd; 
nraY}f;fj;ij mjpfupj;J rpf;fy; jPHf;Fk; jpwd;fis tsHf;fpwJ. 

mj;Jld; rpf;fyhd fUj;Jfis cUtfg;gLj;Jjy; (Simulations)> 

khjpupr; nrg;gdply; (Modeling) kw;Wk; b[pl;ly; tiuglq;fs; %yk; 

tpsf;Fk;NghJ khztHfs; cs;slf;fj;ij (CK) Mokhfg; 
Gupe;Jnfhs;fpd;wdH. ,J ntWkNd kddk; nra;tijf; fle;J 

Mf;fg+Htkhd rpe;jidia (Constructive Thinking) Cf;Ftpf;fpwJ. 

4. tho;ehs; KOtJk; fw;wiy Cf;Ftpj;jy;  

fy;tpj; Jiwapy; epue;jukhd khw;wq;fs; ,lk;ngw;Wf;nfhz;Nl 
,Uf;fpd;wd. vdNt> MrpupaHfs; jkJ thz;ikj;Jtj;ij 

jf;fitj;Jf;nfhs;s njhlHr;rpahd fw;wy; ,d;wpaikahjJ. TPACK 

fl;likg;igg; Gupe;Jnfhs;tJ MrpupaHfs; ve;jnthU Gjpa 
njhopy;El;gNkh my;yJ fw;gpj;jy; KiwNah tUk;NghJ mijj; jkJ 
ghl cs;slf;fj;Jld; vt;thW ,izg;gJ vd;gij Rakhff; fz;lwpa 
cjTfpd;wJ. ,J MrpupaHfisj; njhlHr;rpahd njhopy;Kiw 

Nkk;ghl;bd; (Professional Development) mtrpaj;ij czHe;J Gjpa 
njhopy;El;gq;fs; Fwpj;J mwpe;J nfhs;Sk; jd;dhHtj;ijj; J}z;LfpwJ 

(Darling-Hammond> 2017). 

,d;Dk; TPACK ,d; $Wfs; xd;Nwhnlhd;W ,iztjhy; xU gFjpapy; 
Vw;gLk; Kd;Ndw;wk; kw;w gFjpfspYk; NeHkiwahd jhf;fj;ij 

Vw;gLj;Jfpd;wJ. cjhuzkhf xU Gjpa njhopy;El;gj;ijf; (TK) 
fw;Wf;nfhs;tJ me;j njhopy;El;gj;jpd; %yk; ghl cs;slf;fj;ij 

(CK) rpwg;ghff; fw;gpg;gjw;fhd fw;gpj;jy; Kiwfs; (PK) gw;wpa mwpit 

tpupthf;f cjTfpd;wJ (Mishra & Koehler> 2006). 

me;jtifapy; TPACK MdJ MrpupaHfs; jw;Nghija njhopy;Kiwj; 
NjitfSf;Fg; nghUj;jkhdtHfshf ,Uf;fTk; vjpHfhy fy;tpg; 
Nghf;FfSf;Fj; jahuhf ,Uf;fTk; xU tpupthd tiuglkhf 
nray;gLfpwJ. ,e;j mwpTf; fyitiag; Gupe;Jnfhs;tJk; 
eilKiwg;gLj;JtJk; MrpupaHfis ntWk; jfty; toq;FeHfshf 
my;yhky; Ez;zwpthd> nray;jpwd; kpf;f> gilg;ghw;wy; topfhl;bfshf 
khw;wpaikf;fpwJ. 
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KbTiu 

etPd fy;tpr; #oypy; Mrpupa thz;ikj;Jt tpUj;jpf;F njhopy;El;gf; 

fw;gpj;jy; cs;slf;f mwpT (TPACK) vd;gJ xU ,d;wpaikahj 

mbj;jskhf mikfpd;wJ. Mishra & Koehler (2006) My; 
Kd;itf;fg;gl;l ,f;fl;likg;ghdJ> MrpupaHfs; ntWk; ghl 

cs;slf;fj;ij (CK) toq;FgtHfshf my;yhky; fw;gpj;jy; Kiwfs; 

(PK) kw;Wk; nghUj;jkhd njhopy;El;gk; (TK) Mfpatw;iw 
tpidj;jpwd;kpf;f tifapy; xUq;fpizj;J Mokhd fw;wy; mDgtj;ij 
toq;ff;$ba Ez;zwpthd fy;tpj; jifik cilatu;fshf 
khWtjw;F topfhl;Lfpd;wJ. 

NkYk; MrpupaHfis Gj;jhf;f rpe;jidf;Fj; J}z;LtJld;> etPd fy;tpr; 
rthy;fis vjpHnfhs;tjw;Fj; jahHgLj;Jfpd;wJ. mj;Jld; ,J 

njhopy;El;g cs;slf;f mwpT (TCK), njhopy;El;gf; fw;gpj;jy; mwpT 

(TPK), fw;gpj;jy; cs;slf;f mwpT (PCK) Nghd;w xUq;fpize;j 
tbtq;fs; %yk; khztHfspd; <Lghl;ilAk;> fw;wy; tpisTfisAk; 

fzprkhf Nkk;gLj;Jfpd;wJ (Hattie, 2009). njhlHr;rpahd njhopy;Kiw 

Nkk;ghl;bw;F (Professional Development) ,J xU tiuglkhfr; 

nraw;gLtJld; (Darling-Hammond, 2017)> MrpupaHfs; tho;ehs; 
KOtJk; fw;wiyj; njhluTk;> Gjpa njhopy;El;gq;fisg; ghl 
cs;slf;fj;Jld; ,izj;J jkJ fw;gpj;jiyr; nrk;ikg;gLj;jTk; 
cjTfpd;wJ. 

vdNt fy;tpr; r%fkhdJ MrpupaHfSf;F TPACK fl;likg;ig 
tYt+l;Lk; gapw;rpfs;> tsq;fs; kw;Wk; Mjuit toq;Ftjd; %yk; 
mtHfspd; thz;ikj;Jt tpUj;jpia cWjpg;gLj;j Ntz;Lk;. TPACK 
mwpitg; ngw;w MrpupaHfs; khwptUk; fy;tp cyfpw;F Vw;gj; jkJ 
jpwikfisj; njhlHr;rpahf nkUNfw;wpf; nfhs;tJld;> jkJ 
khztHfSf;Fr; rpwe;j kw;Wk; nghUj;jkhd fw;wy; mDgtj;ij 
toq;FthHfs; vd;gjpy; Iakpy;iy. 
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16 

f.da,Sh cx.u bf.kqfï (M-Learning) nyqúO 
lafIa;% iy Y%S ,dxflah ikao¾Nhg tys we;s 

wod<;ajh 

රජිත මධුශංක මමාරටුම ේවා 

 

DOI : https://doi.org/10.66281/70130/9295 
___________________________________________________________________ 

idrixlafIamh 

wka;¾cd, m%fõYh iys; cx.u Wmdx. f,dal jHdma; wOHdmk lafIa;%h ;=< 
m%n, m%jK;djla f,i ^M-Learning& u;= ù we;s w;r" th Y%S ,xldfõ Wiia 
wOHdmk ikao¾Nh ;=< o wvq jeä jYfhka jeo.;a N+ñldjla bgq lrhs' fuu 
,smsh u.ska cx.u bf.kqfï nyqúO lafIa;%" m%;s,dN iy wNsfhda. fuka u 
;dlaIKh ms<s.ekSfï kHdhd;aul wdlD;Ska jk TAM iy UTAUT weiqßka Y%S 
,dxflah ikao¾Nh úu¾Ykh lrhs' ,smsh u.ska kj cx.u bf.kqï 
;dlaIKhka flfrys isiqkaf.a iy .=rejrekaf.a wdl,am yd oekqu ilia 
úhhq;= wdldrh;a" iSudldÍ m%;sm;a;suh rduq uOHfha jqjo cx.u bf.kqï 
l%shdj,shla mj;ajdf.k hdug we;s yelshdjka ms<sn|j;a fmkajd fokq ,nhs' 
tfukau cx.u bf.kqu yryd wOHdmksl kuHYS,S nj iy iïm;a fj; 
m%fõYh ,enqK o äðg,a fn§u" wka;¾cd, iïnkaO;dj, mj;sk ÿ¾j,;d 
iy wjOdkh fjk;lg fhduqùu jeks ndOl isiqkaf.a wOHdmk m%;sM, 
flfrys n,mdk wdldrh;a fuu .eg¨ wju jk wdldrhg cx.u bf.kqï 
;dlaIKh wOHdmk moaO;shg id¾:lj taldnoaO lsÍu i|yd ˜uÕ fmkaùu 
iys; Ndú;hla˜ flfrys fhduqùug wjYH m%;sm;a;suh kùlrKhl 
wjYH;djh o wjOdrKh flf¾' 

uqLH mo ( cx.u bf.kqu ^ M-Learning&" Wiia wOHdmkh" TAM iy UTAUT 
kHdh" äðg,a fn§u" m%;sm;a;suh .egqu' 

ye¢kaùu 

wka;¾cd, m%fõYh iys; cx.u Wmdx." úfYaIfhkau iaud¾Ü cx.u ÿrl:kh 
udkj ikaksfõokh iy f;dr;=re mßfNdackfhys úma,ùh fjkila isÿ lr 
we;' fulS fjki wOHdmk lafIa;%hg o n,mEï lr we;s w;r" cx.u bf.kqu 
^Mobile Learning - M-Learning& kùk wOHdmksl mßirhl m%Odk;u f.da,Sh 
m%jK;djla f,i u;=j ;sfí'  

https://doi.org/10.66281/70130/9295
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M-Learning hkq ÿria: bf.kqï l%shdj,sfha B<Õ mshjrhs ^Al-Khalifa, 2013, p. 

50&' ÿria: bf.kqu ia:dkh iy fõ,dj fkdi,ld" ´kEu wjia:djl" ´kEu 
;ekl isg bf.kqï l%shdj,shl ksr; ùfï wjia:dj imhk udOHhls ^ 
Gunawardana & Jayawardena, 2020, p. 15&' fuh Ôú; ld,h mqrd bf.kqu ^ 

Lifelong learning& i|yd w;sYhska jeo.;a fuj,ula jk w;r" úúO lafIa;% 
Tiafia wOHdmksl m%fõYfha úma,ùh fjkila isÿ lr we;' 

Y%S ,xldj jeks ixj¾Okh fjñka mj;sk rgj,a iïnkaOfhka .;a l<" cx.u 
;dlaI‚l Wmdx.j, nyq, jHdma;sh fya;=fjka th fjk;a bf.kqï 
;dlaIKhka wNsnjd by<g meñK we;s neúka" M-Learning hkq äðg,a fn§u 

^ Digital Divide& wju lsÍug we;s n,.;=u ud¾.h njg m;aj we; ^ Al-Khalifa, 

2013, p. 50&' Y%S ,xldj 2020 § COVID-19 jix.;h wdrïN jQ jydu ud¾..; 

^Online& Wiia wOHdmkhg ie,lsh hq;= f,i iSre udre ùula isÿ lf,ah ^ 

Hayashi, 2022, p. 1&' fuu woaoelSu M-Learning ys Ndú;hg .; yels 
úNj;djh wOHdmk lafIa;%hg fmkajd ÿka kuq;a" tu.ska mekkef.k 
wNsfhda. o biau;= lf,ah' tneúka fuu ,smsh u.ska M-Learning ys nyqúO 
lafIa;%" tys m%;s,dN" wNsfhda." iy Ndú;h yd ;dlaIKh  ms<s.ekSfï kHdhsl 
mokï úYaf,aIKh lrñka" Y%S ,dxflah wOHdmk ikao¾Nh ;=< tys wkd.;h 
ms<sn| úfõpkd;aul oelaula imhkq ,efí' 

 

M-Learning ys mßj¾;kSh n,h iy nyqúO lafIa;%  

cx.u bf.kqu idïm%odhsl mka;sldur iSudjkaf.ka Tíng f.dia" mq¿,a 
lafIa;% .Kkdjla wdjrKh lrhs' 

1' m%fõYH;dj" kuHYS,S nj iy wOHhk ld¾hlaIu;dj 

M-Learning u.ska ´kEu fõ,djl" ´kEu ;ekl isg bf.kSug wjia:dj ,nd 
fok neúka" bf.kqï øjH fj; laI‚lj m%fõY ùug yelshdjla we;s nj tys 
m%Odku jdishhs' fuu cx.u Wmdx. weiqßka nyqudOH iy úoHq;a wka;¾.;hka 
fj; myiqfjka m%fõY ùfï yelshdj" wOHdmk ie,iqïlrejkag m%;s,dN 
imhhs ^Wagner et al., 2013, p. 5&' tfiau Y%S ,xldfõ Wiia wOHdmkfha 
ksr;jk isiqka iïnkaOfhka .;a l<" ud¾..; bf.kqu u.ska ´kEu 
fõ,djl" ´kEu ;ekl isg bf.kSfï kuHYS,SNdjh iy ;ukaf.au fõ.hg 
bf.kSug we;s yelshdj jeks by, m%;s,dN ,Õd lrf.k ;sfí' tfukau bx.%Sis 
NdId m%ùK;dj wju uÜgul we;s isiqkag" wka;¾cd, ùäfhda mdvï fj; 
myiqfjka m%fõY ùug bv ,efnk neúka ta i|yd jeä m%;s,dN w;alrf.k 
we; ^ Hayashi, 2022, p. 1&' 

2' iyfhda.S;djh iy wka;¾l%shdldÍ;ajh 
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cx.u Wmdx. u.ska isiqka iy .=rejreka  w;r wka;¾l%shd i|yd wu;r ud¾. 
újD; fõ ^ Al-Samarraie & Al-Qatawneh, 2019, p. 44 &' fuu Wmdx. weiqßka 
isiqkag úYd, ;sr msgqmi ieÕù isàu fjkqjg tlsfkld iuÕ iy m%dfhda.sl 
mqyqKqlrejka iuÕ wka;¾ l%shd l< yelsh' B fï,a heùug" fm<fmd;a 
mßYS,kh lsÍug iy /yeka rys; cd,hla Tiafia jev fnod .ekSug yels 
ùfuka iuQyhla f,i jev lsÍu myiq lr we; ̂ Quality Improvement Agency, 

2008, p. 3&' fldúâ 19 jix.; ;;ajh fya;=fjka ud¾..; bf.kqu mej;s 
iufha §" úúO iudc udOH fõÈld ud¾..; mka;sldur i|yd ckm%sh jQ w;r" 
ikaksfõok fuj,ula f,i o Ndú; ù we; ^ Hayashi, 2022; Gunawardana 

& Jayawardena, 2020, p. 16&' tfukau isiqka idudkHfhka iu-jhfia ñ;=rka 
yd .=re - lÓldpd¾hjreka iuÕ iïnkaO ùug ;u iqyqre cx.u ÿrl:kh 
Ndú; lrk ,o  nj o úúO wOHhkj,ska fy<s ù ;sfí' 

 

3' ld¾hlaIu;dj" iïm;a iy fN!;sl nr wvq lsÍu 

cx.u Wmdx.j,ska úoHq;a fmd;a ^E-books& iy igyka /f.k hdfï myiqj 

ksid fm<fmd;a msrjQ u¨j, fN!;sl nr wvq fõ' ;j o" M-Learning ys YsIH 
iyNd.S;ajh by< kexùfï yelshdjla mj;sk w;r" th wOHdmkh flfrys 
Wkkaÿj ke;s ù we;s YsIHhska iïnkaOfhka o b;d jeo.;a fõ ^Quality 

Improvement Agency, 2008, p. 5&' 

4' jD;a;Sh ixj¾Okh  

M-Learning ys ;j;a jeo.;a lafIa;%hla jkafka .=rejrekaf.a jD;a;Sh 

ixj¾Okh i|yd th Ndú; lsÍug we;s yelshdjhs ̂ Abdulrahman & Jali, 2024, 

p. 1&' f.da,Sh jYfhka .;a l<" bx.%Sis NdId .=rejreka" NdId bf.kqu i|yd 
fukau ish úúO wOHdmksl wjYH;d imqrd .ekSug cx.u ;dlaIKfha úNjh 
y÷kd f.k we; ^ Abdulrahman & Jali, 2024, p. 1&' ,dxflah ikao¾Nh ;=< 
ud¾..; bf.kqï l%shdj,sfha §" Y%S ,xldfõ úYajúoHd, weiqßka lrk ,o 
iólaIKhlg wkqj tys mSG idudðlhskaf.ka 60] la muK" ud¾..; 
wOHdmkhg wod< jeäÿr mqyqKqj i|yd i;shlg meh 1-2 la fjka lsÍug 
leue;a; m%ldY lr we; ^Hayashi, 2022, p. 2&' tu ksid fuu M-Learning 

fuj,ï iu. .=rejrekaf.a o iajhx - ld¾hlaIu;dj ̂ Self-Efficacy& iy äðg,a 
idlaIr;djh by< kexùu i|yd jk mq¿,a wjYH;djla fmkakqï lr ;sfí' 

 

;dlaIKh ms<s.ekSfï kHdhd;aul moku  

M-Learning ys id¾:l;ajh r|d mj;skafka ;dlaIKh ,nd §u u; muKla 
fkdj" mßYS,lhka th ms<s.ekSug iy Ndú; lsÍug olajk fÉ;kdj 
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^Intention to Use& u;h ^ Al-Khalifa, 2013, p. 51&' fï i|yd Technology 

Acceptance Model ස  Unified Theory of Acceptance and Use of Technology 

jeks ;dlaIKh ms<s.ekSfï kHdhka Ndú;d fõ (Alfarizi & Purnomo, 2020; Al-

Khalifa, 2013, p. 51&' 

1' ;dlaIKh ms<s.ekSfï wdlD;sh ^ TAM - Technology Acceptance Model& 

TAM hkq p¾hd;aul wNsm%dh ^Behavioral Intention& meyeÈ,s lsÍug nyq,j 
Ndú; jk wdlD;shls' fuys §  m%Odk idOl folla u.ska wdl,am iy fÉ;kdj 
;SrKh lrhs' fuu m%Odk idOl fol kï" 

¸' ixcdkkh lrk ,o m%fhdackj;a nj(  ;dlaIKh Ndú; lsÍfuka 
ld¾h idOkh   
   jeäÈhqKq lr.; yels njg we;s úYajdihhs ^Al-Khalifa, 2013, p. 52; 

Gunawardana &    

     Jayawardena, 2020, p. 17; Davis, 1989, p. 320).  
 

¸¸' ixcdkkh lrk ,o Ndú;fha myiqj ( ;dlaIKh Ndú; lsÍu myiq 
njg we;s  
    úYajdihhs ^Al-Khalifa, 2013, p. 52; Davis, 1989, p. 320&' 
 

by; kHdh .=rejreka iïnkaOfhka .;a l<" Tjqkaf.a b.ekaùï iajhx-
ld¾hlaIu;dj by< uÜgul mj;S kï" Tjqkaf.a ;dlaIK Ndú;h o by< 
uÜgul mj;S hehs i,lkq ,efí ^Abdulrahman & Jali, 2024, p. 23; Ng & 

Puteh, 2017, p. 2&' 

2' UTAUT iy ndysr idOl ^ UTAUT - Unified Theory of Acceptance and Use 

of Technology and   

     External Factors & 

UTAUT wdlD;sh u.ska ld¾h idOk wfmalaIdj - Performance Expectancy " 

m%h;ak wfmalaIdj - Effort Expectancy " iudÔh n,mEu - Social Influence iy 

myiqlï imhk ;;a;ajhka - Facilitating Conditions ^ Venkatesh et al., 2003, 

p. 447- 453& hk idOl y;r u.ska M-Learning Ndú;fha fÉ;kdjg n,mdk 
wdldrh úYaf,aIKh lrhs' 

iudÔh n,mEu( hï ;dlaIKhla Ndú; l< hq;= njg jeo.;a mqoa.,hka ^Wod( 
mdi,a mßmd,kh" m%;sm;a;s iïmdolhka" foujqmshka& ork u;h fuys § 
jeo.;a fõ ^Alfarizi & Purnomo, 2020, p. 5053&' ta wkqj wOHdmk lafIa;%fhys 

isÿlrk ,o fndfyda m¾fhaIKj,ska fy<s ù we;af;a" UTAUT wdlD;sh u.ska 
fmkajd fok  iudÔh n,mEu iy myiqlï imhk ;;a;ajhka hk idOl 

https://www.google.com/search?q=Technology+Acceptance+Model&rlz=1C1GCEA_enLK1045LK1045&oq=TAM&gs_lcrp=EgZjaHJvbWUqDAgBECMYJxiABBiKBTIGCAAQRRg5MgwIARAjGCcYgAQYigUyDAgCECMYJxiABBiKBTINCAMQABiDARixAxiABDIKCAQQABixAxiABDINCAUQABiDARixAxiABDINCAYQABiDARixAxiABDIGCAcQRRhB0gEINDQyNGowajeoAgiwAgHxBUUa9dqMfrvv8QVFGvXajH677w&sourceid=chrome&ie=UTF-8&mstk=AUtExfCt6LWFnQFs__nZ3suW9vtQoH01tPP3To1yVxvlG8TvwftZ5R5QNOO-bDABbvxZv-22Oh0oJuE0o2iBRftpFbHCGWnuzuh7WmRhXqo5L_QAb-vufWVOvMlc95nTBd6ZFAwtSr1gZdcpqzkdv008VIOe0kLGjvzrz72yHcHJyFjU4LQ&csui=3&ved=2ahUKEwjnk_S7mtKTAxV0la8BHTGtO0QQgK4QegQIARAD
https://www.google.com/search?q=Technology+Acceptance+Model&rlz=1C1GCEA_enLK1045LK1045&oq=TAM&gs_lcrp=EgZjaHJvbWUqDAgBECMYJxiABBiKBTIGCAAQRRg5MgwIARAjGCcYgAQYigUyDAgCECMYJxiABBiKBTINCAMQABiDARixAxiABDIKCAQQABixAxiABDINCAUQABiDARixAxiABDINCAYQABiDARixAxiABDIGCAcQRRhB0gEINDQyNGowajeoAgiwAgHxBUUa9dqMfrvv8QVFGvXajH677w&sourceid=chrome&ie=UTF-8&mstk=AUtExfCt6LWFnQFs__nZ3suW9vtQoH01tPP3To1yVxvlG8TvwftZ5R5QNOO-bDABbvxZv-22Oh0oJuE0o2iBRftpFbHCGWnuzuh7WmRhXqo5L_QAb-vufWVOvMlc95nTBd6ZFAwtSr1gZdcpqzkdv008VIOe0kLGjvzrz72yHcHJyFjU4LQ&csui=3&ved=2ahUKEwjnk_S7mtKTAxV0la8BHTGtO0QQgK4QegQIARAD
https://www.google.com/search?q=Technology+Acceptance+Model&rlz=1C1GCEA_enLK1045LK1045&oq=TAM&gs_lcrp=EgZjaHJvbWUqDAgBECMYJxiABBiKBTIGCAAQRRg5MgwIARAjGCcYgAQYigUyDAgCECMYJxiABBiKBTINCAMQABiDARixAxiABDIKCAQQABixAxiABDINCAUQABiDARixAxiABDINCAYQABiDARixAxiABDIGCAcQRRhB0gEINDQyNGowajeoAgiwAgHxBUUa9dqMfrvv8QVFGvXajH677w&sourceid=chrome&ie=UTF-8&mstk=AUtExfCt6LWFnQFs__nZ3suW9vtQoH01tPP3To1yVxvlG8TvwftZ5R5QNOO-bDABbvxZv-22Oh0oJuE0o2iBRftpFbHCGWnuzuh7WmRhXqo5L_QAb-vufWVOvMlc95nTBd6ZFAwtSr1gZdcpqzkdv008VIOe0kLGjvzrz72yHcHJyFjU4LQ&csui=3&ved=2ahUKEwjnk_S7mtKTAxV0la8BHTGtO0QQgK4QegQIARAD
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fol u.ska ;dlaIKh Ndú;h ms<sn| .=re - isiq wdl,amh flfrys Okd;aul 
n,mEula isÿjk njhs ^Al-Khalifa, 2013, p. 55&'  

myiqlï imhk ;;a;ajhka( ;dlaIKh Ndú; lsÍu i|yd wjYH há;, 
myiqlï ;ud i;=j mj;sk njg we;s úYajdih fuu.ska meyeÈ,s lrhs ̂ Alfarizi 

& Purnomo, 2020, p. 5054; Zou, 2021, p. 4812&' tfukau cx.u bf.kqfuys 
ienE ;dlaI‚l Ndú;hka flfrys jvd;a iDcqj n,mdkafka fuu idOlhhs ^ 
Zou, 2021, p. 4812&' 

fï wkqj by; kHdhd;aul ixl,am u.ska ;dlaIKh yd noaO jQ lsishï cx.u 
bf.kqï l%ufõohla id;sYh nyq;rhla jQ bf.kqï m%cdjkaf.a bf.kqug we;s 
myiqj yd th Ndú;hg we;s ms<s.ekSu u; m%fhdackj;a jk nj fmkajd fokq 
,nhs' 

 

M-Learning ys wNsfhda. iy iSud  

M-Learning ys úNjh w;suy;a jqj o" th l%shd;aul lsÍfï § cd;sl yd f.da,Sh 

jYfhka jk fmdÿ wNsfhda. yd isud we;súh yelsh' M-Learning ys id¾:l;ajh uekSu 
i|yd" yqfola cx.u Wmdx. iy wka;¾cd,h fj; m%fõYhg we;s yelshdj ms<sn|j 
muKla Okd;aulj idlÉPd lsÍu fjkqjg fuys,d u;=jk wfkl=;a wNsfhda. i|yd 
o ;sridr úi÷ï fiùu w;HjYH fõ  ^Wagner et al., 2013, p. 10&' ta wkqj y÷kd.;a 
wNsfhda. f,i" 

1' äðg,a fn§u iy há;, myiqlïj, W!k;djh 

M-Learning ys id¾:l;ajhg we;s m%Odk;u ndOlh jkafka äðg,a fn§u iy 
há;, myiqlïj, mj;sk W!k;djhhs' f.da,Sh jYfhka isÿlr we;s 
m¾fhaIK u.ska fmkajd fokafka M-Learning l%shd;aul lsÍug ie,lsh hq;= 

há;, myiqlï i|yd wdfhdack wjYH jk njhs      ^Li, Islam, & Spector, 

2022, p. 1&' 

Y%S ,xldj ;ju;a äðg,a bf.kqï l%shd;aul lsÍfï uq,a wjêfha miqjk w;r  
ÿ¾j, wka;¾cd, iïnkaO;d" iïm;a fkdue;slu" m%udKj;a fkdjk uQ,H 
wdOdr iy ks;r we;sjk úÿ,sh wekysàï jeks m%Odk wNsfhda. /ilg uqyqK 
fohs' fï ksidu Wiia wOHdmkh yodrk isiqka w;ßka fndfyda fofkl=g 
Wl=¿ mß.Kl ^Laptop& fyda fïi mß.Kl wjYH jk ixlS¾K ld¾hhka 
i|yd mjd iqyqre cx.u ÿrl:kh u; hemSug isÿù we;' ;j o .%dóh uÜgfï 
isák isiqka" wka;¾cd,hg iy bf.kqï l<ukdlrK moaO;sj,g ^ LMS& 
wjYH m%fõYh fkdue;slu fya;=fjka o .eg¨ /ilg uqyqK fohs ^ 
Weerapperuma et al., 2024, p. 1&' fï wkqj fmkShkafka äðg,a fn§u iy 
há;, myiqlïj, W!k;djh Y%S ,xldfõ cx.u bf.kqï wjia:d fj; 
fhduqùu ukao.dó ùu flfrys n,mEï lr we;s njhs' 
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2' wjOdkh fjk;lg fhduqùu iy wêl Ndú;h 

M-Learning ys we;s ;j;a tla úYd, wNsfhda.hla jkafka wOHdmksl wruqKq 
fjkqjg iudc udOH iy ud¾..; l%Svd jeks wOHdmksl fkdjk Ndú;hka 
u.ska th Ndú; lrkakdf.a ^isiqkaf.a& wjOdkh fjk;lg fhduq ùuhs 
^Gunawardana & Jayawardena, 2020, p. 18; McCoy, 2016, p. 1&' 

Y%S ,xldfõ úYajúoHd, isiqka ms<sn|j isÿlrk ,o úúO wOHhkj,ska fy<s ù 
we;af;a" isiqka ;u iqyqre cx.u ÿrl:kh wêl f,i Ndú; lrk ;rug 
Tjqkaf.a GPA ^fY%a‚ ,laIH idudkHh& w.h wvq jk njhs' fuu ÿrl:k wê 
Ndú;h ksid isiqka ÿrl:khg weíneys ùu iy Tjqkaf.a ffoksl Ôú;fha 
lghq;=j,g ndOd we;s lrk w;r" th Tjqkaf.a wOHhk ld¾h idOkhg o 
wys;lr f,i n,mdkq ,nhs ^Suraweera & Sandaruwan, 2023, p. 1&' ;j o 
isiqkaf.a ÿrl:k Ndú;h Tjqkaf.a kskao wysñ ùu iy wOHhk rgdjkag 
ydkslr úh yels nj o wkdjrKh fõ ^ Ifeanyi & Chukwuere, 2018, p. 291&' 
Bg wu;rj" úúO ;dlaI‚l .eg¨ iy wka;¾cd, iïnkaO;d 
.eg¨ fya;=fjka ud¾..; mka;sj, § isiqkaf.a wOHdmkhg we;s wjOdkh 
fjk;lg fhduq jk wdldrh o ksÍlaIKh ù we;' 

3' .=rejrekaf.a iQodku ^Teacher Readiness& iy iajhx-ld¾hlaIu;dj 

M-Learning ys id¾:l;ajh r|d mj;sk m%Odk idOl f,i .=rejrekaf.a 
l=i,;d iy wdl,amj, uÜgu y÷kd.; yels h' wOHdmkh i|yd ;dlaIKh 
taldnoaO lsÍfï § ;SrKd;aul idOl f,i .=rejreka i;= äðg,a idlaIr;djh 
iy b.ekaùï iajhx-ld¾hlaIu;djh y÷kd .kS     ^Ng & Puteh, 2017, p. 3; 

Pianfettil, 2001, p. 1&' 

iajhx-ld¾hlaIu;dj( ;dlaIKh M,odhS f,i Ndú; lsÍu iïnkaOfhka by< 
iajhx-ld¾hlaIu;djla we;s .=rejreka" wid¾:l wjia:djkays § mjd 
fkdmiqngj lghq;= lsÍug" kj b.ekaùï m%fõYhka wkq.ukh lsÍug iy 
úIh ud,dj iuÕ jeä wjodkï .ekSug fm<fUk nj m¾fhaIKj,ska fy<s 
ù we; ^Gibbs, 2003, p. 25&' tfiau wvq iajhx-ld¾hlaIu;djhla iys; 

.=rejrekag kj ;dlaIKhka wkq.ukh lsÍu ÿIalr njla oeksh yelsh ^Ng & 

Puteh, 2017, p. 3; Pianfettil, 2001, p. 1&' 

4' M-Learning iy m%;sm;a;suh .egqu ^Policy Conflict& 

M-Learning ys f.da,Sh me;sÍu;a iuÕu" mdi,a ;=< cx.u Wmdx. Ndú;h 
ms<sn|j f,dj mqrd m%;sm;a;suh iSudjka we;s ù ;sfí' ta wkqj" 

1' f.da,Sh m%;sm;a;suh m%jK;d 

fï jkúg;a cd;Hka;r jYfhka mdi,a ;=< iaud¾Ü cx.u ÿrl:kh jeks 
myiq iy iq,N Wmdx.hla  ;ykï lsÍu fyda iSud lsÍfï m%jK;djhla olakg 
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,efnk kuq;a we;eï wjia:dj, § fuu iSudjka ,sys,a lr" mdi,a uÜgñka 
iajhx-kshdukhlg bv §fï m%jK;djla o oel.; yelsh' 

WodyrKhla f,i ( cmdkh óg fmr m%d:ñl yd oaú;Shsl mdi,aj,g cx.u 
Wmdx. f.k tau ;ykï l< o  2018 § fuu ;yku bj;a lrk ,§' fuhg 
fya;=j jQfha ÿrl:kj, mq¿,a Ndú;h fukau trg iq,Nj we;sjk N+ñlïmd 
jeks yÈis wjia:dj, § isiqka iïnkaO lr .ekSug wdrlaIl Wmdx.hla f,I 
o Ndú;hg .ekSug we;s yelshdj o ie,lSuhs' j¾;udkfha tla tla mdi,g 
;ukaf.au kS;s Í;s ;SrKh l< yelsh ^Yavuz & Alkan, 2019, p. 1&' ;=¾lsfha o" 
oaú;Shsl wOHdmk uÜgfï § iqyqre cx.u ÿrl:k Ndú;h i|yd kS;s Í;s 
;SrKh lrkq ,nkafka mdif,a .=re uKav,h úisks ^MoNE, 2014, p. 1; Yavuz 

& Alkan, 2019, p. 1&' 

2' Y%S ,dxflah m%;sm;a;suh iSud 

j¾;udkfha Y%S ,xldfõ oaú;Shsl mdi,a ikao¾Nh ;=< §  cx.u ÿrl:k 
Ndú;h i|yd iSudldÍ m%;sm;a;shla wkq.ukh lrhs ^ Daily Mirror, 2023, p. 

1; The Morning, 2023, p. 1&' 2009$26 pl%f,aLh u.ska fuu iSud lsÍu 
n,d;aul fldg ;sfí' fuu.ska j¾;udk  iudÔh n,mEu RKd;aul f,i 
l%shd;aul jk w;r" isiqka ish wOHdmkh i|yd M-Learning ys m%fhdackj;a 
úNjhla mj;S hehs ÿgqj o" o~qjï ,eîfï ìh ksid Tjqkaf.a p¾hd;aul wNsm%dh 
mka;s ldurhla ;=< ienE bf.kqï Ndú;hla f,i  l%shd;aul ùu wvd, ù 
we;' tfukau iS.% ;dlaI‚l ÈhqKqj yuqfõ Y%S ,xldj o oekqu mokï lr.;a 
wd¾Ólhla fj; udre ùug wfmalaId lrk w;r;=r" isiqkaf.a m%Odk äðg,a 
fuj,u mdi, ;=< ;ykï lsÍu" cd;sl ixj¾Ok wruqKq iy wdh;ksl 
m%;sm;a;s w;r mriamr;djla o ks¾udKh lrhs' tfy;a we;eï iqúfYaIS 
wjia:dj, § ^Covid 19 jeks& fuu m%;sm;a;suh  iSudjka ,sys,a lr" mdi,a 
uÜgñka iajhx-kshdukhlg hg;aj cx.u bf.kqu i|yd bv §fï 
m%jK;djla o oel.; yelsh' tu.ska o cx.u bf.kqfï Ndú;hg .; yels 
úNjh ms<sn|j kej; is;d ne,Sug wjia:djla Wod ù ;sfí' 

M-Learning ys wkd.;h Y%S ,xldjg jeo.;a jkafka wehs@ 

fuf;la isÿl< lreKq oelaùïj,g wkql=,j cx.u bf.kqu ̂ M-Learning& hkq 
f.da,Sh wOHdmkfha wkd.;h nj meyeÈ,s fõ' tfukau th ÿria:Ndjh" 
kuHYS,SNdjh iy wka;¾l%shdldÍ;ajh jeks m%;s,dN /ila imhk w;ru 
;dlaI‚l úYajdih" há;, myiqlï" iy m%;sm;a;suh iSud jeks wNsfhda.j,g 
o uqyqK fohs'  

ta wkqj Y%S ,xldfõ wOHdmk moaO;shg M-Learning w;HjYH jkafka( 

iudkd;au;djh jeä ÈhqKq lsÍu( ÿ¾j, wka;¾cd, m%fõYh" úÿ,sh wekysàï 
iy o;a; i|yd jk msßjeh jeks myiqlï imhk ;;a;ajhkays ysÕlu wju 
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lsÍfuka .%dóh m%foaYj, isiqkag .=Kd;aul núka hq;a wOHdmksl iïm;a fj; 
m%fõY ùug we;s wjia:d mq¿,a lsÍu i|yd m%fhdackj;a ùu ^ Hayashi, 2022&' 

.=re ld¾hlaIu;dj by< kexùu( .=rejrekaf.a M-Learning i|yd jk iQodku 
ÈhqKq lsÍu i|yd wjYH lrk mqyqKq wjia:d ,nd §fuka Tjqkaf.a ;dlaI‚l 
cx.u Wmdx. Ndú;fhka isÿ lrkq ,nk b.ekaùï ld¾h idOkhka jeä ÈhqKq 
lsÍu i|yd m%fhdackj;a ùu ^ Gibbs, 2003&' 

m%;sm;a;suh kùlrKh( f.da,Sh m%jK;djkag wkql+,j" oeä ;ykï m%;sm;a;s 
fjkqjg" wëlaIKh lrk ,o Ndú;h i|yd rduqjla ilia lsÍug fhduq úh 
hq;= w;ru  isiqkaf.a M-Learning ms<sn| ixcdkkh by< uÜgul mj;sk 

neúka mdi,a ;=< md,khlska hq;=j M-Learning wOHdmkhg taldnoaO lsÍu 
u.ska Tjqkaf.a wOHhk m%;sM, Okd;aul uÜgulg /f.k hd yelsh' 

tfiau Y%S ,xldfõ isÿl< m¾fhaIKj,ska y÷kdf.k we;s cx.u ÿrl;k wêl 
Ndú;fha RKd;aul m%;súmdl jk ^kskao wysñ ùu" wjOdkh fjk;lg 
fhduqùu& jeks .eg¨ wju lr .ekSu i|yd" mdi,a iy úYajúoHd, 
l<ukdldß;ajh úiska isiqkag j.lSï iy.; äðg,a mqrjeisNdjh iy iajhx-
kshdukh ^Self-Regulation& ms<sn|j o uÕ fmkaùï ,nd §u w;HjYH fõ 

^Gunawardana & Jayawardena, 2020&' 

ks.ukh  

fï wkqj kùk f,dalhg .e<fmk wOHdmk ixl,amhla f,i M-Learning 
i|yd oekg Ndú; jk iqyqre mka;sldur ixl,amh o iu. taldnoaO kj u. 
fmkajkq ,nk Ndú;hlska iukaú; cx.u bf.kqï mßirhla m%j¾Okh 
flfrk mdi,a  hdka;%Khl wjYH;dj u;=fjñka mj;S' fuhg m%Odk fya;=j 
ù we;af;a mj;akd wOHdmk l%uh ;=<ska ìysjk Wiiafm< iu;=ka fyda 
WmdêOdÍka i;= ;dlaI‚l oekqu yd äðg,a idlaIr;djfha mj;sk 
W!k;djhhs' wkd.;fha § mqoa.,sl jHdmdrhla mj;ajd .ekSu i|yd jqj kj 
;dlaI‚l oekqu w;HjYH jkq we;' fuu oekqu iy ;dlaIKh ms<s.ekSug 
we;s ìh myúh hq;af;a mj;sk wOHdmk moaO;sh u.skauh' tneúka fõ.fhka 
äðg,alrKh jk f,dalh iu. fõ.j;a, wka;¾l%shdldÍ iy f.da,Sh 
m%jK;dj,g wkql=,j ilia jQ mdi,a moaO;shl wOHdmkfhys ksr; ùfï Y%S 
,xflah mdi,a isiqjdf.a isyskh b;d blaukska ienE úh hq;=j we;' 
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17 

.=Kd;aul wOHdmkhla ,nd§u i|yd wju fN!;sl 

iïm;a l<ukdlrKh lr.kafka flfia o@  

ta' úÿYdka pdur 

 

DOI : https://doi.org/10.66281/70130/9296 

___________________________________________________________________ 

idrixlafIamh 

^wju fN!;sl iïm;a iys; mdi,la iïnkaO j isÿ l< m%;Hhl wOHhkhla 
weiqfrka& wju fN!;sl iïm;a iys; mdi,la" wOHhk fmdÿ iy;sl m;% 
idudkH fm< úNd. m%;sM, by< kexùu i|yd iSñ; fN!;sl iïm;a 
ld¾hlaIuj l<ukdlrKh lr .kakd wdldrh ms<sn|j m%dfhda.sl 
wOHhkhla isÿ lsÍu fuu wOHhkfha wruqK úh'  k.r iSudfjka neyer 
.%dóh mdi,la flakaø fldgf.k fuu m¾fhaIKh isÿ lrk ,§' fuu 
m¾fhaIKh .=Kd;aul m¾fhaIK l%ufõoh u; mokï úh' o;a; ,nd .ekSu 
iïuqL idlÉPd" ksÍlaIK iy f,aLk iólaIK l%ufõohka Tiafia isÿúh' 
ifya;=l ksheÈ l%uh hgf;a mdif,a úÿy,am;sjrhd" .=rejreka" isiqka iy 
foudmshkaf.ka ,nd .kakd ,o o;a; f;aud wdY%s; úYaf,aIK l%uh hgf;a 
úYaf,aIKh lrk ,§' m¾fhaIK m%;sM, wkqj" fN!;sl iïm;a ysÕlu úNd. 
m%;sM, my; jeàug m%Odk fya;=jla nj fy<s úh' tfy;a" úÿy,am;sjrhdf.a 
M,odhS u.fmkaùu" .=rejrekaf.a lemùu iy m%dfoaYSh m%cdjf.a iyfhda.h 
;=<ska iSñ; iïm;a Wmßufhka Wmfhda.S lr.; yels nj ;yjqre úh' mj;sk 
iïm;a fnodyeÍu" yjq,a Ndú;h iy w¨;ajeähd lsÍu ;=<ska mka;s ldur" 
úoHd.dr iy mqia;ld, ld¾hlaIuj mj;ajd.; yels nj fidhd .kakd ,§' 
wjika jYfhka" wju iïm;a iys; mdi,aj, úNd. m%;sM, by< kexùu i|yd 
m%Odk jYfhka úÿy,am;sjrhdf.a ie,iqï iy.; l<ukdlrKh" 
.=rejrekaf.a kjHldÍ b.ekaùï l%u iy m%cd iyNd.S;ajh w;HjYH idOl 
nj ks.ukh flß‚' iSñ; iïm;a ksoyila f,i fkdi,ld" tAjd 
ks¾udKd;aulj Ndú; lsÍfuka wOHdmk m%ñ;sh by< kexúh yels nj fuu 
wOHhkfhka ;yjqre úh' 

uqLH mo - fN!;sl iïm;a" fN!;sl iïm;a l<ukdlrKh" wju fN!;sl 
iïm;a iys; mdi,a" fN!;sl iïm;a iSudjka" w;HjYH bf.kqï WmlrK 

https://doi.org/10.66281/70130/9296
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ye¢kaùu 
 

úêu;a  ixúOdkhla f,i mdif,a id¾:l;ajh yd M,odhs l%shdldß;ajh i|yd 
fN!;sl iïm;a  wjYH fõ' tA ms<sn| úúO mqoa.,hka yd wdh;k u.ska fufia 
wjOdrKh fldg we;' —M,odhS f,i b.ekaùug yd bf.kSug ys;lr 
mßirhla ks¾udKh lsÍu" isiqkaf.a hymeje;au m%j¾Okh lsÍu yd wOHdmk 
id¾:l;ajh fmdaIKh lsÍu i|yd m%udKj;a fN!;sl iïm;a w;HjYH fõ˜ 

^weußldkq wOHdmk m¾fhaIK ix.uh Wmqgd olajk Hammond et al, 2020).  

—fN!;sl iïm;a u.ska" YsIH l%shdldrlï yd ch.%yK i|yd u. fmkajk 
wdrlaIs;" iqjmyiq yd l%shdldÍ mßirhla ks¾udKh lsÍfuka M,odhs b.ekaùu 
yd bf.kSu i|yd moku imhhs̃ ^weußldkq wOHdmk fomd¾;fïka;=j Wmqgd 

olajk Hammond et al, 2020)' mdi,a M,odhs;djfha úIu;d we;sùu i|yd 
fN!;sl iïm;aj, m%udKh yd Ndú;h m%Odk idOlhla j we;s nj 
fyÜáf.a^2010& fmkajd § we;' mdi,l id¾:l;ajh" M,odhs nj yd .=Kd;aul 
bf.kqï b.ekaùï l%shdj,shla i|yd" mdif,a mj;sk fN!;sl iïm;a 
;SrKd;aul n,mEula we;s lrk nj meyeÈ,s h' 

mdif,a we;s fN!;sl iïm;a m%udKh YsIH ch.%yK flfrys ;SrKd;aul 

n,mEula we;s fkdlrk nj ද්‍ m¾fhaIlhka úiska fmkajd § we;' Ibrahim 

we;=¿ msßi^2017& fmkajdfok wdldrhg mdi, i;= iïm;a yd YsIH ch.%yK 
w;r ixLHdkuh iïnkaOhla fkdue;' mdi, i;= fN!;sl iïm;a m%udKh 
YsIH ch.%yK i|yd n,mEï fkdlrk nj tu.ska wjOdrKh lrhs' —M,odhs 
b.ekaùu yd bf.kSu i|yd m%udKj;a fN!;sl iïm;a mej;Su wjYH fõ' 
kuq;a" mj;sk iSñ; fN!;sl iïm;a ld¾hlaIu f,i ie,iqï lsÍu ;=<ska 

mdi,a m%;sM, by< kexùfï yelshdj mj;S˜ (Derese & Senapathy, 2022). 
mj;sk fN!;sl iïm;a ld¾hlaIu f,i ie,iqï lsÍu u.ska YsIH ch.%yK 
w;am;a lr.; yels nj fmkajd foñka fN!;sl iïm;a m%Yia; f,i 
l<ukdlrKh lsÍfï wjYH;dj tA yryd wjOdrKh fldg we;'  

bf.kqï - b.ekaùï l%shdj,sh ;=< fN!;sl iïm;a .eg¨ l<ukdlrKh 
lr.ekSfï j.lSu mdi, i;= fõ'  tA i|yd" úúO m%fõY wkq.ukh l< yels 
w;r —wju fN!;sl iïm;a iys; mdi,la YsIH ch.%yK ;yjqre lsÍu i|yd 
iSñ; fN!;sl iïm;a l<ukdlrKh lr.kakd wdldrh— ms<sn| j isÿl< 
m%;Hhl wOHhkhla yryd  th wkdjrKh ù ;sfí'  fN!;sl iïm;a 
l<ukdlrKh iïnkaO kHdhka u.ska o Bg wjYH u. fmkaùï isÿlr we;' 
tA wkqj iSñ; fN!;sl iïm;a l<ukdlrKhg u. fmkajk l<ukdlrK 

kHdhka idlÉPd lsÍu;a,  b.ekaùï l%shdj,sfha § uqyqKfok fN!;sl iïm;a 
.eg¨ u.yrjd .ekSu i|yd wkq.ukh l< yels l%shdud¾. m%;Hhl 
wOHhkfha wkdjrK Tiafia idlÉPd lsÍu;a fuu ,smsh yryd isÿ fõ' 
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wju fN!;sl iïm;a l<ukdlrKhg u.fmkajk l<ukdlrK 
kHdhka 
 

1. iïm;a l<ukdlrKh ms<sn| iïm;a hemqï kHdh (Resource& 

Dependency Theory) 

Chester Barnard iy Herbert Simon hk úoaj;=ka úiska bÈßm;a lrk ,o 
iïm;a l<ukdlrKh ms<sn| iïm;a hemqï kHdh" wdh;ksl l<ukdlrKh 
iïnkaO j jeo.;a kHdhla f,i y÷kd.; yelsh' ndysr mßirfhka iïm;a 
w;alr .ksñka yd hefmñka ixúOdk l%shd;aul jk wdldrh wjOdrKh 

lrhs(Biermann & Harsch, 2017&'  

fuu kHdh ;=< iïm;a ysÕlu yd hemSu ms<sn| wjOdkh fhduqlrhs' ixúOdk 
l%shdldÍ;ajh i|yd wuqøjH" uQ,H m%d.aOkh" fN!;sl iïm;a" udkj l=i,;d 
yd f;dr;=re we;=¿ iïm;a wjYHjk nj;a fndfydaúg fuu iïm;a ysÕ yd 
wiudk f,i fnodyßk neúka tAjd ,nd .ekSu i|yd ndysr l%shdldÍka u; 
hemSug isÿjk nj;a fmkajd § we;' Bg wu;r j ;rÕldÍ mßirhla ;=< 
wLKav meje;au yd ÈhqKqj i|yd  iïm;a l<ukdlrKfha wjYH;dj fmkajd 
fok w;r ixúOdkfha jHqyh" Wmdh ud¾. yd ;SrK .ekSfï l%shdj,ska Bg 

n,mdk nj fmkajd we; (Biermann & Harsch, 2017&' 

iïm;a ixj¾Okh lsÍug yd wdfoaYk l%u Ndú;hg" mj;sk iïm;a 
l<ukdlrKh lsÍfï l%shdud¾. l%shdldÍ f,i wkq.ukh lsÍug" iïm;a 
imhkakka iu. in|;d j¾Okh lr .ekSug yd Wmdh ud¾.sl j iïm;a 

<Õdlr .ekSu i|yd fuu kHdh yryd wjfndaOh ,ndfohs ^Biermann & 

Harsch, 2017). 

 

2. iïm;a n,uq¨ .ekaùfï kHdh (Resource Mobilization Theory) 

weußldkq iudc úoHd{ Jhon D. McCarthy yd Mayer N. & Zaldn úiska 1970 
j¾Ifha § iïm;a n,uq̈  .ekaùfï kHdh bÈßm;a lr we;' iïm;a iSudjkag 
uqyqKfok ixúOdkj,g ish wruqKq idlaId;a lr .ekSu i|yd úúO Wmdh 
ud¾. u.ska iïm;a w;am;a lr .ekSug;a" Ndú; lsÍug;a yels nj wjOdrKh 

lrhs' Edwards & Gilham (2013& fmkajdfok wdldrhg fuu kHdh hgf;a 
iïm;a m%Odk wdldr lsysmhla y÷kajd § ;sfí' 
 

øjH iïm;a           - wruqo,a" WmlrK" f.dvke.s,s" ikaksfõok 
fuj,ï yd fjk;a iam¾Y    j;alï fj; m%fõY 
ùu' 
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udkj iïm;a        - kdhl;ajh" olaI idudðlhka" iafõÉPd 
fiajlhka yd Tjqkaf.a  úfYaI{;dj mej;Su' 

wdh;ksl iïm;a  - úêu;a jHqyhka" ia:dms; cd, iy ldh –laIu 
n,uq¨ .ekaùfï Wmdh ud¾.  wkq.ukh lsÍu' 

fuu iïm;a iïnkaO iSudjka y÷kd .ekSu" iïm;a ú.Kkh fyj;a mj;sk 
iïm;a y÷kd .ekSu" iïm;a iys; ndysr md¾Ij y÷kd .ekSu" ndysr md¾Ij 
iu. iïm;a fnod.ekSu" mj;sk iïm;a w¨;ajeähd lsÍu" kfjda;amdokh 
fyj;a wdfoaYk l%u Ndú;h yd iïm;a w;alr .ekSfï Wmdh ud¾. l%shd;aul 
lsÍu ms<sn| j jOdkh fhduq l< hq;= nj fuu kHdh Tiafia fmkajd § we;' 

(Edwards & Gilham, 2013&' 

 

fN!;sl iïm;a .eg¨ u.yrjd .ekSug wkq.ukh l< yels 
l%shdud¾. 

bf.kqï - b.ekaùï l%shdj,sh fN!;sl iïm;a ndOdjlska f;dr j mj;ajd 
.ekSu i|yd fN!;sl iïm;a l<ukdlrK m%fõY /ila wkq.ukh l< yels 
h' m%;Hhl wOHhkfha § y÷kd.;a l<ukdlrK m%fõY u; mokï j tAjd 
ú.%y flfar. 

wdfoaYl bf.kqï WmlrK Ndú; lsÍu 

bf.kqï b.ekaùï l%shdj,sfha id¾:l;ajh i|yd bf.kqï WmlrK w;HjYH 
fõ' w;HjYH bf.kqï WmlrK fkdue;s wjia:dj, § Bg iqÿiq wdfoaYl 
WmlrK Ndú; lsÍu m%ia;=; mdif,a .=rejre wkq.ukh l< l%shdud¾.hls' 
úoHd úIhh b.ekaùïj,g wjYH YÍr moaO;s wdlD;s mdif,a fkdue;s ksid 
ßðf*da¾ï Ndú;fhka YÍr moaO;s wdlD;s ks¾udKh lr we;' tAjd b.ekaùï 
l%shdj,shg §¾> ld,hla Ndú; lr ;sfí' ix.S;h úIhh ;=< .S; Y%jKhg yd 
ùäfhda m%o¾Ykhg Y%jH oDYH wxYhla fkdue;s ksid cx.u ¥rl:khla" l=vd 
uhsl%f*dakhla yd iqyqre mß.Klhla jeks oE Ndú; lsÍu isÿ ù we;' i¾mskdj 
jdokhg isiqka yqre lrùu i|yd m%udKj;a ix.S; NdKav fkdue;s ksid 
ydâfndaâ Ndú;fhka ks¾udKh lr.;a iajr mqjre Ndú; lr we;' tA ;=<ska 
i¾mskdj jdokhg fmr tA i|yd weÕs,s yqre lr.ekSug isiqkag yelshdj ,efí' 
fujeks wdfoaYl bf.kqï WmlrK fndfydauhla mdi, ;=<ska ks¾udKh 
lrf.k" idar:l wOHdmkhla ,ndoSu i|yd tAjd fhdodf.k we;' 

fï wdldrhg fN!;sl iïm;a iïnkaO .eg¨ wju lr.ekSu i|yd wdfoaYl 
bf.kqï WmlrK Ndú; lsÍfï yelshdj mj;S' iïm;a l<ukdlrKh ms<sn| 
iïm;a hemqï kHdfhys;a" iïm;a n,uq¨ 
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.ekaùfï kHdfhys;a —wdfoaYk l%u Ndú;h— f,i fuh wjOdrKh fldg 
we;' .=rejrhdf.a ks¾udKYS,s;ajh yd YsIH odhl;ajh we;s j wdfoaYl 
bf.kqï WmlrK ilia lr.; yelsh' th b.ekaùï l%shdj,sh id¾:l lr 
.ekSu i|yd fuka u YsIH reÑl;ajh ;=<ska .=Kd;aul wOHdmkhla ,nd§u 
i|yd;a b;d jeo.;a jkq we;' 

 

wdpd¾h uKav,h iu. iqyoYS,S in|;d u.ska iïm;a <Õdlr 
.ekSu' 

´kEu wdh;khl id¾:l l%shdldÍ;ajh i|yd ld¾h uKav,h w;r mj;sk 

iqyoYS,s iïnkaO;d yd wfkHdakH wjfndaOh jeo.;a fõ' Jhon D. McCarthy 

yd Mayer N. & Zaldn y÷kajd § we;s iïm;a n,uq,q .ekaùfï kHdfhys iïm;a 
mj;sk md¾Yaj y÷kd.ekSu yd iïm;a fnod.ekSfï yelshdj fmkajd § we;' 
m%;Hhl wOHhkh isÿ jQ mdi, ;=< fuu l%ufõoh l%shd;aul fõ' f;dr;=re 
ikaksfõokh yd ;dlaIKh úIhh yodrk isiqka m%udKh jeä neúka 
mqia;ld,fha mqgq Ndú;hg .kS' mdif,a Ñ;% ldurhla fkdue;s ksid n,d we£ï 
l%shdldrlï i|yd iqÿiq wjia:dj, mqia;ld,h m%fhdackhg f.k we;' ix.S; 
ldurfha mqjrejla fkdue;s ksid tl fY%a‚fha isiqka wl=re yqrefjk iqÿ 

mqjrej ta i|yd Ndú; flfar. ùäfhda keröu i|yd f;dr;=re ;dlaIK 
ldurfha iyfhda.h ,ndf.k ;sfí' .S; Y%jKh i|yd mdif,a .=rejrfhl=f.a 
l=vd Yío úldYk hka;%hla m%fhdackhg f.k we;' úoHdj úIhhg wod< YÍr 
moaO;s ks¾udKh i|yd fmr isá Ñ;% .=rejrfhl=f.a iyfhda.h ,ndf.k we;' 

ta wkqj mdi,l b.ekaùï l%shdj,sh ;=< uqyqKfok fN!;sl iïm;a .eg¨ 
u.yrjd .ekSug iqyoYS,S iïnkaO;d jeo.;a fõ' mdi,l úúO md¾Yaj i;= j 
úúO iïm;a mj;S' tu md¾Yaj i;= iïm;a yd yelshd y÷kdf.k wfkHdakH 
in|;d ;=<ska tAjd yqjudre lr.; yelsh' fufia iyfhda.S in|;d mj;ajd 
.ekSu ;=<ska tlsfkld Wmldr lr.ekSug fm<fò' th fN!;sl iïm;a .eg¨ 
l<ukdlrKh lr .ekSug jeo.;a m%fõYhls' 
 

b.ekaùu i|yd iyfhda.S bf.kqï iïm;a m%fõYh wkq.ukh lsÍu 

we;eï wjia:dj, fN!;sl iïm;a fkdue;slu b.ekaùï l%shdj,shg ndOdjls' 
;j;a úfgl fN!;sl iïm;a m%udKj;a fkdùu b.ekaùï ld¾hhg ndOdjls' 
m%;Hhl wOHhkhg mdol jQ mdi, fN!;sl iïm;a m%udKj;a fkdfjk 
wjia:dj, iyfhda.S bf.kqï m%fõYhla wkq.ukh lr we;' th b.ekaùï 
ld¾hh i|yd id¾:l m%fõYhls' WodyrK f,i mß.Kl ldurfha mß.Kl 
;=kla muKla we;' kuq;a f;dr;=re ikaksfõokh yd ;dlaIKh yodrk isiqka 

m%udKh Bg jvd jeä h. m%dfhda.sl l%shdldrlï i|yd th ndOdjls' tjeks 

wjia:dj, isiqka lKavdhï lr iyfhda.s bf.kqï l%uhla ks¾udKh lr we;. 
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ix.S;h úIhh ;=< ish¨ fokdg jdokh lsÍug ;rï jdoH NdKav fkdue;' 
jh,Skh yd i¾mskdj isiqka lKavdhï follg ,nd § mqyqKqùug wjia:dj 
i,id we;' mdif,a we;s .=Kd;aul j¾.fha Èhidhï fmÜá fol Ñ;% úIhh 
yodrk isiqka iyfhda.fhka mßyrKh lrkq ,efí'  m%dfhda.sl l%shdldrlï 
nyq, úIhh b.ekaùï i|yd fuh b;d jeo.;a m%fõYhls'  

fuh fN!;sl iïm;a iSud wju lr .ekSug fhda.H l<ukdlrK Ys,amhls' 
Bg wu;r j tlsfkldf.ka bf.kSug o wjia:djla ks¾udKh lrkq ,nhs' 
iumoia:hka weiqfrka bf.kSu YsIH reÑl;ajh j¾Okh lrk neúka jvd;a 
id¾:l bf.kqï m%fõYhla f,i o y÷kd.; yelsh' Bg wu;r j lKavdhï 
jYfhka lghq;= lsÍu ksid YsIHhka ;=< uDÿ l=i,;d ixj¾Okh ùula o isÿ 
fõ' 

úl,am b.ekaùï ia:dk Ndú; lsÍu  

fndfyduhla ÿIalr m%foaYj, mdi,aj, olakg ,efnk fN!;sl iïm;a 
iïnkaO .eg¨jla jkafka úIh ldur fkdue;sùu fyda bv m%udKj;a 
fkdùuhs' wOHhkh isÿ jQ ÿIalr mdif,a Ñ;% ldurhla fkdue;' ix.S; 
ldurh yd úoHd ldurh isiqka i|yd m%udKj;a fkdjk l=vd ldur folls'  
ix.S;h yodrk isiqka ix.S; ldurh Ndú; lrk ksid Ñ;% .=rejrhd mka;s 
ldurfha b.ekaùï isÿ lrkq ,efí' n,d w£ï i|yd mka;s ldurh fhda.H 
fkdjk ksid t<suyk fyda mqia;ld,h Ndú; lr we;' ix.S; ldurh 
m%udKj;a fkdjk ksid yd wkdrlaIs; neúka ix.S; .=rejrhd t<suyka mka;s 
ldur l%uh wkq.ukh lrkq ,nhs' úoHd .=rejrhd mÍlaIK i|yd muKla 
úoHd ldurh Ndú;hg f.k we;'  

tA wkqj úl,am bf.kqï ia:dk Ndú; lsÍu u.ska id¾:l b.ekaùula isÿ 
lsÍug mdif,a .=rejre lghq;= lr we;' fuh iSñ; fN!;sl iïm;a 
l<ukdlrKhg fhdod.; yels jeo.;a m%fõYhls' t<suyka mka;sldur 
l%uhg isiqka jeä reÑl;ajhla olajk nj yd tu b.ekaùu jvd id¾:l nj 
lafIa;% o;a; weiqfrka wkdjrKh úh' fN!;sl iïm;a fkdue;s yd iSñ; 
jd;djrKh jvd;a id¾:l bf.kqula ,nd§ug iqÿiq mßÈ yev.iajd .ekSug 
tu mdif,a .=rejrekag yelshdj ,eî we;'  

 

wka;¾ mdi,a in|;d ;=<ska iïm;a <Õdlr .ekSu 

wdikakfha mj;sk myiqlï iys; mdi,a iuÕ in|;d mj;ajñka iïm;a iSud 

wjulr .ekSu i|yd Tjqkaf.a Wmldr ,nd .ekSu, mdi, ;=< isÿjk jeo.;a 
l%shdud¾.hls' mdif,a mj;sk iïm;aj,g idfmalaI j m%foaYfha wfkla 
mdi,aj, mj;sk myiqlï y÷kdf.k" Tjqka iuÕ ñ;%YS,s in|;d 
f.dvk.df.k we;s w;r tA weiqfrka Wmdhud¾.sl j iïm;a .eg¨ u.yrjd 
.ekSug lghq;= lrkq ,efí' wdikakfha mj;sk cd;sl mdif,ka bj;a l< 
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mß.Kl fïi lsysmhla mdif,a mß.Kl ldurhg ,ndf.k we;s w;r tA 
i|yd by< wOHdmk mßmd,k ks,OdÍkaf.a iyh o ,ndf.k we;' ix.S; 
úIhfha m%dfhda.sl mÍlaIK mqyqKqùï i|yd wjYH jh,Skhla yd .sgdrhla 
cd;sl mdi, yryd yqjudre mokfuka ,nd.ekSu jd¾Isl j isÿ lr ;sfí' 
úoHdj m%dfhda.sl mÍlaIK i|yd wjYH ish¨ WmlrK mdif,a fkdue;s neúka 
cd;sl mdi, yd tla j m%dfhda.sl mÍlaIK jevuq¿jla l%shd;aul lr we;' 
tlsfkldf.a fN!;sl yd udkj iïm;a yqjudre lrñka isÿ flfrk fuu 
jevuq¿j wLKav j jir yhla jd¾Isl j mj;ajd we;' 

tA wkqj" iïm;a mj;sk mdi,a y÷kdf.k" tu mdi,a iu. iqyoYS,S f,i 
lghq;= lr fN!;sl iïm;a <Õdlr .ekSfï yelshdj mj;S' iïm;a iys; ndysr 
md¾Yj y÷kd.ekSu;a" tu md¾Yj yryd iïm;a ,nd.ekSu;a iïm;a iSud 
wjulr .ekSfï l%shdud¾.hla f,i iïm;a n,uq¿ .ekaùfï kHdfha olajd 

we;s nj Edwards & Gilham ̂ 2013& fmkajd § we;' fuh fndfyduhla fN!;sl 
iïm;a .eg¨ u.yrjd .ekSu i|yd wkq.ukh l< yels iïm;a l<ukdlrK 
m%fõYhls' 

iïm;a w¨;ajeähd lsÍu 

mdi, ;=< mj;sk iïm;a Wmßu f,i m%fhdackhg .ekSfï W;aidyhla f,i 
fuh jeo.;a fõ' w¨;ajeähd lsÍug yels ish¨ u foa kej; m%fhdackhg .; 
yels whqßka ilia lsÍu fuu mdif,a jeo.;a l<ukdlrK ,laIKhls' ix.S; 
ldurfha ìu foudmsh iyfhda.h we;s j kej; ms<silr lr we;s w;r wì,s 
jQ fvia mqgq o foudmshka úiska kej; m%;sixialrKh fldg we;' ueá 
f.dvke.s,a,l mj;sk tfld<y fY%a‚fha mka;s ldurfha jy,h ndysr 
ixúOdkhl iyh we;s j ;yvq fhdod wdjrKh lr we;' ix.S; úIhhg wod< 
i¾mskdj o w¨;ajeähdjlska miq m%fhdackhg .kq ,fí' mj;sk fN!;sl 
iïm;a uekúka m%fhdackhg .ekSu i|yd wjYH l%shdud¾. mdi,aj,  
wkq.ukh fkdflfrk nj mdi,aj, fN!;sl iïm;a l<ukdlrKh lsÍfï 
iajrEmh ms<sn| j isÿl< wOHhkhlska tÿiaiQßh^2006& fmkajd § we;;a iEu 
mdi,la i|yd u th idOdrK fkdjk nj fuu wOHhkh weiqfrka y÷kd.; 
yelsh'  

fï wdldrhg mj;sk iSñ; iïm;a w¨;ajeähd lrñka kej; m%fhdackhg .; 
yelsh' iïm;a fkdue;sùu fya;=fjka mdi,a bf.kqï b.ekaùï l%shdj,sh 
wid¾:l lr .ekSug jvd mj;sk iïm;aj,ska Wmßu m%fhdack .ekSu u.ska 
id¾:l wOHdmkhla ,nd§ug yelshdj ,efnkq we;' fuh wNHka;r yd ndysr 
mdi,a m%cdfõ iyfhda.fhka iuia; mdi,a moaO;sh ;=< u wkq.ukh l< yels 
fN!;sl iïm;a l<ukdlrK Wmdh ud¾.hls' 
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mdif,ka mßndysr ixúOdk yd fjk;a wdh;k iu. iïnkaO;d 
meje;aùu 

mdif,ka mßndysr ixúOdk yd fjk;a wdh;k ud¾.fhka fN!;sl iïm;a 
,nd .ekSu mdi, ;=< l%shd;aul jk m%Yia; fN!;sl iïm;a l<ukdlrK 

Wmdhud¾.hls' foaYmd,k wêldßhg iïnkaO mqoa.,hka, fjk;a jHdmdßl 

wdh;k yd mdif,a wdÈ YsIHhka  iuÕ in|;d mj;ajd, b.ekaùï l%shdj,sh 
i|yd wjYH Wmldr ,ndf.k we;' iïm;a imhkakka iuÕ in|;d j¾Okh 
lr .ekSu yd Wmdh ud¾.sl j iïm;a w;alr .ekSu iïnkaO j iïm;a 
l<ukdlrKh ms<sn| iïm;a hemSï kHdh ;=<;a iïm;a n,uq̈  .ekaùfï 
kHdh ;=<;a i|yka fõ' mdi, ;=< iïm;a l<ukdlrKh i|yd o tu 
l%shdud¾. wkq.ukh lr we;.  

tA wkqj iyfhda.h ,nd.; yels wdh;k" mqoa.,hka yd ixúOdk y÷kdf.k 
Tjqka iu. iyfhda.fhka lghq;= lsÍu jeo.;a fõ' tu md¾Yaj yryd fN!;sl 
iïm;a iSud wju lr .ekSug wjYH Wmldr ,nd.; yelsh' fuh mdi,a 
mßmd,lhkag yd .=rejrekag wkq.ukh l< yels fN!;sl iïm;a 
l<ukdlrK Wmdhud¾.hls' 

 

mdif,a udkj iïm;a j.ùfuka lghq;= lsÍu' 

mdi, ;=< mj;sk iSñ; iïm;a uekúka l<ukdlrKh lr .ksñka bf.kqï 
b.ekaùï l%shdj,sh id¾:l lr.ekSu iïnkaO j mdi,a udkj iïmf;a 
l%shdldÍ;ajh jvd;a biau;= j fmfka' iïm;a .eg¨ wju lsÍu i|yd iqÿiq 
l%shdud¾. wkq.ukh lsÍu yd bjiSfuka hq;= j ÿIalr;dj,g uqyqK foñka 

úÿy,am;s m%uqL wdpd¾h uKav,h;a, wOHdmkh ,nk YsIH m%cdj;a by< 
lemùulska hq;= j lghq;= lrk nj meyeÈ,s úh' bf.kqï b.ekaùï l%shdj,sh 
id¾:l lr .ekSu i|yd fN!;sl iïm;a w;HjYH jqj;a udkj iïmf;a 
lemùu yd l%shdldß;ajh u; iïm;a .eg¨ wju lr.; yels nj fuu 
wOHhkh weiqfrka y÷kdf.k we;' tA wkqj jvd;a jeo.;a jkafka fN!;sl 
iïm;a fkdj tu iïm;a .eg¨ wjulr .ekSu i|yd lemùfuka yd j.ùfuka 
hq;= j l%shd;aul úh yels udkj iïm;la nj wOHhkh weiqfrka y÷kd.kakd 
,§' 

mdi,aj, fN!;sl iïm;a l<ukdlrKh iïnkaO j ish¨ mdi,a md¾Yajhkag 
j.lSula ysñ fõ' wjia:dj wkqj jvd;a fhda.H l<ukdlrK Ys,am l%u f;dard 
.ksñka mdi,a mßmd,lhka yd wdpd¾h uKav,h lghq;= l< hq;= h' tA i|yd 
YsIH m%cdfõ yd ndysr md¾Yajj, iyfhda.h o ,nd.ekSu jeo.;a fõ' tA wkqj 
mdi,aj, udkj iïm; lemùfuka lghq;= lsÍu u.ska fN!;sl iïm;a 
iïnkaO .eg¨ wju lr.; yels h' 
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idrdxYh 

id¾:l bf.kqï b.ekaùï l%shdj,shla i|yd mdi,aj, fN!;sl iïm;a 
m%udKj;a f,i mej;Su w;HjYH fõ' tA nj úúO m¾fhaIlhka úiska úúO 
wOHhk yryd wkdjrKh lr we;' mdi,l id¾:l;ajh i|yd fN!;sl 
iïm;a w;HjYH jqj;a mj;sk fN!;sl iïm;a uekúka l<ukdlrKh lsÍu 
yryd iïm;a iSudjka wju lr.; yels nj o úúO m¾fhaIdlhka úiska 
fmkajd § we;' tA i|yd iïm;a l<ukdlrKh ms<sn| iïm;a hemqï kHdfha 
yd iïm;a n,uq¨ .ekaùfï kHdfha u.fmkaùï wdo¾Yhg .ekSfï yelshdj 
mj;S'  

mdi,l fN!;sl iïm;a l<ukdlrKh lsÍu i|yd mdif,a ish¨ md¾Yajj,g 
wkq.ukh l< yels l%shdud¾. lsysmhls' mdi,l wju fN!;sl iïm;a 
l<ukdlrKh iïnkaO j isÿl< m%;Hhl wOHhkhg wkqj" b.ekaùï  
l%shdj,shg wjYH wdfoaYl bf.kqï WmlrK Ndú; lsÍu" úl,am b.ekaùï 
ia:dk fhdod.ekSu" mdi,a ld¾h uKav,h iu. iqyoYS,s in|;d meje;aùu 
u.ska iïm;a yqjudre lr .ekSu" iïm;a w¨;ajeähd lsÍu" wka;¾ mdi,a 
in|;d u.ska iïm;a imhd .ekSu" mdif,ka mßndysr ixúOdk yd fjk;a 
wdh;k iu. in|;d mj;ajd iïm;a iSud wju lsÍu yd mdif,a udkj iïm; 
j.ùfuka lghq;= lsÍu u.ska fN!;sl iïm;a .eg¨ u.yrjd .ekSu jeks 
l%shdud¾. wkq.ukh u.ska fN!;sl iïm;a .eg¨ wju lr.; yels nj 
wkdjrKh ù we;' fuu fN!;sl iïm;a l<ukdlrK m%fõY ish¨ u 
mdi,aj, wkq.ukh l< yels h' mj;sk iïm;aj,ska Wmßu m%fhdack .ksñka" 
úúO wdldr Tiafia iïm;a imhd .ksñka yd fN!;sl iïm;a yiqrejk udkj 

iïm;a ksis mßÈ l<ukdlrKh lsÍu wjYH fõ. t u.ska iïm;a iSud wju 
lr .ekSug;a" iïm;a iSud ueo id¾:l bf.kqï b.ekaùï l%shdj,shla isÿ 
lsÍug;a yelshdj ,efí' 
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Abstract 

Aggressive behaviors among early adolescents have become a growing 

concern educational settings affecting not only the emotional well-being of 

students but also the overall school climate. Early adolescence typically 

between the ages of 10 to 14. This stage is a critical developmental stage 

marked by emotional instability, peer pressure, and identity formation factors 

that can lead to increased aggression if not properly managed. This study 

explores the effectiveness of counseling strategies in reducing aggressive 

behaviors among early adolescents, focusing on the Sri Lankan school context. 

Counseling strategies such as cognitive-behavioral therapy (CBT), anger 

management techniques, emotional regulation training and peer mediation are 

examined for their impact on modifying negative behavior patterns. 

Key words 

Counseling strategies, Aggressive behavior, Early adolescence 

Introduction 

Early adolescence refers to the developmental stage between approximately 

10 to 14 years of age, characterized by rapid physical, cognitive, emotional, 

and social changes marking the transition from childhood to adolescence. 

Then Adolescence is a period characterized by anxieties, uncertainties, 

expectations and experimentations. Issues like sexual risk-taking behavior, 

homicide and aggression are rife in this period. Violence, quite often, is a 

major means of expression by the adolescents either among peers, siblings or 

often against adults’ dominance. So can identify adolescence is a period that 

is characterized by major transformations in the lives of young people. At this 

https://doi.org/10.66281/70130/9297
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stage the changes occur physically, mentally and socially. These changes are 

manifest through their abilities to form interpersonal relationships. As well 

adolescence is a period filled with new experiences, new responsibilities and 

new relationship between adults and the young people themselves. This period 

comes with its dangers, stress, frustration, anxiety and behavioral problems. 

In some cases, these challenges may lead to maladaptive behaviors, poor 

academic performance, and even mental health problems. While some 

individuals deal with the challenges of adolescence successfully. Early 

adolescence period from about age 10 to 14, during which puberty begins and 

is marked by rapid physical growth, sexual maturation, and significant brain 

development, particularly in areas related to emotion and social processing. 

Since decisions made during this interval can affect subsequent life and career 

outcomes, it is important that youth are given the proper support during this 

time. This paper explores the literature on early adolescence to identify key 

issues and challenges that youngsters and their parents confront during this 

difficult developmental period. In additionally Early adolescence typically 

refers to the developmental stage between 10 to 14 years of age. It is a 

transitional period from childhood to adolescence marked by rapid physical, 

emotional, cognitive, and social changes. (World Health Organization. (2014). 

_Health for the world's adolescents: A second chance in the second decade_ 

(pp. 10-11). https://www.who.int/publications/i/item/9789241509598) There 

are several Key Characteristics of early adolescence. Among them Physical 

changes, Emotional development, Cognitive changes and social changes are 

important. This stage is critical for shaping behavioral difficulties in managing 

emotions can lead to aggressive behaviors if not addressed. Early intervention 

through counseling strategies helps adolescents cope with stress, peer 

pressure, and emotional conflicts in a healthy way. 

In early adolescence, kids move from concrete thinking to abstract thinking 

(Piaget, 1958). This means they can now solve problems, think logically, and 

imagine “what if” situations in their mind without touching real objects. 

Aggressive behaviors are actions intended to cause harm or discomfort to 

others, either physically, verbally, or emotionally. (Berk, L. E. (2018). 

Development through the lifespan (7th ed.). Pearson.) Not only that Self 

Harming is one of aggressive behavior.  These behaviors can be hitting, 

shouting, gossiping and excluding others.  Hitting, kicking, pushing, or 

damaging property are belong to Physical aggression. Name-calling, threats, 

yelling, or teasing are example for Verbal aggression. Spreading rumors, 

excluding peers, or manipulating friendships are belong to relational or social 

https://www.who.int/publications/i/item/9789241509598


170 
 

aggression. Ignoring, silent treatment or indirect resistance are example for 

Passive aggression. Emotional frustration or lack of coping skills, Family 

conflicts or violence at home, Peer pressure and bullying, Poor teacher-student 

relationships, Exposure to violent media or environments are Causes of 

Aggression in Adolescents. We can identify the main types of aggressive 

behaviors, Physical Aggression, verbal Aggression, Social aggression are 

important.  Involves bodily harm or the threat of it is belong to physical 

aggression.   Hitting, kicking, pushing, slapping, throwing objects are example 

for that. In Verbal Aggression use of words to cause harm. Insulting, 

threatening, name-calling, shouting is example for that. Under relational 

(Social) Aggression Damaging someone's social relationships or status.  

Spreading rumors, exclusion from groups, silent treatment some of example 

for that. In additionally can identify Reactive Aggression, Proactive 

Aggression, Overt Aggression and Covert Aggression are other types of 

aggressive behaviors among early adolescents. These types can appear alone 

or in combination and vary in intensity. Understanding them helps in applying 

the right counseling strategies to manage aggressive behavior effectively. 

(World Health Organization. (2014). Health for the world's adolescents: A 

second chance in the second decade (pp. 14-16). 

https://www.who.int/publications/i/item/9789241509598)  

 

Most acts of violence behaviors among adolescents can be traced to aggressive 

behaviors which are learnt possibly from childhood and lingered on till the 

adolescence stage. Although, the term aggression is difficult to define in 

concrete term, there is a general consensus among researchers that it is an 

action intended and aimed at deliberately harming others. It exists in various 

forms which brings about its classification into physical and verbal aggression, 

anger and hostility. aggression as an antisocial and undesirable behavior which 

is a part of human life and manifests in different forms by individuals. This 

phenomenon is a serious problem among human beings and could be 

influenced by many factors ranging from social, cultural, personal to 

situational factors. Social factors that influence aggression in human beings 

include frustration, provocation and heightened arousal which could be as a 

result of exposure to media violence. Aggression may also result when 

important goals are frustrated by others (Anderson, C. A., & Bushman, B. J. 

(2002). Human aggression. Annual Review of Psychology, 53, 27-51. 

https://doi.org/10.1146/annurev.psych.53.100901.135231) 

https://www.who.int/publications/i/item/9789241509598
https://doi.org/10.1146/annurev.psych.53.100901.135231
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The ability to manage anger requires a variety of resources, including the 

cognitive and behavioral capacities of adolescents (Folkman & Lazarus; in 

Jankowska, 2016). Adolescents who have below average intelligence have 

limited capacities, and therefore tend to experience more difficulty managing 

their anger. Adolescents with below average intelligence especially borderline 

intelligence, have intellectual limitations and poor awareness of themselves. 

Most rarely develop the ability to deal with difficult emotions such as anger 

(van Nieuwenhuijzen & Vriens; in Jankowska, 2016). If reduce or manage 

aggressive behaviors in early adolescent can be used counseling strategies 

such as cognitive-behavioral therapy (CBT), anger management and 

emotional regulation techniques. These are used within the Sri Lankan 

education system to address aggressive behavior among early adolescents, 

highlighting the role of school counseling and psychosocial interventions in 

improving student behavior.  

In Ancient times Forms of guidance existed in religious, philosophical, and 

tribal systems. Priests, elders, and philosophers like Socrates and Confucius 

offered moral and life guidance. Then when it comes to Middle Ages Guidance 

was mostly spiritual, provided by religious leaders. After that in Early 20th 

Century, (Parsons, F. (1909). Choosing a vocation. Houghton Mifflin.) Known 

as the "Father of Vocational Guidance", he founded the Boston Vocational 

Bureau. His work marked the formal beginning of career counselling. Carl 

Rogers (1940s–50s) Introduced person-centered therapy which emphasized 

empathy, unconditional positive regard and active listening. Sigmund Freud 

(Sigmund Freud (Early 1900s) laid the foundation for psychoanalysis 

influencing therapeutic practices worldwide) Laid the foundation for 

psychoanalysis influencing therapeutic practices worldwide. In 1950s–1970s 

Growth of multiple counseling theories such as behavioral, cognitive, 

humanistic, and existential. Counseling began to address mental health, 

relationships, school issues, etc. As well Development of school counseling 

programs in the U.S. and Europe.  Soo now Late 20th Century is developing 

Global Recognition.   

 

Early Developments is one of stage of Counselling in Sri Lanka. Psychological 

counselling was not formally established in Sri Lankan schools or health 

services before the 1990s. After In Emergence in the Education Sector (1990s 

- 2000s) Counselling began gaining attention in schools due to rising concerns 

about student behavioral problems, exam-related stress, and social issues. The 
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Ministry of Education introduced a School Guidance and Counselling 

Program. It aiming to support students' emotional and social well-being.  In 

2004 Post-Tsunami Mental Health Focus. After the 2004 tsunami the need for 

psychological support increased. In 2010 priority for Institutional Recognition 

and Expansion. The Ministry of Education formalized School Counselling 

Units in secondary schools.  And teachers were trained as teacher-counsellors, 

though shortages of professional counsellors remained a challenge. As well 

Universities began offering diploma and degree programs in counselling 

psychology. When consider about Current Framework of counselling in 2024, 

the official Handbook on School Counselling and Career Guidance Units was 

released and providing structured guidelines for counsellors. Counsellors are 

expected to address issues like aggression, bullying, exam anxiety, and 

emotional regulation. Guidance and counselling focus more on the individual, 

be it problems, meanings, experiences, behaviors or goals (Myrick, 2011). In 

school settings the counsellor most trained to prevent, intervene and restore 

student behavior is usually the school advisor (Stone & Dahir, 2016). 

Counsellors support students directly in their academic life to foster, promote 

and enhance interpersonal competence and academic achievement (Shaterloo 

& Mohammadyari, 2011). School counsellors recognize and embrace the 

important parts they play in the education team through teaching and 

interpersonal behavior with trainees, clients and colleagues (Dahir, 2004; 

Barnett & Johnson, 2015). Counsellors are trained to identify students who are 

at risk or with special needs, to facilitate career development, for academic 

counselling, and to interfere with attendance and behavior problems (Shelton 

& Muller-Ackerman, 2005). 

Counselling strategies help to reduce aggressive behaviors in early 

adolescents. Under Cognitive-Behavioral Therapy (CBT) helps students 

identify negative thoughts and behaviors, then replace them with positive, 

constructive ones. It teaches self-control, anger management, and problem-

solving skills. Anger Management Training is one of counselling strategy used 

in counselling.  Under that it teaches adolescents how to recognize early signs 

of anger and apply calming techniques like deep breathing, counting, or 

walking away before reacting aggressively. According to Social Skills 

Training it focuses on improving communication, empathy, and conflict 

resolution. It helps students handle peer pressure and respond to challenges 

without aggression. Under Peer Mediation trained student mediators help 

resolve conflicts among peers peacefully. It encourages responsibility and 

reduces teacher involvement in minor disputes. Under Individual Counseling 
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One-on-one sessions with a counselor help students explore personal triggers, 

emotional struggles and develop coping strategies tailored to their needs. 

Group counselling also one of counselling strategy available in world. Small 

groups of students with similar behavioral issues meet regularly. They share 

experiences, practice new behaviors, and support one another in managing 

aggression. Behavior Modification Plans involve setting clear behavior goals, 

giving rewards for positive behavior, and applying consequences for 

aggression. Used in collaboration with teachers and parents. Mindfulness and 

Relaxation Techniques is one of important counselling strategy. It like 

meditation, deep breathing, or visualization support students manage stress 

and reduce impulsive reactions. Under Parental Involvement Counseling 

Counselors work with parents to ensure consistent behavior management at 

home and school improving overall effectiveness. But Each of these strategies 

can be adapted based on the student’s age, cultural background, and level of 

aggression. (Sukhodolsky, D. G., Kassinove, H., & Gorman, B. S. (2004). 

Cognitive-behavioral therapy for anger in children and adolescents: A meta-

analysis. Aggression and Violent Behavior, 9(3), 247-269. 

https://doi.org/10.1016/S1359-1789(03)00013-5) 

Counseling is a multidisciplinary field used to address diverse issues such as 

mental health, education, relationships, trauma, and career development across 

all age groups globally. It is now backed by ethical codes, training standards, 

and psychological research. In Sri Lanka the current reality regarding 

aggressive behaviors among early adolescents and school counseling is 

changeable depend on different conditions. Increasing Behavioral Issues in 

Schools is one of example for that. Reports from teachers and principals 

indicate a rise in student aggression including verbal abuse, defiance and 

physical fights, particularly among adolescents (Ministry of Education, 2023). 

Social media, family issues and lack of emotional regulation are contributing 

factors. In present School Counseling Programs are conducted. The Ministry 

of Education has implemented a school guidance and counseling program 

supported by the School Counseling and Career Guidance Handbook (2024). 

But in many schools trained counselors are limited and counseling is often 

handled by teachers with minimal training. As well not all schools have full-

time professional counselors. There’s a lack of proper infrastructure, private 

space or materials for effective counseling. Awareness among students and 

parents about counseling remains low leading to underutilization of services. 

National Education Policy (2023) recognizes the need for strengthening 

psychosocial support in schools. Efforts are ongoing to train more school 

https://doi.org/10.1016/S1359-1789(03)00013-5
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counselors and integrate mental health and behavior management into the 

curriculum. These realities show the need for improved and accessible 

counseling strategies to reduce aggressive behaviors among early adolescents 

in Sri Lanka. 

we can identify Understanding and applying counseling strategies help for 

managing aggressive behaviors among early adolescents. As well It helps as 

different way such as reduce long-term negative effects on academic 

performance, relationships, and mental health. This article shows that effective 

counseling strategies play a key role in reducing aggressive behaviors among 

early adolescents. Approaches like cognitive-behavioral techniques, anger 

management and school-based counseling help students manage their 

emotions, improve peer relationships, and reduce disruptive behavior. The 

involvement of teachers, counselors, and parents is essential for lasting 

change. By implementing well-structured and supportive counseling programs 

in schools. we can create safer and more positive learning environments for 

all students. 
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;dlaIKh mdol lr.;a bf.kqï l%ufõoj, 
ld,Sk wjYH;djh 

fla' Ô' iÑks È,arelaIs 
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___________________________________________________________________ 

idrixlafIamh 

udkj YsIagdpdrfha .uka u. ;SrKd;aul mßj¾;khlg ,la lrñka 
ks¾udKh ù we;s y;rjk ld¾ñl úma,jh j¾;udk f.da,Sh wOHdmk 
lafIa;%h flfrys iDcq yd oejeka; n,mEula t,a, lrñka mj;S' fuu úma,ùh 
fjki yqÿ fN!;sl fyda äðg,a ;dlaIKsl fuj,ï Ndú;hg muKla iSud 
fkdjkakls' th idïm%odhsl wOHdmk rgdjka iy YsIH flakao%Sh bf.kqï 
mßirhka iïmQ¾Kfhkau m%;sixúOdkh lrk kjH m%fõYhls' kQ;k YS>%.dó 
f.da,Sh iudchSh yd wd¾:sl mßj¾;khka yuqfõ idïm%odhsl .=re flakao%Sh 
b.ekaùï rgdjka ;jÿrg;a M,odhs fkdjk nj fmkS hk w;r" 21 jk 
ishjfia l=i,;dj,ska ikakoaO f.da,Sh mqrjeisfhl= ìyslsÍu Wfoid 
;dlaIKh mdol lr.;a bf.kqï l%ufõo lrd msúiSu ld,Sk fukau wksjd¾h 
wjYH;djhla njg m;aj we;' 2020 jif¾ we;s jQ f.da,Sh jix.; ;;a;ajh 
f,dj mqrd mka;s ldur tl /hlska äðg,a  fõÈldj,g fjkia l< w;r fuh 
;dlaI‚l wOHdmkfha wjYH;djh laI‚lj ;yjqre lrñka wOHdmk 
moaO;sfha ke.S isàfï yelshdj i|yd ;dlaI‚l úi÷ï fl;rï ;SrKd;aul 
o hkak fmkajd ÿkafkah' fuu ,smsh yryd 21 jk ishjfia wNsfhda. ch.ekSu 
f.da,Sh m%fõYh mq¿,a lsÍu yd wOHdmksl iu;=,s;;djh ;yjqre lsÍug 
;dlaIKh mdol bf.kqï  l%ufõohka w;HjYH jkafka flfiද්‍a hkak mq¿,aj 
úYaf,aIKh lrkq ,nhs' fuys§ wOHdmk ;dlaIKfhka ,efnk m%;s,dN 
mj;sk wNsfhd.a fukau wkd.;h i|yd ilia l< hq;= Wmdh ud¾.hl 
ks¾foaYo iúia;rd;aulj idlÉPd lrkq ,nhs'  

uqLH mo - ;dlaIKh mdol lr.;a bf.kqu 

 

wOHdmkhg ;dlaIKh taldnoaO lsÍu iïnkaOj ft;sydisl ikao¾Nhla we;s 
w;r .=jkaúÿ,s iïfma%IK uq,skau b.ekaùfï wruqKq i|yd Ndú; lrk ,§' 
1930 jk úg Wmß m%lafIamKh y÷kajd §u isÿ jQ w;r tuÕska .=rejrekag 
oDYHuh jYfhka f;dr;=re bÈßm;a lsÍug kj l%u ,nd ,nd ÿka w;r tuÕska 

https://doi.org/10.66281/70130/9298
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bf.kqï mßirh jeäÈhqKq úh' j;auka bf.kqï b.ekaùï l%shdj,sh ;=< fulS 
;dlaIKh mdol bf.kqï l%ufõoj, ld,Sk wjYH;djh mek ke.Sug n,mdk 
idOl ms<sn|j wjOdkh fhduq lsÍfï§ my; lreKq ms<sn|j wjOdkh fhduq 
lsÍu jeo.;ah' 

21 jk ishjfia ksmqK;d ixj¾Okh lsÍu b;d jeo.;ah' wod, /lshd lafIa;%h  
i|yd wjYH ksmqK;d idïm%odhsl oekqu flakaø lr .;a lreKqj,ska Tíng 
f.dia we;' kQ;k Y%u fj<|fmd<g f;dr;=re ;dlaI‚l idlaIr;djh" 
úfõpkd;aul Ñka;kh" .eg¿ ksrdlrKh yd iyfhda.S;dj jeks ksmqK;d 
iys; msßila w;HjYH jk w;r ;dlaIKh mdol bf.kqu fuu ksmqK;d 
j¾Okhg iajNdúl mßirhla ks¾udKh lrkq we;'  

fï i|yd fla;lrKh yd o;a; úYaf,aIKh wjYH jk w;r fla;lrKh hkq 
;jÿrg;a mß.Kl úoHdfõ úIh fldgila muKla fkdj kùk f,dalfha 
uQ,sl NdIdj njg m;afjñka ;sfí' tjka miqìula ;=< ;dlaI‚l fuj,ï 
yryd isiqkag uq,a wjêfha§u fla;lrKh yd o;a; úYaf,aIKh mqyqKq l< 
yels w;r tuÕska Tjqkaf.a ;¾lkh" ;d¾lsl Ñka;k yelshdj j¾Okh l< 
yelsh '   ;jo ks¾udK wjldY iy w;:H  w;ayod ne,Sï ;=<ska isiqkag woyia 
i;Hh f,iu ks¾udKh lsÍug yd mÍlaId lsÍug wjia:dj ,efí' fuh 
idïm%odhsl mka;ls durhl iSudjka blaujd hñka ks¾udKYS,S;ajhg yd 
kfjda;amdokj,g Rcqju W;af;ackhla imhhs' tfiau äðg,a jHdmD;s iy 
ine¢ iuQy fuj,ï Ndú; lsÍfuka YsIHhska yg úúO N+f.da,Sh m%foaYj, 
isák iu jhfia ñ;=rka iuÕ jev lsÍug yd ixlS¾K .eg¨ i|yd úi÷ï 
fiùug wjia:dj ,efnhs'  

bf.kqï l%ufõohkaj,g ;dlaIKh fhdod .ekSfï ;j;a wjYH;djhla 
jkafka wOHdmkh mqoa.,SlrKh lsÍuhs. iïm%odhsl mka;sldur wdlD;sh tla 
fmdÿ fõ.hlska ish¨ fokdgu oekqu ,nd §ug W;aidy lrk w;r" th úúO 
bf.kqï ffY,Ska iy yelshdjka we;s isiqkag widOdrKhla úh yelsh' 
;dlaIKh mdol lr.;a bf.kqï l%ufõo uÕska tla tla isiqjdf.a wjYH;d 
wkqj bf.kqï l%shdj,sh yev.iajd .ekSug yels fõ' tfiau lD;%su nqoaêh 
uÕska l%shd;aul jk wkqj¾;k bf.kqï moaO;s isiqjdf.a ld¾h idOkh 
ksrka;rfhka ksÍlaIKh lrhs' isiqjdf.a ÿ¾j,;d y÷kdf.k" tu ÿ¾j,;d 
wdjrKh jk f;la isiqjdg wod< wNHdi iajhxl%Shj imhhs' fï wdldrfhka" 
by< olaI;d olajk isiqkag fõ.fhka bÈßhg hdug;a" ÿIalr;d we;s isiqkag 
wu;r iydh ,nd .ekSug;a wjia:dj ,efí' ;j ÿrg;a n,k l,ays m%fõY 
ùfï yelshdj yd iu;=,s;;djh o n,mdk idOlh. wOHdmk ;dlaIKh uÕska 
N+f.da,Sh yd iudc-wd¾Ól ndOl bj;a lrñka wOHdmkfha iu;=,s;;djh 
;yjqre lsÍug yelshdj ,efí' f,dalfha fyd|u úYajúoHd,j,ska msßkukq 
,nk uyd mßudK újD; ine¢ mdGud,d jeks iïm;a uÕska ÿria: .ïudkhl 
isák isiqfjl=g mjd by<u .=Kd;aul wOHdmk iïm;a fj; m%fõY ùug 
wjia:dj ,efí' fuh wOHdmk wjia:d wiudk jk rgj,g uy;a msájy,ls' 
tfiau bf.kqï wmyiq;d fyda úfYaI wjYH;d we;s isiqka i|yd fm< y~g 
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ke.Sfï uDÿldx." úYd, l< ;sr iy wka;¾l%shdldÍ fuj,ï Ndú;fhka 
Tjqkaf.a bf.kqï l%shdj,sh fnfyúka myiq lr .; yelsh'  

m%Odk ;dlaI‚l m%jK;d  
lD;%su nqoaêh  

lD;%su nqoaêh hkq yqfola oekqu ,nd fok fuj,ula fkdj" iuia; bf.kqï 
l%shdj,shu l<ukdlrKh lsÍug" ú.%y lsÍug iy kùlrKh lsÍug 
yelshdj we;s n,j;a fuj,uls' lD;su nqoaêh Ndú;fhka bf.kqï úYaf,aIK 
fuj,ï uÕska isiqkaf.a o;a; úYd, m%udKhla úYaf,aIKh lrhs' l=uk isiqka 
wid¾:l ùug bv ;sfío hkak mqfrdal:kh lr" .=rejrekag kshu fõ,djg 
ueÈy;a ùug wjYH f;dr;=re imhhs' tfiau ld,h wju lr .ksñka iajhxl%Sh 
we.hSï moaO;s uÕska nyqjrK m%Yakj, isg hï ;rulg rpkd m;%sld olajd 
we.hSï l%shdj,sh fõ.j;a lrhs' fuhska .=rejrekag we.hSï i|yd jeh jk 
ld,h b;sß lr f.k" isiqka iuÕ ;ks ;ksj lghq;= lsÍug jeä ld,hla 
fjka lsÍug yels fõ'  

  

i;H yd jHdc h:d¾:h 

kQ;k wOHdmk ;dlaIKfha iqúfYaIS m%jK;djla jkafka i;H yd jHdc 
h:d¾:h ^Virtual Reality – VR and Augmented Reality - AR & bf.kqï b.ekaùï 
l%shdj,sh iu. noaO lr .ekSuhs' i;H h:d¾:h hkq mß.Kl ;dlaIKh u.ska 
lD;suj ks¾udKh lrkq ,nk mßYS,lhdg ienE f,dalfhka neyerj 
iïmQ¾Kfhkau tlS jgmsgdj ;=< .s,S isák njla oekùug i,iajk ;%sudK 
^3D& mßirhls' jHdc h:d¾:h hkq ienE fN!;sl f,dalh u;g äðg,a rEm" 
o;a; fyda Yío m%lafIamKh lrñka mj;sk ienE mßirh jvd;a w¾:j;a f,i 
m%idrKh lr fmkajk ;dlaIKhhs' 

fâ,a f.a w;aoelSï fla;=jg wkqj YsIHhd yqfola lshùu fyda weiSu jeks 
bf.kqï l%uj,g jvd il%Shj w;aoelSï ,nk ^Active learning& l%shdjka yryd 
,nk oekqfuka 90] muK u;lfha r|jd .kS' fv,afv,af.a fla;=fõ by,skau 
we;s úhqla; uÜgfï mj;sk ixlS¾K úoHd;aul" ft;sydisl fyda NQf.da,Sh 
ixl,am fla;=fõ my< uÜgfï we;s iDcq w;aoelSï njg mßj¾;kh lsÍug AR  

fyda VR ;dlaIKhg yelshdj we;' idïm%odhsl mka;s ldurhl W.kajk ñksia 
isref¾ wNHka;r bkao%shkaf.a l%shdldß;ajh jeks ixl,am VR fuj,ï 
Ndú;fhka YsIHhdg tu mßirh ;=< u Rcqju m%fõY ù il%Shj .fõIKh 
lsÍug wjia:dj ie,fia' tfukau" ridhkd.drj, mj;sk wêl msßjeh fyda 
wjodku fya;=fjka isiqkag m%dfhda.slj w;ayod ne,Sug fkdfok wk;=reodhl 
ridhksl m¾fhaIK jHdc h:d¾:h ^AR & ;=<ska wjodkulska f;drj ienE 
f,iu w;aoelSug isiqkag wjia:dj ,efnhs'  
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bf.kqï l<ukdlrK moaO;s  

bf.kqï l<ukdlrK moaO;s hkq wOHdmk l%shdj,shg w;HjYH jk uOH.; 
fõÈldjls'mdvï ie,iqï" bf.kqï iïm;a fnodyeÍu" idlÉPd fõÈld iy 
we.hSï fuj,ï tla ;ekl l<ukdlrKh lsÍug fuhska yels fõ' bf.kqï 
l<ukdlrK moaO;s uÕska isiqjdf.a meñŒu" m%.;sh iy we.hSï m%;Ms , 
ms<sn|j foudmshkag laI‚lj iy úksúoNdjfhka oekqj;a ùug wjia:dj 
ie,iSu ;=<ska wOHdmk l%shdj,shg foudmshkaf.a iyNd.S;ajh jeä ùu o isÿ 
fjhs.  

;dlaIKh u; mokï jQ bf.kqï l%ufõo hkq wOHdmksl w;aoelSï jeä ÈhqKq 
lsÍug äðg,a fuj,ï yd fõÈld Ndú; lrk Wmdh ud¾. rdYshls YsIH 
wjOdkh fhduq lrjd .ekSug bf.kSu mqoa.,SlrKh lsÍug iy  jeä ÈhqKq 
lsÍug we;s yelshdj ksidfjka u fuu ixl,amh uE; jirj,§ m%uqL;djla 
,nd we;. wOHdmk wdh;k ;u úIhud,dj,g ;dlaIKh jeä jeäfhka 
taldnoaO lrk úg ;dlaIKh u; mokï jQ bf.kSfï jeo.;alu meyeÈ,s jk 
w;r idïm%odhsl b.ekaùu .;sl YsIH flakaøSh mßirhla njg mßj¾;kh 
lrhs  .ta wkqj ;dlaIKh mdol lr.;a bf.kqï l%uj, m%;s,dN flfrys 
wjOdkh fhduq lsÍu jeo.;ah.  

;dlaIKh mdol lr bf.kqï l%ufõoj, m%;s,dN 

  
❖ iïm%odhsl foaYk wdlD;sj,g jvd wka;¾l%shdldÍ wka;¾.;hka" 

l%SvdlrKh iy nyqudOH Ndú;h uÕska isiqkaf.a wjOdkh iy mdvï 

flfrys we;s Wkkaÿj úYd, f,i by< kxjkq ,nh ’  .bf.kqï 
l%shdj,sh l%Svd wx. ^,l=Kq" fY%a‚.; lsÍï" iïudk& iuÕ tAldnoaO 
lsÍfuka isiqkaf.a wNsfm%arKh jeä fõ' Tjqka oekqu Wlyd .ekSu 

i|yd jvd;a l%shdYS,jS iïnkaO ùu isÿ fjhs  .  

❖ ine¢ bf.kqï l%ufõo yryd bf.kqu ld,h iy ia:dkh wkqj iSud 
fkdù" isiqkag ;ukag wjYH fõ,djg yd ia:dkhg wkqj m%fõY ùug 

yelshdj ,eî we; . 

❖ má.; l< foaYk" äðg,a lshùï uÕska isiqkag ;ukaf.a Ôjk rgdjg 
.e,fmk mßÈ bf.kqu ilia lr .ekSug wjia:dj ,efí' fuh /lshd 
lrk fyda fjk;a j.lSï we;s jeäyás isiqkag uyÕ= wjia:djls' 

❖ wOHdmk ;dlaIKh ;=<ska .=rejrekag iy isiqkag by< .=Kd;aul 
núka hq;a" hdj;ald,Sk jQ yd f,dal uÜgfï wOHdmk øjH fj; 
myiqfjka m%fõY ùug wjia:dj ,efí' iïm%odhsl mqia;ld,j,g ,nd 
.; fkdyels cd;Hka;r úYajúoHd, foaYk" úoHd;aul iÕrd iy 
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äðg,a mqia;ld, fj; m%fõY ùfuka isiqkaf.a oekqu laIs;sch mq¿,a 
ùu ;dlaIKh fhdod .ekSu ;=< isÿ ùu fuys jdisodhl ;;a;ajfhls' 

❖ bf.kqï l<ukdlrK moaO;s iy lD;%su nqoaêh mokï lr.;a fuj,ï 
uÕska .=rejrekag tla tla isiqjdf.a ld¾h idOkh ms<sn|j 
iúia;rd;aul o;a; úYaf,aIKhla ,nd fohs' .=rejrekag fuu o;a; 
Ndú;fhka iuia; mka;sfha fyda ;ks isiqjdf.a ÿ¾j,;d ksjerosj 
y÷kdf.k" ish b.ekaùï l%ufõohka jvd;a M,odhS f,i ilia lr 
.ekSug yels fõ' fuh wkqudk u; mokï jQ b.ekaùï fjkqjg 
úoHd;aul ;SrK .ekSulg u. mdohs'  

  

l%shd;aul lsÍfï§ mj;sk wNsfhda.  

;dlaIKh mdol lr.;a wOHdmkfha mq¿,a m%;s,dN ;snqK o" th id¾:l f,i 
l%shd;aul lsÍu i|yd uqyqK Èh hq;= m%Odk wNsfhda. lsymhla ;sfí'   

äðg,a fn§u  

äðg,a fn§u hkq ;dlaIKhg m%fõYùfï wiudk;djhhs' .%dóh iy ÿmam;a 
m%foaYj, isiqkag wjYH WmlrK" wka;¾cd, iïnkaO;djh fyda úÿ,sh jeks 
uQ,sl há;, myiqlï fkdue;s ùu úYd, ndOdjls' fuu fn§u" wOHdmk 
iu;=,s;;djh jeä lsÍu fjkqjg" há;, myiqlï ysñ iy ysñ fkdjk isiqka 
w;r mr;rh ;jÿrg;a mq¿,a lrñka iudc widOdrKh W.% l< yelsh'  

.=re mqyqKqj iy udkisl;ajh  

fndfyda .=rejreka iïm%odhsl b.ekaùï l%ufõohkag yqre ù isák w;r" kj 
;dlaI‚l fuj,ï M,odhS f,i Ndú; lsÍug m%udKj;a mqyqKqjla fyda iyhla 
fkd,eî we; .=rejrhd hkq yqfola oekqu ,nd fokakd fkdj" bf.kqï 
l%shdj,sfha myiqldrlhd f,i ish N+ñldj fjkia l< hq;h=' fuu 
udkisl;ajfha fjki we;s lsÍu i|yd wLKav yd m%dfhda.sl .=re mqyKq q 
jevigyka w;HjYH fõ'  

o;a; wdrlaIdj iy ryiHNdjh 

wOHdmk ;dlaI‚l moaO;s isiqkaf.a wOHdmk o;a;" mqoa.,sl f;dr;=re iy 
bf.kqï rgdjka úYd, m%udKhla tl;= lrhs' fuu o;a; wkjirfhka m%fõY 
ùfuka fyda wksis f,i Ndú;d lsÍfuka wdrlaId lsÍu i|yd oeä ihsn¾ 
wdrlaIl m%;sm;a;s iy fr.=,dis wjYH fõ' úfYaIfhkau nd, jhialrejkaf.a 
o;a; wdrlaIdj i|yd cd;Hka;r m%ñ;Ska wkq.ukh lsÍu jeo.;a fõ'  

;;a;aj iy;sl lsÍu 

ine¢ bf.kqï iïm;a úYd, jYfhka ;snqK o" tAjdfha .=Kd;aulNdjh" 
wOHdmksl m%ñ;Ska iy úIh ks¾foaYhg wkql+,;djh iy;sl lsÍu 
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wNsfhda.d;aul h' .=rejreka úiska ;;a;aj mÍlaId lrk ,o" úêu;a f,i 
wkqu; lrk ,o äðg, a wka;¾.;hka fj; muKla isiqka fhduq lsÍu 
w;HdjYH fõ' tfia fkdue;s kï" isiqka jerÈ fyda m%ñ;s.; fkdjk 
f;dr;=rej,g ksrdjrKh ùfï wjodkula mj;S' 

 wNsfhda. ch .ekSug .; yelss l%shdud¾. 

1' äðg,a fn§u wju lsÍu 

rdcH yd fm!oa.,sl wxYfha iyNd.s;ajh hgf;a .%dóh yd ÿIalr m<d;aj, 
mj;sk há;, myiqlï ys.h u.yrjd .ekSug úÿ,s ixfoaY iud.ï yd tlaj 
mdi,a i|yd fkdñf,a wêfõ.S wka;¾cd, myiqlï iy iaud¾Ü Wmdx. 
iemhSfï jevms<sfj,la ilia l< yelsh' 

2' .=re jD;a;Sh ixj¾Okh iy udkisl;aj fjkila we;s lsÍu' 

foaYk fjkqjg TPACH^ Technological Pedagogical Content Knowledge & iy SAMR 
jeks kùk wOHdmk wdlD;s mokï lr.ksñka .=rejrekag mka;s ldurh ;=< 
;dlaIKh m%dfhda.sl l< yels wdldrh ms<sn|j mqyqKq jevuq¿ ixúOdkh lsÍu 
jeo.;ah' 

3' o;a; wdrlaIdj yd ryiHNdjh ;yjqre lsÍu' 

mdi,a moaO;sh ;=< isiqkaf.a" .=rejrekaf.a fm!oa.,sl o;a; mßyrKh lsÍfï§ 
,xldfõ mj;sk o;a; wdrlaIK mk;aj,g wkql+,j oeä ihsn¾ wdrlaIK 
úêúOdk yd .sKqï m%fõY iSudjka mekùu ^Access Control & isÿ lsÍu' 

4' äðg,a wka;¾.;hkays ;;a;aj iy;sllrKh 

cd;sl wOHdmk wdh;kh ^NIE & iy wOHdmk wud;HdxYfha taldnoaOj mdi,a 
moaO;shg ,nd fokq ,nk äðg,a bf.kqï wdlD;s" nyqudOH wka;¾.;hka" 
ùäfhda ys ksjerÈ Ndjh iy m%ñ;sh mÍlaId lsÍu l< yelsh' ;jo isiqka iy 
.=rejreka Ndú; lrk äðg,a wka;¾.;hkays mj;sk .egÆ iy hdj;ald,Sk 
úh hq;= lreKq Rcqju oekqï §ug yels jk f,i bf.kqï l<ukdlrK 
moaO;s ^LMS & ;=,u m%;sfmdaIK ,nd§fï wjia:d ilia lsÍu lsÍu lsÍu o isÿ 
l< yelsh' 

j¾;udkh jk úg f,dj mqrd wOHdmk moaO;s ;=< ;dlaI‚l bf.kqï l%ufõo 
Ndú;h oelsh yels fjhs' ta wkqj ;dlaIKh mdol bf.kqï l%ufõoj, 
wjYH;djh imqrd,Su i|yd uQ,sl wjOdkh fhduq l< hq;= Wmdh ud¾. f,i" 
iïm%odhsl mka;sldur b.ekaùï ^uqyqKg uqyqK& iy ine¢ bf.kqï 
l%ufõohkays fyd|u wx. tAldnoaO lrk fouqyqka$ixl,k bf.kqï wdlD;s 
iïu; l< hq;=h' fuh wOHdmkfha iudÔh yd Ñ;a;fõ.Sh wxY wdrlaId lr 
.ksñka ;dlaIKfha jdis ,nd .ekSug bv i,ikq ,nhs  tfiau äðg,a 
wOHdmkh i|yd jQ cd;sl uÜgfï meyeÈ,s m%;sm;a;shla iïmdokh l< hq;h= 
' fuhg" úIh ks¾foaYh iuÕ ;dlaIKh tAldnoaO lsÍfï m%ñ;Ska" ;dlaI‚l 
há;, myiqlï ixj¾Okh i|yd wdfhdackh lsÍu iy wka;¾.;fha 
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.=Kd;aulNdjh ms<sn| kS;s we;=<;a ùu jeo.;a fjhs' ;jද්‍  ( ish¨u mdi,aj,g 
fkdñf,a ,nd .; yels" Wiia ;;a;ajfha äðg,a wka;¾.;hka ̂ újD; wOHdmk 
iïm;a& ixj¾Okh lsÍug yd fnod yeÍug rdcH iy fm!oa.,sl wxYh tlaj 
lghq;= l< hq;=h' fuh wka;¾.; msßjeh wvq lrk w;ru m%fõYùfï yelshdj 
jeä lrkq ,nhs . 

;dlaIKh mdol lr.;a bf.kqï l%ufõoj, ld,Sk wjYH;djh ;jÿrg;a 
idlÉPd l< hq;= úl,amhla fkdj" 21 jk ishjfia YsIHhdf.a iy cd;sfha 
id¾:l;ajh i|yd w;HjYH idOlhls' fuu l%ufõohka uÕska wOHdmkfha 
m%fõYùfï yelshdj" mqoa.,SlrKh iy .=Kd;aulNdjh jeä ÈhqKq lrk 
w;ru" isiqka kùk Yu% fj<|fmd<g wjYH úfõpkd;aul Ñka;kh jeks 
by< uÜgfï ksmqK;dj,ska ikakoaO lrhs' flfia fj;;a" äðg,a fn§u" .=re 
mqyqKqfõ ysÕlu iy o;a; ryiHNdjh jeks wNsfhda. id¾:l f,i ch .ekSu 
i|yd §¾>ld,kS wdfhdackhka iy ukdj ilia l< m%;sm;a;s w;sYhskau 
wjYH fõ' wjidk jYfhka" ;dlaI‚l wOHdmkh hkq wOHdmk moaO;shla 
kùlrKh lsÍfï l%shdj,shla jk w;r" tuÕska wkd.; mqrjeishka f.da,Sh 
wNsfhda.hkag ks¾NS;j uqyqK §ug iQodkï lrkq ,nhs.  

  

wdY%s; .%ka: kdudj,sh  
 

wd¾hr;ak" tia' ^^2024&'& lD;%su nqoaêh iy isiqkaf.a bf.kqï wjYH;d 
mqoa.,SlrKh lsÍu' wOHdmk m¾fhaIK iÕrdj" ^15 ^2&"& 45 –60'  

fm%au;s,l" t,a'" ^&& fifkúr;ak" à' ^^^2023&'&& äðg,a wOHdmk m%;sm;a;s iy 
cd;sl ixj¾Okh' fld<U( iriú m%ldYk'  

úoHd mSGh' ^^2022"& iema;eïn¾ ^10&'& w;:H h:d¾:h Ndú;fhka úoHd 
ixl,am b.ekaùu' cd;sl ;dlaI‚l úYaj úoHd,h' ^wdh;ksl fjí uQ,dY%h&'  

r;akdhl" ã' tï' ^^20^21&"& foieïn¾&' 21 jk ishjig wjYH úfõpkd;aul 
Ñka;k ksmqK;d' kQ;k wOHdmk úuiqu" 8 –14'  

wOHdmk wud;HdxYh' ̂ 2023&' ÿria: m%foaYj, äðg,a fn§u wju lsÍfï cd;sl 
jd¾;dj' fld<U( rdcH uqøKd,h'  
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.=re N+ñldfõ id¾:l;ajhg wOHdmk 
ufkdaúoHdfjka ,efnk odhl;ajh 
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idrixlafIamh 

˜.=re˜ hkafkka nr fyda .eUqre nj;a˜˜jr˜ hkafkka W;=ï nj;a w¾:j;a fõ' 
ta wkqj .=rejrhd hkq oekqu˜  Wmfoia ˜ l=i,;d fukau hym;a wdl,am w;ska 
iudcfha fiiq msßiaj,g jvd by< uÜgul isák W;=ï mqoa.,fhls' 
hqfkiaflda .=re m%{ma;shg wkqj .=relu hkq yqfola /lshdjlau muKla 
fkdfõ˜  th jfrl jD;a;shls˜  jfrl fiajdjls˜  ke;fyd;a ta foflysu 
iqixfhda.fhka ieÿï,;a iqúfYaIS N+ñldjls' YsIHhd ksjerÈj y÷kd .ekSu 
i|yd .=rejrhd i;= .=re fm!reIh iy ;u j.lSu ms<sn| ufkdaúoHd;aul 
wjfndaOhla ;sîu w;HjYH fõ' orejkaf.a keK-kqjK mdod Tjqka hyuÕg 
fhduq lsÍug fjrork .=rejrfhl=g <ud ixj¾Ok wjëka ms<sn|j ukd 
jegySula ;sìh hq;=h' tu wjê jkafka <ore úh ̃ <ud úh yd kj fhdjqkaúhhs' 
maf,afgda˜ Ôka mshdfÊ˜ is.aukaâ f*%dhsâ iy tan%yï ueiaf,da jeks m%lg 
ufkdaúoHd{hska fuu ixj¾Ok wjêj, mj;sk úúO ,laIK ms<sn|j woyia 
olajd we;' tys§ Ôka mshdfÊ fmkajd fokafka tlu jhfia miqjk orejka 
jqjo˜ Tjqka ixl,am .%yKh lr.kq ,nkafka tlsfklg fjkia wdldrj,ska 
njhs' ^chfiak n%ekaähd˜ 1996& <ud ixj¾Okh hkq( <uhdf.a 
YdÍßl˜ udkisl˜ Ñ;a;fõ.sl˜ iudchSh˜ iodpdrd;aul fukau fm!reI;ajfha 
isÿjk mQ¾K j¾Okhhs'tneúkã  orefjl=f.a uki fukau fuu iuia; 
ixj¾Ok l%shdj,sh ms<sn|j o .=rejrhd ;=< mj;sk ukd wjfndaOh˜ Tyqf.a 
b.ekaùï ld¾hh jvd;a id¾:l yd myiq lrùug ufydamldÍ jkq we;' 

wOHdmk ufkdaúoHdj iy mka;s ldur l<ukdlrKh 

bf.kqï-b.ekaùï l%shdj,sfha ksr; jk .=rejrfhl=g <ud ixj¾Ok wjëka 
ms<sn|j yeoEÍfï§ ufkdaúoHd;aul m%fõY m%n, rel=,la fõ' id¾:l 
.=rejrfhl= ùug wOHdmk ufkdaúoHdj úúOdldrfhka WmldÍ jk nj 
uydpd¾h ohd frdayK w;=fldard, ^2000& úiska fmkajd § we;' ta uy;dg 
wkqj wOHdmk ufkdaúoHdj .=rejrhdg m%fhdackj;a jk m%Odk wjia:d 8ls' 
tkï˜  

https://doi.org/10.66281/70130/9299
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• YsIHhka ms<sn| ksjerÈ wjfndaOhla ,nd .ekSu' 

• ;ud ms<sn|j iajhx wjfndaOhla we;s lr .ekSu' 

• YsIHhkaf.a Ñ;a;fõ.Sh wiykhka yd mSvdjka f;areï .ekSu' 

• b.ekaùfï úIh lreKq fukau Bg WÑ; l%uYs,am ms<sn| oekqu ,nd 
.ekSu' 

• YsIH we.hSï yd we.hSï ld¾hhka úêu;aj isÿ lsÍu' 

• WmfoaYk yd ud¾f.damfoaYk ld¾hhka id¾:lj bgq lsÍu' 

• bf.kqï l%shdj,sh i|yd YsIHhka ;=< wNsfma%rKh ^fm<Uùu& we;s 
lsÍu' 

• .=rejrhd" isiqka yd iudch w;r wka;¾ mqoa., in|;d id¾:lj 
mj;ajd .ekSu' 

fulS lreKq .=rejrhl=g bjy,a jk wdlrh fufia fmkajd §ug yelsh' 

YsIHhka ms<sn| wjfndaOhla ,nd .ekSu ( bf.kqï-b.ekaùï l%shdj,sfha 
flakaøSh idOlh jkqfha YsIHhdh' m%lg wOHdmk{fhl= jk fcdakaia wevïia 
fmkajd fok mßÈ" id¾:l b.ekaùula i|yd YsIHhd ms<sn| wjfndaOh 
w;HjYH fõ' ta wkqj iEu .=rejrfhl=u m%Odk lreKq folla flfrys iu 
j.lSulska wjOdkh fhduq l< hq;=h' tkï ;ud W.kajk úIhh˜ tu úIhh 
bf.k .kakd <uhd h' ñka jvd;au jeo.;a jkqfha <uhd ms<sn|j yeoEÍuhs' 
iEu YsIHfhl=u wkkH jQ olaI;d yd .;s,laIK iys; iqúfYaIS mqoa.,fhls' 
iu jhfia fyda tlu mka;sfha isák orejka neÆ ne,aug tl yd iudk hehs 
fmkqko˜  Tjqka ;=< úúOdldr jQ wiudk p¾hd iy mqoa., olaI;d mj;S' 
.=rejrhd úiska fuu fmdÿ ,laIK fukau orejd i;= iqúfYaIS wkkH;dj o 
ksjerÈj y÷kd.; hq;= nj ˜ ohd frdayK w;=fldard, ^2000& fmkajd fohs' 
mka;s ldurhla ;=<§ .=rejrhdg ksrka;rfhkau úúO m%n,;d fukau ÿn,;d 
iys; orejka uqK.efia' idudkH orejkag wu;rj˜  my; oelafjk úfYaIs; 
.eg¨j,ska fmf<k isiqka o mka;sfha isáh yelsh' tkï˜ WodiSk nj iy 
w,i nj˜ p¾hduh iy úkh .eg¨˜OdrK Yla;sh ÿ¾j, ùu ^u;l ;nd 
.ekSfï wmyiq;d& ˜ bkaøsh wdY%s; wdndO fyda ÿIalr;d˜ Ñ;a;fõ.Sh 
fkdikaiqka;d fujeks orejka foi .=rejrhd WfmalaIdfjka˜ bjiSfuka iy 
ohdfjka n,d Tjqka ;=<o bf.kSug we;s yelshdjka u;= lr .ekSuhs' isiqka 
uqyqK fok fulS .eg¨ ksjerÈj jgydf.k˜ Tjqkaf.a nqoaê uÜgug iy 
yelshdjkag .e<fmk m%;sl¾u yd b.ekaùï l%ufõo wkq.ukh lsÍug 
wOHdmk ufkdaúoHdj .=rejrhdg u. fmkajhs' th iuia; b.ekaùfï ld¾hh 
id¾:l lr .ekSug ,efnk uyÕ= msájy,ls' 

;ud ms<sn| wjfndaOhla ,nd .ekSu  (  mka;s ldurh ;=< isÿjk .=re-YsIH 
wka;¾ l%shdj,sfha § .=rejrhdg ysñjkafka iqúfYaIS ia:dkhls' .=rejrhdf.a 
yeisÍu˜ l;dny lrk ú,dih˜ wdl,am iy Tyq wka wh iuÕ in|;d mj;ajk 
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wdldrh hk fï ish,a, isiqkaf.a oeä ksÍlaIKhg ,lajk w;r˜ Tjqka tajd 
wkqlrKh lsÍugo fm<fò' úfYaIfhkau m%d:ñl fY%a‚j, miqjk 
orejkã  .=rejrhd hkq `ish,a, o;a` ˜ ksjerÈ foa muKlau lrk" Ôú;hg 
wdo¾Yhg .; hq;= fyd|u pß; wdlD;sh  f,i is;hs' ^w;=fldard, ˜ 2000& ' 

tneúka .=rejrhd iEu úgu ;udf.ka iudch wfmalaId lrk Wiia 
iodpdrd;aul uÜgul yeisÍug j.n,d .; hq;=h' tfia fkdue;s jqjfyd;a 
Tyq úIh oekqfuka fyda b.ekaùï l%ufõo w;ska fl;rï m%ùKfhl= 
jqjo˜ id¾:l .=rejrfhl= ùug wfmdfydi;a jkq we;' .=rejrhd o fï 
iudcfhau idudðlfhl= neúka idudkH ñksfil= f,i Tyqgo úúO .eg¨j,g 
uqyqK §ug isÿ fõ' jfrl bÉPdNx.;ajhg m;aùug jqjo yelsh' tfy;a" ;ud 
i;= ufkdaúoHd;aul oekqu ksis f,i Ndú; lrñka tu fm!oa.,sl 
.eg¨ mka;s ldurhg n,mEug bv fkd§ ˜ mdi,g;a iuia; iudchg;a 
wdo¾Yu;a pß;hla ùug .=rejrhd j.n,d .; hq;=h' 

YsIHhkaf.a Ñ;a;fõ.Sh wiykhka f;areï .ekSu   (  b.ekaùï ld¾hh id¾:l 
lr .ekSu i|yd isiqka uqyqK fok udkisl˜ YdÍßl˜ Ñ;a;fõ.Sh iy iudchSh 
.eg¨ y÷kd .ekSu w;HjYH fõ' úfYaIfhkau <ud úh miq lr kj fhdjqka 
úhg ^Adolescence&  md ;nk úg orejkaf.a YÍrh ;=< iqúfYaIS fydafudak iy 
Ôj úoHd;aul fjkialï /ila isÿ fõ' fïjd;a iuÕu Tjqkaf.a 
nqoaêuh˜  Ñ;a;fõ.Sh iy iudchSh yeisÍïj,o m%n, fmr<shla we;s fõ'fuu 
wjêfha miqjk orejka fndfyda úg kdhl;ajh .ekSug˜ wdorh iy iïudkh 
^ms<s.ekSu& ,eîug oeä reÑl;ajhla olajhs' tfukau ñ;=re in|;dj,g uq,a 
;ek fohs˜ ´kEu lreKla foi ;¾ldkql+,j ne,Sug W;aidy lrhs' 

˜ksfrda.S ukila mj;skafka ksfrda.S YÍrhla ;=<h˜ hk lshukg wkqj" 
.=rejrhd ksrka;rfhkau orejkaf.a udkisl fi!LHh flfrys ixfõ§ úh 
hq;=h' fhdjqka úfha§ Ñ;a;fõ. ksis mßÈ l<ukdlrKh lr .ekSug fyda 
m%ldY lsÍug fkdyels jQ úg" orejka ;=< oeä udkisl wiykhla yg .kakd 
w;r" thska wlSlre fyda m%pKavldÍ ^wudkqIsl& p¾hdjka biau;= úh yelsh' 
tjeks fjkialï l,a;shd y÷kdf.k orejkag iyh ùfï YlH;dj .=rejrhd 
i;= úh hq;=h' 

b.ekaùfï úIh lreKq yd l%uYs,am ms<sn| oekqu ,nd .ekSu  (  bf.kqï-
b.ekaùï l%shdj,sfha id¾:l;ajhg n,mdk ;j;a m%Odk idOlhla jkafka 
úIh lreKq ixúOdkhhs' ^w;=fldard,˜  2000&' kQ;k wOHdmk l%shdj,sh 
ieuúgu `YsIH flakaøSh`z úh hq;= w;r tys§ b.ekaùï isÿ l< hq;af;a isiqjd 
˜okakd fohska fkdokakd fohg˜ iy ˜ir, fohska ixlS¾K fohg˜ .uka 
lrk wdldrhgh' orejdf.a jhig iy nqoaê uÜgug .e<fmk˜ Tjqkag ord.; 
yels iy myiqfjka wjfndaO lr.; yels mßÈ úIh lreKq f;dard fírd 
.ekSug wOHdmk ufkdaúoHdj .=rejrhdg uÕ fmkajhs'tf,i f;dard .kakd 
úIh lreKq isiqka fj; ikaksfõokh lsÍu i|yd jvd;a WÑ; b.ekaùï 
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l%uYs,am ksYaph lr .ekSugo .=rejrhdg isÿ fõ' mka;s ldurfha iajNdjh 
iy wjia:dj wkqj iqÿiq l%ufõo Ndú; fkdl<fyd;a˜ b.ekaùu taldldÍ ù 
.=rejrhd isiqkag wm%shckl mqoa.,fhl= úh yelsh' tneúka" wOHdmk 
ufkdaúoHd;aul isoaOdka; m%dfhda.slj .=re Èúhg iïnkaO lr .ekSfuka 
b.ekaùfï l,dj jvd;a rij;a fukau id¾:l tlla lr .ekSug .=rejrhdg 
wjia:dj Wod fõ' 

 we.hSï ld¾hh id¾:l lr .ekSu ( b.ekaùu^Teaching& ̃  bf.kSu^Learning) 

˜ iy we.hSu (Assessment& hkq tlsfklg noaO jQ ˜ fjka l< fkdyels ;%súO 
l%shdj,shls' ;ud isÿ l< b.ekaùu fl;rï ÿrg id¾:l ùo iy isiqka th 
fl;rï ÿrg .%yKh lrf.k ;sfío hkak uek nef,kafka we.hSï l%shdj,sh 
uÕsks' úúO wjia:dj,§ isÿ lrk we.hSï yryd ,efnk m%;sfmdaIK 

^Feedback& fukau bÈß m%;sfmdaIK o YsIHhdf.a fukau .=rejrhdf.a o 
m%.;shg w;sYhskau jeo.;a fõ ^w;=fldard, ˜2000&' ta wkqj" mka;s ldurh 
;=<§ lskï wjia:djl" lskï wdldrfha we.hSï l%ufõohka ^ks¾udKd;aul 
fyda idrdxY.; we.hSï& Ndú; l< hq;=o hkak ksjerÈj ;SrKh lsÍug 
wOHdmk ufkdaúoHdj .=rejrhdg ufydamldÍ fõ' 

WmfoaYk ld¾hh i|yd (  j¾;udk .=re N+ñldj yqfola mka;s ldurh ;=< 
b.ekaùug muKla iSud fkdfõ' wo jk úg .=rejrhd uÕ fmkajkafkl= 
˜  ufkdaúoHd;aul WmfoaYlfhl= ˜  idOdrK;ajh w.hkafkl= ˜  fukau 
hqla;sh mis|,kafkl= jeks úúO iudchSh N+ñldjka /ila ksrEmKh lsÍug 
isÿ ù we;' mka;s ldurh ;=<§ isiqka úúO .eg¨j,g uqyqK fok w;r ˜  tajd 
we;eï úg wOHdmksl .eg¨ fyda mjq,a mßirfhka u;= jk iudchSh m%Yak 
úh yelsh' fujeks iEu wjia:djl§u orefjda ndysr f,dalfhka wdorh 
˜  WKqiqu ˜  iqrlaIs;;dj iy ldre‚l uÕ fmkaùï wfmalaId lr;s' isiqka 
fuu wjYH;d n,dfmdfrd;a;= jkafka ;u .=rejrhdf.ks' orejkaf.a fuu 
ufkdaúoHd;aul wjYH;d ksjerÈj y÷kdf.k˜ Tjqkag wjYH ksis WmfoaYkh 

yd ud¾f.damfoaYkh^Guidance and Counseling&  ,nd §ug .=rejrhd i;= 
wOHdmk ufkdaúoHd;aul wjfndaOh w;HjYH fõ' 

bf.kSu i|yd isiqka fm<Uùu ^wNsfma%rKh& ( kQ;k wOHdmk l%shdj,sh ;=< 
jeä nrla ;nd we;af;a ˜.=rejrhd b.ekaùu˜ flfrys fkdj ˜YsIHhd 
bf.kSu˜ flfrys jk w;r˜ tys m%uqLhd jkafkao YsIHhdh' tys§ .=rejrhdf.a 
m%Odk;u ld¾hh jkafka isiqka bf.kSug fhduq lsÍu˜ Tjqkag uÕ fmkaùu 
iy ta i|yd Tjqkaj wNsfma%rKh lsÍuh' fuu wNsfma%rKh m%Odk fldgia 
follg fnod oelaúh yelsh' 

² ndysr wNsfma%rKh ( ;E.s˜ m%Yxid fyda ,l=Kq jeks ndysr idOl uÕska 
.=rejrhd úiska YsIHhd ;=< bf.kSug Wkkaÿjla we;s lsÍu' 
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² wNHka;r wNsfma%rKh ( ndysr n,mEulska f;drj˜ úIh flfrys we;s jk 
iyc we,au  leue;a; ksid YsIHhd ;=< u;= jk Wkkaÿj' 

isiqka ;=< fulS wNHka;r ieÕjqKq YlH;djka y÷kdf.k˜ Tjqkaj bf.kqï 
l%shdj,shg id¾:lj iïnkaO lr .ekSug wOHdmk ufkdaúoHdj .=rejrhdg 
ufydamldÍ fõ' 

wka;¾ mqoa., in|;d id¾:lj mj;ajd .ekSu ( .=rejrfhl= hkq ish jD;a;Sh 
Ôú;h ;=< ksrka;rfhkau úúO md¾Yajhka /ila iuÕ iómj .kqfokq lrk 
mqoa.,fhls' tu m%Odk wka;¾ mqoa., in|;d  w;r˜ .=re - YsIH in|;d ˜ .=re 
- .=re in|;d˜ .=re - úÿy,am;s in|;d yd .=re - foudmsh in|;d m%Odk fõ' 

fuu iEu md¾Yajhla iuÕu ukd iqyo;djla iy wfkHdakH wjfndaOhla 
mj;ajd .ekSug kï udkj in|;d ms<sn| ufkdaúoHd;aul oekqula .=rejrhd 
i;= úh hq;=h' .=rejrhd ieuúgu mdi,;a˜ ndysr iudch;a hd lrk 
ikaksfõok md,ula n÷h' úfYaIfhkau orejkaf.a yeÈhdj˜ p¾hd;aul 
j¾Okh iy wOHdmksl m%.;sh ms<sn|j foudmshka iuÕ idlÉPd lsÍfï§ 
ufkdaúoHdj m%dfhda.slj Ndú; lrk .=rejrhdg b;d id¾:l m%;sM, w;alr 
.; yelsh' 

idrdxYhla f,i˜ wOHdmk ufkdaúoHdj hkq .=rejrhd i;= jD;a;Sh fuj,ï 
;shqKq lrk m%n,;u idOlhls' ufkdaúoHd;aul {dkfhka ikakoaO jQ 
.=rejrhd˜ r¿ .,lska w.kd ms<suhla fk<k úYsIag uQ¾;s Ys,amsfhla  n÷h' 
Tyq orejkaf.a nqoaêuh˜ Ñ;a;fõ.Sh yd iudchSh ixj¾Ok wjëka ksjerÈj 
y÷kd .ksñkã  mka;s ldurfha isák úúO ÿn,;d iys; orejka mjd bjiSfuka 
iy ohdfjka hq;=j wkd.;hg .e<fmk mßÈ yev.iajhs' fulS 
ufkdaúoHd;aul uQ,O¾u m%dfhda.slj .=re Èúhg noaO lr.kakd 
.=rejrhd˜ yqfola úIh lreKq mjikafkl= fkdù˜ orejkaf.a ieÕjqKq 
l=i,;d u;= lrñka iqNdú; iudchlg wjYH mßmQ¾K ñksiqka ks¾udKh 
lrk ienE ukqIH;ajfha uQ¾;s Ys,amsfhl= jkq fkdwkqudkh' 

wdY%s; .%ka: 

w;=fldard,˜ ohd frdayK ^2000&' wOHdmk ufkdaúoHdj yd 
.=rejrhd˜ fld<U˜ YslaId ukaÈr m%ldYk' 

n%ekaähd˜ chfiak ^1996&' .=re fiajd jD;a;sh moku" n%ekaähd˜ i;rejka 
m%ldYlfhda' 
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21 

ld¾hlaIu bf.kqï l%ufõohla f,i jHdmD;s 

l%uh 

wd¾.ta. mdró ,laIsld 
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___________________________________________________________________ 

idrixlafIamh  

j¾;udk wOHdmk moaO;sh ;=< YsIH flakaøSh bf.kqï mßirhla ks¾udKh 
lsÍu i|yd jHdmD;s mdol bf.kqï l%ufõoh b;d jeo.;a fuj,ula f,i 
y÷kd.; yelsh' fuu.ska jHdmD;s l%ufha iajNdjh" tys m%Odk ,laIK" uQ,sl 
ld¾hhka" jeo.;alu iy mj;sk wNsfhda. ms<sn|j mq¿,a úYaf,aIKhla isÿ 
lrhs' fcdaka ãú" ú,shï y¾â ls,ameÜßla iy t,d *a,e.a hka.a jeks m%uqL 
wOHdmk{hskaf.a o¾Ykhka u; mokï jQ fuu l%uh" ienE f,dalfha 
.eg¨ úi£u wruqKq lr.;a" isiqkaf.a udkisl yd ldhsl l%shdldß;ajh 
m%j¾Okh lrk m%dfhda.sl l%shdj,shls' jHdmD;shla id¾:l lr .ekSu i|yd 
ie,iqï lsÍu" ;SrK .ekSu" l%shd;aul lsÍu iy miq úmru hk uQ,sl ld¾hhka 

y;r ukd f,i l<ukdlrKh l< hq;= w;r" tys§ SMART wruqKq" msßjeh" 
ksYaÑ; ld, rduqj iy .=Kd;aulNdjh flfrys iqúfYaIS wjOdkhla fhduq 
flf¾' fuu l%ufõoh weiqfrka úoHdj" .‚;h" l,d" lDIsl¾uh iy 
f;dr;=re ;dlaIKh jeks úúO úIhhka m%dfhda.slj taldnoaO lsÍug wjia:dj 
,efnk w;r" tuÕska isiqkaf.a úfõpkd;aul Ñka;kh" .eg¨ úi£fï 
l=i,;d" iyfhda.s;dj" ikaksfõokh iy 21 jeks ishjig wjYH uDÿ l=i,;d 
j¾Okh fõ' úIh ks¾foaY wdjrKh lsÍug we;s ld,Sk wmyiq;d" m%udKj;a 
fkdjk fN!;sl yd uQ,H iïm;a fukau idïm%odhsl úNd. rgdj ;=< mj;sk 
úêu;a mÍlaIK l%ufõohkaf.a ysÕlu fuys we;s m%Odk wNsfhda. jqjo" 
lgmdvï lsßfï idïm%odhsl rgdfjka neyerj wkd.; iudchg wjYH il%Sh" 
ks¾udKYS,S iy iajdëk mqoa.,hka ìys lsÍu i|yd jHdmD;s l%uh mdi,a 
moaO;sh ;=< id¾:lj fhdod.; yels wdldrh fuu ,smsh u.ska wjOdrKh 
flf¾' 

uqLH mo - jHdmD;s l%uh" jHdmD;s mdol bf.kqu" YsIH flakaøSh wOHdmkh" 
úIhhka taldnoaO lsÍu" 21 jeks ishjfia l=i,;d 

https://doi.org/10.66281/70130/9300
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Ôú;h mqrd u;lfhka wE;a fkdjk woaoelSula njg m;ajkafka leue;af;ka 
yd l%shdYS,s f,i hï ld¾hhla id¾:l j ksu l< úg oS h' th ;Dma;shla f.k 
fok woaoelSula jk w;r tl;= lr .;a woaoelSu jvd M,odhs yd w¾:j;a núka 
msßmqka bf.kqula o fõ' fujeks woaoelSï m%dfhda.sl f,i isiqkag w;am;a lr 
.; yels jk id¾:l l%ufõohla jYfhka jHdmD;s mdol bf.kqu y÷kd .; 
yels fõ' fï wkqj j¾;udk f,dalfha wdh;ksl fuka u wdh;ksl fkdjk 
fndfyda l%shdldrlï ;=< wfmalaIs; kjuq wruqKq id¾:l f,i bgq lr .ekSu 
i|yd jHdmD;s kï jq hdka;%Kh Wmfhda.S lr .ekSu kj m%jK;dj ù we;'  

jHdmD;shla hkq" m%dfhda.sl l%shdldrlï rdYshlska iukaú; jQ l%shdj,shla 
jYfhka ir, j y÷kd .; yels h' fuh ;jÿrg;a úuid ne,Sfï oS wjfndaO 
jkafka lsishï wfmalaIs; wruqKla ^ksmehqula fyda fiajdjla& bgq lr .ekSu 
i|yd ie,iqï l< iïm;a m%Yia; f,i Wmfhda.s lr .kakd ksYaÑ; ld,hla 
;=< l%shdjg kxjkq ,nk l%shdj,shla jYfhks' fuu l%uh ;=< isiqyq ;u 
ld¾hh ;SrKh lrk w;r" tA i|yd wjYH oekqu yd l=i,;d ;uka u fidhd 
.kS' .=rejrhd fuys§ l%shd lrkafka uÕ fmkajkafkl= f,i mu‚' m%uqL 

wOHdmk{hska jk fcdaka vqù ^John Dewey&" ú,shï y¾â ls,ameÜßla ^William 

Heard Kilpatrick& iy t,d *a,e.a hka.a ^Ella Flagg Young& f.a o¾Ykhka u; 
mokï jQ fuu jHdmD;s l%uh " isiqka lKavdhula jYfhka fyda iajdëk j 
fyda ksr; jk" hï lsis .eg¨jla mokï lr.;a ienE f,dalfha l%shdj,shls' 

jHdmD;shlg oS¾> ks¾jpkhla fuf,i ,nd osh yelsh' udkisl 
l%shdldß;ajfhka yd ldhsl l%shdldrs;ajhlska hqla; jQ" ishqï f,i we¨ï lrk 
hula yd ne|Sula we;sjk whqßka mka;s ldurfha oS ,nd .kakd oekqug wu;r 
m%;s,dNhla ,nd .ekSug yelsjk f,i W.;a foa ienE f,dalfha Ndú;hg 
.ekSug wjia:d i,iñka isiqka lKavdhula jYfhka fyda iajdëk j fyda 
ksr; jk" hï lsis .eg¨jla mokï lr .;a l%shdj,shls' 

 

jHdmD;s l%ufha m%Odk ,laIK 

jHdmD;s l%uhla hkq yqfola ld¾hhla lsÍula fkdj" tys h:d¾:jd§ iy 
l%shdldÍ iajNdjh fya;=fjka th idïm%odhsl bf.kqï l%uj,ska fjkia fõ' 
tys m%Odk ,laIK lsysmhls' 

• ´kEu jHdmD;shla wruqKq iy.; fõ' tlS wruqKq iqúfYaIS tAjd úh 

hq;= w;r SMART úh hq;=h' 

• jHdmD;shlg msßjehla we;' jHdmD;shla i|yd udkj fyd fN!;sl 

iïm;a ^Men" Material" Money" Machine& ñksiqka" øjh" hka;% fyda 
uqo,a fhoúh hq;=h' ta i|yd hk úhou whjeh f,aLkhlska oelaúh 
hq;=h' 
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• jHdmD;shlg ksYaÑ; jQ ld, rduqjla ;sfí' tA tA ld,iSudjg wod< 
l%shdldrlï meyeÈ,sj oelaúh hq;=h' 

• jHdmD;shlg .=Khla ;sfí' tysoS .=Kd;aulnj" ndysr fmkqu" 
wNHka;r ;;a;ajh" l,ameje;au" wrmsßueiau ms<sn|j ie,ls,su;a úh 
hq;=h' 

• jHdmD;shla hkq isiqkaf.a Ôú;hg iïnkaO" ienE f,dalfha .eg¨jla 
fyda wNsfhda.hls' WodyrKhla f,i" mdi,a j;af;a t<j¿ j.djla 
ks¾udKh lsÍu" mdßißl .eg¨jlg úi÷ula fiùu fyda fjí 
wvúhla ks¾udKh lsÍu jeks foa' 

• tla jHdmD;shla ;=< úúO úIhhka tAldnoaO fõ' WodyrKhla f,i" 
iQ¾h mek, wdlD;shla iE§fï§ úoHdj ̂ úÿ,sh&" .‚;h ̂ .Kkh lsÍï&" 
iy l,d ^ks¾udKh& jeks úIhhkays oekqu Ndú;d l< yelsh' 

• isiqka ;uka úiskau ie,iqï" m¾fhaIK iy we.hSï isÿ lrhs' Tjqka 
oekqu ,nd .kafka lshùfuka fyda ijka §fuka muKla fkdj" th 
m%dfhda.slj fhoùfuks'  

• isiqka fndfyda úg lKavdhï jYfhka jev lrk ksid" Tjqkag 
tlsfkld iuÕ woyia yqjudre lr .ekSug" .eg¨ úi£ug iy 
tlsfkldg Wojq lsÍug wjia:dj ,efí' 

jHdmD;s l%shdj,sfhys uQ,sl ld¾hhka  

jHdmD;s l%shdj,sfhys uQ,sl ld¾hhka i;rls' ie,iqï lsÍu" ;SrK .ekSu" 
l%shd;aul lsÍu yd miq úmru hk fuu uQ,sl ld¾hhka i;r wkqms<sfj<lg 
fyda fjka fjka j l%shd;aul ùu wjYHfhka u isÿ úh hq;af;a fkdfõ' 

1. ie,iqï lsÍu 

ie,iqu hkq jHdmD;s ld¾hh ;=< fN!;sl" udkj yd uQ,H iïm;a ld,hg 
wkqrEmj yiqrejd .ekSfï l%shd mámdáh fm< .eiaùuls' fuys § .eg¨jg 
wod< wruqKq ksYaph lsÍfuka wk;=rej" WÑ; ks¾Kdhl hgf;a úl,am úi÷ï 
yd jvd;a WÑ; úi÷u f;dard .ekSu" ld, rduqj ieliSu" msßú;r yd ie,iqï 
f,aLk ieliSu" iïm;a f;dard .ekSu yd ;lafiare lsÍu" ld¾hh ixúOdkh 
f.dv ke.Su" wdlD;s ;ekSu yd ksuejqu l%shdkqrEmS ;;a;ajhg m;a lsÍu" m%.;s 
iudf,dapkh wdos ish¨ ld¾hhka o jHdmD;sh ie,iqï lsÍfï § wjOdkhg 
,la úh hq;= fõ' ;jo" fN!;sl" udkj yd uQ,H iïm;a ld,hg wkqrEm j 
yiqrejd .ekSfï È u;=úh yels wNsfhda. yd tajdg ms<shï ks.ukh lsÍu 
ie,iqfuys mQ¾j ld¾hhla f,i isÿ úh hq;a;la nj ie,lSu jeo.;a fõ' 

2. ;SrK .ekSu 

jHdmD;shla ;=< .kq ,nk ;SrK id¾:l ksuejqula t<s ±laùug fya;= mdol 
fõ' .kq ,nk ;SrK u; msysgd ie,iqï ilia lsÍu isÿ úh hq;= h' jHdmD;shla 
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;=< .kq ,nk ;SrK jHdmD;sfha we;=<;a l%shdldrlïj,g muKla iSud 
fkdfõ' jHdmD;sh ;=< u;=jk wjodku" wdrlaIdj yd mdßißl n,mEï 
l<ukdlrKh" ksuejqfï .=Kd;aul nj" wdl¾IKSh nj" M,odhS;dj" 
Wmfhda.S;dj yd iïnkaO ;SrK o we;=<;a úh hq;= fõ' 

3. l%shd;aul lsÍu 

jHdmD;shla ;=< f.k we;s ;SrK yd ie,iqu wkqj jHdmD;sh l%shd;aul ùu 
id¾:l jHdmD;shl ,laIKhls'  wdpdr O¾uj,g mgyeks fkdjk whqßka" 
iïm;a M,odhSj yd mßir ys;ldó f,i fhdojd .ekSu l<ukdlrKh lrñka 
jHdmD;sh l%shd;aul l< hq;= fõ' jHdmD;sh l%shd;aul lsÍfï § /ia lr .kakd 
f;dr;=re" ,nd .kakd woaoelSï" ksÍlaIK yd ks.uk f,aLk .; l< hq;= jk 
w;r jHdmD;sh ksujk f;la hdj;ald,Skj mj;ajd .; hq;= fõ' 

4. miq úmru 

jHdmD;sh l%shd;aul lsÍfï § ie,iqug yd ld, rduqjg wkql+, fkdjk f,i 
l%shd;aul ùu" u;= jQ wkfmalaIs; .eg¨ ;;a;aj yd wNsfhda." tajd úi|d 
.ekSfï § fhdod .;a Wmdh ud¾. yd fhdod .ekSug ;snQ Wmdhud¾. yd ms<shï 
idlÉPd ùu jeo.;a fõ' tfiau jHdmD;s l%shdj,sh ;=< /ia lr.;a kj ±kqu" 
jHdmD;sh yd iïnkaO jQ mqoa.,hkaf.a m%;sckkd;aul úfõpk ;=< ixj¾Okh 
lr .; hq;= úúO me;slv fukau Yla;ska idlÉPdjg n÷ka úh hq;= fõ' ta 
weiqfrka bÈß jHdmD;s ld¾hhka i|yd Yla;su;a mokula f.dv kef.a' 

 

jHdmD;s l%ufha jeo.;alu 

jHdmD;s l%uh idïm%odhsl l%uj,g jvd ld¾hlaIu jkafka th 
isiqkaf.a nyqúO l=i,;d iy yelshdjka o tljr ixj¾Okh lrk neúks' 
hula m%dfhda.slj lsÍfuka ,efnk woaoelSu" u;l ;nd .ekSu myiq lrhs' 
isiqka ;uka úiskau f;dr;=re fidhdf.k th fhoùu ksid" Tjqkag úIh 
lreK ms<sn|j .eUqre wjfndaOhla ,efnk w;r" th u;lfhka myj hkafka 
ke;' jHdmD;s l%uh ;=< isiqkag wkfmalaIs; .eg¨j,g uqyqK §ug isÿ fõ' 
fïjdg úi÷ï fiùfï§ Tjqkaf.a úfõpkd;aul Ñka;k yelshdjka iy .eg¨ 
úi£fï l=i,;d ÈhqKq fõ' .=rejrhdf.a ksrka;r uÕ fmkaùulska f;drj 
;ukaf.a ld¾hh l<ukdlrKh lsÍug isiqka yqre fõ' túg Tjqka ;u 
bf.kqï l%shdj,sfha j.lSu Ndr .kS' tfukau lKavdhï jYfhka jev lsÍfï§ 
isiqkag woyia yqjudre lr .ekSug" idlÉPd lsÍug iy tlÕ;dj,g 
meñŒug isÿ fõ' fuh Tjqkaf.a ikaksfõok iy iyfhda.s;d l=i,;d by< 
kxjhs' jHdmD;s wjika jk úg isiqka ;=< wd;au úYajdih iy id¾:l;ajhla 
ms<sn| yeÕSula we;s fõ' fuh Tjqkaf.a wkd.;h i|yd b;d jeo.;a fõ' 
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bf.kqï b.ekaùï l%shdj,sh ;=< jHdmD;s fhdod .ekSfï wjYH;dj 

jHdmD;s u; mokï jQ wOHdmkh YsIH flakaøSh bf.kqu jvd;a m%n, lrùu 
i|yd jd;djrKh ilia lr fokakla nj ikd: ù we;' fï yer mdi,a úIhka 
bf.kSfï oS ;dlaIKsl l=i,;d ixj¾Okh lr .ekSug wh;a nyqúO l=i,;d 
fuka u j¾.Sh$uDÿ l=i,;d we;=¿ hym;a jev mqreÿ yd wdl,am isiqkag w;am;a 
lr .ekSfï bf.kqï wjia:d iïmdokh lr oSu .=re ld¾hfha jeo.;a wx.hla 
fõ' fï wkqj" 

• kjH ksuejqï ìys lsÍu i|yd wjYH jk wdl,amuh mßj¾;khla we;s 
lsÍfï ux ie,iSu' 

• lKavdhï ld¾hhla f,i wruqKq <`.d lr .ekSu i|yd ixúOdkd;aul 
j lghq;= lsÍfï yelshdj j¾Okh 

• wúêu;a jHQyhka ;=< iaj oekqu f.dvk.d .ekSug wjYH ud¾.hla 
ùu' 

• m¾fhaIKd;aul j kj oekqu" yelshd yd wdl,am ixj¾Okh lr 
.ekSug bjy,a ùu' 

• ienE f,dalfha .eg¨j,g id¾:l f,i uqyqK oSug wjYH jk 
fm!reIh ixj¾Okh ùu isÿ fõ' 

jHdmD;s mdol lr .;a bf.kqï l%ufõoh" úúO ;dlaIKsl lafIa;% úIhdkqnoaO 
j wOHhkfha fhoSu bv ie,iSug wu;r j by; i|yka l< mq¿,a p¾hd 
O¾uj, ixj¾Okhla we;s lsÍu isÿ lrhs' 

jHdmD;s l%uh mdi,a moaO;sh ;=< id¾:lj l%shd;aul l< yelso ? 

Tõ" th j¾;udk mdi,a moaO;sh ;=< b;d id¾:lj l%shd;aul l< yelsh' 

mdi,a wOHdmkh YsIH flakaøSh ^Student-Centered& tlla njg m;a lsÍug 
we;s m%n,u fuj,u jHdmD;s l%uhhs' fuys§ .=rejrhd foaYlhl= fkdj" isiqkag 

uÕ fmkajk myiqlï imhkafkl= ^Facilitator& f,i muKla l%shd lrhs' 
jHdmD;s l%ufha we;s iqúfYaISu jdishla jkafka" tlu jHdmD;shla ;=< úúO 

úIhhka taldnoaO ^¸ntegration of Subjects& lsÍug we;s yelshdjhs' 

l%shd;aul l< yels úIhhka iy m%dfhda.sl WodyrK ms<sn|j ie,lSfïoS 

úoHdj  ̂ Science& úIh ;=< iQ¾h mek, wdlD;shla ks¾udKh lsÍu" c, msßmyÿ 
moaO;s fyda mdi,a ld,.=K uOHia:dkhla ieliSu jeks oE uÕska úÿ,sh fyda 

mßir úoHdj jeks úIh lreKq m%dfhda.slj W.kshs' .‚;h ^Mathematics& 
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úIh ;=< jHdmD;shlg wod< ñkqï ,nd .ekSu" msßjeh weia;fïka;= lsÍu" 
whjeh f,aLk ieliSu iy o;a; .Kkh lsÍï i|yd .‚;uh ixl,am fhdod 

.ekSu isÿ l< yelsh' l,d iy fi!kao¾h úIhhka ^Arts and Aesthetic& 
úIhka ;=< ksuejqïj, ndysr fmkqu wdl¾IŒh f,i ie,iqï lsÍu" wdlD;s 

ks¾udKh ^Design& iy m%o¾Yk wx. ilia lsÍuo isÿ l< yelsh' 

lDIsl¾udka;h iy N+f.da, úoHdj ^Agriculture and Geography& ;=<oS mdi,a 
j;af;a ldnksl t<j¿ j.djla we;s lsÍu" mdxY= Ldokh je<elaùfï jHdmD;s 
fyda m%dfoaYSh mdßißl .eg¨j,g úi÷ï fiùu wdosho" f;dr;=re ;dlaIK 

úIfhaoS ^ICT& jHdmD;sfha o;a; úYaf,aIKh" jd¾;d ilia lsÍu fyda mdi, 
fjkqfjka kj fjí wvúhla ks¾udKh lsÍu hkdosh isÿ l< yelsh' 

jHdmD;s l%uhg we;s wNsfhda.  

jHdmD;s l%ufha we;s jdis /ila ;snqKo" th l%shd;aul lsÍfï§ hï hï 
wNsfhda. ;sìh yelsh' mj;sk úIh ks¾foaY kshñ; ld,h ;=< wdjrKh 
lsÍug isÿùu ksid jHdmD;s i|yd ld,h fjka lsÍu wmyiq ùu m%Odk wjdishla 
f,i oelaúh yel' fN!;sl" ;dlaI‚l iy uQ,H iïm;a mdi,a ;=< m%udKj;aj 
fkd;sîu yd isiqkaf.a m%dfhda.sl olaI;d ksjerÈj we.hSug ,la lrk úêu;a 
mÍlaIK l%ufõo idïm%odhsl úNd. rgdj ;=< ysÕ ùu tjeks wNsfhda. fõ' 

flfia fj;;a" kùk wOHdmkh ;=< jHdmD;s mdol bf.kqu (Project-Based 

Learning) b;d jeo.;a ia:dkhla f.k we;s w;r" th 21 jeks ishjig wjYH 
l=i,;d j¾Okh lsÍug fyd|u l%ufõohla f,i ie,fla' 

wjidk jYfhka f;dard .;a wruqKq bgqlr .ekSu i|yd msßjeh" ld,h yd 
.=Kh ms<sn|j i,ld n,ñka l%shd;aul jk wdrïNhla yd wjidkhla iys; 
ld¾hhla f,i jHdmD;s l%uh y÷kajd Èh yel' tf,i jHdmD;s l%uhl mj;sk 
,ËK;a" jHdmD;s l%ufhys uQ,sl ld¾hhka ms<sn|j;a" jHdmD;s l%uhl mj;sk 
jeo.;alu iy bf.kqï b.ekaùï l%shdj,sh ;=< jHdmD;s l%uh fhdod .ekSfï 
wjYH;dj ms<sn|j;a" wjidk jYfhka jHdmD;sh l%uh ;=< mj;sk wNsfhda. 
ms<sn|j;a by;ska lreKq f.dkqlr we;'  

iuia;hla f,i" jHdmD;s l%uh hkq yqfola úIh lreKq lgmdvï lrk l%uhla 
fkdj" isiqkag ienE f,dalfha woaoelSï ,nd foñka" Tjqkaf.a úúO l=i,;d yd 
fm!reIh j¾Okh lrk m%dfhda.sl iy ld¾hlaIu bf.kqï l%ufõohls' fuh 
wkd.; iudchg wjYH il%Sh" ks¾udKYS,S iy iajdëk mqoa.,hka ìys lsÍug 
ufydamldÍ fõ' 
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